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FOREWORD

I am delighted to present to you this Teacher’s Guide, which is developed by the Ministry of General Education and 
Instruction based on the new South Sudan National Curriculum. The National Curriculum is a learner-centered 
curriculum that aims to meet the needs and aspirations of the new nation. In particular, it aims to develop (a) good 
citizens; (b) successful lifelong learners; (c) creative, active and productive individuals; and (d) environmentally 
responsible members of our society. This textbook, like many others, has been designed to contribute to 
achievement of these noble aims. It has been developed and edited thoroughly by our National Language writing 
teams and is deemed to be fi t for the purpose.  It has been recommended to me for approval.  Therefore, I hereby 
grant my approval. This Teacher’s Guide shall be used to facilitate learning for learners in all schools of the 
Republic of South Sudan, except international schools, with effect from 4th February 2019. 

I am deeply grateful to the staff of the Ministry of General Education and Instruction, especially Mr Michael Lopuke 
Lotyam Longolio, the Undersecretary of the Ministry, the staff of the Curriculum Development Centre, under the 
supervision of Mr Omot Okony Olok, the Director General for Quality Assurance and Standards, Mr. Moses Mading 
Marial, the Director General for the National and Foreign Languages Centre, for providing guidance throughout the 
process of the development of the National Languages curriculum and school textbooks for the Republic of South 
Sudan since 2013. I wish to thank UNICEF South Sudan for managing the project funded by the Global Partnership 
in Education so well and funding the development of the National Curriculum and the new textbooks. I thank SIL 
South Sudan for working closely with the Ministry, the National Languages Writers, UNICEF and the Curriculum 
Foundation UK to write the new textbooks. I also wish to thank the team at Dreamiles Artworks for creating the 
beautiful South Sudanese illustrations in the books.  Finally, I thank the former Ministers of Education, Hon. 
Joseph Ukel Abango and Hon. Dr John Gai Nyuot Yoh, for supporting me, in my previous role as the Undersecretary 
of the Ministry, to lead the Technical Committee to develop and complete the consultations on the new National 
Curriculum Framework by 29 November 2013.  

The Ministry of General Education and Instruction, Republic of South Sudan, is most grateful to all these key 
stakeholders for their overwhelming support to the design and development of this historic South Sudan National 
Curriculum. This historic reform in South Sudan’s education system is intended to benefi t the people of South 
Sudan, especially the children and youth and the future generations. It shall enhance the quality of education in 
the country to promote peace, justice, liberty and prosperity for all. I urge all Teachers to put this textbook to good 
use. 

May God bless South Sudan. May He help our Teachers to inspire, educate and transform the lives of all the 
children and youth of South Sudan.

Deng Deng Hoc Yai, (Hon.)

Minister of General Education and Instruction, Republic of South Sudan
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South Sudan’s education policy supports South Sudan’s rich multilingual environment, recognizing each 
of South Sudan’s languages as “National Languages”, and allowing for each language to be respected, 
developed and promoted.

The language and education policy in the Education Act, says that learning should begin in the 
language that the learners are most familiar with:  their own home language / mother tongue / National 
Language.  Thus, the medium of instruction for P1 – P3 is the National Language which is selected by 
the school.  

Language is fundamental to communication.  Communication is fundamental to learning.  It is essential 
that young learners begin to communicate through the reading and writing fi rst in their own national 
language before transferring those skills to literacy in additional languages such as English.  

Thus, learning in the National Languages subject is focused on four main areas of communication:  
speaking, listening, reading and writing.  Research and evidence from both South Sudan and around the 
world have shown that the knowledge, skills and attitudes developed in these areas in the language the 
child speaks and understands best form the foundation for life long learning—even learning in additional 
languages such as English.   Therefore, the emphasis of learning in P1 – P3 is on communication and 
building the skills that can be transferred to learning in English in P4.  

National Languages makes an important contribution to the four framework competencies (Co-
operation, Culture and Identity, Communication, Critical and Creative Thinking).  First and foremost, 
communication, which is the purpose of language, is developed.  Abilities in language then form the 
basis for critical and creative thinking, providing the tools for thought and imagination.  Language also 
allows for cooperation with others, allowing them to exchange thoughts and ideas with people within 
their school, communities and beyond.  Additionally, language, culture and identity are intertwined; 
national languages are gateways to a national culture. 

Key Features of Teaching National Languages to Young Children:

Practical Contexts

Children develop their abilities in any language by using it in practical contexts.  The four strands, 
speaking, listening, reading and writing, are best practiced in real situations, where learners 
communicate with others for a purpose.  

Learners should be given as many opportunities as possible to express their ideas, ask and 
answer questions, explain what they are doing and join discussions and conversations.  Context for 
communication can be provided through role-play and drama.  Being able to express themselves through 
speaking, and listening attentively to others, is an essential step towards developing their writing 
abilities.  

Young children should be encouraged to communicate in writing, even when their attempts may look like 
“scribbles”.  This is an important part of the development of the necessary fi ne motor control which will 
lead to formal writing.   

Young learners also need to be exposed to familiar and enjoyable stories and books, and the opportunity 
to talk about and express their ideas about what they fi nd in them.  They need to be encouraged 
to engage with stories and different types of texts, interacting with the characters, information and 
meaning they fi nd in the text.  
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Teacher as a model

In all of these areas, the teacher is the model for the development of speaking, listening, reading and 
writing.  When reading a text out loud for the class, teachers should read the text with expression, 
ensuring the story comes to life for the listeners, and using expression to help learner’s understanding 
of the story.  Before reading a story, ask learners what they expect to hear in the story, based on the title 
or any illustrations. 

As the teacher is reading the story, stop at interesting parts of the story to talk about thoughts and 
questions related to the text.   Ask questions that help the learner to connect the story they are listening 
to with their own experience or with other stories they have heard.   Examples of questions might be, 

• How would that make you feel? 

• That surprised me!  Did that surprise you?

• What would you have done if you were in the situation?

• Have you experienced something similar before?

While reading, the teacher can also stop to ask questions to help learners develop their skills in 
prediction and using clues from the text to engage more with the story.   For example, before the climax 
of the story, the teacher can stop to ask the learners, “What do you think will come next?”  

After reading the text, ask the learners what they thought about the story.  Examples of questions might 
be: 

• Did it have a surprising or unexpected ending?  

• How did it make you feel?

When writing words and texts, the teacher needs to model good writing habits, forming letters correctly 
and using appropriate language to express thoughts and ideas, showing enthusiasm and enjoyment in 
using the National Language for written communication.

Learning Environment for National Languages

In the National Languages classroom, learners will be developing their language in four areas: speaking, 
listening, reading and writing.  The class environment needs to refl ect these language development 
areas and give learners opportunities to be immersed in an environment which encourages them to 
speak, listen, read and write.

A National Languages classroom should not be silent!  

Learners should be given opportunities in the classroom to speak to each other, to be listened to by 
both the teacher and other learners, and to listen to the teacher and to other learners.  They should be 
encouraged to talk and share their ideas, while being listened to and engaged with.  Asking learners 
to answer and develop quality questions is a key part of this process (see page X) and important for 
developing learner’s speaking and listening skills.  

Talking with learners about their interests, reading them stories, using open ended questions, allowing 
learners to explain, retell and express their opinions all leads to language and vocabulary development, 
which in turn leads to overall success in learning. Communication and language skills are developed in 
an environment where activities that cater to the interests of the child, language-rich every day activities 
and language development activities intersect.  See the diagram on the following page.

Introduction
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COMMUNICATION
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Creating a “print rich” environment is key to helping learners develop their reading and writing skills.  A 
National Languages classroom should be full of things for learners to read. Resources in this area can 
be limited, but with some creativity, teachers can ensure the classroom environment is encouraging 
literacy skills.  A few simple ideas to turn your classroom into a “print rich environment” include:

• Get old cartons from local shops.  Cut them into large squares and write the letters of your 
alphabet on the squares to hang around the classroom walls.   Or, write the class’ Language 
Experience Story on the carton to hang up on the walls so learners can read it over again and 
again.  Or, cut the carton into smaller cards, and write the names of objects that you have in 
the classroom on them to label the objects around the classroom.  For example, you can use 
a piece of cardboard to label the “door” or “table” or “chair” (in your national language, of 
course!).

• Get used papers from the offi ce or a local business.  Use the back side of the papers for 
learners to draw pictures or fold into small books that learners (or the teacher) can write their 
own stories in.  These booklets can be collected into a folder and kept as a small class library.  
You can also write “sight words” or other common words in your national language to post on a 
“word wall”

• Get sugar, fl our, bean bags from the market.  Using markers, write class’ language experience 
stories, or songs or other sentences related to the unit themes on them to hang around the 
classroom.

• Create a word line.  Hang a string / rope along one end of the room.  As learners learn to read 
new words, such as key words, built words or sight words from Experience Stories, write these 
words on small pieces of paper or carton.  Hang them up on the word line, using laundry pegs or 
paper clips.

• Post the daily schedule for the learners, and refer to it often, modeling the use of the printed 
text as useful information.

• Encourage school leadership / PTA to include written notices and poster (in the national 
language) to be posted in key places in the school.  The alphabet or other inspirational 
messages can be painted in prominent locations in the school.
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Focus on Accuracy or Meaning?

As learners are developing their abilities in the four areas of communication (speaking, listening, reading 
and writing), there are times when it is necessary for the focus of the learning to be on accuracy and 
correctness.  But there are other times when the focus of the learning needs to be on meaning and 
expression of ideas.  While it’s important for learners to be able to spell correctly, develop grammatically 
correct sentences and practice neat and tidy handwriting, it is equally important for learners to gain 
confi dence in their creative expression of ideas and thoughts, both orally and in written form.   

This means that when learners are asked to express themselves, their ideas and creativity should be 
praised, and they should be encouraged to draw or write as best as they can, even if they are unsure 
of exactly how to spell a word or draw a picture.  At the beginning, the learner’s work may look like 
“scribbles” to you!  But if you ask the learner what  it means or what they are trying to express, they will 
be able to tell you exactly what that “scribble” means to them!   Activities such as shared reading, the 
“Language Experience Story”, role plays, re-telling of stories, drawing and creative writing  all contribute 
to building learners’ confi dence and creativity in this area.

However, when learners are doing activities in the “Letter Lessons”, the emphasis needs to be on 
accuracy, where learners focus on decoding the correct sounds for letters and syllables, and reading 
accurately what  has been written.  In the activities that focus on accuracy, learners should be 
encouraged to use correct grammar, pronunciation and neat hand writing.

Emphasis on meaning
(Focus on whole texts)

Emphasis on accuracy
(Focus on parts of the language)

Listening Learners listen in order to 
understand and respond to what 
they hear

They recognize and distinguish 
sounds, syllables, words and 
sentences

Speaking They speak in order to 
communicate their thoughts and 
ideas to others

They use correct vocabulary, 
pronunciation and grammar

Reading They read for enjoyment and to 
understand and use new ideas 
and information

They recognize parts of words 
(letters, syllables, tone marks, etc.), 
sentences and paragraphs, and can 
sound them out.

Writing They write in order to 
communicate their thoughts and 
ideas

They form letters properly and 
neatly, spell words correctly, and 
use correct grammar

Table from:  Susan & Dennis Malone (2013), “Two-Track Approach to Reading and Writing in Students’ First 
Language.”  SIL.

Assessment:

Assessment is the process of fi nding out what a student has learned.  If assessment is done only at the 
end of the year (in a summative assessment), it is too late for the teacher to do anything about what 
may or may not have been learned!  On-going, classroom-based assessment is much more effective in 
ensuring that learners are achieving the outcomes, as set out in the syllabus.

On-going formative assessment is an integral part of the teaching and learning process.  This 
assessment becomes part of the everyday learning, not just sitting an exam at the end of the term.  
Knowledge, skills and attitudes can be assessed using three different types of opportunities: 

Introduction
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1. Observation – watching students working (good for assessing skills)

2. Conversation – asking questions and talking to students (good for assessing knowledge and 
understanding)

3. Product – appraising learner’s work (physical products such as drawings, posters, written 
stories, models etc.).

All three types of assessment can be used and the information checked against the other two forms of 
assessment.   This is called ‘triangulation’

Feedback based on the three types of assessment should be given to the learners.  This feedback can 
come in the form of written comments, general comments to the class, or having a conversation with 
individual learners.   Having a conversation with the learner is often the most effective way of giving 
feedback.

Feedback will help learners to know what they need to improve in order to achieve the learning outcome, 
clarify any misunderstandings or gaps in the learning, help learners understand what they have done 
well, and clarify what they need to do next.

Any feedback that is given should be both honest and encouraging.  It should also be specifi c, and come 
as soon as possible.  It should also be “actionable” so learners know what it is that they need to do in 
order to improve.  

Please refer to the “Assessment Guidance” document to fi nd out more.

Assessment opportunities exist for each of the activities in National Languages, and should be used on 
a daily basis to assess learning.  Through Conversation, Observation and Products created, the teacher 
can continually assess if learning outcomes are being achieved.   This ongoing assessment should be 
used to inform ongoing learning.  It will help the teacher to know what competencies and outcomes the 
teacher should emphasize in the next days’ learning.

An example of this is from a Product Assessment Opportunity from the “Listen to the Sound” activity 
which says, “Can learners think of words that contain the key sound and correctly pronounce the sound 
in different positions in words?”  If the teacher fi nds that many learners are having trouble to do this, the 
teacher can plan to spend more time the following day on reviewing the key sound and helping learners 
to hear that sound in different contexts.
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OBSERVATION

PRODUCT CONVERSATION
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Quality Questions: 

Asking good questions throughout the lesson, and not just at test time or at the end of the lesson, is 
an important part of effective learning.  Asking good questions to the learners is an essential part of 
class-room based on-going assessment.  Good questions also promotes the development of higher level 
thinking skills, giving learners the opportunity to develop deeper knowledge and understanding. 

 Why should I ask questions?

• Engaging learners.  Young learners need to participate in their own learning.  Asking good 
questions throughout the lesson engages the learners in the lesson.  Giving learners the 
opportunity to both answer and ask questions ensures that the learners’ ideas and opinions 
are listened to and valued.  Asking and answering good questions is also a lot of fun for young 
learners and will lead to better behaviour and better learning.

• Gives opportunity to practice speech. National Languages subject is all about communication.  
Answering and asking questions gives the learners opportunities to practice and rehearse 
appropriate forms of communication and interaction with both their peers and others.  

• Develops listening skills.  When learners are given a chance throughout the lesson to answer 
interesting questions, they are practicing both listening carefully to the questions being asked, 
but also practicing listening to responses given by their classmates and others.  

• Assessment.  Asking good questions, listing to the answers and listening to questions that the 
learners have, helps the teacher to identify any misconceptions or misunderstandings in the 
lesson.  This then helps to shape the appropriate next steps in learning.

• Refl ect competencies. Asking good questions helps to develop learner’s competencies in 
National Languages.  These competencies can be thought of as:  
knowledge & understanding + skills + attitudes = competency.  

Critical and Creative Thinking:  Learners can use questions to fi nd out new things, to make 
judgements, to make comparisons and contrasts and to develop new solutions and approaches 
to their problems.  Questions allow learners to explore new ideas, and develop their own 
creativity based on questions they hear from others.

Cooperation:  In asking and answering questions, learners are showing that they can work 
collaboratively towards common goals, and to value others’ responses and ideas.  This fosters 
the development of the skill of respect and tolerance for others and for different ideas and ways 
of thinking.

Communication:  Asking and answering good questions is a key to good communication.  
Developing skills in this area help learners develop their skills in expressing themselves clearly 
and in formulating ways to communicate to different audiences.  Having models of good 
questions and allowing learners to develop their own questions also gives them practice in 
listening and fi nding ways to ask their own questions. 

Culture & Identity: Giving learners opportunity to engage with good questions can help learners 
to build their understanding not just of their own culture and heritage, but of the culture and 
heritage of others.  This contributes to the development of respect and understanding, among a 
diversity of cultures and world-views. 

Introduction
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• Who do I ask questions to?

Disengaged learners:  Asking good questions can help inattentive learners to engage and 
participate with the learning.

Expert learners:  Some learners may have better understanding or more experience with a 
particular topic.  These learners can be asked to share with the rest of the class.

Those who have struggled in a previous activity: Some learners may have had a hard time to 
understand an earlier activity in the classroom.  Asking questions to these learners can help you 
to know if they have caught up or if you need to re-visit a particular topic.

Less confi dent learners:  Some learners are quiet and may be less confi dent of what they know.  
Asking these learners to answer questions, or ask their own, can help build their confi dence and 
share their ideas and thoughts with the class. 

**Don’t only ask the children who always have their hands up!  

• When should I ask questions?

Frequently and regularly:  Don’t wait until the end of the lesson to ask questions!  Ask questions 
throughout the lesson.

When starting new activities:  Asking questions and allowing learners to ask their own questions 
at the beginning of a new activity will help engage the learners and ensure they know what is 
expected in the activity.

• What do I do with the answers to the questions?

Ask a question, and then wait for 5 seconds for learners to think about a response.  Some 
learners need some time to think and process a good contribution.  

Praise effort rather than every answer.  Say, “Thank you for your contribution”.  Show an interest 
in the response by listening carefully to each response.  Don’t interrupt as the learners are 
answering or asking a further question.

Ask other learners to comment and / or ask an additional related question.

Teacher can ask a related questions to clarify.

Note that sometimes it’s good to record answers for immediate display or to take notes to 
inform the next lesson.
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• What type of questions should I ask?

There are four types of quality questions that can be used.  

1. To clarify and check
 “Can you recall…”
 “When did ___________ happen?”
 “Who did…”

2. To refocus:  
 “What can you say about…”
 “What is the main idea of…”
 “How can you say this in your own words….”

3. To prompt thinking:
 “What examples can you fi nd to…”
 “What would happen if…”
 “What questions would you ask….”

4. To promote critical / creative thinking
 “Why do you think…”
 “What is your opinion about….”
 “Can you propose an alternative to…”

Examples from National Languages Units:

CLARIFY 
AND CHECK 

In the story, who did John call to 
help him pull the vine? (Unit 5)
Which instruments are used in cultural 
  celebrations? (Unit 9)
       What made Moses sick? (Unit 8)

REFOCUS 
 What was the main idea of the 
visitors presentation? (Unit 12)
Can you tell the story of the Little Red 
Hen in your own words? (Unit 4)
                 Which animals are found in 
                        the forest? (Unit 2)

PROMPT THINKING 
What makes a good friend?  (Unit 7)
What are the roles of my family members? 
(Unit 6)
         What would happen if you didn’t wash 
                     your  body? (Unit 8)

CRITICAL AND
CREATIVE THINKING 

Can you make an alternative
ending to the story? (Unit 5)
Can you invent the rules to a new game? (Unit 10)
    Why do you think the Sun or the Wind 
        was more powerful? (Unit 3)



10 Teachers Guide - P1

IN
TR

OD
UC

TI
ON One good strategy that you can use in your classroom to ask quality questions is a “Pose, Pause, 

Bounce, Pounce” activity.

(Source:  McGill, R. M. (2011). How to move your lessons from good to outstanding.)

1. Pose:  Ask a good question for learners to think about and refl ect on.

2. Pause:  Stay silent and wait for 5 – 10 seconds while learners are thinking about their answer to 
the question.

3. Pounce:  Call on a learner at random to let them give their answer to the question.  Learners will 
not have their hands raised, but the teacher chooses a learner to give an answer.

4. Bounce:  As soon as the fi rst learner (A) has given their answer, call on a second learner (B) 
to ask what learner B thought about learner A’s answer.  Or, possibly, B has a further question 
based on A’s response.   You can keep asking other learners to respond and bounce their own 
questions and responses back to the other learners several times before you go back to Step 1 
and Pose a new question.

Structure of Materials

In P1, learners are given opportunity to use their language in various contexts, to build their language 
abilities in all four strands.  Themes, such as “Animals at Home”, “Jobs people do” and “Family” are 
used as real life, familiar contexts in which young learners can develop competencies in communication, 
critical and creative thinking, cooperation, and of course, culture and heritage.   

There are 12 units to be taught in the National Language subject.  Each unit has activities which will give 
learners opportunity to explore some Key Inquiry Questions.  These questions are meant to guide the 
learning, to ensure the learning outcomes for that unit are achieved.  These questions are not meant to 
be explicitly asked to the learners, but should be kept in the mind of the teacher to guide the learning 
throughout that Unit. 

Through stories, games, drama, creative writing, guest speakers, debates and class experiences, 
learners will interact with the various topics of the units, while at the same time learning how to read 
and write the specifi c letters and features of their own language.  It is anticipated that each Unit will take 
3 weeks to work through all of the activities.

Pose your question, 

one that is worth 

their refl ection

Allow time to develop 

an answer. Do not be 

aftraid of the silence.

Call on a student at 

random to share their 

response.

Call on another student 

to respond to the fi rst 

answer.

POSE PAUSE POUNCE BOUNCE
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Because many children come to school without having much experience with books and literacy, the 
fi rst part of Unit 1 focuses on preparing children to understand some of the basic concepts of print 
awareness, and the fact that what they see printed on a page has a connection to real language.  The 
fi ne motor skills needed to begin writing letters shapes are also developed.

Following these activities in the fi rst part of Unit 1, learners are then introduced, very slowly, to 
the individual letters of their own alphabet in a “letter lesson”.  The emphasis in the lessons is on 
decodability - that is, only introducing words and sentences that contain only letters that they have 
already been taught.  This allows learners to be able to read independently from a very early stage, 
giving them the joy of discovering the meaning of the written word on their own!

Unit
Themes

Letter Lesson Activity

1.   Listen to the sounds
2.   Key Letter
3.   Word Breaking and Building
4.   Making Syllables
5.   Parts of our Language
6.   New Word Building
7.   Story Reading
8.   Writing

Use Mini-Lessons for bringing Unit 
Theme into the Letter Lessons:

• Alternate Ending 

• New Characters

• Role play 

• Exaggerated Story

• Show and Tell

• Rhyming Words

• Relay Story
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Student Competencies

Student competencies are developed in different activities throughout the National Languages 
subject.  These competencies are highlighted throughout the book using the following icons:

Co-operation

Culture and Identity

Communication

Critical and Creative Thinking

Class Activities

These icons are used throughout the book to indicate different types of class activities.

Individual Work

Pair Work

Group Work

Class Work
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“Letter Lessons” follow the same type of pattern each week.  Each letter of the alphabet has one or two 
pages in the pupil book.  You will use the same pages in the Pupil Book for two different lessons.  The 
fi rst day, you will do activities relating to some parts of the pupil book, and the second day you will review 
what you did the previous day, and then continue to do activities with other parts of the pupil book.  
Each lesson follows the same pattern, so you and your learners will know what to expect and how to do 
each of the activities very well!   Teaching through the steps for the lesson should take 30—40 minutes 
total.

Before each “Letter Lesson”, Teacher Responsibilities Before Coming to Class:

1. Arrive early to prepare the blackboard before class.

2. Prepare a riddle, story, visual aid and/or other technique for introducing the key word to the 
learners. You will need to use this for the “Listen to the Sound” activity.

• Riddle: Be creative!  Think up with a creative riddle to help the learners guess what the key word 
of the day might be.  For example, if the key word is “snake”, you might tell the class:  “My body 
is covered with scales, but when I move I crawl on the ground”.   If the word is “egg”, you might 
tell the class: “An ostrich’s is very big.  A chicken’s one can be quite small.  It is something that 
you can eat, which you can boil or scramble.“

• Short Story:  Tell an interesting or funny story about the key word.  It might be an experience 
that you had with that object, or it might be a story that you have heard about it.  You can even 
make up your very own story out of your imagination!  It only has to take a minute or two to tell 
the story, so make sure it is not very long.  For example, if the key word is “egg”, you might tell 
about seeing the chicks hatch from the eggs.

• Visual Aid:  Bring the item that the key word describes into the classroom.  For example, if the 
key word for the day is, “egg”, bring in some type of egg to show the class.  If the key word is a 
particular type of tree, bring in some of the leaves from that tree. 

3. Prepare a list of six words to be used in the “Listen to the Sounds (phonemic awareness)” activity, 
three of which contain the new sound/letter and three which do not.  Of the three words containing 
the new sound, one should contain the new sound at the beginning of the word, another in the 
middle and another at the end.

4. Read through  the comprehension questions for the story (if there is one for that lesson) and make 
sure you know the expected answers.

5. Practice reading the story for today’s lesson so that you can read it fl uently to the class.

6. Learners will have practiced handwriting in the previous lesson by writing in their notebooks.  
These notebooks will have been given to the teacher to be checked.  Check and comment on the 
learners’ hand writing in their notebooks and have the notebooks ready to give back to the learners 
at the beginning of class for the writing activity.
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Prepare 
for ‘Listen
to Sounds’

Read
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Reading
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Begin each lesson with a review of the previous two lessons:

As a class:  

1. Prepare the board by clearly writing the key words and the built words from the previous two 
lessons. Randomly select learners to read aloud the key words and built words.  If learners 
struggle to read these familiar words, then the teacher should identify the syllable of the word 
that is causing the diffi culty and break that syllable into its constituent letters.  The learner is then 
asked to pronounce each of the letters until the problematic letter is identifi ed.  This letter can be 
reviewed by reminding the learner of the key word used to demonstrate the sound of that letter 
and by contrasting it with other letters that could be causing confusion.

2. Erase the words and draw the lines for letter and word writing. Ask for volunteers to come write 
the letters and the key words of the previous two lessons on the lines drawn.  

3. Select learners to read the story from the last lesson.  Each learner can read one sentence.  Select 
new learners to read one sentence until the text is completely read.  Select a learner to read the 
entire text, if the text is not too long.  Finally, the teacher reads the entire text fl uently.

After you have done the Review, use the following pattern for each lesson:

On the fi rst day of teaching a letter lesson, you will do the following activities.   All of these activities, 
along with the review, should take 30—40 minutes, total.  However, especially early in the year, there 
may be some lessons that look a little bit different because of some of the unique things in your 
language!  You will be shown how to teach those small differences at the appropriate place in this 
Teachers Guide.

1. “Listen to the Sounds” (Phonemic Awareness)

2. “Key Letter” (Alphabetic Principle)

3. “Word Breaking and Building”

4. “Syllable Making”

The second day of teaching a letter lesson, you will do the following activities.  All of these activities, 
along with the review, should take 30—40 minutes, total.

5. “Parts of our Language” (Grammar lesson)

6. “New Word Building” (vocabulary)

7. “Story Reading” (with comprehension questions)

8. “Writing” 

How to Teach  a “Letter Lesson”
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1. Listen to the sounds (Phonemic awareness):

1. Introduce the key word provided for the lesson using a riddle, story, or visual aid (see pg. 10 for 
how to do this).  If there are two key words in the lesson prepare an introduction for each word. 

2. Tell the class that the new sound is heard in the key word.  (If the key word has only one syllable, 
then skip down to step 2.)  Break the key word into syllables by clapping the parts.  Tell the 
class which part of the key word contains the new sound.  Have the class break the key word into 
syllables using the ‘I Say, We Say, You Say’ activity (pg. 26).

3. Pronounce the new sound and have the learners repeat it using the ‘I Say, We Say, You Say’ activity.  
Be careful to give the sound of the letter and not the name of the letter.  Ask the learners if the new 
sound occurs at the beginning or end of the word and of the syllable which contains the sound.

4. Using the list of words that you have prepared before class, explain to the learners that you will 
now pronounce some words and that the words may or may not contain the new sound.  Tell the 
leaners to raise their hand each time they hear the new sound pronounced in one of the words and 
not to raise their hand each time they do not hear the new sound pronounced in one of the words.  
Pronounce the fi rst word to the learners.  Wait for them to respond.  Correct them, if necessary.  If 
the word contains the new sound, ask where the new sound is heard; at the beginning, middle or 
end.  Repeat for each word.

5. Ask the learners to think of words that contain the new sound.  Ask volunteers to pronounce their 
word to the class.  If the word contains the new sound, ask the learners where the sound is heard.  
If the word offered does not contain the new sound, pronounce the new sound again carefully 
and ask the same volunteer for another word.  Take volunteers until 4-5 words containing the new 
sound are given.

Assessment Opportunity:

Observation:

Can learners correctly identify the different parts of the word (syllables) by breaking the key word into 
syllables during the fi rst “I say, we say, you say” activity?

Can learners read and pronounce the key word correctly during the “I say, we say, you say” activities? 

Are learners able to identify whether the key sound comes at the beginning, middle or end of the word?

Are learners raising their hands to show that they have identifi ed the sound of the key letter in different 
positions in the word as you say the words?

Product:

Can learners think of words that contain the key sound and correctly pronounce the sound in different 
positions in words?
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2. Key letter (Alphabetic Principle)

Write the small and capital letter on the board.  “This is the letter that makes the sound [x]”.  Point to 
the small letter and say, “This is the little brother.  It says [x]”.  Point to the capital letter and say, “This is 
the big brother.  It also say [x]”.  “See how they look alike.  They must be brothers!”

In pairs, ask learners to point to the capital letter in their books and tell their neighbour the sound of 
that letter.  Then, ask them to point to the small letter in their books and tell their neighbour the sound 
of that letter.

Assessment Opportunity

Conversation:

Can learners produce the correct sound of the key letters when they are read in their books?

Do they recognize how some of the key features of their language are written (for example, tone, 
breathiness and vowel quality?)

How to Teach  a “Letter Lesson”
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3. Word Breaking and Building

1. Prepare the board for the word breaking and word building activity (as shown in the Pupil book)  For 
example: here the new letter  /k/  is being taught.  

makaka makaka

makaka makaka

makaka makaka

Tell the learners that the key word on the board is the written form of the key word from the previous 
phonetic awareness activity and pronounce it for the class while pointing to the word.  

2. Ask the class to read the key word makaka using the ‘I Say, We Say, You Say’  activity (on pg. 26).

3. Break the key word by clapping its parts and show where the new letter is located in the key word.  
Point out how many parts (syllables) the word has and the sound of the letter in those parts.  Say 
something like, “The word makaka has three parts.  The letter that makes the sound  /k/  is in the 
middle part and in the last part.” 

4. Ask the class to break the key word into parts using the ‘I Say, We Say, You Say’ activity and point 
to the parts as the class responds.

5. Ask two learners to come to the board to point to the new letter in the key word.  

6. Show the syllable below the key word and say that this part of the key word, /ka/, contains the new 
letter.  Ask the class to read the remaining part, /ka/.  Ask some individuals to read /ka/.  Ask if the 
new letter is found at the beginning or the end of this part.

7. Show that the box below is the new letter /k/ and remark that the new letter is the part of the key 
word that gives the sound ‘k’  and the shape of  /k/ in the key word.

8. Build up to the key word in the column immediately to the right, beginning with the new letter on 
top.  Begin at the top of the column and tell the learners that the new letter combines with the 
other letter to form part of the key word immediately below.  Ask the class to read this newly built 
part.  Ask some individuals to read this newly built part.

9. Tell the learners that the new part combines with another part to make the key word immediately 
below.  Ask the class to read the key word.  Ask some individuals to read the key word.

10. In pairs:  As learners to turn to their neighbour and read the word breaking and building exercise 
together, out of their books.

Assessment Opportunity:

Observation:  

Can learners correctly identify the key letter in the key word as it is written on the board?

As learners are working in pairs, can they correctly read the syllables and key word?
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4. Making Syllables:

1. Prepare the board for syllable making (as you see in the Pupil Book)  For example:

a e i o u

ka ke ki ko ku

2. Show the letter at the top of the fi rst column and say that it combines with the new letter to form 
a new syllable.  “/a/ and /k/ make /ka/”  (In lessons 1 and 2, have the class repeat this with you 
using the ‘I Say, We Say, You Say’ activity.  This should not be necessary in later lessons.  In later 
lessons, do not read the syllables for the learners but have the learners read the syllables for 
themselves.)   

3. Repeat this for each column.  

4. Ask the class to read the entire syllable making table as you point to each syllable moving by 
columns from top to bottom and then from left to right.  Have two individuals read the entire table 
as you point to each syllable.  Have two more individuals read as you point to any letter or syllable 
randomly.  

5. In pairs, have the learners repeat the activity in step 4.  One neighbour can point to a random 
letter or syllable while the other reads it out. Repeat steps 1-5 with syllable boxes 2 and 3  in the 
Pupil’s Book.

Assessment Opportunity:

Observation:

Are learners able to correctly read the letters and syllables in the Making Syllables exercise?

Letter Lessons with Two Key Words or Two Key Letters:

Some Letter Lessons use two different key words to teach two different key letters.  Some Letter 
Lessons use the same key word to teach two key letters.

If you see a lesson like this, simply follow the steps for the “Listen to the Sounds” activity, 
followed by the “Key Letter” activity and the “Word Breaking and Building” activity for the fi rst 
key word that you see.  Then, start again at the “Listen to the Sounds” activity, through to “Word 
Breaking and Building” for the second key word.  Then move on to the “Making Syllables” activity 
as normal.  You will see that the Making Syllables and Word Building activities in the Pupil Book 
contain both of the new Key Letters for that lesson.

How to Teach  a “Letter Lesson”
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5. Parts of our Language

This is an activity which appears in some, but not all, lessons.  Usually, it will be a series of short, 
decodable words, phrases or sentences, which will help highlight a part of the grammar of your 
language.  When it appears, there will be specifi c instructions in this Teacher’s Guide on how to lead the 
learners in this activity.  

6. New Word Building (Vocabulary)

1. Prepare the board for the vocabulary and word building activity, copying what you see in the pupil 
book for this section.  For example:

2. Show the class that the bubbles contain syllables and that the bubbles combine to form a word 
below.

3. Ask the class to read the syllables in the bubbles as you point to them from left to right.  Show how 
the same syllables are part of the word below.  Have several individuals read the syllables and then 
read the word below as you point to them.

4. Explain the meaning of the built words.  Ask the learners to give words that mean the same as the 
built word.  Ask the learners to give words that mean the opposite of the built word.
For example: The opposite of “big” is “small” or the opposite of “wet” is “dry”.

5. Say that these built words will be found in the story below and that they will recognize them there.

Assessment Opportunity:

Observation:

Can learners correctly recognize the taught letters in words?

Product:

Are learners showing an increasing complex vocabulary as they give words that have the same or 
opposite meaning as the Built Words?

Can learners read the built words fl uently, showing their recognition that the words are made up of 
different syllables?
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7. Story Reading

1.  Individual work:  Direct the learners’ attention to the story in their pupil book.  Confi rm that all 
learners have found the story in their pupil books.  Do NOT read the story to the class yet.  

2. Ask all individuals to read the story silently to themselves.  They can mumble as they read but not 
such that the other learners can understand what they are reading.

3. As a class:  Ask the comprehension questions  that you will fi nd in the Teachers Guide to the 
learners.  If the learners cannot answer a question, show them where in the text the answer can 
be found.  Do NOT read the text to the learner.  Then ask that same learner to read that section of 
text and ask the same question once again.  If the learner still cannot answer the question, ask 
the same question to another learner. If the question asks for the learners to imagine something 
outside of the text, accept all answers that make sense. 

4. Ask one learner to read the fi rst sentence of the story aloud.  If the learner cannot read a word, 
help that learner break the word into parts and then have the student read each part.  If the 
learner cannot read a word part, break that part into letters and have the learner read the letters.  
If the learner cannot read a letter, remind the learner of the key word that was used when that 
letter was introduced in the primer.  Show the learner the letter in question and pronounce it for 
them.  Have the student point to the letter and pronounce it.  Ask the learner  to read the part of 
the word from the story that they could not read before.  Have the learner read the whole word that 
they could not read before.  Ask the learner now to read the entire sentence.

5. Repeat until all the sentences are read.

6. Now the teacher reads the entire story with expression and fl uency

7. Ask as many learners as possible to read the entire story.

Assessment Opportunity:

Conversation:

Can learners correctly answer the comprehension questions, showing that they have understood what 
they have read on their own?

Product:

Can learners read familiar and simple words and sentences, and show they understood their meaning 
by expressing their ideas and opinions about the story?

How to Teach  a “Letter Lesson”
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8. Writing

1. Draw only the writing lines on the board.  Draw them large.  Next write the letter in the lines, 
describing the motions of your hand as you draw them.  “For the small letter, fi rst I start on the 
middle line and draw a straight line down to the bottom line.  Then I come back almost to the top of 
that line and draw a hook up to the middle line and then down to the bottom line. ….”

2. Next turn your back to the learners and draw the small letter in the air using large motions and 
explaining your writing motions as you make them.  Do this again, asking the learners repeat after 
you the description of your writing motions as you make them.

3. Erase the letter you drew in the lines, but do not erase the lines.  Moisten a sponge or cloth with 
water and use it to draw the small letter in the lines, leaving the trace of moisture to outline the 
form of the letter.   Ask a volunteer to come to the board and trace the outline with the chalk.  Ask 
them to describe the motions of their hands as they do so.  Make another trace of the letter in the 
lines drawn on the board and ask another volunteer to come to the board and trace the outline with 
the chalk.  Ask them to describe the motions of their hands as they do so.  Repeat for several other 
volunteers.

4. Hold up your pupil’s book and indicate the writing exercise for this lesson.  Tell the learners to point 
to the exercise and hold up their books to show that they have found it.  Ask those that have found 
the exercise to help those around them that did not.  Ask the learners to use their fi ngers to trace 
the large, bold letters at the top of the fi rst page of the lesson in their pupil books.  

5. Pass back the learners’ notebooks and give them time to see your comments on their handwriting 
from the last class.  

6. Individual Work:  Ask the learners to write two lines of the new letter and one line of the key word.  
When fi nished, collect the notebooks and check the work of the learners before the next class.  
Have the notebooks ready to return to the learners at the beginning of the next class.

Assessment Opportunity:

Product:

As learners are tracing the letters in their textbooks, are they able to accurately follow the lines?  When 
you collect and check their notebooks, are they neatly and accurately forming the letters that have been 
taught?
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Review Lessons (Check Your Progress)

1. Capital and small letter box 
This box has two rows.  The fi rst box holds small letters, and the second box holds capital letters.  
Individual Work:  Where the box in the top row is empty, ask students to fi ll in the small letter that 
corresponds to the capital letter immediately below.  When the box in the second row is empty, ask 
students to fi ll in the capital letter that corresponds to the small letter immediately above.   They 
can write the box in their exersize books.
For example, the completed box should look like this, written in the exersize book:

2. Picture matching 
In Pairs:  Learners should use their fi ngers to draw a line between the picture and the 
corresponding word. 

3. Syllable/Letter Box (Making words)
 The grid contains parts of words, either syllables or letters. 

In groups:  Learners should work in groups to choose letters or syllables of one box in the grid to 
combine with the contents of other boxes of the grid to make a complete word. 

Big and
Small 
Chart

Matching
Word

Making

A C G T E
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Shared Reading

Shared reading is useful for:

• encouraging prediction in reading

• helping new readers and writers learn about the relationship between print and speech

• providing an enjoyable learning experience, and

• teaching sight words.

The story must have print that is large enough for everyone in the group to see.

• Simple stories can be written on the blackboard.

• For a small group, use a book with large print.

Guidelines

•   Discuss the story and any illustrations with the learners 
   - before reading the story to build anticipation, or
   - after reading the story to help comprehension.

•   Teachers should read the story fl uently and with expression.

•   The Teacher should always track the words being read with a pointer.

Steps (for beginner readers)

1. When introducing a new story, talk about the title and the kind of story (is it a true story, or a folk 
tale or another type of story?).  From what you have talked about, and any illustrations you might 
have, ask the learners what they think the story might be about?

2. The teacher by him/herself reads the story 2-4 times, reading fl uently and with expression.  The 
teacher should track the words with a pointer as he/she reads.

3. Everybody in the class reads together 2-4 times, as the teacher points to the words.  

4. The teacher and different individual students read together, as the teacher points to the words.

5. Individual students take turns pointing and reading out loud by themselves. The teacher must 
praise the students.

6. The teacher and the entire class read the story together again.

Use some of the following activities to help the students learn some individual words and review taught 
letters:

• Write individual words on the board and test the learners with them.  See if the learners can 
identify the sight words.  If there are words from the story containing letters that have been 
taught already (decodable)  you can ask the learners to read those.

• Make fl ash cards with letters from one of the decodable words in the story.  See if learners can 
put the letters in order to make the word.  Or, let learners make up their own words, using those 
same letters.

• Make fl ash cards with some of the sight words or decodable words.  You can write individual 
words on fl ashcards and see if learners can make sentences with them.  

• Use fl ash cards to play ‘matching games.’ 

The next time you read this story, repeat all the above steps: Fewer repeat readings of the whole story 
may be required. At step 6 focus in detail on pages not covered before in this way. As the learners get to 
know the story better, individuals may also be asked to read larger portions of the story on their own.
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Language Experience Story

Objectives:

(a) To encourage students in thinking of and telling a story; oral language development.  (b) To show 
by example how to write a story.  (c) To show by example how to read a story fl uently.  (d) To show that 
reading and writing is meaningful.  (e) To learn to read sight words in context.

1. Give the learners an opportunity to take part in an experienced, as outlined in the Teachers’ Guide 
for each Unit.  This might involve taking the class outside to experience the weather or the market, 
or bringing something new to the class for the learners to see or smell or taste.  

2. After the experience, the students need to think up a good story together (e.g. about the 
experience) and tell it to the teacher who writes the students’ story on the board, saying each word 
as it is written.  It is important to remember that it is the learners who work together to make up the 
story.  The teacher does not direct or dictate the story!  The teacher should just write what the class 
tells the teacher to write.

3. Follow the “Shared Reading” Mini Lesson. 

4. Now play word games with the story (example games are explained below):

Matching game (letters):

The teacher writes 3—5 of the previously taught letters from the story on fl ash cards.  Let individual 
students come to the front and match the letter cards with letters they see in the story, while saying the 
sound of that letter.  Gently correct as necessary.  Everybody should look at the card and say the sound 
of the letter together.  Drill the letters in different order.

Matching game (words):

The teacher writes any 3-5 words from the story on fl ash cards.  Let individual students come to the 
front and match the word cards with the same word in the story. Gently correct as necessary.  Everybody 
should look at the card and read the word together. Drill the words in different order.  Learn the card 
words as sight words.  

Hide-a-word game:

Erase any word in the story.  Put an underline where the word was. Read the story again together and let 
the students say what word is missing.  Write the missing word in its place again on the line.  Learn the 
word as a sight word.  Erase and learn several more long and short words.  Point to all the underlined 
words in different order to drill them until the students know how to read them at fi rst glance.

If possible, after class or during the break, the teacher can write the story on big paper with a crayon or 
marker and attach it to the wall of the classroom for the next day and for decorating the classroom and 
enhancing “print environment”.

Mini Lessons
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I Say, We Say, You Say

This model is important in helping learners become independent readers.  

I Say:

First, the teacher reads (or says) the sound of letter or the word that they are teaching in order to model 
the reading activity.  

We say:

Next, the teacher invites the class to join them in reading (or saying) the sound of the letter or word that 
they are teaching.  The teacher and learners do the reading activity together.  Remember not to have the 
learners “parrot” or simply repeat after you. Make sure you don’t read the word fi rst, but let the learners 
read the word when you point to it.

You say:

Finally, learners are given the opportunity to read (or say) the sound of the letter or word independently 
on their own, in pairs or in small groups.

Alternative Endings

After reading the story in their text books, ask the learners to change the ending of the story, based on 
the theme for the Unit.   Learners can work in groups or pairs and then share their ideas with the rest 
of the class.   For example, if the unit theme is Animals in the Forest, learners could create an ending 
where an elephant comes and tramples the crops instead of the farmer harvesting the crops.

New Characters

After reading the story in their textbooks, ask learners to introduce a new character to the story, based 
on the theme for the Unit.  For example, if the unit theme is “Jobs People Do”, learners could re-tell the 
story, adding the character of a nurse or a driver or any other occupations that have been discussed in 
the unit.

Exaggerated Story

Ask learners to create an exaggerated story based on the Unit Theme.  You can offer a story starting 
sentence, and ask the learners to fi nish the story.  For example, if the theme is Animals at Home, you 
can start a story by saying “Mary had 50 cats at home.  What happened next?”

Role Play

Ask learners to work in small groups to act out a story that they have heard or read.

Show and Tell

Ask learners to bring something related to the theme into the class.  Learners can take turns telling 
each other about their object and asking questions about others’ objects.
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Rhyming Words

Tell the class one word related to the Unit Theme.  Ask learners to take turns thinking of additional words 
that rhyme.  For example for the Unit on “Animals at Home”, you can say, “Dog” and the learners could 
think of words such as, “fog, log, bog… “ (All this will be done in your National Language!).

Relay Story

Make a small ball out of plastic bags or scrap paper.  Ask learners to make a circle, either in small 
groups or as a class.  Using the Unit Theme, think of a story starter sentence.  After you have started the 
story, throw the ball to a learner.  That learner makes up a sentence that follows the starter.  That learner 
then throws the ball to another learner.  That learner makes up the next sentence for the story.  Learners 
continue throwing, catching and making up sentences to the story until the story comes to a conclusion 
or everyone has had a turn.  For example, if the Unit Theme is “Weather”, the teacher can say, “One day, 
I was caught outside in a terrible rain storm.”  She then throws the ball to a learner, who might then say, 
“I was having a lot of fun, because the rain was making a lot of puddles on the road.” Etc.

Mini Lessons
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National Languages   Primary 1 Unit 1: Animals at Home

Learn about Key inquiry questions
Give opportunity for learners to hear a story about a familiar animal 
using shared reading in a big book and use appropriate language 
to investigate domestic animals.  Give learners opportunity to listen 
closely to the sounds they hear around them.  Learners should sing 
a well-known song about domestic animals.  Learners should share 
an experience of a domestic animal and write a short story about it 
together as a class. Learners should be given opportunity to draw a 
picture related to the story.

Learners should be given opportunity to compare and contrast 
characteristics of domestic and wild animals through discussion, 
looking at pictures, imitating their sounds.  Learners should identify 
letter sounds, and be given opportunity to explore 3 letters of 
their language through an ABC Book or similar language specifi c 
resource and be given opportunity to recognize and copy their own 
fi rst name.

• Can you describe sounds you 
hear around you?

• Which animals do you 
recognize?

• Which pictures represent 
domestic animals?

• What sounds are at the 
beginning of the names of 
domestic animals?

• Choose some words to 
describe your favourite 
animal.

• Describe an experience you 
had with a domestic animal.

Learning outcomes

Knowledge and understanding Skills Attitudes
• Begin to identify the sound 

at the beginning, middle and 
end of a simple word

• Know the names and sounds 
of the fi rst 3 letters in their 
language

• List the names of the 
animals at home and 
pronounce the fi rst sound in 
their names

• Begin to know the direction 
of reading of a text (left to 
right, up and down)

• Begin to produce letter 
sounds at the beginning, 
middle and end of words

• Write a story as a class about 
a familiar domestic animal

• Draw various shapes 
• Listen attentively to others 

and respond appropriately
• Talk about matters of 

immediate interest
• Begin to use language 

appropriately in song
• Recognize and copy their 

own written name
• Use writing to communicate 

meaning.
• Hold a pencil correctly
• Handle a book and care for it 

properly
• Discuss meaning and 

express opinion about a story

• Enjoy the sounds of their 
language

• Enjoy shared reading

Contribution to the competencies:
Critical thinking: Sorting and analyzing characteristics of domestic and wild animals 
Communication: Reading and comprehending a story, speak clearly and communicate about 

domestic animals, listening to and comprehending speech
Co-operation: Working collaboratively and being tolerant of each other to write a story as a class
Culture: Recognize their cultural identity through consideration of domestic animals at home 

and their cultural representation of sounds

Links to other subjects:
Science: Learning about classifi cation of animals
Arts: Singing a familiar song about animals
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UNIT 1 .................................. Lesson 1

Read Aloud Story - Julin ti Döru Ludukö

Döru a lyöŋön parik! Lo a lor logwon lepeŋ de tu i siꞌda i mede ludukötyo! Döru a kine metyo, gwon ko kupir lo 
milyaŋak lurwök ko lokwe. Kunie yidin nagwon lepeŋ a den kanyit i gwiliŋit na ŋutut kune tuŋ a kiyaser ko ŋote. 
Lepeŋ yendu meddya ŋerot i momora ko kunie kijakwa ludukö a köti meddi kak ꞌbukuluŋ pajo i lukaŋo na mariŋ 
nanyit!
Ŋote Döru a ꞌdaŋ lepeŋ i kwe a tindi tinate adi wöröni ꞌbura. A Yoane, monye lonyit ludukötyo, rukukindye 
nekenet kanyit i murut a jiköddi i lukaŋo na mariŋ. I mukök na wöröji ko diŋit a na ꞌdit, a Döru ꞌdure kanyit i 
mede ludukötyo.
Nagwon Döru lupöri i lukata na mede, kijakwa liŋ a wöriŋundyö i meddya na lepeŋ, ꞌdek dendya ŋinu ꞌyala nase 
ludukö köji yu. “Meeee!” Döru na woŋe ko lyöŋön. Lepeŋ yendu roman ko kijakwa liŋ geleŋ geleŋ a moggi tojulin 
ko lepeŋat liŋ!

As a class

Learners should listen to a story about 
“Duma’s new friends”.  Ask some 
comprehension questions about the story. 

(See Read Aloud Story below)

In Pairs

Learners should share with each other their 
favourite animal from the story.

Ask learners to close their eyes and listen 
carefully.  Do they hear any animal sounds 
around them?  In pairs, ask learners to 
imitate the sound of an animal they heard.  
Can their partner guess which animal they 
heard?

Story Time

Unit 1 - Animals at Home

Key Learning Outcome
Discuss meaning and express 
opinions about a story.

Key Inquiry Questions

Can you describe sounds you hear 

around you?

Which animal sounds do you recognize?

Julin ti Döru Ludukö
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Conversation:
Can learners correctly answer the comprehension questions about the story?
Can learners accurately imitate the sounds of the animals that they hear?

Observation:
Can learners distinguish animals sounds in their environment?
Can learners properly care for and hold a book? 

UNIT 1 .................................. Lesson 1 cont....

“Koko klak - klak, kokok!” modoŋ na sukuri na ruggi nagwon nu 
gwon i muju na katolok kanyit i goŋet lo kadi. Ama sukuri nu 
ꞌbak diŋit jamet, kogwon lepeŋ nu gwon ko kita duma na muju na 
katolok. A Döru wöki i nene kijakutat nagwon lepeŋ a met na.
“Meeee!” a lepeŋ na woŋe, nagwon lepeŋ a meddi nye kiteŋ 
tagwok nagwon nu tu madaŋ anyen tu dudurö.
“Muuaa!” kiteŋ na ruggi, ama diŋit nanyit ꞌbain gwoꞌdiet ko jamet. 
Lepeŋ nu ꞌdemeja kulya kanyit kunu ŋerot.
A Döru wöki i nene kijakutat nagwon nye a met na. “Meeee!” lepeŋ 
na woŋe, na meddi nye kaine napir a sopa ko kupöjin.
“Mwaa! Mwaa!” kaine na ruggi, ama diŋit nanyit ꞌbain gwoꞌdiet ko 
jamet. Lepeŋ kata ko wönyön loꞌbut logwon ꞌdek ꞌdoko i kiko.
A Döru wöki i nene kijakutat nagwon nye aje met na. “Meeee!” 
lepeŋ na woŋe, na meddi nye burön ꞌdanaji i mukök na siꞌdaet 
gwaꞌda i lukata na melesen na mede.
“Miao, miao!” burön na ruggi, ama diŋit nanyit ꞌbain gwoꞌdiet ko 
jamet. Lepeŋ nu gwon i wörju anyen ꞌbolot gwon ꞌbura.
A ꞌdeꞌde, lyöŋön na Döru na mogga na julin ludukö na wusaddi 
kaŋo. Meta gwoso nagwon kijakwa liŋ ti mede nanyit ludukö gwon 
ko kitajin jore a diŋit nase gwe ꞌbain ko nye. Ŋini a lepeŋ pirikine 
kak i goŋet lo kadi i yukan.
“Mwaa, Mwaa! Koko klak - klak, kokok!” Mwaa! Mwaa!” Miao, 
miao!” A konyen ti Döru ŋaji ŋaju ko kine woŋesi nagwon nyona ko 
pirit nagwon nye pirikini i doto na. Koloŋ nu ꞌdorone ꞌdoro a kirut 
gwe a diŋit nagwon kijakwa momorundye kase i nyesu na kinyo na 
tokotyaŋ.
Döru aje denun kaŋo adi nagwon kijakwa gwon ko kitajin i 
tuparan, a lepeŋat liŋ gwe a julin loꞌbut i diŋit na tukwaje!

Piyesi

1. Nyo nagwon Döru a lyöŋön i 
suluwet na lo likikiri?

 Kogwon lepeŋ nu tu i pirit 
ludukötyo i mogga na julin 
ludukö.

2. Döru yeyeju ada nagwon nene na 
kijakwa ꞌbain na gwoꞌdan kode 
jambu ko lepeŋ?

 Kunie rukesi: Delya, kölöki kaꞌde.

3. Nyo nagwon nene na kine kijakwa 
ꞌbain na ruggö jambu ko Döru na 
rombi nye ko lepeŋat nu?

 Lepeŋat gwon ko kitajin dumalak, 
gwoso: gumba na katolok, tindu 
na lee, gaju na ꞌbolot anyen gwon 
ti nyöi ko mijok ko ꞌdoko na töriö 
kode ’doko pömöni.
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Making Connections 1

Purpose

• Recognize that print has meaning.

• Recognize that print represents sound.

Steps

As a class

Draw Ana on the board.  

Hold up your book and show that the image 
on the board is the same as in the book.  
Have the learners hold up their books so 
that you can verify that they are in the right 
place in their books.  

“This is a girl. Her name is Ana.

Listen to me say it, ‘Ana’.  Again, ‘Ana’.

Now you all say it after me, ‘Ana’.  Again 
‘Ana’.

Next point to the image of Ana and ask the 
class to say the name on their own.

In pairs

Point to the picture of Ana in your book.  
Show your neighbour the picture of Ana and 
say the name ‘Ana’ to your neighbour.

Choose several individuals in the class to 
say the name out loud to the whole class.

Repeat this procedure for “Samuel”.

UNIT 1 .................................. Lesson 2

Unit 1 - Animals at Home

Purpose

• Connect printed images with sound and meaning.

As a Class

Draw Ana and Samuel on the board.  Draw them side by side.  “These are people that we 
know; Ana and Samuel.”  Do not point to the drawings as you say them.

Point to the picture of Ana and ask if this is Ana or Samuel.  Point to the picture of Samuel 
and ask if this is Ana or Samuel.  If there is any problem associating the pictures with their 
names, then review the names of each.

Next, stand in front of both images so that the learners cannot see either of them.  Tell the 
students to say the name of the person that they see when you stand to one side.  Stand 
to one side, revealing one person or the other, but not both.  Learners should say the name 
of the revealed image.  Do this for both images and then repeat in random order.  

Hide and Say
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UNIT 1 .................................. Lesson 2 cont....

In groups

Divide the students into groups and have the groups respond as you repeat the procedure.  
Divide the students into pairs and have the pairs respond as you repeat the procedure.  
Finally, choose several individuals to respond as you repeat the procedure for each 
individual.

In Pairs

Show the learners the corresponding activity in the book.  Direct pairs of children to play 
the same game with one of their neighbours.  Have one neighbour cover both images with 
their hands.  Tell them to uncover only one of the images.  The other neighbour then says 
the name of the image.  Have pairs change roles and repeat.

Writing

Purpose

• Develop fi ne motor skills for writing.

As a class

Draw the drawing/writing exercise on the 
board.  Draw it large.  Trace the path of 
the insect with your fi nger, describing the 
motions as you do so; “up, down, up, down”. 
Chose a learner to come to the board and 
trace the path.  Choose a few other learners 
to repeat.

Take a wet sponge or cloth and erase the 
path, leaving the trace of the path created 
by the wet of the sponge or cloth.  Draw in 
the path with chalk, following the trace of 
wet left by the sponge or cloth.  Describe 
the motions of the chalk as you follow the 
path; “up, down, up, down”.  Erase the path 
made by the chalk, leaving again a trace of 
wet.  Chose a learner to come to the board 
and draw in the path with chalk by following 
the trace of wet, describing their motions as 
they do so.  Choose a few other learners to 
repeat.

Individual work 

Show the learners the drawing / writing 
exercise in their books.  Tell them to trace 
the path of the insect with their fi nger, 
describing their motions as they do so.  

In pairs

Next, ask the learner to trace the path in 
their neighbour’s book.
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UNIT 1 .................................. Lesson 2 cont....

Observation
Learners can show that they recognize and recall images by pointing to the requested image. 

Conversation
Learners can orally reproduce the names of images when requested in interaction with the teacher and 
with other learners.  

Product
Learners can trace simple writing motions.

Unit 1 - Animals at Home
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UNIT 1 .................................. Lesson 3

Making Connections 1

Purpose

• Connect printed images with printed 
abstract shapes and meaning.

As a class

Draw Ana and Samuel on the board.  Write 
their names large under their drawings 
on the board.  “Ana’s name is now written 
under her picture just like it is in your book.”  
Indicate Ana’s name where you have written 
it on the board and hold up the book to 
show where it is written in their books.  

“Touch Ana’s name in your books like I am 
touching it in my book.  Hold up your book 
and touch Ana’s name.”

In Pairs

Tell learners: “Look at your neighbour to see 
if she is touching Ana’s name.”  

“Touch Ana’s name again and say “Ana” to 
your neighbour.”  

Each neighbour should touch Ana’s name 
and say Ana.  

Repeat with the name of Samuel.

Purpose

• Recognize whole word shapes.

As a class

“Look at the name of Ana written here on the board.  See how it is shorter than the name 
for Samuel.  Ana’s name starts with a tall letter that looks like the roof of a house.”  Point 
to the /A/ in Ana’s name.  Do not say the name or sound of any of the letters.  “The roof is 
then followed by two smaller letters.”  Point to the other letters.

Repeat the entire procedure for Samuel’s name.  Note to the class that Samuel’s name is 
longer and starts with a letter that looks like a snake, is followed by several small letters 
and ends with a tall single line.

With a chalk, trace around the shape of Ana’s name under her image, making a silhouette 
of her name.  With your fi nger, trace around the shape of each word, describing the 
motions of your fi nger as you go; “First I start at the highest point at the beginning of Ana’s 
name.  Then I drop down to the next part and trace underneath until I come back to where 
I started.”  Repeat, then choose a learner to come to the board and do the same thing, 
describing their motions as they trace.

Next, erase the silhouette trace, leaving the letters intact.  Trace again around the name 
with a chalk, describing your motions as you go.  Erase the track of chalk you have just 

Finding Shapes
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UNIT 1 .................................. Lesson 3 cont....

drawn.  Choose a learner to come to the board and trace the track around the word with 
a chalk, describing their motions as they go.  Choose other learners to repeat, as time 
allows.

Repeat the procedure for Samuel.

Purpose

• Connect whole word shapes with meaning.

As a class

Erase the pictures of Ana and Samuel, leaving only the names.  Point to each name 
and ask the learners to say the name indicated.  Write the names twice more each on 
the board in random order.  Point to each name and ask the learners to say the name 
indicated.  Repeat and point to the names in a random order.

In groups

Divide the students into groups and have the groups respond as you repeat the procedure.  
Divide the students into pairs and have the pairs respond as you repeat the procedure.  
Finally, choose several individuals to respond as you repeat the procedure for each 
individual.

In Pairs

Show the learners the corresponding activity in the book.  Direct pairs of children to 
play the same game with their neighbour.  Have one learner point to names.  The other 
neighbour then says the name.  Have pairs change roles and repeat.

Making Connections 1 

Unit 1 - Animals at Home

Writing

Purpose

• Develop fi ne motor skills for writing.

• Develop creativity in drawing shapes. 

As a Class

Draw the fi rst drawing/writing exercise on 
the board.  Draw it large.  Trace the path of 
the second insect with your fi nger, describing 
the motions as you do so; “up, down, up, 
down”. Chose a learner to come to the board 
and trace the path.  Choose a few other 
learners to repeat.

Draw the second drawing/writing exercise 
on the board.  Draw it large.  Trace the path 
of the fi rst insect with your fi nger, describing 
the motions as you do so; “around and 
around and around”. Chose a learner to 
come to the board and trace the path, 



36 Teachers Guide - P1

UNIT 1 .................................. Lesson 3 cont....

describing their motions as they do so.  
Choose a few other learners to repeat.

Take a wet sponge or cloth and erase the 
path of the second exercise, leaving the 
trace of the path created by the wet of the 
sponge or cloth.  Draw in the path with a 
chalk, following the trace of wet left by the 
sponge or cloth.  Describe the motions of 
the chalk as you follow the path; “around 
and around and around”. Erase the path 
made by the chalk, leaving again a trace of 
wet.  Chose a learner to come to the board 
and draw in the path with chalk by following 
the trace of wet.  Tell the learner to describe 
their motions as they do so.  Choose a few 
other learners to repeat.

Individual Work

Show the learners the drawing/writing 
exercise in their books.  Tell them to trace 
both paths of the insects with their fi nger, 
describing their motions as they do so.  

In Pairs

Next, ask learners to trace the paths in their 
neighbour’s book.

Individual Work

Ask the learners to imagine how a bee will 
fl y.  What path might the bee take to get to a 
fl ower?

Observation
Learners can show that they recognize and recall images by pointing to the requested image. 
Observe learners creatively explore their own idea of a new insect path and the profi ciency with which 
they express themselves through freedom of motion.

Conversation
Learners can orally reproduce the names of images when requested in interaction with the teacher and 
with other learners.  

Product
Learners can trace simple writing motions.  If learners were allowed to write in their books, then 
tracings of word shape and circling of choices would be evidence of learning outcomes.
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UNIT 1 .................................. Lesson 4

Making Connections 1

Purpose

• Review the connection of whole word 
shapes with meaning.

As a Class

Draw two images of Ana and two images 
of Samuel on the board in random order.  
Write the names of Ana and Samuel twice 
on the board in random order.  

Point to the images of Ana and Samuel one 
at a time in random order, asking the class 
to give the correct name as you point to it.

Point to the names of Ana and Samuel one 
at a time in random order, asking the class 
to give the correct name of each word as 
you point to it.

Draw a line from an image to the 
corresponding name.  Ask a learner to 
come to the board and draw a different line 
from an image to the corresponding name.  
Repeat with another learner.

Erase the lines drawn.  Demonstrate 
drawing a line from a name to the 
corresponding image.  Ask a learner to do 
the same and repeat.

In Pairs

Direct the learners’ attention to their 
books.  Direct pairs of children to play the 
same game with their neighbour.  Have one 
learner point to a name or an image.  The 
other neighbour then says the name.  Have 
pairs change roles and repeat.

Unit 1 - Animals at Home
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UNIT 1 .................................. Lesson 4 cont....

Purpose

• Recognize and say similarities and 
differences in pictures and word 
shapes.

As a Class

Draw the fi rst line of the table on the 
board.  Show how the fi rst item is either the 
same or different from the following items.   
Demonstrate how to point to each item that 
is the same.  Next demonstrate how to point 
to each item that is different.

Choose a learner to come to the board.  
Ask them to point to the items that are the 
same as the fi rst shape.  Next, ask them to 
point to the items that are different from 
the fi rst shape.  If the item is a word, ask 
them to read the word.  Repeat with another 
learner.

In Pairs

Direct the learners’ attention to their books.  
Direct them to the fi rst line of the table.  Tell 
them to touch the fi rst line of the table.  

Tell each learner to point in their books to 
the items that are the same as the fi rst item 
in the line.  Next, tell each learner to point 
in their books to the items that are different 
from the fi rst item.  Repeat for each line of 
the table.  If the item is a word, ask them to 
read that word out loud as they point to it.

Direct pairs of learners to play the same 
game with their neighbour.  Have one 
learner tell their neighbour to point to the 
items that are the same as the fi rst item 
and then to point to the items that are 
different.  Have pairs change roles and 
repeat.

Making Connections 2

Unit 1 - Animals at Home
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Making Connections 2

Purpose

• Connecting words with pictures.

As a class
Draw the fi rst line of the table on the board.  
Point to the fi rst name of the line and ask a 
learner to read it.  

Next, ask a learner to come to the board 
to read the name and to point to all the 
images that correspond to the name of Ana.  
Then ask the learner point to all the images 
that do not correspond to the name of Ana.  
Repeat with another learner.

Individual Work

Direct the learners’ attention to their books.  
Direct them to the fi rst line of the table.  Tell 
them to touch the fi rst line of the table.  

Tell each learner to read the name at the 
beginning of the line and then to point to 
all the images that correspond.  Next, tell 
each learner to point in their books to the 
images that do not correspond to the name.  
Repeat for the other lines of the table.  

In Pairs

Direct pairs of children to play the same 
game with their neighbour.  Ask one learner 
tell their neighbour to read the name at 
the beginning of the line and then to point 
to the corresponding images.  Next, the 
neighbour will point to all the images that 
do not correspond.  Repeat for the other 
lines of the table.  Have pairs change roles 
and repeat.

UNIT 1 .................................. Lesson 4 cont....

Unit 1 - Animals at Home
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UNIT 1 .................................. Lesson 4 cont....

Writing

Purpose

• Develop fi ne motor skills for writing.

• Develop creativity in drawing shapes. 

As a Class

Follow the steps to teach “Writing”, page 
32.

Individual Work

Ask the learners to imagine how a frog will 
jump  What path might the frog take to get 
to the pond?

Have the learners draw it in their exercise 
book and trace that path in the air with 
their fi ngers.

Observation
Learners can show that they recognize and recall images and work shapes by pointing to the requested 
images and shapes. 
Observe learners creatively explore their own idea of a new insect path and the profi ciency with which 
they express themselves through freedom of motion.

Conversation
Learners can orally reproduce the names of images when requested in interaction with the teacher and 
with other learners.  

Product
Learners can trace simple writing motions.  If learners were allowed to write in their books, then 
tracings of word shape and circling of choices would be evidence of learning outcomes.
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UNIT 1 .................................. Lesson 5

Making Connections 1

Purpose  

• Connect printed images with sounds.

As a class

Draw the picture of the cow on the board.

“This is a picture of a cow.  What sound 
does a cow make?”  The learners will say 
that a cow says ‘muuu’.  If not, tell the class 
that in this book a cow says ‘muuu’.  

“Repeat after me, ‘muuu’.  Again, ‘muuu’.”

Choose some individuals to say ‘muuu’.

Repeat this procedure for the goat, using 
the sound ‘maaa’.

Individual Work

Direct the learners to their books.

Ask the learners to point to the picture of 
the cow and make the cow noise.

Repeat for the goat.

In Pairs

Ask the learners to point to the picture of 
the cow in their neighbour’s book and make 
the cow noise.

Repeat for the goat.

Purpose

• Connect images with sounds.

As a class

Direct the learners’ attention to the drawings on the board.

Point to each drawing and ask the learners to make the corresponding sound.  Make 
corrections, if necessary.

Now, point to the images in random order, asking the learners to give the correct sound.

Next, rapidly point to the images in random order, asking the learners to give the correct 
sound.

Finally, choose several learners, one at a time, to respond as you point rapidly at the 
images on the board in random order.

Making Connections 1

Unit 1 - Animals at Home
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UNIT 1 .................................. Lesson 5 cont....

Making Connections 1

Purpose

• Connect letter shapes with sounds and 
pictures.

As a class

Say “A goat makes the sound ‘maaa’.  This 
is the letter that makes the sound ‘a’.”  
Write large the letter /aaa/ written under 
the picture of the goat and say ‘aaa’.  “Now, 
repeat after me, ‘aaa’.  Again, ‘aaa’.  Chose 
several learners to come to the board and 
point to the letter /a/ while saying ‘aaa’. 

Repeat this with the picture of the cow and 
the letter /uuu/, using the sound ‘muuu’.

In Pairs

Direct the learners to the picture of the goat 
with the letter /aaa/ written under it in their 
books.  

Tell each learner to point to the letter /aaa/ 
and say ‘aaa’.

Tell each learner to point to the letter /aaa/ 
in their neighbour’s book and say ‘aaa’.

Repeat this procedure using the picture of 
the cow and the letter /uuu/ in the learners’ 
books.

Unit 1 - Animals at Home

Purpose

• Connect letter shapes with sounds.

As a class

Erase the pictures of the cow and goat and draw a large  “aaa”  and a large  “uuu”  on 
the board and stand in front of them so that the learners cannot see them.  Next, stand 
in front of both images so that the learners cannot see either of them.  Tell the students 
to say the sound of the letter that they see when you stand to one side.  Stand to one 
side, revealing one letter or the other, but not both.  Learners should say the sound of the 
revealed letter.  Do this for both letters and then repeat several times.

In groups

Repeat in groups.

In Pairs

Show the learners the corresponding activity in the book.  Direct pairs of children to play 
the same game with their neighbour.  Ask one neighbour to cover both letters with their 
hands.  Then tell them to uncover only one of the letters.  The other neighbour then says 
the sound of the letter.  Have pairs change roles and repeat.

Hide and Say



43
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Observation
Learners can show that they recognize and recall images and their sounds by pointing to the requested 
images and shapes. 

Conversation
Learners can orally reproduce the sounds associated with images and with letters when requested in 
interaction with the teacher and with other learners.  

Product
If learners were allowed to write in their books, then circling of choices would be evidence of learning 
outcomes.

Unit 1 - Animals at Home
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UNIT 1 .................................. Lesson 6

As a class

Learners should sing a song about domestic 
animals. Help them listen closely to the 
letter sounds at the beginning of the names 
of the animals in the song.  Can learners 
think of other animals that start with the 
same sound?

In small groups

Learners should look at pictures of 
domestic and wild animals, to compare and 
contrast their characteristics.

Song Time

Conversation
Listen to conversation as learners compare and contrast different animals.  Are they interacting well 
with each other and asking good questions about the characteristics of the different types of animals?

Product
Can learners distinguish different letter sounds at the beginning of words by producing words that 
begin with the same sounds?

Key Learning Outcome
Begin to use language 
appropriately in song.

Key Inquiry Questions

Which pictures represent domestic 

animals?

What sounds are at the beginning of the 

names of domestic animals?
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UNIT 1 .................................. Lesson 7

Making Connections 1

Purpose

• Review the connection of whole word 
shapes with meaning and letter shapes 
with meaning.

As a class

Draw two images of cow and two images of 
goat on the board in random order.  

Follow the steps to teach ”Making 
Connections 1”, page 34, to make 
connections between the letters and words 
and their matching pictures.

In Pairs

Follow the steps to teach ”Making 
Connections 1”, page 34.

Making Connections 2

Purpose

• Recognize and say similarities and 
differences in pictures, word and letter 
shapes.

As a Class

Draw the fi rst line of the table on the 
board.  Follow the steps to teach “Making 
Connections 2”, page 38, to fi nd differences 
and similarities. 

Individual work

Follow the steps to teach “Making 
Connections 2”, page 38.

In Pairs

Follow the steps to teach ”Making 
Connections 1”, page 38.

Unit 1 - Animals at Home



46 Teachers Guide - P1

UNIT 1 .................................. Lesson 7 cont....

Making Connections 2

Purpose

• Connecting pictures with letters, 
sounds and words.  

As a class

Draw the fi rst line of the table on the 
board.  Follow the steps to teach “Making 
Connections 2”, page 38.

In pairs

Follow the steps to teach “Making 
Connections 2”, page 38.

Writing

Purpose

• Develop fi ne motor skills for writing.

• Develop creativity in drawing shapes.

As a class

Draw 3 large unconnected vertical lines 
on the board with a chalk.  Trace over 
these lines with your fi nger, describing your 
motions as you do so.  “Follow the motions 
of my fi nger as I trace over the lines drawn 
on the board.  I start at the top of the fi rst 
line and I go straight down.  I raise my fi nger 
off the board and place it at the top of the 
next line and again I go straight down.”

Follow the steps to teach “Writing” page 32. 
Choose several learners, one at a time, to 
come to board to trace the lines with their 
fi nger, describing their motions as they do 
so.

Now draw 5 smaller lines closer together 
and repeat the process.

Individual Work

Ask the learners to practice drawing lines by 
drawing a picture of the animals they have 
at home.  What things can they draw using 
lines?
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UNIT 1 .................................. Lesson 7 cont....

Unit 1 - Animals at Home

Observation
Can learners accurately trace the lines with their fi ngers in their books?

Product
Have learners been creative in using lines to draw animals at home?
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UNIT 1 .................................. Lesson 8

Making Connections 1

Purpose

• Review the connection of letters to 
sounds.

As a class

Draw two images of cow and two images of 
goat on the board in random order.  Write 
the letters  aaa  and  uuu twice on the 
board in random order.  

Follow the steps to teach “Making 
Connections 1”, page 37 to make the 
connections between the picture and the 
letter sounds.

Making Connections 2

Purpose

• Recognize and say similarities and 
differences in abstract shapes and 
letter shapes.

As a class

Draw the fi rst line of the table on the board.  
Show how the fi rst item is either the same 
or different from the following items.  The 
item can be either an image or a letter.  

Follow the steps to teach “Making 
Connections 2”, page 38.

In Pairs

Follow the steps to teach “Making 
Connections 2”, page 38.
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Observation
Are learners accurately matching the written letters with the sounds that they represent?
Can learners accurately trace the circles with their fi ngers in their books?

Product
Have learners been creative in using circles to draw their favourite animals?

Writing

Purpose

• Develop fi ne motor skills for writing.

• Develop creativity in drawing shapes.

As a class

Draw 3 large unconnected circles on the 
board with a chalk.  Trace over these lines 
with your fi nger, describing your motions as 
you do so.  “Follow the motions of my fi nger 
as I trace over the lines drawn on the board.  
I start at the top of the fi rst circle and I go 
around until I come back to where I started.  
I raise my fi nger off the board and place 
it at the top of the next circle and again 
I go around until I come back to where I 
started.”

Follow the steps to teach “Writing”, page 
32.

Individual Work

Ask the learners to practice drawing 
round shapes by drawing a picture of their 
favourite  animals they have at home.  
Where do they see round shapes in those 
pictures?

UNIT 1 .................................. Lesson 8 cont....

Unit 1 - Animals at Home



50 Teachers Guide - P1

UNIT 1 .................................. Lesson 9

Making Connections 1

Purpose

• Review the connection of letter sounds 
with letter shapes.

As a class

Draw the cow and two other things that 
have the same sound ‘uuu’, or ‘u’, on the 
board.

“All these things have the same cow 
sound, ‘u’, in their names.  Repeat after 
me.”  Pronounce the names of each item, 
beginning with the cow, emphasizing the ‘u’ 
sound in each name.  Repeat.

Choose some learners, one at a time, to say 
the name of each item as you point to it.

Do not erase the board.  Now draw the goat 
and two other things that have the same 
sound ‘aaa’, or ‘a’, on the board.

“All these things have the same goat 
sound, ‘a’, in their names.  Repeat after 
me.”  Pronounce the names of each item, 
beginning with the goat, emphasizing the ‘a’ 
sound in each name.

Choose some learners, one at a time, to say 
the name of each item as you point to it.

Demonstrate drawing a line from the cow 
to another image that has the same sound.  
Have a learner come to the board and draw 
a different line from the cow to another 
image that has the same sound.  Choose 
some other learners, one at a time, to 
repeat.

Erase the lines drawn by the learners.  
Demonstrate drawing a line from the goat 
to another image that has the same sound.  
Have a learner come to the board and draw 
a different line from the goat to another 
image that has the same sound.  Choose 
some other learners, one at a time, to 
repeat.

In Pairs

Direct the learners’ attention to their books.  
Tell neighbours to check each other to 
make sure they are focused on the right 
activity.  Direct pairs of children to play the 
same game with their neighbour.  Have one 
learner point to an image and say its name 
or sound.  Now tell the neighbour to point 
to the same image, say its name or sound, 
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UNIT 1 .................................. Lesson 9 cont....

and then draw a line with her fi nger from 
that image to another image that has the 
same sound.  The neighbour says the name 
of the image chosen.  Repeat until all the 
images are linked.  Have pairs change roles 
and repeat.

Making Connections 3

Purpose

• Connect letter sounds to names of 
familiar objects.

• Help learners to hear individual sounds 
in familiar words.

As a class

Ask the students to name each picture on 
the top half of the page.  Repeat the words, 
emphasizing the vowel sound in each word.  
Ask the class which pictures have the same 
sound “u” in them.  Repeat the same for 
the pictures on the bottom half of the page, 
asking the class to listen for the words that 
have the sound “a” in them.

In Pairs

Ask the learners to say the names of the 
pictures in their books. Using their fi ngers, 
they should trace a line matching the 
pictures with the letter sound that they hear 
in the names of the pictures.

Unit 1 - Animals at Home
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UNIT 1 .................................. Lesson 9 cont....

Observation
Are learners accurately matching the sounds they hear in the names of the objects with the letter 
sounds?
Are learners able to identify individual parts of the larger picture?

Product  
Have learners been creative in their drawing of a picture that contains an object with the letter sound 
of “a”?

Purpose

• Develop fi ne motor skills for writing.

• Beginning to express ideas in drawing.

Individual Work

Ask learners to draw a picture of their favourite thing that has the letter sound “a” in it.  

Writing

Find Me!

Purpose

• Find small parts of a picture from the 
larger picture.

As a class

Ask learners to look at the row of small 
pictures in their books on page 20.  They 
should say the names of the items in the 
small pictures.

Individual work

Learners should look at the larger picture 
and fi nd each of the individual items in the 
larger picture. 

In Pairs

Learners should work together with their 
neighbour to make sure they have found all 
of the items in the larger picture.
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UNIT 1 .................................. Lesson 10

Making Connections 3

Purpose

• Connect letter sounds to names of 
familiar objects.

• Help learners to hear individual sounds 
in familiar words.

As a class

Ask the students to name each picture.  
Repeat the words, emphasizing the vowel 
sound in each word.  Ask the class to 
identify which pictures have the sound “a” 
in them and which pictures have the sound 
“u” in them.

In pairs

Ask the learners to say the names of the 
pictures in their books. Using their fi ngers, 
they should trace a line matching the 
pictures with the letter sound that they hear 
in the names of the pictures.

Find Me!

Purpose

• Connect letter sounds to names of 
familiar objects.

• Help learners to hear individual sounds 
in familiar words.

Individual work

Ask learners to look at the two pictures in 
their books.  The pictures are almost the 
same, but there are some things that are 
different.  Learners should try to fi nd 5 
things that are different in the pictures.

In Pairs

After individuals have had a chance to 
look at the pictures on their own, they can 
work together in pairs to make sure they 
can identify 5 differences between the two 
pictures. 

Unit 1 - Animals at Home
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UNIT 1 .................................. Lesson 10 cont....

Purpose

• Develop fi ne motor skills for writing.

• Beginning to express ideas in drawing.

Individual Work

Ask learners to draw a picture of their favourite thing that has the letter sound “u” in it.  

Writing

Observation
Are learners accurately matching the sounds they hear in the names of the objects with the letter 
sounds?
Are learners able to differences in detail in the picture?

Product
Have learners been creative in their drawing of a picture that contains an object with the letter sound 
of “u”?

Unit 1 - Animals at Home
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UNIT 1 .................................. Lesson 11

As a class

Learners should use a “Language 
Experience Story” approach to write a 
class story on the chalkboard about an 
experience they have had with a domestic 
animal.  They should do “Shared reading” 
with this class developed story.

Individual work

Learners should draw their own picture to 
illustrate the class story and describe their 
picture in groups.

Experience Story

Observation
Can learners hold a pencil correctly and make appropriate shapes and pictures?  Can they 
communicate the meaning behind their drawings and connect it to the class story?

Product
Can learners produce the names and sounds of 3 letters in their alphabet?

Key Learning Outcome
Write a story as a class about a 
familiar domestic animal.

Key Inquiry Questions

Choose some words to describe your 

favourite animal.

Describe an experience you had with 

domestic animals.

Unit 1 - Animals at Home
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UNIT 1 .................................. Lesson 12 - 13

Teaching Letter Lesson 12

Do activities for:

1. “Listen to the Sounds” (Phonemic Awareness)

2. “Key Letter” (Alphabetic Principle)

3. “Word Breaking and Building”

4. “Syllable Making”

Teaching Letter Lesson 13

Do activities for:

5. “New Word Building” (vocabulary)

6. “Story Reading” (with comprehension questions 
below)

1. Köꞌdi kaka ya?
2. Nyo nagwon köꞌdi a kaka?

7. “Writing”

k    K    a    A   
kaka
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UNIT 1 .................................. Lesson 14 - 15

Unit 1 - Animals at Home

Teaching Letter Lesson 14

Do activities for:

1. “Listen to the Sounds” (Phonemic Awareness)

2. “Key Letter” (Alphabetic Principle)

3. “Word Breaking and Building”

4. “Making Syllables”

Teaching Letter Lesson 15

Do activities for:

5. “New Word Building” (vocabulary)

6. “Story Reading” (with comprehension questions 
below)

1. Nyo a lalai?
2. Konyo lalai?

7. “Writing”

l    L    lala 
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National Languages   Primary 1 Unit 2: Animals in the Forest

Learn about Key inquiry questions
Give opportunity for learners to hear a story using shared reading 
in a big book about wild animals and explore appropriate language 
to describe wild animals.  Learners should collaboratively use 
available resources to model their ideas about wild animals 
and present them to the large group.  Learners should be given 
opportunity to work in pairs to tell an original short story about 
the models.  Learners can then be given opportunity to listen to 
others’ stories and retell them.  Learners should be given a series 
of pictures of a story about animals in the forest and learners will 
be given opportunity to sequence the pictures and re-tell the story.  
Learners can work collaboratively with the teacher to write one of 
these stories on the board for shared reading.  Learners should 
explore the next 3 letters in their language through an ABC Book or 
similar language specifi c resource.

• How do you write the letters 
that have been taught?

• Explore the names of wild 
animals whose names start 
with the letters taught?

• Tell a story using appropriate 
language about an animal in 
the forest.

• How can you predict what 
comes next in a story?

• How can pictures be 
sequenced to tell a logical 
story?

Learning outcomes

Knowledge and understanding Skills Attitudes
• Recognize that print has 

meaning
• Begin to recognize the 

sounds of the letters at the 
beginning, middle and end of 
simple words

• Begin to recognize 
differences in sounds and 
apply that awareness to 
distinguishing words when 
listening

• Begin to recognize relevant 
features of their language 
(i.e. tone, breathy vowels, 
heavy/light vowels)

• Begin to recognize 
directionality of print

• Recognize and produce letter 
shapes

• Understand and respond 
appropriately to what is 
heard

• Discuss the meaning of a 
story and express opinion

• Use pictures to communicate 
meaning

• Use writing to communicate 
meaning

• Tell an original short story 
using correct language

• Re-tell a short story that they 
have heard

• Sequence pictures to tell a 
logical story

• Enjoy reading and writing, 
know that reading and 
writing is fun

• Appreciate the system of 
their language

• Appreciate their own 
creativity and the creativity of 
others

Contribution to the competencies:
Critical thinking: Critically thinking about sequencing of stories, suggesting the order of the stories
Communication: Reading and comprehending a story, speak clearly and communicating about forest 

animals, listening to and comprehending speech, using realia to communicate 
stories.

Co-operation: Working collaboratively and being tolerant of each other to write a story as a class, 
working in pairs to model and tell stories

Culture: Recognize their cultural identity through consideration of the diverse nature of 
South Sudanese wild animals

Links to other subjects:
Science: Learning about animals
Social Studies: Talking about the habitat of the animals
Arts: Modelling their story, acting out the story

UN
IT

 2
   A

NI
M

AL
S 

IN
 T

HE
 F

OR
ES

T



59

UNIT 2 ............................... Lesson 16

Read Aloud Story - Luböggu ko Kapoporat

Lilian a Luböggu nagwon ko pusök i dendya na kulya. Ko aje meddya ŋo ludukö, a ꞌdeke dendya ꞌbura ko ŋilo ŋo a 
nyo. Lor lele nagwon lepeŋ nu tu kanyit i kuggi, a meddi nene ŋo ludukötyo a leleyo i kene nagwon kak na ködini 
logwon Akasia.
Ŋo lo liliki ki i kene lo a loꞌdit köti a lokwe, meta gwoso kurutyo loꞌdit logwon mo wora a kapoporat. “Aa! 
Anaꞌbut” lepeŋ na yeyeji geleŋ. Nan nyanyar biryö ko kuru loꞌdiꞌdik lo wora a kapoporatan. A lepeŋ miju nyona 
madaŋ.
Ama nene ŋo kata nagwon meta kaꞌde. Lo kurutyo ꞌbain wörö gwoso nagwon kulye kulo ŋupi wöwöröni na. Nyena 
a Lilian miju nyona parik, a lepeŋ ko denundye kaŋo adi ꞌbain a kurutyo lo kapoporat kwöŋ!

[Pije ni: Do kata ko nene yeyet ko ŋilo ŋo ŋona a nyo?]

As a class

Learners should be given opportunity to 
hear a story about animals in the forest.  
Ask observation and sequencing questions 
and as they listen, stop often to ask, “What 
do you think will happen next?” to help 
learners predict what will happen in the 
story.

(See Read Aloud Story below)

In groups

Learners should look at the pictures about 
an animal in the forest and put the pictures 
in a logical order.  They should be given 
opportunity to re-tell the story, using the 
pictures.

Story Time

Unit 2 - Animals in the Forest

Key Learning Outcome
Sequence pictures to tell a 
logical story.
Re-tell a short story.

Key Inquiry Questions

How can pictures be sequenced to tell a 

logical story?

How can you predict what comes next in 

a story?

Luböggu ko Kapoporat
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Conversation
Can learners make appropriate predictions based on the story?

Observation
Are learners sequencing the pictures in a logical way?  Are their group conversations making meaning 
from the pictures?

UNIT 2 ............................... Lesson 16 cont....

Piyesi

1. Karin ti Luböggu a ŋa?
2. Lilian nyanyar biryö ko nyo?
3. Do ŋona a met ŋo lotulur? Lepeŋ 

gweya ada?
4. Nyo lo pondya kaŋo i ŋo lotulur?
5. Do a met Kapoporat i po kaŋo i 

ŋo lotulur? Taki yi kulya kanyit.

Gwon ko pusök a duma i dendya ko ŋo a nyo lo leleyo i ködini ki, 
Lilian a siꞌdaki kak i yeyeju na ŋilo ŋo ko minitan kuꞌdik.
“Nan ti den ko nyo logwon i lukata nanyit.” Lepeŋ na yeyeji ko 
mugun.ꞌBain i böböndu, ꞌbain i woŋon – tuŋ leleyo nyu i kene na 
ködini. I ꞌdutet lepeŋ tine bulö möndu! Lepeŋ tuŋ ꞌdeke meddya 
ko ŋo a nyo logwon i lukata nanyit, sona lepeŋ a tomijörö mokot 
lonyit loꞌdit madaŋ kata nyu.
I diŋit nagwon lepeŋ gwe nyona ko ꞌboꞌyu, a suluje böndu. Lilian 
a meddya gwoso nene na goroman kanyit nakwe suluji kiꞌya. A 
ꞌdeꞌde kijek, a ŋo lo liŋ gwalakakindye mugun ŋa! Lilian a muk 
konyen kanyit ko kujönö i meddya ko ŋo a nyo nagwon ꞌdek kondya 
mugun i mukök.

[Pije ni: Do yeyeju adi nyo nagwon a kondya mugun?]

I mukök na diŋit a naꞌdit, lepeŋ ko ŋaji konyen kanyit, a kapoporat 
nagwon kwekwelen suꞌdukine kanyit i kume.
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UNIT 2 ............................... Lesson 17 - 18

Unit 2 - Animals in the Forest

Teaching Letter Lesson 17

Do activities for:

1. “Listen to the Sounds” (Phonemic Awareness)

2. “Key Letter” (Alphabetic Principle)

3. “Word Breaking and Building”

4. “Making Syllables”

Teaching Letter Lesson 18

Do activities for:

5. “Parts of our Language” (Grammar lesson)

Lili konyen ti ꞌbolot.
Lili a kele lopi i kutuk.
Woŋon jojo ama ko tukaꞌde na nyönyökit “i”.

6. “New Word Building” (vocabulary)

7. “Story Reading” (with comprehension questions 
below)

1. Nyo a liki ki?
2. Nyo nagwon kili liki ki?

8. “Writing” 

i   I    kili
liki
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UNIT 2 ............................... Lesson 19 - 20

Teaching Letter Lesson 19

Do activities for:

1. “Listen to the Sounds” (Phonemic Awareness)

2. “Key Letter” (Alphabetic Principle)

3. “Word Breaking and Building”

4. “Syllable Making”

Teaching Letter Lesson 20

Do activities for:

5. “New Word Building” (vocabulary)

6. “Story Reading” (with comprehension questions 
below)

1. Nyo tiki i taka ki?
2. Konyo tiki i taka ki?

7. “Writing”

t    T    taka    tiki  
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UNIT 2 ............................... Lesson 21

Individual work - A Wild Animal Story

Tell learners they will be making up their 
own stories about animals in the forest. To 
help make their stories, they will model an 
animal for their stories.

Learners should use available resources 
(stones, sticks, clay) to model a wild animal.

In pairs

Learners can use their models to create 
their own stories about the wild animals, 
retelling their stories with the models in 
small groups.

Note: These stories will be used in Lesson 
25.

Story Making

Product
Ask learners to told an original story, using appropriate language about their model? Have they 
expressed appreciation for others creativity?

Unit 2 - Animals in the Forest

Key Learning Outcome
Tell an original story using 
correct language.

Key Inquiry Questions

Tell a story using appropriate language 

about an animal in the forest.
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UNIT 2 ............................... Lesson 22 - 23

Teaching Letter Lesson 22

Do activities for:

1. “Listen to the Sounds” (Phonemic Awareness)

2. “Key Letter” (Alphabetic Principle)

3. “Word Breaking and Building”

4. “Syllable Making”

Teaching Letter Lesson 23

Do activities for:

5. “New Word Building” (vocabulary)

6. “Story Reading” (with comprehension questions 
below)

1. Ŋa kita kadi?
2. Lepeŋ  kita nyo kadi?

7. “Writing”

d    D    kadi  
kita    Laki 
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UNIT 2 ............................... Lesson 24

Unit 2 - Animals in the Forest

Review (Check Your Progress)

Do activities for:

1. “Capital and Small Letter Box”

2. “Picture Matching”

3. “Syllable / Letter Box” (Making Words)
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UNIT 2 ............................... Lesson 25

As a class

Together learners should choose a story 
they heard about animals in the forest in 
the previous week from their classmates 
and work with the teacher to write it on the 
board for Shared Reading activities. See pg. 
24 for Shared Reading Mini Lesson.

Individual work

Learners should identify the letter sounds 
they hear at the beginning of the names 
of wild animals. Learners should practice 
writing the letters with the names of wild 
animals. Ensure the animals named include 
all the letters that have been taught. 

Story Making

Product
Can learners write, using correct letter shapes, the letters that have been taught?

Key Learning Outcome
Re-tell a short story.
Appreciate their own creativity 
and the creativity of others.

Key Inquiry Questions

Explore the names of wild animals 

whose names start with letters taught.

How do you write the letters that have 

been taught?
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UNIT 2 ............................... Lesson 26-27

Unit 2 - Animals in the Forest

Teaching Letter Lesson 26

Do activities for:

5. “Parts of our Language” (Grammar lesson)

Ki kweja kita nagwon nyuŋ gwon i kona.
6. “New Word Building” (vocabulary)

7. “Story Reading” (with comprehension questions 
below)

1. Pita kita ya?
2. Nyo lepeŋ kita i pipi?

8. “Writing”

Do activities for:

1. “Listen to the Sounds” (Phonemic Awareness)

2. “Key Letter” (Alphabetic Principle)

3. “Word Breaking and Building”

4. “Making Syllables”

Teaching Letter Lesson 27

p    P    pipi  
Pita   kikita 
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UNIT 2 ............................... Lesson 28 - 29

Teaching Letter Lesson 28

Do activities for:

1. “Listen to the Sounds” (Phonemic Awareness)

2. “Key Letter” (Alphabetic Principle)

3. “Word Breaking and Building”

4. “Syllable Making”

Teaching Letter Lesson 29

Do activities for:

5. “Parts of our Language” (Grammar lesson)

Kilo jamiyat murek liŋ wurö jojo, ama woŋon 
(“o”) kode nyönyöggu ŋo kaꞌdeꞌkaꞌde.

6. “New Word Building” (vocabulary)

7. “Story Reading” (with comprehension questions 
below)

1. Kopo lo liya?
2. Kopo kitarikin nyo?

8. “Writing”

o   O    kopo
kata
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National Languages   Primary 1 Unit 3: Weather

Learn about Key inquiry questions
Give opportunity for learners to hear a story to hear a story 
using shared reading in a big book about the weather and 
explore appropriate language to describe the weather patterns.  
Learners should experience something about the weather and 
work together to use appropriate language to express their ideas 
about the weather by writing a class story on the board.  Learners 
should explore parts of the story by engaging in activities related 
to recognizing sight words and syllables within words.  Give 
opportunity for learners to debate their ideas about the weather, 
based on a story about the Wind and Sun.  Learners should then 
be given opportunity to draw pictures and do creative writing about 
the results of the debate.   These stories should be shared with the 
rest of the class.  Learners should explore the next 3 letters of their 
language and investigate words within sentences and syllables 
within words.

• How do you write the letters 
that have been taught?

• Use appropriate language 
to debate ideas about the 
weather.

• How can you predict what 
comes next in a story?

• How do we recognize parts of 
word (syllables)?

Learning outcomes

Knowledge and understanding Skills Attitudes
• Begin to recognize that 

sentences are composed of 
words and that words are 
composed of syllables and 
letters

• Recognize that print has 
meaning

• Begin to recognize the 
sounds of the letters at the 
beginning, middle and end of 
simple words

• Begin to recognize 
differences in sounds and 
apply that awareness to 
distinguishing words when 
listening

• Begin to recognize relevant 
features of their language 
(i.e. tone, breathy vowels, 
heavy/light vowels)

• Recognize and produce letter 
shapes

• Understand and respond 
appropriately to what is 
heard

• Discuss the meaning of a 
simple story and express the 
opinion of a story

• Use pictures to communicate 
meaning

• Use writing to communicate 
meaning

• Recognize 5 sight words
• Show the directionality of 

print
• Begin to use increasingly 

complex words/vocabulary
• Begin to predict the outcome 

of a story
• Express opinions about a 

story

• Enjoy reading and writing, 
know that reading and 
writing is fun

• Appreciate the system of 
their language

• Appreciate their own 
creativity and the creativity of 
others

Contribution to the competencies:
Critical thinking: Learners will use prediction skills, evaluating different ideas and opinions
Communication: Reading and comprehending a story, speak clearly and communicate about the 

weather, communicating ideas through emergent creative writing, listening to and 
comprehending speech

Co-operation: Working collaboratively and being tolerant of each other to write a story as a class, 
negotiating and respecting others in debate

Links to other subjects:
Science: Climate
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UNIT 3 ............................... Lesson 30

Read Aloud Story - Kupiret
Esetere kakarakin i wörö nanyit i sukulu temba i lor i lo dominika. Perok liŋ, kudu gwon i ꞌdon, a gwe a nago 
kanyit i ꞌdur i sukulu i diŋit gwak. I lo koꞌbure maꞌdi ködyö nagwon lepeŋ ꞌdek ꞌdur nyu i diŋit, a lepeŋ ꞌdeꞌde lalaji 
könisi ko komoŋ nanyit, a nanakindye ŋote könin adi tinate, a suluje wökön lulurara kak i kiko lo sukulu.
Gwoso i tukwajeni liŋ lo tu, kudu a ꞌdon i ŋilu tukwaje, a kirut loro kata logwon pioŋ kanyit kebbu kiko logwon 
Esetere wöwöröni lo. A ko joŋga diŋit, a Esetere ꞌdure i pirit nagwon pioŋ a liwa a gur kode pioŋ na gwoꞌdan i 
kiko nagwon aje muk kiko lo liŋ.

[Pije: Do yeyeju adi Esetere de kondya nyo?]
Ŋinu a labara najo, ama Esetere ꞌbak lele kiko. Lepeŋ agu ködyö laŋaddu i lu swöt lo gur. A lepeŋ togoꞌyi töili a 
labara labara pajo parik ko riŋit nanyit liŋ. Ama kudyakan lepeŋ ako labara pajo parik. Lepeŋ a ꞌdukin parik i gur 
kata adi pasak.
Ti gwon a kamuka kanyit kaꞌde lo bobota ko woꞌdoꞌdo, ama pioŋ aje mulu kuŋwat, köti boŋgo nanyit aje jurutö 
gwe a nawin.

As a class

Learners should be given opportunity to 
engage in “shared reading” with a story 
about weather in a Big Book. If a Big Book 
is not available, read the story from the 
Teachers Guide and ask the questions that 
follow. As you read the story, stop and ask 
the questions in the story.

(See Read Aloud Story below)

In groups

Make fl ashcards of 3 common words (for 
example, “the”, “a”, “and”). In groups, 
learners should match the cards to the 
where they see the words in the story. This 
activity should be done with the Big Book, 
or if no big book is available, the teacher 
should write part of the story on the board 
to do this activity with.

Story Time

Unit 3 - Weather

Key Learning Outcome
Begin to predict the outcome 
of a story.
Recognize sight words.

Key Inquiry Questions

How can you predict what comes next in 

a story?

Kupiret
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UNIT 3 ............................... Lesson 30 cont....

Piyesi

1. Karin ti nu ŋuro naꞌdit luŋu a ŋa?
 Esetere

2. Konyo nagwon Esetere wörö a 
karakin perok liŋ i sukulu?

 ꞌDon na kudu tindu togolon i ꞌdur 
nanyit i sukulu i diŋit.

3. Esetere gwon a nawin ko a 
woꞌdoꞌdo ada?

 Lepeŋ a mörju laŋgu na pioŋ ti 
gur a iŋge ꞌdoro kata.

4. Esetere a meddya nyo i ꞌdatu i 
pioŋ ki?

 Lepeŋ a meddya kupiret lo 
kwekwelen lomurye ko loŋem.

5. Esetere ꞌdur ada i sukulu?
 Lepeŋ ꞌdoko i kiꞌdiŋ na kwenti 

duma.

6. Do ködyö kondya nyo anyen 
ꞌduꞌdur i sukulu i diŋit gwak?

 Ŋiörö ꞌberon, loloŋga pirit na 
pioŋ gur na…

“Aa ꞌbain sona! Nan kondya nyo soŋinana?” Lepeŋ na gwine. 
Lepeŋ ti tu i sukulu a nawin, ama ko lepeŋ a yitö mede i lalaju, 
lepeŋ de tu ꞌdure i sukulu a karakin köti.
 [Piji ni: Esetere ködyö kondya nyo?]
A kirut, Esetere meddi kupiret lo kwekwelen lomurye ko loŋem 
ꞌdaꞌdatu i pioŋ ti gur loki. Kwekwelen parik logwon Esetere ako 
met kwöŋ. Maꞌdi nagwon kamuka kanyit a lut ko boŋgo nanyit a 
nawin, Esetere a keporo ŋilo kupiret.
 [Pije ni: Do yeyeju adi ŋilo kupiret de tu da?]
I mukök na diŋit a naꞌdit, a koloŋ lupeni kaŋo a ŋilo loro logwon 
lepeŋ kebbu nye lo ꞌbiji ꞌbija. A köbuŋöt logo lo wukundye ko diŋit 
naꞌdit a wuköddi ŋilo kupiret ki, a Esetere iŋge mok ŋilo kupiret na 
ꞌdokoni kupiret kanyit i komoŋ nu.
Ko ŋilo kupiret a mok go kanyit i könin, i ꞌdutet lepeŋ meddi ki i 
dendya ko nyo lo tindu ŋilo köbuŋöt i wuggö sona. Lepeŋ a rigwökö 
parik.
 [Pije ni: Do yeyeju adi Esetere a meddya nyo?]
Kwenti duma kanyit i komoŋ i swöt lo lutaten. A lojo parik totoŋun 
monye köti kupir kanyit kwekwelen a lomurye ko a loŋem, gwoso 
lo logwon kanyit i könin lo. A ŋilo kwenti jambi adi, “Tinate ilot 
duma ko nyökundyö inot na kupiret lio bot.” A ꞌdeꞌde kijek Esetere 
yiyiundye kamuka kanyit lut ko boŋgo nanyit nawin na, a lepeŋ 
suluji gwien.
A kwenti lo pije adi, “Nyo nagwon a naron?”
A Esetere ruggi adi, “Nan a delya kogwon nan a ꞌdoro i pioŋ 
nagwon i gur kata a ko ryeji kamuka kwe gwe a lut köti boŋgo nio 
gwe a nawin, nyena nan na de ꞌdure a karakin i sukulu.
A ŋilo kwenti jambi ko gworo lokoyok adi, “Naꞌbut, ŋo naron 
ꞌbain.”
 [Pije ni: Do yeyeju adi ŋilo kwenti de kokondya nyo?]
A lepeŋ kwekindye lepeŋ madaŋ ko ŋilo kupiret lo kwekwelen 
lomurye ko loŋem lo kitarikin i tokeꞌya na woꞌdoꞌdo ti kamuka 
ada. Nagwon woꞌdoꞌdo aje ꞌbaka kanyit i kamuka, a lepeŋ naŋgi 
köpukön kanyit madaŋ a ꞌdeꞌde boŋgo nanyit aje teteyon. Lepeŋ 
adi, “Pondi.” Nan de ꞌdoꞌdok do i sukulu! Köpukön kanyit logo kulo 
a ꞌdok Esetere kanyit i kiꞌdiŋ, a ꞌdeꞌde lepeŋat biröddi ki parik!
I diŋit nagwon sukulu nase purune puru nu, a kwenti suꞌdukine 
kak ꞌbura i komoŋ na sukulu. A nagwon Esetere aje kiyundya kak 
ko kwenti i kiꞌdiŋ nu, a meddi i swöton liŋ kode ŋona nene na julin 
kanyit a met nye i birtö ko ŋilo kwenti lo kwekwelen lo.
Ama nene na julin kanyit ꞌbain maꞌdi katodinönit,a ko nyuŋ 
ꞌdurökin i sukulu. A lepeŋ löpuköni i tindu na kwenti tinate lo 
ŋarakindya na nye i ꞌdur ꞌberon i sukulu, ama kwenti kölum aje tu. 
Nagwon katodinönit ko julin kanyit suluje ꞌdurökin i sukulu nu, a 
Esetere nyuŋ mogga ŋilo kupiret lo kwekwelen lomurye ko loŋem lo 
kanyit i könin.
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Conversation
Can learners make appropriate predictions about the story?

Observation
Can learners correctly identify whole common words using the fl ashcards?

UNIT 3 ............................... Lesson 30 cont....

Unit 3 - Weather
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UNIT 3 ............................... Lesson 31-32

Teaching Letter Lesson 31

Do activities for:

1. “Listen to the Sounds” (Phonemic Awareness)

2. “Key Letter” (Alphabetic Principle)

3. “Word Breaking and Building”

4. “Syllable Making”

Teaching Letter Lesson 32

Do activities for:

5. “Parts of our Language” (Grammar lesson)

Kilo jamiyat murek wurö jojo  yiyiŋa gwoso “e”. 
Lepeŋat woŋon kaꞌde kaꞌde köti nyönyöggu 
kaꞌde kaꞌde.

6. “New Word Building” (vocabulary)

7. “Story Reading” (with comprehension questions 
below)

1. Tete kata ko nyo?
2. Tete ‘yuddu nyo?

8. “Writing”

e   E    kole
Tete 
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UNIT 3 ............................... Lesson 33-34

Unit 3 - Weather

Teaching Letter Lesson 33

Do activities for:

1. “Listen to the Sounds” (Phonemic Awareness)

2. “Key Letter” (Alphabetic Principle)

3. “Word Breaking and Building”

4. “Making Syllables”

Teaching Letter Lesson 34

Do activities for:

5. “New Word Building” (vocabulary)

6. “Story Reading” (with comprehension questions 
below)

1. Na a nekenet na nyo?
2. Nyo na kondya mugun ko nekenet a laka?

7. “Writing”

n   N   nekenet
kine
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UNIT 3 ............................... Lesson 35

As a class

Learners should be given opportunity to 
listen to a story about the weather.  As you 
read the story to the learners, stop and ask 
the questions in the story.

(See Read Aloud Story below)

In groups

In small groups, learners should prepare 
for a debate about the story to answer the 
question – what is stronger: the sun or the 
wind?  The debate can be presented to the 
class.

Story Time

Read Aloud Story - Köbuŋöt ko Koloŋ

Mire i Likikirilön ti Aesopo

Lor lele, Köbuŋöt ko Koloŋ gwon i swaggu i kulya ti riŋit na gwoloŋ na lor.Lepeŋat a torukökin adi gwoloŋ na lor 
kata ko riŋit nagwon tindu ŋutu i gwon ko gweyarijin i kikolin kaꞌde kaꞌde. Lepeŋat a rerenya, maꞌdi nagwon ako 
dena ko ŋa logwon ko riŋit a duma parik.
Köbuŋöt yeyeju adi nye kata ko riŋit duma. A Koloŋ rerenyani adi riŋit duma na toꞌdiri gwon i tokoyokan.  A 
Koloŋ jambi adi, “Yi ködyö kondya opere. Ti yi mete ko ŋa logwon ko riŋit na löpuggö na boŋgwat ti ŋutu.”
Nyena a lepeŋat dirje kak a meddi ŋuto logwon jöjölö i kiko. Lepeŋ a torja mugun ko boŋgo muyit nagwon yuyuk, 
surap ko töröbusi lo yuyuk. A Koloŋ adi,“Ti yi mete ko lon likaŋ logwon ko riŋit,” Yi de memet ko ŋa logwon ko 
riŋit i tindu na lu ŋuto i rokoddu na boŋgwat kanyit na yuyuk kaŋo!”
A Köbuŋöt adi, “Aa! Ŋina pölilyö!” Nyena a lepeŋ wuggi wuggö, a wuggi wuggö!

Key Learning Outcome
Discuss the meaning of a 
simple story and express the 
opinion of a story.

Key Inquiry Questions

Can you use appropriate language to 

debate ideas about weather?

How can you predict what comes next in 

a story?

Köbu öt ko Kolo



77

Conversation
Can learners make accurate predications about the story?  Can they tell you what clues they used to 
help them predict what came next?

Product
Are learners using relevant language to talk about the weather in their debate presentation?  Do their 
arguments show that they have listened to the opposing view of their classmates?

UNIT 3 ............................... Lesson 35 cont....

Piyesi 

1. Ko K oloŋ ko Köbuŋöt rerenya ko 
nyo?

 Lepeŋat rerenya ꞌdek dendya 
kode lon gwiliŋit lo lor logwon ko 
riŋit a duma.

2. Köbuŋöt a mörju kondya nyo 
anyen kweja riŋit nanyit?

 Lepeŋ a wuggö parik.

3. Koloŋ a kondya nyo anyen kweja 
riŋit nanyit?

 Lepeŋ a po kaŋo madaŋ i ꞌdiko 
anyen nye pokin i loja.

4. Lu ŋuto a kondya nyo nagwon 
Koloŋ gwe i loja nu?

 Lepeŋ a rukundyö boŋgo muyit, 
töröbusi, ko surapan kaŋo.   

5. Koloŋ kweja riŋit nanyit ada?
 Lepeŋ loja madaŋ ko taliŋ.

6. Kunök i pirit ni, do yeyeju adi lon 
logwon a logo parik – Koloŋ kode 
Köbuŋöt?

 Nene na rukesi na’but a wuye.

A lepeŋ wuggi wuggö parik tojo putut ko koropo suluje birtö ki, 
kisuk ko sokoro gaꞌyi pirit ꞌdanaet. Döru aje topero nyona ko kak, 
keniya ti kaden a kiladdu i köbuŋöt köti loꞌdeka ti kadijin a wuköji 
kaŋo köji kata.

[Do yeyeju adi lu ŋuto a kondya nyo?]

Lu ŋuto a pikun boŋgo muyit nanyit parik kanyit i mugun na kikira 
na, köti ꞌdek adi töröbusi lo siꞌdaki go kanyit i kwe. Köbuŋöt a 
kököröju ŋo jore, ama ako tindu lu ŋuto i löpuggö na boŋgwat . 
I mukök, a gwe a diŋit na Koloŋ anyen mörju lu ŋuto i roko kaŋo 
boŋgwat kanyit na yuyuk kune anyen kweja adi nye nagwon ko 
riŋit parik.

[Do yeyeju adi Koloŋ de kondya nyo?]

Koloŋ a pondya kaŋo taliŋ i ꞌdiko kata. A lepeŋ suluji loja parik i 
ꞌdiko namurye. A ŋilo ŋuto suluji laggu na jarara ti boŋgo muyit 
na. A Koloŋ iti ŋerot i loja.

[Do yeyeju adi lu ŋuto de kondi nyo soŋinana?]

Lu ŋuto a pikun könisi kanyit kaŋo i boŋgo muyit, a rokoddi boŋgo 
muyit kaŋo. A Koloŋ iti ŋerot i loja. A lu ŋuto meddi i swötön liŋ 
gaꞌyu tölimöt yukaet. A lepeŋ ryöji ködini duma, a siꞌdakine kak i 
tölimöt na lu ködini. A Koloŋ iti ŋerot i loja.

[Do yeyeju adi lu ŋuto kondi nyo köti?]

A lu ŋuto suluji ŋiŋira! Mugun nanyit saꞌyi pape ko loja na koloŋ. 
Nagwon lepeŋ a siꞌdaki kak i tölimöt i yukan nu, a suluji rokoddu 
kaŋo boŋgwat kanyit na yuyuk – togeleŋ töröbusi, a kirut gwe a 
kamuka, a kebbi ko surapan. Köbuŋöt a ko yup adi Koloŋ na aje 
teꞌya i ŋina opere.
A Köbuŋöt pije Koloŋ adi, “Do kondya ŋinu ŋo ada?”
A Koloŋ jambi adi, “Pölilyö.”
“Riŋit na toꞌdiri po madaŋ ko taliŋ.”

Unit 3 - Weather
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UNIT 3 ............................... Lesson 36-37

Teaching Letter Lesson 36

Do activities for:

1. “Listen to the Sounds” (Phonemic Awareness)

2. “Key Letter” (Alphabetic Principle)

3. “Word Breaking and Building”

4. “Syllable Making”

Teaching Letter Lesson 37

Do activities for:

5. “Parts of our Language” (Grammar lesson)

ꞌluꞌ pajo.
ꞌloꞌ nyona.

6. “New Word Building” (vocabulary)

7. “Story Reading” (with comprehension questions 
below)

1. Tuli lele kata?
2. Nyo  tuli  loke gwon kadi?

8. “Writing”

u   U    tuli
lele    loke
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UNIT 3 ............................... Lesson 38

Unit 3 - Weather

Review (Check Your Progress)

Do activities for:

1. “Capital and Small Letter Box”

2. “Picture Matching”

3. “Syllable / Letter Box” (Making Words)
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Conversation
Can learners express ideas and opinions as they develop a class story?

Observation
Can learners correctly identify whole key words, using fl ashcards?

Product
Are learners able to form the letters that they have learned correctly in their weather pictures?

UNIT 3 ............................... Lesson 39

As a class

Take the learners outside, no matter what 
the weather!  Ask the learners to describe 
how they feel when the sun or the wind or 
the rain hits their faces.  Discuss how the 
weather might change and what that will 
feel like.  Go through the steps to write a 
Language Experience Story (pg. 25) about 
the weather.  Read the story using Shared 
Reading (pg. 24).

In groups

The teacher should make fl ash cards of 2 key 
“weather” words.  Learners should match 
the cards to where they see the words in the 
story.

Individual work

Learners should draw their own picture to 
illustrate the story.  As they are able, they can 
label their picture with one of the key words.

Experience Story

Key Learning Outcome
Enjoy reading and writing, 
know that reading and writing 
is fun!
Use pictures to communicate 
meaning.

Key Inquiry Questions

How do you write the letters that have 

been taught?

How do we recognize parts of words?
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UNIT 3 ............................... Lesson 40-41

Unit 3 - Weather

Teaching Letter Lesson 40

Do activities for:

1. “Listen to the Sounds” (Phonemic Awareness)

2. “Key Letter” (Alphabetic Principle)

3. “Word Breaking and Building”

4. “Making Syllables”

Teaching Letter Lesson 41

Do activities for:

5. “Parts of our Language” (Grammar lesson)

ꞌaꞌ yuddya ŋo na kona.
6. “New Word Building” (vocabulary)

7. “Story Reading” (with comprehension questions 
below)

1. Juju kondya nyo i taka ki?
2. Nyo juju kija i taka ki?

8. “Writing”

j   J    juju
dodoto    kija
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UNIT 3 ............................... Lesson 42-43

Teaching Letter Lesson 42

Do activities for:

1. “Listen to the Sounds” (Phonemic Awareness)

2. “Key Letter” (Alphabetic Principle)

3. “Word Breaking and Building”

4. “Syllable Making”

Teaching Letter Lesson 43

Do activities for:

5. “New Word Building” (vocabulary)

6. “Story Reading” (with comprehension questions 
below)

1. Juan tikö konyo?
2. Nyo Juan tikö ko ködini?

7. “Writing”

ö   Ö    ködini
tikö    lilik
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National Languages   Primary 1 Unit 4: Plants at Home

Learn about Key inquiry questions
Give opportunity for learners to hear a story about a cultivation 
using shared reading in a big book, for example, “The Little Red 
Hen” and retell the story using drama and role play.  Learners 
should experience receiving and giving instructions on planting a 
garden and write a class story about this experience.   Learners 
can use fl ashcards and pictures to match words with various 
plants.  They should sort and categorize various types of seeds and 
work together with teachers to label the seeds.  Learners can sing 
together a well-known song about plants and cultivation.  Learners 
should explore the next 3 letters of their language through an ABC 
Book or similar language specifi c resource, and investigate words 
within sentences and syllables within words.

• How do you write the letters 
that have been taught?

• Explore words that you can 
fi nd the taught letters in.

• How do you give instructions 
for planting a garden?

• How can you predict what 
comes next in a story?

• What patterns of language 
are used in song?

• How can a story be retold 
using drama?

Learning outcomes

Knowledge and understanding Skills Attitudes
• Begin to recognize that 

sentences are composed of 
words and that words are 
composed of syllables and 
letters

• Recognize taught letters in 
words

• Recognize that print has 
meaning

• Begin to recognize the 
sounds of the letters at the 
beginning, middle and end of 
simple words

• Begin to recognize 
differences in sounds and 
apply that awareness to 
distinguishing words when 
listening

• Begin to recognize relevant 
features of their language 
(i.e. tone, breathy vowels, 
heavy/light vowels)

• Form letters that are clearly 
shaped and correctly 
oriented

• Express instructions clearly 
to another hearer

• Discuss the meaning of a 
simple story

• Use pictures to communicate 
meaning

• Use writing to communicate 
meaning

• Recognize a number of sight 
words

• Begin to use increasingly 
complex words/vocabulary

• Predict the outcome of a 
story

• Retell a story through drama
• Communicate meaning 

through simple words and 
phrases

• Begin to read and write 
simple texts with accuracy

• Build simple words from 
letters

• Enjoy reading and writing, 
know that reading and 
writing is fun

• Appreciate the system of 
their language

• Appreciate their own 
creativity and the creativity of 
others

• Enjoy seeing their own ideas 
expressed in written form

Contribution to the competencies:
Critical thinking: Learners will use prediction skills, breaking an activity into logical steps
Communication: Reading and comprehending a story, speak clearly and communicate about plants, 

giving and receiving instructions, listening to and comprehending speech
Co-operation: Working collaboratively and being tolerant of each other to write a story as a class, 

responding to instructions, contribute to environmental sustainability
Culture: Responding in a culturally appropriate way to instructions

Links to other subjects:
Science and 
Agriculture: Cultivation
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UNIT 4 ............................... Lesson 44

Read Aloud Story - Sukuri Na’dit Nator
Köju ꞌberon sukuri kata naꞌdit nator nagwon siꞌda nyona ko kadi. Lor lele a sukuri naꞌdit nator na ryöji ꞌbolot. A 
lepeŋ jakindye kunie kijakwa na gwon nyona ko kadi na.
A sukuri naꞌdit nator pije adi, “Ŋa de lo ŋarakindya nan i ꞌyuddu na kulo ꞌbolot?”
A Burön ruggi adi, “ꞌBain a nan.”
A Miji ruggi adi, “ꞌBain a nan.”
A Kiteŋ ruggi adi, “ꞌBain a nan.”
“Ŋini a sukuri kulyani adi,”Kogwon sona, nan na ꞌyuddi ko mugun nio.”A lepeŋ nu ꞌyuddi ꞌyuddu.
Ŋina sukuri wörö kanyit i melesen perok liŋ i meddya na ꞌbolot i ꞌdurjö. A ꞌdurjö a lobot ko köti rigwo. Lor lele 
sukuri naꞌdit nator na ko meddi adi ꞌbolot kanyit aje yoŋe, a lepeŋ köti iti i kunie kijakwa nagwon nyona ko kadi 
na.
A Sukuri pije adi,”Ŋa de na ŋarakindya nan ko ŋerja na ꞌbolot köyö?”
A Burön ruggi adi, “ꞌBain a nan.”

As a class

Learners should listen to the story of the 
“Little Red Hen”.  As you read stop to ask, 
“What do you think will happen next? Why?”

(See Read Aloud Story below)
Point out to learners, this is a traditional 
story.

In groups

Learners should retell the story of the Little 
Red Hen, using role play.  Each group can 
present their re-telling to the class.

Story Time

Unit 4 - Plants at Home

Key Learning Outcome
Retell a story through drama.

Key Inquiry Questions

How can a story be retold using drama?

How can you predict what comes next in 

a story?

Sukuri Na’dit Nator
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Conversation
Can learners make appropriate predictions about the story?

Observation
Are learners creatively, yet accurately, communicating the main parts of the story of the Little Red 
Hen through drama?  Are learners appreciating the creativity of their classmates while watching the 
presentations?

UNIT 4 ............................... Lesson 44 cont....

Piyesi 

1. Sukuri naꞌdit nator a ꞌyuddu nyo?   
 ꞌBolot.

2. Sukuri Naꞌdit Nator a pija ŋa 
anyen ŋarakindya nye i ꞌyuddu 
na ꞌbolot?

 Burön, Miji ko Kiteŋ.                                                                 

3. Nyo nagwon sukuri naꞌdit nator 
ꞌbain i ŋarju na ŋinu ambata ko 
kinu kijakwa?

 Lepeŋat ako ŋarakin lepeŋ i kurju 
kode i jijö kode i ŋoꞌya na ambata.

4. Nyo do yeyeju adi nene na kinu 
kijakwa ꞌbain na ŋarakindya 
sukuri naꞌdit nator?

A Miji ruggi adi, “ꞌBain a nan.”
A Kiteŋ ruggi adi, “ꞌBain a nan.”
Ŋini a sukuri kulyani adi, “Kogwon sona, nan na ŋerji ko mugun 
nio.” A lepeŋ nu ŋerji ŋerja.
A Sukuri naꞌdit nator kulyani ko mugun adi, “ꞌBolot aje jo ꞌdeke 
jiyö a kwokwo.”
A sukuri pije adi, “Ŋa de ŋarakindya nan ko jijö na ꞌbolot köyö?”
A Burön ruggi adi, “ꞌBain a nan.”
A Miji ruggi adi, “ꞌBain a nan.”
A Kiteŋ ruggi adi, “ꞌBain a nan.”
Ŋini a sukuri kulyani adi, “Kogwon sona, nan na jiji ko mugun nio.”
Nyena a lepeŋ nu jiji jijö. 
Ŋini a sukuri naꞌdit Nator jiji ꞌbolot a kwokwo. Nagwon kwokwo 
aje jo, a sukuri naꞌdit Nator joŋgi i kunie kijakwa nagwon nyona ko 
kadi kune.
A sukuri pije adi, “Ŋa de ŋarakindya nan ko ŋoꞌya na kune ꞌbolot 
köyö a ambata?”
A Burön ruggi adi, “ꞌBain a nan.”
A Miji ruggi adi, “ꞌBain a nan.”
A Kiteŋ ruggi adi, “ꞌBain a nan.”
Ŋini a sukuri kulyani adi, “Kogwon sona, nan na ŋoꞌyi ambata ko 
mugun nio.” A lepeŋ nu ŋoꞌyi ŋoꞌya.
Nagwon ambata aje jo a sukuri naꞌdit nator joŋgi i kunie kijakwa 
nagwon nyona ko kadi kune. Ŋini a sukuri naꞌdit nator kulyani adi, 
“Ambata aje jo ꞌdeke nyöi.  Ŋa de ŋarakindya nan i nyesu na na 
ambata?”
A Burön ruggi adi, “A nan.”
A Miji ruggi adi, “A nan.”
A Kiteŋ ruggi adi, “A nan.”
A sukuri naꞌdit nator kulyani ko mugun adi, “ꞌBain! Nan de nyönyö 
ŋo nio?”
A lepeŋ nyesi nyesu.
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UNIT 4 ............................... Lesson 45 - 46

Unit 4 - Plants at Home

Teaching Letter Lesson 45

Do activities for:

1. “Listen to the Sounds” (Phonemic Awareness)

2. “Key Letter” (Alphabetic Principle)

3. “Word Breaking and Building”

4. “Making Syllables”

Teaching Letter Lesson 46

Do activities for:

5. “New Word Building” (vocabulary)

6. “Story Reading” (with comprehension questions 
below)

1. Jokudu reja nyo?
2. Nyo nagwon Jokudu reja likito?

7. “Writing”

r   R    reja
korodo    likito
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UNIT 4 ............................... Lesson 47 - 48

Teaching Letter Lesson 47

Do activities for:

1. “Listen to the Sounds” (Phonemic Awareness)

2. “Key Letter” (Alphabetic Principle)

3. “Word Breaking and Building”

4. “Syllable Making”

Teaching Letter Lesson 48

Do activities for:

5. “Parts of our Language” (Grammar lesson)

ꞌLepeŋꞌ a jame lo tiki i pirit na karin.
6. “New Word Building” (vocabulary)

7. “Story Reading” (with comprehension questions 
below)

1. Nyo torja ŋuro?
2. Ŋote ŋuro pikö ko kine ada?

8. “Writing”

       uro
torja    pikö
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UNIT 4 ............................... Lesson 49

As a class

Learners should sing a well-known song 
about plants and cultivation.  The teacher 
can write a verse on the chalkboard for 
“shared reading” activities (pg. 24).

Individual work

Learners should be given different types 
of seeds that are used in the area.  In their 
notebooks, they can draw which type of plant 
the seeds will grow into.  Learners can share 
their pictures with the class and discuss 
what they have drawn. Write the names of 
the different types of seeds on the board 
help learners match the names with their 
seeds.

Highlight the letters and sounds learners 
have already learned.

As a Class

Make up a new song that uses some of the 
words about seeds that the class generated. 

Song Time

Unit 4 - Plants at Home

Key Learning Outcome
Use pictures to communicate 
meaning.
Appreciate the system of their 
language.

Key Inquiry Questions

What patterns of language are used in 

song?



90 Teachers Guide - P1

UNIT 4 ............................... Lesson 49 cont....

Observation
Can learners join in with the proper rhythm of the singing?  Are they enjoying the use of language in the 
song?

Product
Look at the pictures learners have drawn. Can learners express their ideas about seeds and plants in 
their drawings?  Are they able to recognize some parts of the names of the seeds enough to match 
them to their pictures?
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UNIT 4 ............................... Lesson 50 - 51

Unit 4 - Plants at Home

Teaching Letter Lesson 50

Do activities for:

1. “Listen to the Sounds” (Phonemic Awareness)

2. “Key Letter” (Alphabetic Principle)

3. “Word Breaking and Building”

4. “Making Syllables”

Teaching Letter Lesson 51

Do activities for:

5. “Parts of our Language” (Grammar lesson)

Jamiyat liŋ suluja ko koŋe lo manini duma a 
ꞌduddye ko gwoꞌdiesi.

6. “New Word Building” (vocabulary)

7. “Story Reading” (with comprehension questions 
below)

1. Ŋa derja lokore?
2. Mama yeyeju ada i jekaji na  lokore?

8. “Writing”

m   M    mama
derja    lokore
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UNIT 4 ............................... Lesson 52 - 53

Teaching Letter Lesson 52

Do activities for:

1. “Listen to the Sounds” (Phonemic Awareness)

2. “Key Letter” (Alphabetic Principle)

3. “Word Breaking and Building”

4. “Syllable Making”

Teaching Letter Lesson 53

Do activities for:

5. “Parts of our Language” (Grammar lesson)

A sira = aje kona.
Sisira = sukuri gwe i sira.
Ko si a ꞌyalaki i sira ŋina kweja adi kita nyuŋ 
gwon i kona.

6. “New Word Building” (vocabulary)

7. “Story Reading” (with comprehension questions 
below)

1. Sukuri sira i nan pirit?
2. Nyo sukuri sisira?

8. “Writing”
s   S    sukuri
seserun
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UNIT 4 ............................... Lesson 54

As a class

Learners should go outside to the school 
garden.  Give the learners step by step 
instructions to follow to plant some seeds in 
the garden (or, do the weeding or whatever 
is needed for work in the garden).

In pairs

Learners can take turns giving instructions 
for their classmates to follow as they do 
some aspect of working in the garden.

As a class

Learners should write a class story about 
their experience using the steps for 
Language Experience on pg. 25 and read it 
using Shared Reading on pg. 24.

Highlight the sequencing words (“fi rstly”, 
“secondly” etc) and familiar already taught 
letters.

Experience Story

Observation
Are learners responding appropriately to given instructions in the garden?  Are learners appropriately 
giving instructions to their classmates?

Conversation
Can learners express ideas and opinions as they develop a class story?

Key Learning Outcome
Express instructions clearly.

Key Inquiry Questions

How do you give instructions for planting 

a garden?

How do you write the letters that have 

been taught?

Unit 4 - Plants at Home
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UNIT 4 ............................... Lesson 55 - 56

Teaching Letter Lesson 55

Do activities for:

1. “Listen to the Sounds” (Phonemic Awareness)

2. “Key Letter” (Alphabetic Principle)

3. “Word Breaking and Building”

4. “Syllable Making”

Teaching Letter Lesson 56

Do activities for:

5. “Parts of our Language” (Grammar lesson)

ꞌaꞌ yuddya kita nagwon aje kona.
6. “New Word Building” (vocabulary)

7. “Story Reading” (with comprehension questions 
below)

1. Loꞌdoke a ꞌdoro da?
2. Do a waŋ loꞌdoke?

8. “Writing”

d   D    lo doke
doro    döti
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UNIT 4 ............................... Lesson 57 - 58

Unit 4 - Plants at Home

Teaching Letter Lesson 57

Do activities for:

1. “Listen to the Sounds” (Phonemic Awareness)

2. “Key Letter” (Alphabetic Principle)

3. “Word Breaking and Building”

4. “Making Syllables”

Teaching Letter Lesson 58

Do activities for:

5. “New Word Building” (vocabulary)

6. “Story Reading” (with comprehension questions 
below)

1. Nyaman nyösu nyo?
2. Do yeyeju adi nyaman de nyösu nyo köti?

7. “Writing”

ny   Ny    nyaman
nyönyösu    koropo
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National Languages   Primary 1 Unit 5: Plants in the Forest

Learn about Key inquiry questions
Give opportunity for learners to hear a story about plants in the 
forest using shared reading in a big book and explore appropriate 
language to describe the plants.  They should be asked to imagine 
alternate endings to the story.  Learners should discover the 
usefulness of some plants through listening to a guest speaker.  
They should work together to make a visual representation of what 
they learned about those plants, and display it in the classroom.  
Teachers should use descriptive language to tell the class about a 
specifi c plant.  Learners should take turns guessing which plant the 
teacher is describing.  Learners can then take turns describing and 
guessing other plants.  Learners should explore the next 3 letters 
of their language through an ABC Book or similar language specifi c 
resource, and investigate words within sentences and syllables 
within words.

• How do you write the letters 
that have been taught?

• Use appropriate language to 
describe plants.

• How can we listen and 
respond appropriately to a 
guest speaker?

• How can we visually 
represent what we learned 
about plants?

• Can you name plants that 
begin with the same sound?

Learning outcomes

Knowledge and understanding Skills Attitudes
• Begin to recognize that 

sentences are composed of 
words and that words are 
composed of syllables and 
letters

• Recognize newly taught 
letters in words

• Begin to recognize 
differences in sounds and 
apply that awareness to 
distinguishing words when 
listening

• Begin to recognize relevant 
features of their language 
(i.e. tone, breathy vowels, 
heavy/light vowels)

• Recognize and produce letter 
shapes

• Understand and respond 
appropriately to what is 
heard

• Discuss the meaning of a 
simple story and express 
opinions about it

• Use pictures to communicate 
meaning

• Use writing to communicate 
meaning

• Recognize a number of sight 
words

• Using increasingly complex 
words/vocabulary

• Predict the outcome of a 
story

• Recognize all the taught 
letters

• Begin to read and write 
simple texts with accuracy

• Build simple words from 
letters

• Convey meaning to listeners

• Enjoy reading and writing, 
know that reading and 
writing is fun

• Enjoy reading and writing 
about forest plants

Contribution to the competencies:
Critical thinking: Learners will use prediction skills
Communication: Reading and comprehending a story, speak clearly and communicate about plants, 

listening to and comprehending speech, using emergent writing to communicate 
ideas about plants

Co-operation: Working collaboratively and being tolerant of each other to write a story as a class, 
contribute to environmental sustainability

Culture: Build understanding of their heritage and traditional uses of plants

Links to other subjects:
Science
Environment and Sustainability
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UNIT 5............................... Lesson 59

Read Aloud Story - Sörisi Muꞌdiŋ

Ŋote Toŋun ŋupi a takindya lepeŋ adi ti kebbi kiko lojo i kiden na melesen ko lepeŋ yitweni mede i sukulu. Ti 
lepeŋ gwe ti tu ko kiko loŋutut lo tudöm na mudwe lo rudwuöt.
Meleseno nagwon koke kune a naꞌbut lwölwöŋ tudöm na rudwöt lo ꞌdija. Lor lele, Toŋun a rumara anyen ꞌdurökin 
mede i ŋerot na ꞌdon na kudu. Sona a lepeŋ tiri kiko lo tudöm na mudwe, rudu lo lilik.
Toŋun a tokujönö madaŋ i mudwe, lepeŋ ko mugun nanyit a mörju lupöri i kiden na yöbu anyen tu kaŋo i lu swöt 
lo koloŋ. Lepeŋ a ko nyuŋ tu pajo, a iŋge köpukö a ꞌdorone kak i dölöŋi loŋem kokobbu ko koropo kanyit a na 
ꞌdöpökök.
Nagwon lepeŋ nyuŋ rorogga kak na, a Toŋun dirje anyen lepeŋ meddya ꞌdutet na ŋilu dölöŋi. A lepeŋ meddi i 
swöt lo lutaten, a gwe i metaddu na pata na dölöŋi tojo ko ꞌdutet na konyen kanyit i parara naꞌdit. Lepeŋ ako 
met ꞌdutet na dölöŋi asut. Sona a lepeŋ meddi i swöt lo kadoŋe, a metaddi pata tojo ko ꞌdutet na konyen kanyit i 

As a class

Learners should hear a story about plants 
in the forest.   The learners should express 
their opinions about the story by answering 
the comprehension questions.

(See Read Aloud Story below)

In pairs

Learners should be asked to come up with 
different endings for the story and draw 
a picture of it. They can then share their 
alternative endings with another pair.

As a Class

Learners should be told to prepare for a 
guest speaker the following week. Ask them 
to prepare questions to ask the speaker 
about plants in the forest.

Story Time

Unit 5 - Plants in the Forest

Key Learning Outcome
Discuss the meaning of a story 
and express opinions about it.
Use increasingly complex 
vocabulary.

Key Inquiry Questions

Can you use appropriate language to 

describe plants?

Sörisi Mu di
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UNIT 5............................... Lesson 59 cont....

Piyesi

1. Nyo nagwon Toŋun ködyö po 
mede ko lo meleseno ama ꞌbain 
ko lo yöbu?

 Yöbu a naron, meleseno anaꞌbut.

2. Toŋun a luŋgu ŋa a kokwe i 
ŋarakindya na lepeŋ i piggö na 
dölöŋi?

 Jele.

3. Nyo nagwon ŋwajik piggö dölöŋi? 
 Lepeŋat ꞌdek dendya tojolan 

nanyit kode ko nyo logwon i 
ꞌdutet na dölöŋi.

Product
Does the ending that the learners made up make sense with the rest of the story?
Are learners enjoying using their language and being creative as they develop their own endings for the 
story they heard?

Conversation
Can learners express ideas and opinions as they answer questions about the story?   

parara naꞌdit. Lepeŋ ako met ꞌdutet na ŋilo dölöŋi. Nyena a lepeŋ 
kirut ꞌdeke dendya ꞌbura. Ŋilo dölöŋi po ya? Jolan nanyit ŋor nan? 
Nyo logwon i ꞌdutet na ŋilo dölöŋi?
Nyena a lepeŋ ꞌdumundye tupet na dölöŋi nagwon kanyit i mokot 
na a suluje piggö. Ama ti bulö, lepeŋ a mörju parik i piggö. Ŋini a 
lepeŋ kirut ꞌdeke dendya ꞌbura gwoso nagwon lepeŋ ako met ködini 
logo gwoso ŋilo na. Sona a lepeŋ wöki bot i kiko lo pori nye lu i 
luŋgu na ju lonyit Jele. Kode ŋona se murek liŋ de bubulö pikundyö 
ŋilu dölöŋi anyen meddya ko nyo logwon i ꞌdutet na lu swöt.
“Jele, Jele! Po ꞌdeꞌde! Nan ꞌdekan ŋariet inot!” Toŋun lo luŋgu, i 
wökön nanyit bot i yöbu kata.
A Jele ko yiŋge gworo lo Toŋun, a iŋge wökun i rum ko lepeŋ. A 
Toŋun ꞌdoladdi ju lonyit i kiden na rudwöt i pirit nagwon dölöŋi 
gwon kata. Do yeyeju adi lo dölöŋi lu tu da? A toꞌdepaki i nyo? Jele 
lo gagaꞌyi pija Toŋun parik ꞌdek dendya.
A kirut kilo ŋwajik murek poki i piggö, a gwe i piggö ko riŋit nase 
liŋ. Lepeŋat nyuŋ ti bulö piggö ŋilo dölöŋi! 
A Toŋun kulyani adi, “Ti yi doggi Kujaŋ, Koŋa ko Lujaŋ i 
ŋarakindya na yi!”
“Nan ꞌdiri ꞌdiri ꞌdek dendya ko nyo logwon i ꞌdutet na ŋilo dölöŋi!”
A kilo ŋwajik murek liŋ wöki bot i sukulu i luŋgu na kulye julin kase 
jore.
A kirut Lepeŋat i ꞌdutet moꞌyi julin kase i moraddu ko se i ŋilu rudu 
mudwe logwon totokujöndu lu. Lepeŋat liŋ a sörju parik i meddya 
nase na dölöŋi duma loŋem. Ŋadi geleŋ geleŋ lo kilo julin a mok 
tupet na dölöŋi a lepeŋat suluje piggö. Lepeŋat pipik, a pipik, a 
pipik… a dölöŋi suluje mijörö. Ŋwajik pipiggö, a dölöŋi mimijörö.
Do yeyeju adi nyo logwon de kokondya mugun?
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UNIT 5............................... Lesson 60 - 61

Unit 5 - Plants in the Forest

Teaching Letter Lesson 60

Do activities for:

1. “Listen to the Sounds” (Phonemic Awareness)

2. “Key Letter” (Alphabetic Principle)

3. “Word Breaking and Building”

4. “Making Syllables”

Teaching Letter Lesson 61

Do activities for:

5. “Parts of our Language” (Grammar lesson)

ꞌLepeŋatꞌ a jame lo kweja ŋutu  kode ŋo murek 
kode jore.

6. “New Word Building” (vocabulary)

7. “Story Reading” (with comprehension questions 
below)

1. Nyo ko Jada ko Poni yitö bot?
2. Do yeyeju adi ꞌbeꞌbe na ꞌbeleŋo  nu ködyö 

kona da?
8. “Writing”

b   B    be be
bele o    tiri
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UNIT 5............................... Lesson 62 - 63

Teaching Letter Lesson 62

Do activities for:

1. “Listen to the Sounds” (Phonemic Awareness)

2. “Key Letter” (Alphabetic Principle)

3. “Word Breaking and Building”

4. “Syllable Making”

Teaching Letter Lesson 63

Do activities for:

5. “Parts of our Language” (Grammar lesson)

Ko ꞌduddyö ko ꞌjiꞌ, ŋina kweja ŋo geleŋ (miji).
Ko ꞌduddyö ko ꞌjokꞌ, ŋina kweja ŋo murek kode 
jore. (mijok).

6. “New Word Building” (vocabulary)

7. “Story Reading” (with comprehension questions 
below)

1. Lokore na Luate ꞌdela ya?
2. Luate yeyeju ada ko nyöi na lokore nanyit?                                                                                                                                       

8. “Writing”
g   G    gugu
Luate    logo
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UNIT 5............................... Lesson 64

As a class

Invite a guest speaker to the class to 
share about some of the uses of wild 
plants.  Learners should be prepared to ask 
questions and interact with the speaker, 
using polite and appropriate language.

Individual work

Learners should draw a picture and begin 
to write some short words to represent 
something they learned from the guest 
speaker about plants.  

In groups

Learners can share their pictures and what 
they learned.

Experience Story

Observation
Are learners able to understand and respond appropriately to what they hear from the guest speaker?

Product
Look at the pictures the learners have drawn. Have they accurately communicated something they 
learned from the guest speaker?

Unit 5 - Plants in the Forest

Key Learning Outcome
Understand and respond 
appropriately to what is heard.
Use pictures to communicate 
meaning.

Key Inquiry Questions

How can you listen and respond 

appropriately to a guest speaker?

How can you visually represent what you 

learned about plants?



102 Teachers Guide - P1

UNIT 5............................... Lesson 65

Review (Check Your Progress)

Do activities for:

1. “Capital and Small Letter Box”

2. “Picture Matching”

3. “Syllable / Letter Box” (Making Words)
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UNIT 5............................... Lesson 66 - 67

Unit 5 - Plants in the Forest

Teaching Letter Lesson 66

Do activities for:

1. “Listen to the Sounds” (Phonemic Awareness)

2. “Key Letter” (Alphabetic Principle)

3. “Word Breaking and Building”

4. “Making Syllables”

Teaching Letter Lesson 67

Do activities for:

5. “Parts of our Language” (Grammar lesson)

Oo!, walele!, wululu! ..kweja sörju, kujönö 
kogwon na ꞌbut ko ŋo narok.

6. “New Word Building” (vocabulary)

7. “Story Reading” (with comprehension questions 
below)

1. Wani a kondya nyo ko wale?
2. Wani ködyö kondya nyo anyen gwon ti 

ꞌduŋgö mugun?
8. “Writing”

w   W    wale
lulujö    walele
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Conversation
As learners are guessing the names of plants, can they identify the plants based on the description 
and sounds at the beginning of their names?  

Observation
As learners are describing plants to each other, are they using appropriate language?  Are they enjoying 
thinking about creative ways to use descriptive language? 

UNIT 5............................... Lesson 68

As a class

Think of some familiar wild plants that 
are found in the area.  One by one, give 
the class a description of the plant, along 
with the sound that the plant begins with.  
Learners take turns guessing which plant 
you are describing.

In pairs

Learners should take turns describing 
wild plants, along with the sound at the 
beginning of their names, and try to guess 
what the other is thinking of.

Guess Who?

Key Learning Outcome
Use increasingly complex 
vocabulary.

Key Inquiry Questions

Can you name plants that begin with the 

same sound?

How do you write the letters that have 

been taught?
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UNIT 5............................... Lesson 69 - 70

Unit 5 - Plants in the Forest

Teaching Letter Lesson 69

Do activities for:

1. “Listen to the Sounds” (Phonemic Awareness)

2. “Key Letter” (Alphabetic Principle)

3. “Word Breaking and Building”

4. “Making Syllables”

Teaching Letter Lesson 70

Do activities for:

5. “New Word Building” (vocabulary)

6. “Story Reading” (with comprehension questions 
below)

1. Miji roman ko ŋa?
2. Nyo burön koja miji?

7. “Writing”

b   B    burön
nyanyar    roman
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UNIT 5............................... Lesson 71 - 72

Teaching Letter Lesson 71

Do activities for:

1. “Listen to the Sounds” (Phonemic Awareness)

2. “Key Letter” (Alphabetic Principle)

3. “Word Breaking and Building”

4. “Syllable Making”

Teaching Letter Lesson 72

Do activities for:

5. “Parts of our Language” (Grammar lesson)

Kulye jamiyat ꞌduddyö ko ꞌetꞌ öt, at, kweja ŋo 
murek kode jore. 

6. “New Word Building” (vocabulary)

7. “Story Reading” (with comprehension questions 
below)

1. Ko ŋa lo meddya yapa wilo?
2. Nyo lupudiet nyola ko yapa wilo?

8. “Writing”

y   Y    yapa
nyola    lalabi
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National Languages   Primary 1 Unit 6: Family

Learn about Key inquiry questions
Give opportunity for learners to hear a story about family using 
shared reading in a big book.  Learners should discuss their 
opinions and ideas about the story.  Learners should work together 
to make a list on the board about the roles of various members of 
their family to create repetitive phrases for shared reading.  They 
should work in groups to act out these activities and others guess 
which family role they are acting.  Learners should collaborate to 
develop lyrics for a simple song from what they have discussed.  
Learners should be given opportunity to illustrate a card/note of 
appreciation to a member of their family.  Learners should explore 
the next 3 letters of their language through an ABC Book or similar 
language specifi c resource, and investigate words within sentences 
and syllables within words.

• How do you write the letters 
that have been taught?

• How can you describe and 
categorize the roles of family 
members?

• How would you describe 
your family using poetry and 
song?

• How can we express 
appreciation through writing?

• How can we use body 
language to communicate 
meaning?

Learning outcomes

Knowledge and understanding Skills Attitudes
• Begin to recognize that 

sentences are composed of 
words and that words are 
composed of syllables and 
letters

• Recognize taught letters in 
words.

• Recognize the sounds of 
the letters at the beginning, 
middle and end of simple 
words

• Recognize differences in 
sounds and apply that 
awareness to distinguishing 
words when listening

• Begin to recognize relevant 
features of their language 
(i.e. tone, breathy vowels, 
heavy/light vowels)

• Form letters that are clearly 
shaped and correctly 
oriented

• Discuss the meaning of a 
simple story and express 
opinions about it

• Use pictures to communicate 
meaning

• Recognize, understand and 
read out familiar words in 
simple contexts related to 
family

• Begin to use increasingly 
complex words/vocabulary

• Predict the outcome of a 
story

• Respond to patterns in 
language

• Talk about matters of 
immediate interest

• Communicate meaning 
through simple words and 
phrases

• Enjoy reading and writing, 
know that reading and 
writing is fun

• Appreciate the system of 
their language

• Enjoy seeing their own ideas 
expressed in written form

• Enjoy expressing themselves 
through poetry and music

Contribution to the competencies:
Critical thinking: Learners will use prediction skills, sort information about family roles, 

communicating creatively using body language and song
Communication: Reading and comprehending a story, speak clearly and communicate about family, 

listening to and comprehending speech, using emergent writing to communicate 
ideas about family

Co-operation: Working collaboratively and being tolerant of each other to write lists of family roles 
and create a song about family and play charades

Culture: Build understanding of their heritage and traditional family roles, and develop a 
song in a traditional style

Links to other subjects:
Music and Arts: Developing a new song

UN
IT

 6
   F

AM
IL

Y



109

UNIT 6 .............................. Lesson 73

As a class

Learners should hear a story about a 
family.  The learners should express their 
opinions about the story by answering the 
comprehension questions.  The teacher can 
write some of the family work on the board.

(See Read Aloud Story below)

Individual work

Based on what was written on the board in 
Story Time, write simple sentences on the 
board, for example:

My _____ looks after the animals.

My _____ brings water.

My _____ washes clothes.

My _____ cooks food.

My _____ protects us.

My _____, _____, _____ loves me!

Write one or two as a demonstration.

Learners can use their notebooks to fi ll in 
the family member who does the various 
roles in the family.

Story Time

Read Aloud Story - Rukukindyö na Kamuka ti Ŋote
Waran pure ꞌberon a ꞌbiyundye ŋote a tinate.  Ŋote nu tu i jölö i ꞌyöꞌyu na Kiyaser nanyit, lepeŋ de gwon nyu 
ko dominika geleŋ! Ko Waran, luŋaser ko kiyaser ko monye lose a den adi ŋote nase de gwon ꞌbain midi, ama 
lepeŋat a den adi se de bubulö meddya ꞌbörik maꞌdi ko ŋote ꞌbain. 
A ŋote sarji ŋwajik adi, “Siꞌdani ta ꞌbura!” A ŋote nyöggi sarju na Waran adi, “Ti do agi mete met luŋösur ko 
kiyösur lo ꞌdiꞌdik kilo!”
I diŋit naꞌdit nagwon ŋote lupöddi kaŋo na mariŋ, a Waran suluje ŋiju na kiyaser i dotoet anyen tetendya mugun 
ajo i tu i sukulu. A lepeŋ toreggi kimaŋ a tojoreji tuli ko pioŋ a möndi walala na pioŋ anyen konakindya ŋutu ti 
mede nase sai. Nagwon lepeŋ nyuŋ gwon i möndu na pioŋ i walala i tuli nu, lepeŋ a ꞌdumundya gwanda kaŋo 
logwon ŋote aje soja kaje anyen lepeŋat möji sai.

Unit 6 - Family

Key Learning Outcome
Recognize, understand and read 
out familiar words in simple 
contexts related to family.
Talk about matters of immediate 
interest.

Key Inquiry Questions

How can you describe and categorize the 

roles of family members?

Rukukindyö na Kamuka ti ote
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UNIT 6 .............................. Lesson 73 cont....

Conversation
Listen to the answers to the questions given by the learners.  Are they using increasingly complex 
vocabulary related to families?  Can they use appropriate language to talk about matters of immediate 
interest?

Product
Look at the phrases written in the learners’ notebooks about their families.  Are learners able to write 
simple words related to “family” correctly?

Piyesi

1. Ŋote Waran a tu da?
 I ꞌyöꞌyu na kiyaser nanyit.

2. Nyo lo kondya gwanda logwon 
Waran yöŋö nyesu a kinyo na 
koꞌbure?

 Sokoro a po kadi a nyesi gwanda.

3. Nyo monye Waran ŋiŋira ko 
yukan a dara?

 Kogwon lepeŋ a tu i pependya na 
kaden ti kimaŋ.

4. Ko Waran ko monye a kurundyö 
nyo i kwe na ŋote nase?

 Lepeŋ a kita parik i kita na mede 
ko ruruka na ŋwajik.

5. Do kondya nyo midi anyen do 
ŋarakindya ꞌbaŋ inot?

A Waran kulyani ko mugun adi, “Na pölilyö, yi de bubulö gwon 
ꞌbura i kulo perok kuꞌdik logwon ŋote nikaŋ ꞌbain na.”
A kiyaser kirut pureni pure madaŋ i doto. A Waran iti i ŋarakindya 
na lepeŋ i lalaju na komoŋ nanyit a tojubbi lepeŋ anyen ko tu i 
sukulu. Karasi! Baŋ! Ŋina a woŋon duma nagwon wuŋun i swöt lo 
pirit deret.
A Waran meddi i swötön liŋ, a meddi sukuri mönik ko sokoro 
murek nawate wökön i döru kata ko gwanda kase i kutusen! 
Soŋinana gwanda gwe ꞌbain, Waran mörju gaꞌyu na kiko logwon 
lepeŋ tunyöji kiyaser ko monye ko kinyo na koꞌbure.
Sipuluuus! Sipulas! Ŋina a woŋon duma wuŋun i swöt logwon 
kiyaser nu mörju tutuŋökindyö lalaju nanyit.  A Waran ko meddi 
bot a ryöji kiyaser aje ꞌbuggö pioŋ i jerede kak, pioŋ wöki gwoso 
loro i lukata na kadi nase. Soŋinana pioŋ gwe ꞌbain a Waran mörji 
gaꞌyu kiko ko ŋona lepeŋ bubulö ꞌdemeja kunie pioŋ i doŋki a 
kokwe na tu nanyit i sukulu.
Sinap! Karas! Ŋina a woŋon duma nagwon wuŋun kaŋo na mede. 
Waran a löpukö i yeyeju na pioŋ nagwon a ꞌbuköji kak a wöki 
kaŋo i meddya ko ŋinu woŋon a nyo kaŋo yu. A lepeŋ luluji adi, “A 
Katolok kune!”
A ꞌdeꞌde Waran yiyiundye adi i kunie ŋo kune liŋ nagwon nye gwon 
i tiju i ŋilu koꞌbure, lepeŋ aje böŋö pependya na katolok kune. I ŋo 
liŋ nagwon lepeŋ a met kune, a görju na ꞌdioŋ logwon a lupö i kadi 
na sokoro a wöki wökön i döru kata, kutuk nanyit a jore ko katolok 
na gwalaka.
Soŋinana katolok liŋ gwe ꞌbain, A Waran gwe i yeyeju a kwe nanyit 
ko na kiyaser ko se de joŋga nyo na nyönyöi i sukulu a kinyo na 
tuparan. I ŋinu diŋit monye Waran a yitwe bot muꞌdiŋ a ŋiŋira ko 
a dara kogwon lepeŋ gwon i pependya na kaden ti kimaŋ.
Waran ko monye a tomet ko ꞌbörik a gwine adi, “Yi de nyesu nyo 
i lo dominika liŋ ko ŋote nikaŋ ꞌbain.”  Yi ako den togolon nagwon 
lepeŋ kita parik anyen rurugga yi!”
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UNIT 6 .............................. Lesson 74 - 75

Unit 6 - Family

Teaching Letter Lesson 74

Do activities for:

1. “Listen to the Sounds” (Phonemic Awareness)

2. “Key Letter” (Alphabetic Principle)

3. “Word Breaking and Building”

4. “Making Syllables”

Teaching Letter Lesson 75

Do activities for:

5. “Parts of our Language” (Grammar lesson)

“i” yuddya ŋo logwon i lukata.
6. “New Word Building” (vocabulary)

7. “Story Reading” (with comprehension questions 
below)

1. Pata loket gwon ya?
2. Gwagwe ködyö kondya nyo anyen gwon ti 

moka ko pata?
8. “Writing”

gw   Gw    gwagwe
gwolo     yöbu
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UNIT 6 .............................. Lesson 76 - 77

Teaching Letter Lesson 76

Do activities for:

1. “Listen to the Sounds” (Phonemic Awareness)

2. “Key Letter” (Alphabetic Principle)

3. “Word Breaking and Building”

4. “Syllable Making”

Teaching Letter Lesson 77

Do activities for:

5. “New Word Building” (vocabulary)

6. “Story Reading” (with comprehension questions 
below)

1. Nyo kwen pupurja Logoro?
2. Do yeyeju adi nyo kwen ŋökin mor lose adi 

a rube?
7. “Writing”

kw   Kw    kwen
kwekwelen
kwekweni
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UNIT 6 .............................. Lesson 78

In groups

Using the phrases written in Lesson 
73, learners can play “charades”. Each 
individual will silently read one of the 
phrases and then act out (role play) what 
they have read. The rest of the group should 
guess what family role they are acting out.

Pair work

Based on the family roles they have acted 
out, pairs can create their own song.  
Learners should accompany the song with 
related actions.

Guess Who?

Observation
As learners are doing the charade activity, are they able to read simple phrases well enough to act 
them out?  When learners are working together to write songs, are they enjoying using language 
creatively?

Unit 6 - Family

Key Learning Outcome
Respond to patterns in 
language.
Enjoy exprressing themselves 
through poetry and music.

Key Inquiry Questions

How can we use body language to 

communicate meaning?

How can you describe your family using 

poetry and song?
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UNIT 6 .............................. Lesson 79 - 80

Teaching Letter Lesson 79

Do activities for:

1. “Listen to the Sounds” (Phonemic Awareness)

2. “Key Letter” (Alphabetic Principle)

3. “Word Breaking and Building”

4. “Syllable Making”

Teaching Letter Lesson 80

Do activities for:

5. “Parts of our Language” (Grammar lesson)

Gömisi naꞌdiꞌdik (“  “) kweja kulya nagwon lele 
ŋuto lo jambu, “adi” ...

6. “New Word Building” (vocabulary)

7. “Story Reading” (with comprehension questions 
below)

1. Nyo lo tindu ꞌyulukut i gwalaka?
2. Do yeyeju adi Kiden gwon ada i gwalaka na 

ꞌyulukut?
8. “Writing”

y   Y    yulukut
yilani    gwalaka
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UNIT 6 .............................. Lesson 81 - 82

Unit 6 - Family

Teaching Letter Lesson 81

Do activities for:

1. “Listen to the Sounds” (Phonemic Awareness)

2. “Key Letter” (Alphabetic Principle)

3. “Word Breaking and Building”

4. “Making Syllables”

Teaching Letter Lesson 82

Do activities for:

5. “New Word Building” (vocabulary)

6. “Story Reading” (with comprehension questions 
below)

1. Nyoka a ŋerundya nyo?
2. Do kurun tukaꞌde na lyabe ko na ꞌbolot ada?

7. “Writing”

ly   Ly    lyabe
erji    ratakin
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UNIT 6 .............................. Lesson 83

As a class

Learners should discuss some of the things 
they appreciate about their families.  For 
example, they might be thankful that their 
parents provide them with good food, or pay 
their school fees, or tell them stories before 
they go to sleep.

Individual work

Learners should write and deliver “Thank 
you” cards to their family members, 
expressing appreciation for them.  These 
notes can include pictures and any words 
they are able to write.  The focus should be 
on the learner’s expression of ideas and 
not on the correctness of the spelling or 
grammar.

True Writing

Product
Look at the notes and cards that the learners have created.  Are learners using pictures, simple words 
and phrases to express their appreciation?

Key Learning Outcome
Communicate meaning 
through simple words and 
phrases.
Enjoy seeing their own ideas 
expressed in written form.

Key Inquiry Questions

How can you express appreciation 

through writing?

How do you write the letters that have 

been taught?



117

UNIT 6 .............................. Lesson 84 - 85

Unit 6 - Family

Teaching Letter Lesson 84

Do activities for:

1. “Listen to the Sounds” (Phonemic Awareness)

2. “Key Letter” (Alphabetic Principle)

3. “Word Breaking and Building”

4. “Making Syllables”

Teaching Letter Lesson 85

Do activities for:

5. “New Word Building” (vocabulary)

6. “Story Reading” (with comprehension questions 
below)

1. Nyo Jubek momok ryaŋga ko gwagwe?
2. Do yeyeju adi kine kulya de tetena ada?

7. “Writing”

ry   Ry    rya ja
karyakak  sörömöndi
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UNIT 6 .............................. Lesson 86 - 87

Teaching Letter Lesson 86

Do activities for:

1. “Listen to the Sounds” (Phonemic Awareness)

2. “Key Letter” (Alphabetic Principle)

3. “Word Breaking and Building”

4. “Syllable Making”

Teaching Letter Lesson 87

Do activities for:

5. “Parts of our Language” (Grammar lesson)

“?” Kweja piyet.
6. “New Word Building” (vocabulary)

7. “Story Reading” (with comprehension questions 
below)

1. Kutwat konani nyo?
2. Nyo nagwon pioŋ ködyö liliya?

8. “Writing”

tw   Tw    kutwat
twöju    twanti
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National Languages   Primary 1 Unit 7: Friends

Learn about Key inquiry questions
Give opportunity for learners to hear a story about friends using 
shared reading in a big book.  Learners should do a role-play in 
small groups, imagining they are characters from the story.  Give 
opportunity for learners to tell a story about their friends and 
explore appropriate language to describe the level of friendships/
emotion
Learners can be given opportunity to analyze some well-known 
proverbs / rhymes about friendship.  These proverbs / rhymes can 
be written on the board for shared reading.  Learners can work 
in groups to discuss what they learn about friendship from the 
proverbs.
Learners should be given opportunity to write creatively about their 
best friend.
Learners should explore the next 3 letters of their language through 
an ABC Book or similar language specifi c resource, and should 
investigate words within sentences and syllables within words.

• How do you write the letters 
that have been taught?

• Use appropriate language to 
describe the qualities of a 
good friend?

• Can you name friends whose 
names begin with the same 
sound?

• How can you interpret a 
character in a story?

• How can we analyze and 
understand traditional 
proverbs / rhymes?

Learning outcomes

Knowledge and understanding Skills Attitudes
• Recognize that sentences 

are composed of words and 
that words are composed of 
syllables and letters.

• Recognize newly taught 
letters in words.

• Recognize differences in 
sounds and apply that 
awareness to distinguishing 
words when listening.

• Recognize relevant features 
of their language (ie, tone, 
breathy vowels, heavy/light 
vowels)

• Form letters that are clearly 
shaped and correctly 
oriented, and recognize all 
the taught letters.

• Understand and respond 
appropriately to what is 
heard.

• Discuss the meaning of a 
simple story and express 
ideas about it.

• Use pictures to communicate 
meaning and emotions.

• Communicate meaning 
through simple words and 
phrases.

• Recognize a number of sight 
words.

• Use increasingly complex 
words/vocabulary.

• Predict the outcome of a 
story.

• Talk about matters of 
immediate interest.

• Convey meaning to a range 
of listeners.

• Enjoy reading and writing, 
know that reading and 
writing is fun.

• Appreciate their own 
creativity and the creativity of 
others.

• Enjoy reading and writing 
about friends.

• Respect others by using 
positive words.

Contribution to the competencies:
Communication: Reading and comprehending a story, speak clearly and communicate about friends, 

listening to and comprehending speech, using emergent writing to communicate 
ideas about friends.

Cooperation: Working collaboratively and being tolerant of each other to discuss proverbs about 
friends, and to create a role-play.

Culture: Value and respect diversity in classmates, build understanding of cultural ways of 
interacting with people.

Critical Thinking: Learners will use prediction skills, analyze proverbs to come to conclusions about 
friendship.

Links to other subjects:
Life Skills: Talking about behaviour and human interaction.
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UNIT 7 ................................. Lesson 88

As a class

Learners should hear a story about a 
group of friends.  The learners should 
express their ideas about the characters by 
answering the comprehension questions.

(See Read Aloud Story below)

In groups

Learners should work in groups to develop a 
role play, retelling the story they heard.

Story Time

Read Aloud Story - Sukuri ko Gwulyöŋ

Kita na Buk na Likikiri lo Aprika

Sukuri ko Gwulyöŋ köju a julin.  Ama lepeŋat i diŋitan liŋ gwon i temba na ꞌbörik a opere. Lor lele lepeŋat a ruggö 
biryö kura lo mokot anyen meta kode ko ŋa logon bibiryö ꞌbura.
Lepeŋat a tu i pirit biryet na kura lo mokot, a suluje biryö nase.  Sukuri wökön parik ama gwulyöŋ a laŋ lepeŋ. 
Sukuri a gwoaddu pajo ama a Gwulyöŋ gwoaddi pajo parik. A Sukuri suluje woran.
Lepeŋat a ruggö gwoja geleŋ geleŋ.  Togeleŋ a Gwulyöŋ lo mogga kura.  Sukuri a sukindyö gon geleŋ tuŋ. A kirut 
gwe a kiyuk lo Sukuri i mogga na kura. Gwulyöŋ a gwoja kura a sukindyö gon. Gwulyöŋ a nindya kura a sukin köti 
gon. Gwulyöŋ a ju kura ko kwe köti a sukin gon.
Gwulyöŋ a sukindyö gonyon mukanat!

Unit 7 - Friends

Key Learning Outcome
Discuss the meaning of a 
simple story and express ideas 
about it.

Key Inquiry Questions

How can you interpret (understand) a 

character in a story?

Sukuri ko Gwulyö
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Conversation
As learners answer questions and discuss the story, are they showing understanding and responding 
appropriately to what is heard?  Are they expressing their opinions appropriately?

Observation
While watching the role play, are learners listening attentively?

UNIT 7 ................................. Lesson 88 cont....

Piyesi

1. Nyo ko Sukuri ko Gwulyöŋ biryö 
kura lo mokot i lo likikiri?

 Anyen meta kode ŋa logon bibiryö 
ꞌbura.

2. Gwulyöŋ a sukindyö gonyon 
muda?

 Gonyon Mukanat.

3. Sukuri a gwon ada nagon 
Gwulyöŋ aje teꞌya i biryö na kura 
lo mokot?

 Lepeŋ a woran parik.

4. Gwulyöŋ lupe kaŋo ada i pele na 
Sukuri?

 Lepeŋ a mon ko a ꞌdeꞌdendya a 
naron, a Sukuri yakundye lepeŋ 
kaŋo.

5. Do yeyeju ada ko julin kulök 
bubulö kondya ŋo ꞌbura lalaŋ do?

6. Ködyö Sukuri kondya nyo anyen 
lepeŋ nyuŋ gwon a julin ko 
Gwulyöŋ?

Sukuri a woran parik ko tela nanyit.  Lepeŋ a tela a naron parik. 
A Gwulyöŋ suluje kweni kogwon ju nanyit a woran ko ŋo gwoso 
ŋina. Sukuri a woran parik tojo a ŋaju kutuk nanyit a nagalaŋ a 
wiꞌye Gwulyöŋ. Nagon Sukuri wöröjine mede, lepeŋ a rum ko ŋote 
Gwulyöŋ.
A ŋote Gwulyöŋ piji adi, “ꞌDo ŋona a met ŋuro nio?”  Ama a Sukuri 
gwe ako jambu. Ŋote Gwulyöŋ a gwon ko delya.
A ŋote Gwulyöŋ yiŋge roro loꞌdit adi, “Ŋaraki nan Mama!”  Gwien 
na roro. Ŋote Gwulyöŋ a wörju i boboŋga, a toyiŋge toyiŋga ꞌbura. 
Roro lo wuŋun i lukata na Sukuri.
Ŋote Gwulyöŋ a woŋon adi, “Tokitaji riŋit inot ŋuro nio!”
Gwulyöŋön bubulö tindu mon ko ꞌdeꞌdenya naron parik.  A Sukuri 
suluje gilö. Sukuri a jeran. A lepeŋ wiꞌyi wiꞌyö a yakani yaka. 
A kirut lepeŋ a pekon kode a yöpiŋgö ko a yoka.  Köti a yoka. 
Gwulyöŋ ꞌdeꞌdendi a naron parik!
Sukuri a yoka tojo lepeŋ a yakun Gwulyöŋ kaŋo. A ŋote Gwulyöŋ ko 
tore nanyit Gwöŋörö i ködini ki i ꞌdana. Suluja i ŋinu diŋit tojo ko 
na diŋit sokoro ko gwulyöŋön liŋ gwe a merok ko ꞌbörik.
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UNIT 7 ................................. Lesson 89 - 90

Unit 7 - Friends

Teaching Letter Lesson 89

Do activities for:

1. “Listen to the Sounds” (Phonemic Awareness)

2. “Key Letter” (Alphabetic Principle)

3. “Word Breaking and Building”

4. “Making Syllables”

Teaching Letter Lesson 90

Do activities for:

5. “Parts of our Language” (Grammar lesson)

Todindye “ti” i kweja monye ŋwajik.
6. “New Word Building” (vocabulary)

7. “Story Reading” (with comprehension questions 
below)

1. Ŋwaŋki ko ŋwajik muda?
2. Nyo ŋwajik ti Ŋwaŋki tiki yukan i sukulu?

8. “Writing”

w   w    wajik
i wan    bu wan
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UNIT 7 ................................. Lesson 91

Review (Check Your Progress)

Do activities for:

1. “Capital and Small Letter Box”

2. “Picture Matching”

3. “Syllable / Letter Box” (Making Words)
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UNIT 7 ................................. Lesson 92

As a class

Think of 2 – 3 short, traditional proverbs 
on the topic of “friendship”.  Starting with 
the fi rst one, write it on the blackboard.  Do 
Shared Reading activities as on pg. 24.  
Then do the same with the other proverbs.

List key themes of friendship that come out 
of the proverbs.

In pairs

Learners should fi nd a classmate whose 
name begins with the same sound as their 
own.  

Using the list of friendship themes, learners 
should create their own proverbs about 
friendship. 

Proverbs

Observation
During shared reading, are learners engaged and able to follow along?  Can they recognize sight words 
from the fl ashcards?

Conversation
Did learners fi nd a partner with a matching sound in their names?  As they are discussing the proverbs, 
do they understand their meanings and their uses?

Unit 7 - Friends

Key Learning Outcome
Enjoy reading and writing 
about friends
Communicate meaning 
through simple words and 
phrases.

Key Inquiry Questions

How can you analyze and understand 

traditional proverbs / rhymes?

Can you name friends whose names 

begin with the same sound?
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UNIT 7 ................................. Lesson 93 - 94

Teaching Letter Lesson 93

Do activities for:

1. “Listen to the Sounds” (Phonemic Awareness)

2. “Key Letter” (Alphabetic Principle)

3. “Word Breaking and Building”

4. “Syllable Making”

Teaching Letter Lesson 94

Do activities for:

5. “Parts of our Language” (Grammar lesson)

Todindye: adi, “a ko “ kweja ŋo nagwon ako 
kona.

6. “New Word Building” (vocabulary)

7. “Story Reading” (with comprehension questions 
below)

1. Nyo lo tindu ŋwajik rekin abur?
2. Ŋwajik ködyö kondya nyo ko ŋilu loŋe lo 

Poni?
8. “Writing”

sw   Sw    swöt
Swörö    durökin
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UNIT 7 ................................. Lesson 95 - 96

Unit 7 - Friends

Teaching Letter Lesson 95

Do activities for:

1. “Listen to the Sounds” (Phonemic Awareness)

2. “Key Letter” (Alphabetic Principle)

3. “Word Breaking and Building”

4. “Making Syllables”

Teaching Letter Lesson 96

Do activities for:

5. “New Word Building” (vocabulary)

6. “Story Reading” (with comprehension questions 
below)

1. Ŋutu ko kinyoŋ a wökön da?
2. Ko ködyö do gwon nyu, do kondya nyo?

7. “Writing”

lw   Lw    mulwa
kinyo     ko duki
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Observation
Are learners respecting each other and using positive words during their group discussion?

Product
Are learners using language creatively as they write their own proverbs / rhymes about friendship?

UNIT 7 ................................. Lesson 97

In groups

Learners should work together to tell a 
story about their best friend.  What qualities 
make them a good friend?

Individual work

Based on their group discussion, learners 
should write their own proverb / rhyme 
about their best friend.  The emphasis 
should be on their creativity, rather than 
their correctness.  Learners should be given 
opportunity to share their compositions with 
their classmates.

Story Making

Key Learning Outcome
Respect others by using 
positive words.
Appreciate their own creativity 
and the creativity of others.

Key Inquiry Questions

How do you write the letters that have 

been taught?

Can you use appropriate language to 

describe the qualities of a good friend?
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UNIT 7 ................................. Lesson 98 - 99

Unit 7 - Friends

Teaching Letter Lesson 98

Do activities for:

1. “Listen to the Sounds” (Phonemic Awareness)

2. “Key Letter” (Alphabetic Principle)

3. “Word Breaking and Building”

4. “Making Syllables”

Teaching Letter Lesson 99

Do activities for:

5. “New Word Building” (vocabulary)

6. “Story Reading” (with comprehension questions 
below)

1. Nyo lo doto i kirwö kata?
2. Nyo Kenyi gaꞌyu kirwö?

7. “Writing”

rw   Rw    kirwö
rwösö    nyurit
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UNIT 7 ................................. Lesson 100 - 101

Teaching Letter Lesson 100

Do activities for:

1. “Listen to the Sounds” (Phonemic Awareness)

2. “Key Letter” (Alphabetic Principle)

3. “Word Breaking and Building”

4. “Syllable Making”

Teaching Letter Lesson 101

Do activities for:

5. “Parts of our Language” (Grammar lesson)

“de” kweja ŋo geleŋ.
“dyo” kweja ŋo murek kode jore.

6. “New Word Building” (vocabulary)

7. “Story Reading” (with comprehension questions 
below)

1. Ŋa lo gwalaggu pode?
2. Ko mama ko kömu yeyeju ada i gwalaka na 

nu pode? 
8. “Writing”

dy   Dy    podyo
ruruk    gwalaka
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National Languages   Primary 1 Unit 8: Hygiene

Learn about Key inquiry questions
Give opportunity for learners to hear a story about hygiene and 
resulting diseases using shared reading in a big book.  Learners 
should be given opportunity to work in pairs to sequence pictures 
from the story.  Learners should be given opportunity to sing a 
well-known song about the parts of the body and hygiene.  Learners 
should work together to create a poster with the parts of the body 
from the song labelled on it.  Learners should ask and answer 
where, when, what, why, how questions about the poster and song.  
After listening to the song, learners can discuss in pairs and draw 
pictures about hygiene and how to avoid disease.  Learners should 
be given opportunity to present their ideas to the class.  Learners 
should expand their vocabulary, learning new words about hygiene 
and parts of the body using fl ashcards and the body poster.
Learners should explore the next 3 letters of their language through 
an ABC Book or similar language specifi c resource, and investigate 
words within sentences and syllables within words.

• How do you write the letters 
that have been taught?

• How can we communicate 
causes of disease and 
prevention through pictures 
or actions?

• Can you describe ways of 
keeping your body clean 
using appropriate language?

• How can pictures be 
sequenced to describe a 
logical process?

Learning outcomes

Knowledge and understanding Skills Attitudes
• Recognize that sentences 

are composed of words and 
that words are composed of 
syllables and letters

• Recognize taught letters in 
words

• Recognize the sounds of 
the letters at the beginning, 
middle and end of simple 
words

• Recognize differences in 
sounds and apply that 
awareness to distinguishing 
words when listening

• Recognize relevant features 
of their language (i.e. tone, 
breathy vowels, heavy/light 
vowels)

• Form letters that are clearly 
shaped and correctly 
oriented

• Discuss the meaning of a 
simple story and give their 
opinion on it

• Use pictures to communicate 
meaning

• Communicate meaning 
through simple words and 
phrases

• Recognize a number of sight 
words related to hygiene

• Begin to use increasingly 
complex words/vocabulary

• Predict the outcome of a 
story

• Respond to patterns in 
language

• Talk about matters of 
immediate interest

• Enjoy reading and writing, 
know that reading and 
writing is fun

• Appreciate the system of 
their language

• Enjoy seeing their own ideas 
expressed in written form

• Enjoy expressing themselves 
through music

Contribution to the competencies:
Critical thinking: Analyze information, suggest solutions to problems of hygiene
Communication: Reading and comprehending a story, speak clearly and communicate about 

hygiene, listening to and comprehending speech, using emergent writing to 
communicate ideas about hygiene

Co-operation: Working collaboratively and being tolerant of each other to create a poster about 
body parts and hygiene, and to communicate their ideas about hygiene and how to 
avoid disease

Culture: Adapting traditional hygiene practices

Links to other subjects:
Music and Arts: Singing songs about hygiene
Science: Learning about hygiene
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UNIT 8 ............................... Lesson 102

Read Aloud Story - A Gilö Ŋupi 

Meta gwoso nagwon Yuggu a gilö ŋupi. “Nyo, nyo nagon nan gwon a gilö ŋupi?”  Lepeŋ pija ju nanyit Dwöki 
nagon siꞌda ŋupi ti gilö.
A ju nanyit suluji jamakindya lepeŋ kunie ŋo nagon lepeŋ ako yiŋ köju ꞌberon.
A Lepeŋ suluji adi, “Ju lio, ko kadoŋonti a suꞌduki konut i kinyo ki, do gigilö.”
A Yuggu piji adi, “Nyo?”
“Kogwon kadoŋonti nyanyar ŋo nagon alut.  Kode lepeŋ gwon i birye i kadi soꞌdoet ti ako nyuŋ ꞌdurökin konut 
i kinyo na tuparan! Ko lepeŋ a kon sona, lepeŋ bubulö ꞌdoggu ŋo lut ko kuru loꞌdiꞌdik i kadi soꞌdoet tojo konut i 
kinyo! Kune lut ko kuru loꞌdiꞌdik ti bulö meta ama ko do a nyesu kinyo inot, lepeŋat bubulö tindu do i gilö!”
A lepeŋ iti ŋerot i kulya adi, “Kodo a tu i kadi soꞌdoet a gwe ako lalaju könisi kulök ko söbun, do bubulö gilö.”
A Yuggu pije adi, “Nyo?”

As a class

Learners should listen to the true story of 
Moses, about the causes and effects of 
good hygiene.  During the story, the teacher 
should stop to ask learners what they think 
will come next.  Answer comprehension 
questions.

In pairs

Using the pictures in their textbooks, 
learners should work together to re-tell the 
story and put the pictures in the right order.

Story Time

Unit 8 - Hygiene

Key Learning Outcome
Predict the outcome of a story.

Key Inquiry Questions

How can pictures be sequenced to 

describe a logical process

How can you communicate causes of 

disease and prevention through pictures 

and actions?

A Gilö upi 
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UNIT 8 ............................... Lesson 102 cont....

Piyesi

1. Ŋa logon gigilötu ŋupi i ŋilo 
likikiri?

 Yuggu.

2. Nyo lo tindu lepeŋ gwon a gilö?
 Kadoŋon kanyit i kinyo, lepeŋ a ko 

lalaju könisi ko möju na pioŋ lut 
köti ko kuru.

3. Do ŋona köti kokon ŋo nagon 
tindu ŋutu i gilö gwoso ti Yuggu 
kunu?  

4. Do kondya nyo a do gwon ti gilö 
gwoso Yuggu?

Conversation
As learners are sharing their predictions and answering questions, check that they are using 
increasingly complex vocabulary and can make appropriate predictions.

Observation
As learners are re-telling the story, are they able give their opinion on the story and talk appropriately 
about hygiene?

“Kogwon kode do gwe ko kuru lodiꞌdik ko kulye ŋo lodiꞌdik logwon 
a lut konut i könisi i diŋit nagon do gwon i kadi soꞌdoet. Jojo gwoso 
nagon kadoŋonti yeggi kuru loꞌdiꞌdik parik ti bulö meta na! Ama 
ko do a ryö lepeŋat konut i kutuk kode i konyen, lepeŋat titikin do 
i gilö. Dwöki a kulya köti adi, “Ko do möju pioŋ na ꞌyile i loro, do 
bubulö gwon a gilö.”
A Yuggu pije adi, “Nyo?”
“Kogwon pioŋ ti loro bubulö yegga ŋo loꞌdiꞌdik logwon a lut ko kuru 
loꞌdiꞌdik. Kilo ŋo lut ko kuru loꞌdiꞌdik logwon ti bulö meta, ama ko 
do a matara i pioŋ, lepeŋ kokon do a gilö!”
Dwöki köju a tindu Yuggu kunie ŋo anyen yeyeju. I mukök na 
tujamakin nase, a lepeŋ suluje muggö kinyo nanyit anyen kodoŋon 
gwon pajo. Lepeŋ köti ŋupi lala könisi kanyit ko söbun i mukök 
na yitwe nanyit i kadi soꞌdoet. Lepeŋ köti a togwo mugun i möju 
na pioŋ na ꞌyile i loro a suluje möju na pioŋ nake ti doŋki. ꞌDeꞌde 
a lepeŋ ko ryöji mugun gwe ꞌbayin a gilö! Lepeŋ ko dene mugun 
nanyit gwe anaꞌbut ꞌbayin gigilötu!
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UNIT 8  ........................... Lesson 103 - 104

Unit 8 - Hygiene

Teaching Letter Lesson 103

Do activities for:

1. “Listen to the Sounds” (Phonemic Awareness)

2. “Key Letter” (Alphabetic Principle)

3. “Word Breaking and Building”

4. “Making Syllables”

Teaching Letter Lesson 104

Do activities for:

5. “New Word Building” (vocabulary)

6. “Story Reading” (with comprehension questions 
below)

1. Nyo baba tutugwör köbilityo?
2. Nyo köbilityo ririk ŋwajik i kiko?

7. “Writing”

ty   Ty    köbilityo
gwili it    tugwörju
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UNIT 8  ........................... Lesson 105 - 106

Teaching Letter Lesson 105

Do activities for:

1. “Listen to the Sounds” (Phonemic Awareness)

2. “Key Letter” (Alphabetic Principle)

3. “Word Breaking and Building”

4. “Syllable Making”

Teaching Letter Lesson 106

Do activities for:

5. “Parts of our Language” (Grammar lesson)

ꞌaꞌ yuddya kita nagwon aje kona.
6. “New Word Building” (vocabulary)

7. “Story Reading” (with comprehension questions 
below)

1. Tomya jambu nyo i jamet nase duma?
2. Nyo ŋutu leleŋga tomya?

8. “Writing”

my   My    tomya
lele eja    kukuju
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UNIT 8 ............................... Lesson 107

As a class

Think of a well-known song in your language 
about the parts of the body (for example, 
the English “head and shoulders knees and 
toes”).  After singing the song, discuss all 
the ways we keep those parts of our bodies 
clean.

In groups

Learners can work in small groups to create 
a poster, labelling the different parts of the 
body.  For each body part, learners should 
discuss what the parts are, and how and 
why we keep them clean.

Song Time

Observation
As learners are singing, are they enjoying expressing themselves through music?  Are they interested in 
expressing their ideas about hygiene?

Product
When learners are working together to make their posters, can they write words and short phrases to 
express their thoughts and ideas about hygiene?  Can they recognize some sight words related to the 
body and hygiene?

Unit 8 - Hygiene

Key Learning Outcome
Enjoy expressing themselves 
through music.
Respond to patterns in 
language.

Key Inquiry Questions

Can you describe ways of keeping your 

body clean using appropriate language?
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UNIT 8 ............................... Lesson 108 - 109

Teaching Letter Lesson 108

Do activities for:

1. “Listen to the Sounds” (Phonemic Awareness)

2. “Key Letter” (Alphabetic Principle)

3. “Word Breaking and Building”

4. “Syllable Making”

Teaching Letter Lesson 109

Do activities for:

5. “Parts of our Language” (Grammar lesson)

ꞌa mokꞌ ŋo na kondya mugun ꞌberon .
ꞌmoggaꞌ ŋo na kondya mugun i diŋit  na 
lwöŋgu.
Ko jame logwon ꞌduddyö ko ꞌkꞌ a löpugge a ꞌgg.ꞌ                                            

6. “New Word Building” (vocabulary)

7. “Story Reading” (with comprehension questions 
below)

1. Nyo kömiru kökö lokore?
2. Ko do ködyö a kömiru, do kondya nyo i körö 

na lokore inot sona?
8. “Writing”

gg   Gg   luböggu
kukujönö  ratakindya
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UNIT 8 ............................... Lesson 110 - 111

Unit 8 - Hygiene

Teaching Letter Lesson 110

Do activities for:

1. “Listen to the Sounds” (Phonemic Awareness)

2. “Key Letter” (Alphabetic Principle)

3. “Word Breaking and Building”

4. “Making Syllables”

Teaching Letter Lesson 111

Do activities for:

5. “New Word Building” (vocabulary)

6. “Story Reading” (with comprehension questions 
below)

1. Ko Loro ko Laku a tatuja nyo?
2. Ko ködyö ŋutu ti jur a renya tu, a Loro ko 

Loku kondi nyo?
7. “Writing”

dd   Dd    böddu
tatuja   morakindya
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UNIT 8 ............................... Lesson 112

Individual work

From what they have learned from the true 
story about Moses, the song and posters, 
learners should choose one aspect of 
keeping their bodies clean that they would 
like to express their ideas about. Using 
their poster from week 23, write a sentence 
about why they should keep that part of the 
body clean.

In groups

Learners can share their work with each 
other in small groups. In the groups, 
learners should discuss the different 
sentences and put them in order of most 
to least important. There is not one answer 
only. The discussion is more important.

True Writing

Product
Look at the pictures the learners create.  Are they able to form some key letters correctly?  Are they 
enjoying the process of writing down their ideas and thoughts?

Observation
Can learners  effectively communicate the meaning of their pictures and sentences to their groups?

Key Learning Outcome
Recognize a number of sight 
words related to hygiene.

Key Inquiry Questions

How do you write the letters that have 

been taught?
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UNIT 8 ............................... Lesson 113 - 114

Unit 8 - Hygiene

Teaching Letter Lesson 113

Do activities for:

1. “Listen to the Sounds” (Phonemic Awareness)

2. “Key Letter” (Alphabetic Principle)

3. “Word Breaking and Building”

4. “Making Syllables”

Teaching Letter Lesson 114

Do activities for:

5. “New Word Building” (vocabulary)

6. “Story Reading” (with comprehension questions 
below)

1. Morbe niddyö nyo?
2. ꞌBusan na niddyö na a nyo?

7. “Writing”

ddy   Ddy    niddyö
lu utöt    bodo
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UNIT 8 ............................... Lesson 115 - 116

Teaching Letter Lesson 115

Do activities for:

1. “Listen to the Sounds” (Phonemic Awareness)

2. “Key Letter” (Alphabetic Principle)

3. “Word Breaking and Building”

4. “Syllable Making”

Teaching Letter Lesson 116

Do activities for:

5. “Parts of our Language” (Grammar lesson)

a lop, ŋo na kondya mugun ꞌberon.
lobba, ŋo na kondya mugun i diŋit a na ꞌdit.
Ŋo na ꞌduddyö ko ꞌbbꞌ löpukö a p ko gwe i ŋo 
na kona ꞌberon.

6. “New Word Building” (vocabulary)

7. “Story Reading” (with comprehension questions 
below)

1. Siwatat ŋarakindya yi ada?
2. Nyo Awate ꞌduꞌduk sukulu i jur?

8. “Writing”
bb   Bb    lobba
siwatat    dukökin
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National Languages   Primary 1 Unit 9: Cultural Celebrations

Learn about Key inquiry questions
Give opportunity for learners to hear a story using shared reading 
in a big book about a cultural celebration such as the harvest / fi rst 
crop.  Learners can compare and contrast their own traditions / 
celebrations with what is described in the story.
A visitor can be invited into the class to show them how to make 
traditional instruments.  Learners can follow instructions to make 
their own instruments using locally available materials.
Learners will then be given opportunity to prepare songs and 
dances used in different cultural celebrations such as planting, 
hunting, naming, marriage etc.  Each group can share their song 
with the other groups.   Learners should work together as a class to 
write one of the songs on the board to use for shared reading and 
fl ash card activities.  Give learners opportunity to individually draw 
pictures of traditional dress / costume / body decoration which is 
used for their favourite cultural celebration.   Learners can then 
share their pictures with the group.

• How do you write the letters 
that have been taught?

• How is language used 
effectively in songs for 
cultural celebrations?

• How can you use different 
channels to communicate 
messages?

• How do you respond 
appropriately to instructions?

Learning outcomes

Knowledge and understanding Skills Attitudes
• Recognize that sentences 

are composed of words and 
that words are composed of 
syllables and letters

• Recognize newly taught 
letters in words

• Recognize differences in 
sounds and apply that 
awareness to distinguishing 
words when listening

• Recognize relevant features 
of their language (i.e. tone, 
breathy vowels, heavy/light 
vowels)

• Realize that songs have 
meaning

• Form letters that are clearly 
shaped and correctly 
oriented

• Discuss the meaning of a 
simple story and give their 
opinion on it

• Understand and respond 
appropriately to what is 
heard

• Use increasingly complex 
words/vocabulary

• Predict the outcome of a 
story

• Recognize all the taught 
letters

• Listen attentively to others 
and respond

• Use knowledge of letters and 
sounds to read words and 
establish meaning

• Recognize, understand and 
read out familiar words in 
simple contexts

• Enjoy reading and writing, 
know that reading and 
writing is fun

• Enjoy singing songs together 
in their own language

Contribution to the competencies:
Critical thinking: Compare and contrast their own cultural celebrations with those of other cultures
Communication: Using a range of media
Co-operation: Working collaboratively and being tolerant of each other to sing songs about culture
Culture: Appreciate and contribute to the development of South Sudanese culture through 

celebration

Links to other subjects:
Religious Education 
& Social Studies: Taking about social issues
Arts and Music: Singing songs appropriate to cultural celebrations
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UNIT 9 .............................. Lesson 117

As a class

Learners should do “shared reading” with 
a story about a cultural celebration in a 
Big Book (or from the board). Learners 
should discuss with each other how their 
own cultural celebrations are the same or 
different from what they read in the story.

(See Read Aloud Story below)

In Groups

Learners should write their favourite aspect 
of a cultural celebration on a fl ashcard. 
Individuals can then draw a fl ashcard and 
describe what’s on the card without saying 
the word. Group members guess what the 
word is.

Individual Work

Learners should think of a question they 
would like to ask a visitor next week about 
cultural musical instruments.

Guess What?

Unit 9 - Cultural Celebrations

Key Learning Outcome
Use increasingly complex 
vocabulary.
Recognize, understand and 
read out familiar words in 
simple contexts.

Key Inquiry Questions

How can you use different channels to 

communicate messages?

Read Aloud Story - Gwiyö na Ŋuro

Kayaŋ i laŋet ni, i mukök nagwon ŋuto nakwan a taꞌdundya ŋuro, a körijo na ködyö siꞌdani kadi ko perok musala 
kode iŋwan ŋuro ‘bain joŋa kaŋo asut. A julin kanyit nawate kune wöröni i ꞌyöꞌyu na lepeŋ barundya ꞌdokesi.
Nene ŋuto nanakwan na joundya pioŋ a nene na ꞌdukundye kaden deresi
I mukök na kulye perok, a wate temejik tukurukindye ŋilo ŋuro i laŋet na ŋutu ti jur. Ŋuro lo kode na ꞌdepaji ko 
ŋutu liŋ i könisi a lepeŋat yiyikindye karin ti lo kode na ŋuro.
I mukök na ŋina, a kayuŋwök wulundye karin ti ŋilo kode ŋina ŋuro.
A wate derji kinyo a tetendi ŋo na mamata.   
Ŋutu gwon a kalyöŋök, yoyolo köti gwogwoja ko lupudi ludukötyo a taꞌdue a iŋge tukuruki i laŋet na ŋutu ti  jur.  

Gwiyö na uro
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UNIT 9 .............................. Lesson 117 cont.... 

Conversation
As learners are discussing their cultural practices, are they using appropriate and respectful language?  
Are they listening to others attentively and responding appropriately?

Product
When learners have posted their pictures on the wall, see if they have used both pictures and words to 
express their ideas.

Observation
While learners are looking at others’ pictures, are they enjoying reading what others have produced?
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UNIT 9 .............................. Lesson 118

Unit 9 - Cultural Celebrations

Teaching Letter Lesson 118

Do activities for:

1. “Capital and Small Letter Box”

2. “Picture Matching”

3. “Syllable / Letter Box” (Making Words)
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UNIT 9 .............................. Lesson 119 - 120

Teaching Letter Lesson 119

Do activities for:

1. “Listen to the Sounds” (Phonemic Awareness)

2. “Key Letter” (Alphabetic Principle)

3. “Word Breaking and Building”

4. “Syllable Making”

Teaching Letter Lesson 120

Do activities for:

6. “New Word Building” (vocabulary)

7. “Story Reading” (with comprehension questions 
below)

1. Nyo Wani tu muꞌdiŋ?
2. Ko do ködyö logwon a Wani do ŋona 

konakin raŋya nyo?
8. “Writing”

y   y    ra ya
wotorok   bukundye
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UNIT 9 .............................. Lesson 121 - 122

Teaching Letter Lesson 121

Do activities for:

1. “Listen to the Sounds” (Phonemic Awareness)

2. “Key Letter” (Alphabetic Principle)

3. “Word Breaking and Building”

4. “Making Syllables”

Teaching Letter Lesson 122

Do activities for:

5. “New Word Building” (vocabulary)

6. “Story Reading” (with comprehension questions 
below)

1. Meliŋ riꞌdya ko ŋuro to muda?
2. Do kata ko luŋaser kode kiyaser kasu i ꞌbaŋ? 

Töki yi.
7. “Writing”

dy   Dy    ri dya
gilö    kölumbö
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UNIT 9 .............................. Lesson 123

As a class

Invite a local musical instrument maker to 
the class.  He should show the class, step 
by step, how to make a simple instrument.  
Learners should be given opportunity to ask 
questions about the process and about the 
work of the instrument maker.

Individual work

Using locally available resources, learners 
can follow step-by-step instructions from 
the guest speaker to make their own 
simple instruments.  As learners make their 
instruments, they can begin to note down 
the different steps in their notebooks as 
they are able.

These instruments need to be kept for 
activities in Lesson 126.

Experience Story

Conversation
As learners are asking questions and responding to the guest speaker, are they listening attentively?  
Are they asking appropriate questions?

Product
Watch as learners are following instructions on how to make their own instruments.  Have they followed 
the instructions correctly?

Key Learning Outcome
Understand and respond 
appropriately to what is heard.

Key Inquiry Questions

How do you respond appropriately to 

instructions?

Unit 9 - Cultural Celebrations
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UNIT 9 .............................. Lesson 124 - 125

Unit 9 - Cultural Celebrations

Teaching Letter Lesson 124

Do activities for:

1. “Listen to the Sounds” (Phonemic Awareness)

2. “Key Letter” (Alphabetic Principle)

3. “Word Breaking and Building”

4. “Making Syllables”

Teaching Letter Lesson 125

Do activities for:

5. “New Word Building” (vocabulary)

6. “Story Reading” (with comprehension questions 
below)

1. Nyo lo tindu ŋebya ti Joggo meta a lobot?
2. Nyo Joggo ꞌdeꞌya pioŋ kanyit i ŋebya?

7. “Writing”

by   By    ebya
kijek    palasundye
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Observation
Are learners working well together as they compose their songs and dances?  Are they enjoying using 
their language in their songs?

Product
As learners perform their songs and dances, are they using appropriate and increasingly complex 
vocabulary?

UNIT 9 .............................. Lesson 126

In groups

Learners should work together in groups to 
choose a cultural celebration that includes 
song and dance.  Using the instruments 
made in Lesson 123, learners should 
compose a song in a traditional style.  They 
should present this song to the class.

As a class

Learners should choose the best song, and 
the teacher can write part of the song on 
the board.  The class can learn the song, 
using “shared reading” activities.

Song Time

Key Learning Outcome
Enjoy singing songs together in 
their own language.

Key Inquiry Questions

How is language used effectively in 

songs for cultural celebrations?

How do you write the letters that have 

been taught?
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UNIT 9 .............................. Lesson 127 - 128

Unit 9 - Cultural Celebrations

Teaching Letter Lesson 127

Do activities for:

1. “Listen to the Sounds” (Phonemic Awareness)

2. “Key Letter” (Alphabetic Principle)

3. “Word Breaking and Building”

4. “Making Syllables”

Teaching Letter Lesson 128

Do activities for:

5. “New Word Building” (vocabulary)

6. “Story Reading” (with comprehension questions 
below)

1. Loꞌdikiya wörö i kadi niŋa?
2. Nyo Likya ꞌbuggö loꞌdokya kare?

7. “Writing”

ky   Ky    lo dokya
wakundi    pependi
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UNIT 9 .............................. Lesson 129 - 130

Teaching Letter Lesson 129

Do activities for:

1. “Listen to the Sounds” (Phonemic Awareness)

2. “Key Letter” (Alphabetic Principle)

3. “Word Breaking and Building”

4. “Syllable Making”

Teaching Letter Lesson 130

Do activities for:

5. “Parts of our Language” (Grammar lesson)

ꞌaꞌ yuddya kita nagwon aje kona.
6. “New Word Building” (vocabulary)

7. “Story Reading” (with comprehension questions 
below)

1. Kisuk limwö gwon ada?
2. Nyo kisuk ti oŋgwora maman kisuk limwö?

8. “Writing”

mw   Mw    limwö
nakoyokak  o gwora
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National Languages   Primary 1 Unit 10: Games and Sports

Learn about Key inquiry questions
Give opportunity for learners to hear a story using shared reading 
in a big book about games and sport and explore the topic through 
various activities and literacy games.  Learners should be given 
opportunity to play a game together.  They should then work 
together to write a list of the rules on the board and do shared 
reading with the fi nished list.  The learners should be given 
opportunity to explore procedural text by ordering / sequencing 
the list of rules.  Learners should creatively write and illustrate 
about their favourite game / sport.   The learners should share 
their writing with the class.  They can then choose a game / sport 
to play as a class and practice recording the scores for each team.  
Learners should be given opportunity to work in groups to invent a 
new kind of game / sport.  They could then orally explain the game 
to the class and show to them how to play it.  Learners should 
expand their vocabulary, learning new words related to sport, 
explore the next 3 letters of their language using the ABC Book or 
other similar language specifi c resource, and investigate words 
within sentences and syllables within words.

• How do you write the letters 
that have been taught?

• How can you articulate and 
sequence the rules of a 
game?

• How are questions framed 
correctly?

• How can you create or invent 
your own game?

Learning outcomes

Knowledge and understanding Skills Attitudes
• Recognize that sentences 

are composed of words and 
that words are composed of 
syllables and letters

• Recognize the sounds of 
the letters at the beginning, 
middle and end of simple 
words

• Recognize differences in 
sounds and apply that 
awareness to distinguishing 
words when listening

• Begin to recognize relevant 
features of their language 
(i.e. tone, breathy vowels, 
heavy/light vowels)

• Form letters that are clearly 
shaped and correctly 
oriented

• Discuss the meaning of a 
simple story and give their 
opinion on it

• Use pictures to communicate 
meaning

• Communicate meaning 
through simple words and 
phrases

• Learn to write a new genre – 
rules of a game

• Recognize and read out 
familiar words in simple 
contexts

• Use increasingly complex 
words/vocabulary

• Predict the outcome of a 
story

• Enjoy reading and writing, 
know that reading and 
writing is fun

• Appreciate the system of 
their language

• Enjoy seeing their own ideas 
expressed in written form

Contribution to the competencies:
Critical thinking: Sorting and ordering the rules of the games, using imagination to create new 

games/sports
Communication: Reading and comprehending a story, speak clearly and communicate about games 

and sports, listening to and comprehending speech, using emergent writing to 
communicate ideas about games and sport

Co-operation: Working collaboratively and being tolerant of each other to play and invent games 
and sports, working together towards common goal in playing games as a team

Culture: Taking pride in South Sudanese identity by playing traditional games

Links to other subjects:
Physical Education: Playing sports and games
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UNIT 10 ....................... Lesson 131

Read Aloud Story - Biryet lo Torok Lotulurak

Bepo gwon ko yuran duma kogwon lepeŋ de siꞌda kadi tuparan liŋ, lepeŋ maman siꞌda na mede!  Ŋo nagon lepeŋ 
ꞌdeꞌdeggi parik tuŋ a biryet likaŋ ko torok lotulurak koke. Monye a ꞌbogga kunie dilyö kayaŋ i ꞌbaŋ, Bepo tindu 
diŋit nanyit liŋ i gumba na torok lotulurak, mörju tolupöddu i dilyö lukata. 
A ꞌdeꞌde lepeŋ gwe ko yeyet nanyit. Ko lepeŋ tine tu koke i birye ko torok lotulurak, a nye de jondi biryet lo 
lukata na mede! Bepo a galaddu kame, a wusaddi birisiöt ko siꞌdaesi kaŋo madaŋ kadi kiden.  A Bepo ko ryöji 
kame, a lepeŋ poki i kita! Ako joŋga diŋit, Bepo aje kuddyö dili nake na kak liŋ kanyit kadi kiden, biryet na torok 
lotulurak.
Bepo a kondya dilyö naꞌdiꞌdik jore kak, tetemakindya i tugalaŋ ko kwadajin kaꞌde gubesi ti torok lotulurak. Bepo 
gwe i moꞌya na mugun i biryö ko ŋo ludukötyo lonyit lo torok lotulurak lo, a nye tine den maꞌdi pondya na koloŋ 
kaŋo a toliligge woꞌdoꞌdo kaŋo.

As a class

Learners should hear a story about a 
game that is being played. Learners should 
explore the topic through answering 
comprehension questions.

(See Read Aloud Story below)

As a class

Write the rules for a well-known game on 
the board and read them, using shared 
reading.  The rules should be “out of order”. 
Read the rules using shared reading.

In pairs

Learners should work together to put the 
rules in a logical order and record them in 
their notebooks.

Story Time

Unit 10 - Games and Sports

Key Learning Outcome
Discuss the meaning of a 
simple story and give an 
opinion about it.

Key Inquiry Questions

How can you articulate and sequence 

the rules of a game?

Biryet lo Torok Lotulurak
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Conversation
As learners answer questions and discuss the story, are they showing understanding and responding 
appropriately to what is heard?  Are they expressing their opinions appropriately?

Observation
As learners work to sequence the rules, are they showing understanding of the importance of 
sequence and logical ordering?

UNIT 10 ....................... Lesson 131 cont....

Piyesi

1. Lon biryet logon Bepo nyayar 
parik?

 Torok lotulurak.

2. Nyo nagon Bepo ti biryö ko torok 
lotulurak kaŋo?

 Kogwan kudu ꞌdoꞌdon.

3. Bepo a kondya nyo anyen se 
bubulö biryö ko torok lotulurak 
kadi?

 Lepeŋ a ꞌbogga dilyö kak ko kame 
a kondi biryet lo torok lotulurak.

4. Do yeyeju adi monye a kondya 
nyo i po nanyit mede a ko ryöji 
mede nanyit biryö ko torok 
lotulurak?

 Lepeŋ a woran, lepeŋ a lyöŋön, 
lepeŋ a morakindya i biryö…

Diŋit a naꞌdit, a Bepo yiŋge woŋon i kötumit na mariŋ – ŋina a 
mama na pondya mede!  Diŋit gwe ꞌbayin nagon yikörikin dilyö na 
ꞌboka kak kune, ꞌdeꞌde kijek a Bepo nyoŋundye birisi a rapakindye 
i dilyö biryesi kune. Bepo a ŋien ki a seji lut kanyit i kuŋwat, ajo i 
wuyundya na ŋote nikaŋ mede. Ama laset na kwada togeleŋ nagon 
ŋote lulupöri kadi a ꞌdoro i kiden na dili biryet na Bepo, a morin 
kanyit ti mokosi gumbe kak parik i dili kata.  Lepeŋ aje rye kaŋo.
“Do a kondya nyo kayaŋ kadi kata?” Ŋote nikaŋ na jambi ko ŋoma. 
A Bepo ꞌbiluddi birisi ki madaŋ a kwekindye lepeŋ biryet lonyit 
ludukötyo lo torok lotulurak lo. Na pondi monye mede i meleseno 
koriri nu, a lepeŋ ryöji mede nanyit liŋ sisiꞌda kak i kujöŋ, birye ko 
torok lotulurak kadi kata.
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UNIT 10 ....................... Lesson 132

Unit 10 - Games and Sports

Review (Check Your Progress)

Do activities for:

1. “Capital and Small Letter Box”

2. “Picture Matching”

3. “Syllable / Letter Box” (Making Words)
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UNIT 10 ....................... Lesson 136

As a class

Ask the class to decide which game or sport 
they would like to play together as a class.  
Play the game together.  As the class is 
playing, help them record the scores on the 
blackboard. Highlight aspects of the game 
and record keeping.

Individual work

Learners should think about their favourite 
game or sport.  They should draw a picture 
of it, and write two sentences about why 
they like that sport.  The focus should be 
on the learner’s creativity and expression, 
rather than correctness in spelling.

Game Time!

Product
While playing the game / sport, were learners accurately recording the scores?
Look at the individual’s pictures and sentences about their favourite game / sport.  Are they effectively 
communicating their own ideas and thoughts in simple words and phrases?  Are they enjoying 
expressing themselves in written form?

Key Learning Outcome
Enjoy seeing their own ideas 
expressed in written form.
Use pictures to communicate 
meaning.

Key Inquiry Questions

How do you write the letters that have 

been taught?

Unit 10 - Games and Sports
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UNIT 10 ....................... Lesson 141

In groups

Ask learners to work in groups to invent a 
new game / sport, using locally available 
resources. Each group should then teach 
the class how to play their game by 
explaining the rules in a logical sequence.  
Other learners should be given opportunity 
to ask any questions they may have about 
the rules of the game.

Game Time

Observation
While learners are working together in groups to develop their games, are they coming up with rules in 
a logical order?
As learners are being taught a new game, are they able to articulate and form reasonable questions 
about the rules?

Key Learning Outcome
Learn to write a new genre – 
rules of a game.

Key Inquiry Questions

How can you invent your own game?

How are questions framed correctly?
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National Languages   Primary 1 Unit 11: Jobs That People Do

Learn about Key inquiry questions
Learners should listen to stories using shared reading in a big 
book about jobs people do and explore the topic through various 
activities and literacy games.  They should discuss what they see 
in pictures about various jobs, and investigate aspects of the 
language through fl ashcard games with the story.  Learner should 
make a tour to the local market to discover various jobs in the 
market and discuss them in appropriate language. They should 
work together to write a class story about the highlights of the 
market tour. They should express their own ideas about what they 
have seen in the market, creatively through pictures and words, 
and share these with the class.

Learners should work in groups to perform a drama of a chosen 
job using language as a tool for expressing ideas.  Learners should 
explore the next 3 letters of their language using the ABC Book or 
other similar language specifi c resource, and investigate words 
within sentences and syllables within words.

• How do you write the letters 
that have been taught?

• How do we describe the jobs 
people do?

• How can you use drama to 
represent jobs that people 
do.

• How can you express your 
ideas about jobs that people 
do through writing?

Learning outcomes

Knowledge and understanding Skills Attitudes
• Recognize that sentences 

are composed of words and 
that words are composed of 
syllables and letters

• Recognize differences in 
sounds and apply that 
awareness to distinguishing 
words when listening

• Begin to recognize relevant 
features of their language 
(i.e. tone, breathy vowels, 
heavy/light vowels)

• Realize that drama has 
meaning

• Form letters that are clearly 
shaped and correctly 
oriented

• Recognize, understand and 
read out familiar words in 
simple contexts

• Using increasingly complex 
words/vocabulary

• Predicting the outcome of a 
story

• Discuss the meaning of a 
simple story and give their 
opinion on it

• Communicate meaning 
through simple words and 
phrases

• Enjoy reading and writing, 
know that reading and 
writing is fun

• Enjoy expressing ideas about 
jobs in their own language

Contribution to the competencies:
Critical thinking: Creatively making up a drama about jobs that people do
Communication: Reading and comprehending a story, speak clearly and communicate about jobs 

people do
Co-operation: Working collaboratively and being tolerant of each other and negotiating with each 

other to do a drama and to write a class story.
Culture: Take pride in South Sudanese heritage by talking about jobs people do within the 

community

Links to other subjects:
Economics and 
Social Studies: Talking about various jobs
Arts and Music: Acting/playing out jobs appropriately
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UNIT 11 .......................... Lesson 147

As a class

Learners should hear a true story about 
jobs that people do. 

(See Read Aloud Story below)

As a class - Guess Who?

The teacher should read out some 
descriptions of various jobs.  Learners can 
take turns guessing which job is being 
described.

In pairs

Using the pictures in the student book, 
learners should talk about what jobs they 
see people doing in each picture.  They 
should tell each other which job they would 
like to do when they get older and which job 
would be most diffi cult.

Story Time

Read Aloud Story - Rerenyesi i Kitajin

Rerenyesi köju kata i lele jur i kiden na ŋutu ti kitajin kaꞌde kaꞌde. Ŋadi geleŋ yeyeju adi kita nanyit nagwon a 
naꞌbut lwölwöŋgu parik!
Katodinönit adi lepeŋ lo gwon ko kita naꞌbut lwöŋlwöŋgu parik.
“Ko ꞌbayin a katodinök ta ködyö ti tu i sukulu i jujumbu.”
Kaꞌdukönit adi nye lo gwon ko kita naꞌbut lwölwöŋgu parik.
“Ko kaꞌdukök ꞌbayin, ta ködyö ꞌbak sukulujin todinesi kode kadijik dotoesi.”
Kaworonit lo kaden adi lepeŋ lo gwon ko kita naꞌbut lwölwöŋgu parik.
“Ko kaworok ti kaden ꞌbayin, ta ködyö ꞌbak siꞌdaesi kasu kadijik ko i sukulujin.”

Unit 11 - Jobs That People Do

Key Learning Outcome
Use increasingly complex 
vocabulary.
Discuss the meaning of a 
simple story and give their 
opinion about it.

Key Inquiry Questions

How do you describe the jobs that 

people do?

Rerenyesi i Kitajin
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Conversation
As learners answer questions and discuss the story, are they showing understanding and responding 
appropriately to what is heard?  Are they expressing their opinions about jobs that they have seen 
around them?  Can they accurately predict the outcome of the story?
Are learners able to share their ideas with each other about the jobs they would like to do in the future?

UNIT 11 .......................... Lesson 146 cont....

Piyesi

1. Nyo nagwon ŋutu ti jur rerenya 
ko ꞌbörik?

 Lepeŋat liŋ yeyeju a di kita nase 
nagwon a na’but lwölwöŋgu 
parik. 

2. Nyo nagwon katodinönit yeyeju 
adi kita nanyit nagwon a na’but 
kita lwölwöŋgu parik.

 Kogwon ko katodinök ꞌbayin, 
ŋwajik ti sukulu ti bulö tu i 
jujumbu.

3. Ŋutu a torukökin ada i ꞌdutet?
 Lepeŋat a torukökin adi kitajin ti 

ŋutu liŋ a naꞌbut i jur.

4. Nyo nagwon todinö a ŋo naꞌbut 
lwölwöŋgu parik?

 Kogwon do ködyö kiyaŋ tu i 
sukulu i todinö i ŋerot nagwon 
do pondi a katodinönit, kode 
kakurunit, kode kondya na kunie 
kitajin i jur.

5. Nan kita nagwon do nyanyar ko 
do gwe a duma?

 Ruket naꞌbut wuwuyu.

Katobiyanit adi kita nanyit nagwon a naꞌbut lwölwöŋgu parik.
“Ko katobiyak ꞌbayin, ta ködyö gigilötu a twatwane twatwa.”
Kakurunit adi kita nanyit nagwon naꞌbut lwölwöŋgu parik.
“Ko kakuruk ꞌbayin ta ködyö ꞌbak kinyo lo nyö nyöi.”
Ŋuro lo sukulu rerenya adi kita nanyit nagon a na’but lwölwöŋgu 
parik.
“Ko ŋwajik ti sukulu ꞌbayin, ködyö katodinök, kaꞌdukök, katobiyak, 
kakuruk, ko kaworok ti kaden ꞌbayin.”
A kirut ŋutu liŋ toruköki adi kitajin liŋ a naꞌbut parik.  Yi ꞌdeꞌdeggi 
katodinök, Kaꞌdukök, katobiyak, kakuruk, ko kaworok ti kaden.  
Ama nagon ŋutu liŋ kiyaŋ tu i sukulu i todinö a ko kwe.

Ŋilo a likikiri lo wurö ko Beatris Injikuru, 2015, i Buk na likikirilön 
ti Aprika
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UNIT 11 .......................... Lesson 150

Before class, prepare to take learners to 
the market.

As a class

Take the learners to the market or another 
local area where people are doing a variety 
of jobs.  Learners should ask some workers 
about what they like about their jobs.

As a class

Following the trip to the market (or other 
location), learners should write a Language 
Experience Story (see pg. 24) together 
about their time in the market.

Experience Story

Observation
As learners are interacting with workers in the market, are they using respectful and appropriate 
language to express their ideas?

Conversation
While writing the class story, are learners able to use increasingly complex vocabulary and sentence 
structures?

Unit 11 - Jobs That People Do

Key Learning Outcome
Enjoy expressing ideas about 
jobs in their own language.

Key Inquiry Questions

How can you express your ideas about 

jobs people through writing?
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Product
Look at the individual’s pictures and sentences about a job they would like to do.  Are they effectively 
communicating their own ideas and thoughts in simple words and phrases?  Are they enjoying 
expressing themselves in written form?

Observation
As learners act out their chosen jobs, have they been able to act out the main part of the job?

UNIT 11 .......................... Lesson 155

Individual Work

Based on the different jobs they have 
thought about in previous weeks, learners 
should draw a picture of what job they 
would like to do when they are older.  They 
should write 1 – 2 sentences describing why 
they would like to do that job.

In groups

Learners should take turns acting out their 
chosen job.  Other members of their group 
should guess what job they are acting out.  
The actor can show their picture and story 
to show if the guesses are correct or not.

Individual Work

Learners should think of a question they 
want to ask next week’s visitor on the topic 
of traditional tools.

Guess Who?

Key Learning Outcome
Communicate meaning 
through simple words and 
phrases.

Key Inquiry Questions

How do you write the letters that have 

been taught?

How can you use drama to represent 

jobs that people do?
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National Languages   Primary 1 Unit 12: Technology We Use

Learn about Key inquiry questions
Give opportunity for learners to hear a story using shared reading in 
a big book about technology in the community and explore the topic 
through various activities and literacy games.  Learners should be 
given opportunity to go out into the community to explore tools and 
technologies that are used in their community.  Learners should 
write a class story about their experience.

Students should listen to a presentation about traditional tools 
used in their community, and ask questions to the presenter.  
Learners can work together to write a short report of what they 
have heard.  Students should expand their vocabulary, learning 
new words related to technology.  Learners should explore the next 
3 letters of their language using the ABC Book or other similar 
language specifi c resource, and investigate words within sentences 
and syllables within words.

• How do you write the letters 
that have been taught?

• How do you make a model 
of a tool, creatively using 
available materials and 
describe it?

• How do you listen attentively 
to a speaker to fi nd out 
important information?

Learning outcomes

Knowledge and understanding Skills Attitudes
• Recognize that sentences 

are composed of words and 
that words are composed of 
syllables and letters

• Recognize the sounds of 
the letters at the beginning, 
middle and end of simple 
words

• Recognize differences in 
sounds and apply that 
awareness to distinguishing 
words when listening

• Begin to recognize relevant 
features of their language 
(i.e. tone, breathy vowels, 
heavy/light vowels)

• Form letters that are clearly 
shaped and correctly 
oriented

• Listen attentively to others 
and respond

• Discuss the meaning of a 
simple story and express 
opinions on it

• Use models to communicate 
meaning

• Use knowledge of letters and 
sounds to read words and 
establish meaning

• Develop the skill of debating 
using appropriate language

• Recognize, understand and 
read out familiar words in 
simple context

• Use increasingly complex 
words/vocabulary

• Predict the outcome of a 
story

• Enjoy reading and writing, 
know that reading and 
writing is fun

• Appreciate the system of 
their language

• Enjoy seeing their own ideas 
expressed in written and 
modelled form

• Value knowledge and 
experience shared by others

Contribution to the competencies:
Critical thinking: Using a range of sources to fi nd information by taking a fi eld trip and listening to a 

speaker, suggesting and developing solutions to a problem by developing a new tool
Communication: Reading and comprehending a story, speak clearly and communicate about 

technology in the community, listening to and comprehending speech, using writing 
to communicate ideas about jobs people do

Co-operation: Working collaboratively and being tolerant of each other and negotiating with each 
other to listen to a speaker and write a report of the presentation and to write a 
class story

Culture: Build understanding of South Sudanese heritage by hearing about a traditional tool

Links to other subjects:
Science: Talking about technology
Art: Drawing pictures and making clay models
TVET: Talking about how we use technology in our work
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UNIT 12 ........................ Lesson 159

As a class

Invite a guest speaker from the community 
to come to the class to talk about different 
traditional tools that are used in the 
community (for example, hoes or machetes 
for cultivation, blacksmith tools, or utensils 
used for preparing food).  Before the 
speaker comes you will have discussed 
what kinds of things they would like to learn 
from the speaker. Encourage them to listen 
for the various kinds of tools he uses and 
how tools make his work easier.

In groups

Ask learners to work in small groups to 
record what they learned from the guest 
speaker. Each group can share their report 
with the rest of the class.

Visitor

Observation
Are learners able to understand and respond appropriately to what they hear from the guest speaker?  
Are they valuing and respecting the experience of the guest speaker?

Product
Look at the reports the learners have written. Have they accurately communicated something they 
learned from the guest speaker?

Unit 12 - Technology We Use

Key Learning Outcome
Listen attentively to others and 
respond.

Key Inquiry Questions

How do you listen attentively to a 

guest speaker to fi nd out important 

information?
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UNIT 12 ........................ Lesson 164

As a class

Find a place where tools are being used.  
Learners should be taken to that place, 
and given opportunity to ask those who are 
using the tools questions.  For example, 
how has the tool made the work easier?  
Where do you get your tools?  Do you have 
any ideas for how you can make the tools 
better?

As a class

Write a Language Experience Story about 
the trip to where they saw the tools in use. 

Experience Story

Observation
While learners are interacting with people who are using tools in the market, are they using appropriate 
language?  Are they able to communicate their questions effectively?

Conversation
While writing the class story, are learners able to use increasingly complex vocabulary and sentence 
structures?

Key Learning Outcome
Value knowledge and 
experience shared by others.

Key Inquiry Questions

How do you write the letters that have 

been taught?
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UNIT 12 ........................ Lesson 169

In pairs

Learners should talk about an idea they 
have for a tool that can make some of their 
work easier.  They can then use available 
materials to make a model of that tool.  
They should give their tool a name and 
make a sign for it, explaining what how it 
works.  Each pair can then display their 
model tools for the rest of the class.

Tool Time!

Product
Look at the signs made for each tool.  Have the learners communicated their ideas about how the tools 
work and what problem the tools are meant to solve?  Have they been creative in their projects?

Observation
While learners look at the different projects, are they able to read the explanations and understand the 
use of the tools?  Do they appreciate the contributions of their classmates?

Unit 12 - Technology We Use

Key Learning Outcome
Enjoy seeing their own ideas 
expressed in written and 
modelled form.

Key Inquiry Questions

How do you make a model of a tool, 

creatively using available materials?  

How do you describe that tool?


	Bari 1
	Bari 2-3
	Bari 4-5
	Bari 6-7
	Bari 8-9
	Bari 10-11
	Bari 12


<<
  /ASCII85EncodePages false
  /AllowTransparency false
  /AutoPositionEPSFiles true
  /AutoRotatePages /None
  /Binding /Left
  /CalGrayProfile (Dot Gain 20%)
  /CalRGBProfile (sRGB IEC61966-2.1)
  /CalCMYKProfile (U.S. Web Coated \050SWOP\051 v2)
  /sRGBProfile (sRGB IEC61966-2.1)
  /CannotEmbedFontPolicy /Warning
  /CompatibilityLevel 1.4
  /CompressObjects /Tags
  /CompressPages true
  /ConvertImagesToIndexed true
  /PassThroughJPEGImages true
  /CreateJobTicket false
  /DefaultRenderingIntent /Default
  /DetectBlends true
  /DetectCurves 0.0000
  /ColorConversionStrategy /CMYK
  /DoThumbnails false
  /EmbedAllFonts true
  /EmbedOpenType false
  /ParseICCProfilesInComments true
  /EmbedJobOptions true
  /DSCReportingLevel 0
  /EmitDSCWarnings false
  /EndPage -1
  /ImageMemory 1048576
  /LockDistillerParams false
  /MaxSubsetPct 100
  /Optimize false
  /OPM 1
  /ParseDSCComments true
  /ParseDSCCommentsForDocInfo true
  /PreserveCopyPage true
  /PreserveDICMYKValues true
  /PreserveEPSInfo true
  /PreserveFlatness true
  /PreserveHalftoneInfo true
  /PreserveOPIComments true
  /PreserveOverprintSettings true
  /StartPage 1
  /SubsetFonts true
  /TransferFunctionInfo /Apply
  /UCRandBGInfo /Preserve
  /UsePrologue false
  /ColorSettingsFile ()
  /AlwaysEmbed [ true
  ]
  /NeverEmbed [ true
  ]
  /AntiAliasColorImages false
  /CropColorImages true
  /ColorImageMinResolution 300
  /ColorImageMinResolutionPolicy /OK
  /DownsampleColorImages true
  /ColorImageDownsampleType /Bicubic
  /ColorImageResolution 300
  /ColorImageDepth -1
  /ColorImageMinDownsampleDepth 1
  /ColorImageDownsampleThreshold 1.50000
  /EncodeColorImages true
  /ColorImageFilter /DCTEncode
  /AutoFilterColorImages true
  /ColorImageAutoFilterStrategy /JPEG
  /ColorACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /ColorImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000ColorACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000ColorImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasGrayImages false
  /CropGrayImages true
  /GrayImageMinResolution 300
  /GrayImageMinResolutionPolicy /OK
  /DownsampleGrayImages true
  /GrayImageDownsampleType /Bicubic
  /GrayImageResolution 300
  /GrayImageDepth -1
  /GrayImageMinDownsampleDepth 2
  /GrayImageDownsampleThreshold 1.50000
  /EncodeGrayImages true
  /GrayImageFilter /DCTEncode
  /AutoFilterGrayImages true
  /GrayImageAutoFilterStrategy /JPEG
  /GrayACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /GrayImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000GrayACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000GrayImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasMonoImages false
  /CropMonoImages true
  /MonoImageMinResolution 1200
  /MonoImageMinResolutionPolicy /OK
  /DownsampleMonoImages true
  /MonoImageDownsampleType /Bicubic
  /MonoImageResolution 1200
  /MonoImageDepth -1
  /MonoImageDownsampleThreshold 1.50000
  /EncodeMonoImages true
  /MonoImageFilter /CCITTFaxEncode
  /MonoImageDict <<
    /K -1
  >>
  /AllowPSXObjects false
  /CheckCompliance [
    /None
  ]
  /PDFX1aCheck false
  /PDFX3Check false
  /PDFXCompliantPDFOnly false
  /PDFXNoTrimBoxError true
  /PDFXTrimBoxToMediaBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXSetBleedBoxToMediaBox true
  /PDFXBleedBoxToTrimBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXOutputIntentProfile (None)
  /PDFXOutputConditionIdentifier ()
  /PDFXOutputCondition ()
  /PDFXRegistryName ()
  /PDFXTrapped /False

  /CreateJDFFile false
  /Description <<

    /BGR <>
    /CHS <FEFF4f7f75288fd94e9b8bbe5b9a521b5efa7684002000410064006f006200650020005000440046002065876863900275284e8e9ad88d2891cf76845370524d53705237300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c676562535f00521b5efa768400200050004400460020658768633002>
    /CHT <FEFF4f7f752890194e9b8a2d7f6e5efa7acb7684002000410064006f006200650020005000440046002065874ef69069752865bc9ad854c18cea76845370524d5370523786557406300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c4f86958b555f5df25efa7acb76840020005000440046002065874ef63002>
    /CZE <>
    /DAN <>
    /DEU <>
    /ESP <>
    /ETI <>
    /FRA <>
    /GRE <>

    /HRV (Za stvaranje Adobe PDF dokumenata najpogodnijih za visokokvalitetni ispis prije tiskanja koristite ove postavke.  Stvoreni PDF dokumenti mogu se otvoriti Acrobat i Adobe Reader 5.0 i kasnijim verzijama.)
    /HUN <>
    /ITA <>
    /JPN <FEFF9ad854c18cea306a30d730ea30d730ec30b951fa529b7528002000410064006f0062006500200050004400460020658766f8306e4f5c6210306b4f7f75283057307e305930023053306e8a2d5b9a30674f5c62103055308c305f0020005000440046002030d530a130a430eb306f3001004100630072006f0062006100740020304a30883073002000410064006f00620065002000520065006100640065007200200035002e003000204ee5964d3067958b304f30533068304c3067304d307e305930023053306e8a2d5b9a306b306f30d530a930f330c8306e57cb30818fbc307f304c5fc59808306730593002>
    /KOR <FEFFc7740020c124c815c7440020c0acc6a9d558c5ec0020ace0d488c9c80020c2dcd5d80020c778c1c4c5d00020ac00c7a50020c801d569d55c002000410064006f0062006500200050004400460020bb38c11cb97c0020c791c131d569b2c8b2e4002e0020c774b807ac8c0020c791c131b41c00200050004400460020bb38c11cb2940020004100630072006f0062006100740020bc0f002000410064006f00620065002000520065006100640065007200200035002e00300020c774c0c1c5d0c11c0020c5f40020c2180020c788c2b5b2c8b2e4002e>
    /LTH <>
    /LVI <>
    /NLD (Gebruik deze instellingen om Adobe PDF-documenten te maken die zijn geoptimaliseerd voor prepress-afdrukken van hoge kwaliteit. De gemaakte PDF-documenten kunnen worden geopend met Acrobat en Adobe Reader 5.0 en hoger.)
    /NOR <>
    /POL <>
    /PTB <>
    /RUM <>
    /RUS <>
    /SKY <>
    /SLV <>
    /SUO <>
    /SVE <>
    /TUR <>
    /UKR <>
    /ENU (Use these settings to create Adobe PDF documents best suited for high-quality prepress printing.  Created PDF documents can be opened with Acrobat and Adobe Reader 5.0 and later.)
  >>
  /Namespace [
    (Adobe)
    (Common)
    (1.0)
  ]
  /OtherNamespaces [
    <<
      /AsReaderSpreads false
      /CropImagesToFrames true
      /ErrorControl /WarnAndContinue
      /FlattenerIgnoreSpreadOverrides false
      /IncludeGuidesGrids false
      /IncludeNonPrinting false
      /IncludeSlug false
      /Namespace [
        (Adobe)
        (InDesign)
        (4.0)
      ]
      /OmitPlacedBitmaps false
      /OmitPlacedEPS false
      /OmitPlacedPDF false
      /SimulateOverprint /Legacy
    >>
    <<
      /AddBleedMarks false
      /AddColorBars false
      /AddCropMarks false
      /AddPageInfo false
      /AddRegMarks false
      /ConvertColors /ConvertToCMYK
      /DestinationProfileName ()
      /DestinationProfileSelector /DocumentCMYK
      /Downsample16BitImages true
      /FlattenerPreset <<
        /PresetSelector /MediumResolution
      >>
      /FormElements false
      /GenerateStructure false
      /IncludeBookmarks false
      /IncludeHyperlinks false
      /IncludeInteractive false
      /IncludeLayers false
      /IncludeProfiles false
      /MultimediaHandling /UseObjectSettings
      /Namespace [
        (Adobe)
        (CreativeSuite)
        (2.0)
      ]
      /PDFXOutputIntentProfileSelector /DocumentCMYK
      /PreserveEditing true
      /UntaggedCMYKHandling /LeaveUntagged
      /UntaggedRGBHandling /UseDocumentProfile
      /UseDocumentBleed false
    >>
  ]
>> setdistillerparams
<<
  /HWResolution [2400 2400]
  /PageSize [612.000 792.000]
>> setpagedevice



<<
  /ASCII85EncodePages false
  /AllowTransparency false
  /AutoPositionEPSFiles true
  /AutoRotatePages /None
  /Binding /Left
  /CalGrayProfile (Dot Gain 20%)
  /CalRGBProfile (sRGB IEC61966-2.1)
  /CalCMYKProfile (U.S. Web Coated \050SWOP\051 v2)
  /sRGBProfile (sRGB IEC61966-2.1)
  /CannotEmbedFontPolicy /Warning
  /CompatibilityLevel 1.4
  /CompressObjects /Tags
  /CompressPages true
  /ConvertImagesToIndexed true
  /PassThroughJPEGImages true
  /CreateJobTicket false
  /DefaultRenderingIntent /Default
  /DetectBlends true
  /DetectCurves 0.0000
  /ColorConversionStrategy /CMYK
  /DoThumbnails false
  /EmbedAllFonts true
  /EmbedOpenType false
  /ParseICCProfilesInComments true
  /EmbedJobOptions true
  /DSCReportingLevel 0
  /EmitDSCWarnings false
  /EndPage -1
  /ImageMemory 1048576
  /LockDistillerParams false
  /MaxSubsetPct 100
  /Optimize false
  /OPM 1
  /ParseDSCComments true
  /ParseDSCCommentsForDocInfo true
  /PreserveCopyPage true
  /PreserveDICMYKValues true
  /PreserveEPSInfo true
  /PreserveFlatness true
  /PreserveHalftoneInfo true
  /PreserveOPIComments true
  /PreserveOverprintSettings true
  /StartPage 1
  /SubsetFonts true
  /TransferFunctionInfo /Apply
  /UCRandBGInfo /Preserve
  /UsePrologue false
  /ColorSettingsFile ()
  /AlwaysEmbed [ true
  ]
  /NeverEmbed [ true
  ]
  /AntiAliasColorImages false
  /CropColorImages true
  /ColorImageMinResolution 300
  /ColorImageMinResolutionPolicy /OK
  /DownsampleColorImages true
  /ColorImageDownsampleType /Bicubic
  /ColorImageResolution 300
  /ColorImageDepth -1
  /ColorImageMinDownsampleDepth 1
  /ColorImageDownsampleThreshold 1.50000
  /EncodeColorImages true
  /ColorImageFilter /DCTEncode
  /AutoFilterColorImages true
  /ColorImageAutoFilterStrategy /JPEG
  /ColorACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /ColorImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000ColorACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000ColorImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasGrayImages false
  /CropGrayImages true
  /GrayImageMinResolution 300
  /GrayImageMinResolutionPolicy /OK
  /DownsampleGrayImages true
  /GrayImageDownsampleType /Bicubic
  /GrayImageResolution 300
  /GrayImageDepth -1
  /GrayImageMinDownsampleDepth 2
  /GrayImageDownsampleThreshold 1.50000
  /EncodeGrayImages true
  /GrayImageFilter /DCTEncode
  /AutoFilterGrayImages true
  /GrayImageAutoFilterStrategy /JPEG
  /GrayACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /GrayImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000GrayACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000GrayImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasMonoImages false
  /CropMonoImages true
  /MonoImageMinResolution 1200
  /MonoImageMinResolutionPolicy /OK
  /DownsampleMonoImages true
  /MonoImageDownsampleType /Bicubic
  /MonoImageResolution 1200
  /MonoImageDepth -1
  /MonoImageDownsampleThreshold 1.50000
  /EncodeMonoImages true
  /MonoImageFilter /CCITTFaxEncode
  /MonoImageDict <<
    /K -1
  >>
  /AllowPSXObjects false
  /CheckCompliance [
    /None
  ]
  /PDFX1aCheck false
  /PDFX3Check false
  /PDFXCompliantPDFOnly false
  /PDFXNoTrimBoxError true
  /PDFXTrimBoxToMediaBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXSetBleedBoxToMediaBox true
  /PDFXBleedBoxToTrimBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXOutputIntentProfile (None)
  /PDFXOutputConditionIdentifier ()
  /PDFXOutputCondition ()
  /PDFXRegistryName ()
  /PDFXTrapped /False

  /CreateJDFFile false
  /Description <<

    /BGR <>
    /CHS <FEFF4f7f75288fd94e9b8bbe5b9a521b5efa7684002000410064006f006200650020005000440046002065876863900275284e8e9ad88d2891cf76845370524d53705237300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c676562535f00521b5efa768400200050004400460020658768633002>
    /CHT <FEFF4f7f752890194e9b8a2d7f6e5efa7acb7684002000410064006f006200650020005000440046002065874ef69069752865bc9ad854c18cea76845370524d5370523786557406300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c4f86958b555f5df25efa7acb76840020005000440046002065874ef63002>
    /CZE <>
    /DAN <>
    /DEU <>
    /ESP <>
    /ETI <>
    /FRA <>
    /GRE <>

    /HRV (Za stvaranje Adobe PDF dokumenata najpogodnijih za visokokvalitetni ispis prije tiskanja koristite ove postavke.  Stvoreni PDF dokumenti mogu se otvoriti Acrobat i Adobe Reader 5.0 i kasnijim verzijama.)
    /HUN <>
    /ITA <>
    /JPN <FEFF9ad854c18cea306a30d730ea30d730ec30b951fa529b7528002000410064006f0062006500200050004400460020658766f8306e4f5c6210306b4f7f75283057307e305930023053306e8a2d5b9a30674f5c62103055308c305f0020005000440046002030d530a130a430eb306f3001004100630072006f0062006100740020304a30883073002000410064006f00620065002000520065006100640065007200200035002e003000204ee5964d3067958b304f30533068304c3067304d307e305930023053306e8a2d5b9a306b306f30d530a930f330c8306e57cb30818fbc307f304c5fc59808306730593002>
    /KOR <FEFFc7740020c124c815c7440020c0acc6a9d558c5ec0020ace0d488c9c80020c2dcd5d80020c778c1c4c5d00020ac00c7a50020c801d569d55c002000410064006f0062006500200050004400460020bb38c11cb97c0020c791c131d569b2c8b2e4002e0020c774b807ac8c0020c791c131b41c00200050004400460020bb38c11cb2940020004100630072006f0062006100740020bc0f002000410064006f00620065002000520065006100640065007200200035002e00300020c774c0c1c5d0c11c0020c5f40020c2180020c788c2b5b2c8b2e4002e>
    /LTH <>
    /LVI <>
    /NLD (Gebruik deze instellingen om Adobe PDF-documenten te maken die zijn geoptimaliseerd voor prepress-afdrukken van hoge kwaliteit. De gemaakte PDF-documenten kunnen worden geopend met Acrobat en Adobe Reader 5.0 en hoger.)
    /NOR <>
    /POL <>
    /PTB <>
    /RUM <>
    /RUS <>
    /SKY <>
    /SLV <>
    /SUO <>
    /SVE <>
    /TUR <>
    /UKR <>
    /ENU (Use these settings to create Adobe PDF documents best suited for high-quality prepress printing.  Created PDF documents can be opened with Acrobat and Adobe Reader 5.0 and later.)
  >>
  /Namespace [
    (Adobe)
    (Common)
    (1.0)
  ]
  /OtherNamespaces [
    <<
      /AsReaderSpreads false
      /CropImagesToFrames true
      /ErrorControl /WarnAndContinue
      /FlattenerIgnoreSpreadOverrides false
      /IncludeGuidesGrids false
      /IncludeNonPrinting false
      /IncludeSlug false
      /Namespace [
        (Adobe)
        (InDesign)
        (4.0)
      ]
      /OmitPlacedBitmaps false
      /OmitPlacedEPS false
      /OmitPlacedPDF false
      /SimulateOverprint /Legacy
    >>
    <<
      /AddBleedMarks false
      /AddColorBars false
      /AddCropMarks false
      /AddPageInfo false
      /AddRegMarks false
      /ConvertColors /ConvertToCMYK
      /DestinationProfileName ()
      /DestinationProfileSelector /DocumentCMYK
      /Downsample16BitImages true
      /FlattenerPreset <<
        /PresetSelector /MediumResolution
      >>
      /FormElements false
      /GenerateStructure false
      /IncludeBookmarks false
      /IncludeHyperlinks false
      /IncludeInteractive false
      /IncludeLayers false
      /IncludeProfiles false
      /MultimediaHandling /UseObjectSettings
      /Namespace [
        (Adobe)
        (CreativeSuite)
        (2.0)
      ]
      /PDFXOutputIntentProfileSelector /DocumentCMYK
      /PreserveEditing true
      /UntaggedCMYKHandling /LeaveUntagged
      /UntaggedRGBHandling /UseDocumentProfile
      /UseDocumentBleed false
    >>
  ]
>> setdistillerparams
<<
  /HWResolution [2400 2400]
  /PageSize [612.000 792.000]
>> setpagedevice



<<
  /ASCII85EncodePages false
  /AllowTransparency false
  /AutoPositionEPSFiles true
  /AutoRotatePages /None
  /Binding /Left
  /CalGrayProfile (Dot Gain 20%)
  /CalRGBProfile (sRGB IEC61966-2.1)
  /CalCMYKProfile (U.S. Web Coated \050SWOP\051 v2)
  /sRGBProfile (sRGB IEC61966-2.1)
  /CannotEmbedFontPolicy /Warning
  /CompatibilityLevel 1.4
  /CompressObjects /Tags
  /CompressPages true
  /ConvertImagesToIndexed true
  /PassThroughJPEGImages true
  /CreateJobTicket false
  /DefaultRenderingIntent /Default
  /DetectBlends true
  /DetectCurves 0.0000
  /ColorConversionStrategy /CMYK
  /DoThumbnails false
  /EmbedAllFonts true
  /EmbedOpenType false
  /ParseICCProfilesInComments true
  /EmbedJobOptions true
  /DSCReportingLevel 0
  /EmitDSCWarnings false
  /EndPage -1
  /ImageMemory 1048576
  /LockDistillerParams false
  /MaxSubsetPct 100
  /Optimize false
  /OPM 1
  /ParseDSCComments true
  /ParseDSCCommentsForDocInfo true
  /PreserveCopyPage true
  /PreserveDICMYKValues true
  /PreserveEPSInfo true
  /PreserveFlatness true
  /PreserveHalftoneInfo true
  /PreserveOPIComments true
  /PreserveOverprintSettings true
  /StartPage 1
  /SubsetFonts true
  /TransferFunctionInfo /Apply
  /UCRandBGInfo /Preserve
  /UsePrologue false
  /ColorSettingsFile ()
  /AlwaysEmbed [ true
  ]
  /NeverEmbed [ true
  ]
  /AntiAliasColorImages false
  /CropColorImages true
  /ColorImageMinResolution 300
  /ColorImageMinResolutionPolicy /OK
  /DownsampleColorImages true
  /ColorImageDownsampleType /Bicubic
  /ColorImageResolution 300
  /ColorImageDepth -1
  /ColorImageMinDownsampleDepth 1
  /ColorImageDownsampleThreshold 1.50000
  /EncodeColorImages true
  /ColorImageFilter /DCTEncode
  /AutoFilterColorImages true
  /ColorImageAutoFilterStrategy /JPEG
  /ColorACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /ColorImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000ColorACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000ColorImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasGrayImages false
  /CropGrayImages true
  /GrayImageMinResolution 300
  /GrayImageMinResolutionPolicy /OK
  /DownsampleGrayImages true
  /GrayImageDownsampleType /Bicubic
  /GrayImageResolution 300
  /GrayImageDepth -1
  /GrayImageMinDownsampleDepth 2
  /GrayImageDownsampleThreshold 1.50000
  /EncodeGrayImages true
  /GrayImageFilter /DCTEncode
  /AutoFilterGrayImages true
  /GrayImageAutoFilterStrategy /JPEG
  /GrayACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /GrayImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000GrayACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000GrayImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasMonoImages false
  /CropMonoImages true
  /MonoImageMinResolution 1200
  /MonoImageMinResolutionPolicy /OK
  /DownsampleMonoImages true
  /MonoImageDownsampleType /Bicubic
  /MonoImageResolution 1200
  /MonoImageDepth -1
  /MonoImageDownsampleThreshold 1.50000
  /EncodeMonoImages true
  /MonoImageFilter /CCITTFaxEncode
  /MonoImageDict <<
    /K -1
  >>
  /AllowPSXObjects false
  /CheckCompliance [
    /None
  ]
  /PDFX1aCheck false
  /PDFX3Check false
  /PDFXCompliantPDFOnly false
  /PDFXNoTrimBoxError true
  /PDFXTrimBoxToMediaBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXSetBleedBoxToMediaBox true
  /PDFXBleedBoxToTrimBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXOutputIntentProfile (None)
  /PDFXOutputConditionIdentifier ()
  /PDFXOutputCondition ()
  /PDFXRegistryName ()
  /PDFXTrapped /False

  /CreateJDFFile false
  /Description <<

    /BGR <>
    /CHS <FEFF4f7f75288fd94e9b8bbe5b9a521b5efa7684002000410064006f006200650020005000440046002065876863900275284e8e9ad88d2891cf76845370524d53705237300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c676562535f00521b5efa768400200050004400460020658768633002>
    /CHT <FEFF4f7f752890194e9b8a2d7f6e5efa7acb7684002000410064006f006200650020005000440046002065874ef69069752865bc9ad854c18cea76845370524d5370523786557406300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c4f86958b555f5df25efa7acb76840020005000440046002065874ef63002>
    /CZE <>
    /DAN <>
    /DEU <>
    /ESP <>
    /ETI <>
    /FRA <>
    /GRE <>

    /HRV (Za stvaranje Adobe PDF dokumenata najpogodnijih za visokokvalitetni ispis prije tiskanja koristite ove postavke.  Stvoreni PDF dokumenti mogu se otvoriti Acrobat i Adobe Reader 5.0 i kasnijim verzijama.)
    /HUN <>
    /ITA <>
    /JPN <FEFF9ad854c18cea306a30d730ea30d730ec30b951fa529b7528002000410064006f0062006500200050004400460020658766f8306e4f5c6210306b4f7f75283057307e305930023053306e8a2d5b9a30674f5c62103055308c305f0020005000440046002030d530a130a430eb306f3001004100630072006f0062006100740020304a30883073002000410064006f00620065002000520065006100640065007200200035002e003000204ee5964d3067958b304f30533068304c3067304d307e305930023053306e8a2d5b9a306b306f30d530a930f330c8306e57cb30818fbc307f304c5fc59808306730593002>
    /KOR <FEFFc7740020c124c815c7440020c0acc6a9d558c5ec0020ace0d488c9c80020c2dcd5d80020c778c1c4c5d00020ac00c7a50020c801d569d55c002000410064006f0062006500200050004400460020bb38c11cb97c0020c791c131d569b2c8b2e4002e0020c774b807ac8c0020c791c131b41c00200050004400460020bb38c11cb2940020004100630072006f0062006100740020bc0f002000410064006f00620065002000520065006100640065007200200035002e00300020c774c0c1c5d0c11c0020c5f40020c2180020c788c2b5b2c8b2e4002e>
    /LTH <>
    /LVI <>
    /NLD (Gebruik deze instellingen om Adobe PDF-documenten te maken die zijn geoptimaliseerd voor prepress-afdrukken van hoge kwaliteit. De gemaakte PDF-documenten kunnen worden geopend met Acrobat en Adobe Reader 5.0 en hoger.)
    /NOR <>
    /POL <>
    /PTB <>
    /RUM <>
    /RUS <>
    /SKY <>
    /SLV <>
    /SUO <>
    /SVE <>
    /TUR <>
    /UKR <>
    /ENU (Use these settings to create Adobe PDF documents best suited for high-quality prepress printing.  Created PDF documents can be opened with Acrobat and Adobe Reader 5.0 and later.)
  >>
  /Namespace [
    (Adobe)
    (Common)
    (1.0)
  ]
  /OtherNamespaces [
    <<
      /AsReaderSpreads false
      /CropImagesToFrames true
      /ErrorControl /WarnAndContinue
      /FlattenerIgnoreSpreadOverrides false
      /IncludeGuidesGrids false
      /IncludeNonPrinting false
      /IncludeSlug false
      /Namespace [
        (Adobe)
        (InDesign)
        (4.0)
      ]
      /OmitPlacedBitmaps false
      /OmitPlacedEPS false
      /OmitPlacedPDF false
      /SimulateOverprint /Legacy
    >>
    <<
      /AddBleedMarks false
      /AddColorBars false
      /AddCropMarks false
      /AddPageInfo false
      /AddRegMarks false
      /ConvertColors /ConvertToCMYK
      /DestinationProfileName ()
      /DestinationProfileSelector /DocumentCMYK
      /Downsample16BitImages true
      /FlattenerPreset <<
        /PresetSelector /MediumResolution
      >>
      /FormElements false
      /GenerateStructure false
      /IncludeBookmarks false
      /IncludeHyperlinks false
      /IncludeInteractive false
      /IncludeLayers false
      /IncludeProfiles false
      /MultimediaHandling /UseObjectSettings
      /Namespace [
        (Adobe)
        (CreativeSuite)
        (2.0)
      ]
      /PDFXOutputIntentProfileSelector /DocumentCMYK
      /PreserveEditing true
      /UntaggedCMYKHandling /LeaveUntagged
      /UntaggedRGBHandling /UseDocumentProfile
      /UseDocumentBleed false
    >>
  ]
>> setdistillerparams
<<
  /HWResolution [2400 2400]
  /PageSize [612.000 792.000]
>> setpagedevice



<<
  /ASCII85EncodePages false
  /AllowTransparency false
  /AutoPositionEPSFiles true
  /AutoRotatePages /None
  /Binding /Left
  /CalGrayProfile (Dot Gain 20%)
  /CalRGBProfile (sRGB IEC61966-2.1)
  /CalCMYKProfile (U.S. Web Coated \050SWOP\051 v2)
  /sRGBProfile (sRGB IEC61966-2.1)
  /CannotEmbedFontPolicy /Warning
  /CompatibilityLevel 1.4
  /CompressObjects /Tags
  /CompressPages true
  /ConvertImagesToIndexed true
  /PassThroughJPEGImages true
  /CreateJobTicket false
  /DefaultRenderingIntent /Default
  /DetectBlends true
  /DetectCurves 0.0000
  /ColorConversionStrategy /CMYK
  /DoThumbnails false
  /EmbedAllFonts true
  /EmbedOpenType false
  /ParseICCProfilesInComments true
  /EmbedJobOptions true
  /DSCReportingLevel 0
  /EmitDSCWarnings false
  /EndPage -1
  /ImageMemory 1048576
  /LockDistillerParams false
  /MaxSubsetPct 100
  /Optimize false
  /OPM 1
  /ParseDSCComments true
  /ParseDSCCommentsForDocInfo true
  /PreserveCopyPage true
  /PreserveDICMYKValues true
  /PreserveEPSInfo true
  /PreserveFlatness true
  /PreserveHalftoneInfo true
  /PreserveOPIComments true
  /PreserveOverprintSettings true
  /StartPage 1
  /SubsetFonts true
  /TransferFunctionInfo /Apply
  /UCRandBGInfo /Preserve
  /UsePrologue false
  /ColorSettingsFile ()
  /AlwaysEmbed [ true
  ]
  /NeverEmbed [ true
  ]
  /AntiAliasColorImages false
  /CropColorImages true
  /ColorImageMinResolution 300
  /ColorImageMinResolutionPolicy /OK
  /DownsampleColorImages true
  /ColorImageDownsampleType /Bicubic
  /ColorImageResolution 300
  /ColorImageDepth -1
  /ColorImageMinDownsampleDepth 1
  /ColorImageDownsampleThreshold 1.50000
  /EncodeColorImages true
  /ColorImageFilter /DCTEncode
  /AutoFilterColorImages true
  /ColorImageAutoFilterStrategy /JPEG
  /ColorACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /ColorImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000ColorACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000ColorImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasGrayImages false
  /CropGrayImages true
  /GrayImageMinResolution 300
  /GrayImageMinResolutionPolicy /OK
  /DownsampleGrayImages true
  /GrayImageDownsampleType /Bicubic
  /GrayImageResolution 300
  /GrayImageDepth -1
  /GrayImageMinDownsampleDepth 2
  /GrayImageDownsampleThreshold 1.50000
  /EncodeGrayImages true
  /GrayImageFilter /DCTEncode
  /AutoFilterGrayImages true
  /GrayImageAutoFilterStrategy /JPEG
  /GrayACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /GrayImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000GrayACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000GrayImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasMonoImages false
  /CropMonoImages true
  /MonoImageMinResolution 1200
  /MonoImageMinResolutionPolicy /OK
  /DownsampleMonoImages true
  /MonoImageDownsampleType /Bicubic
  /MonoImageResolution 1200
  /MonoImageDepth -1
  /MonoImageDownsampleThreshold 1.50000
  /EncodeMonoImages true
  /MonoImageFilter /CCITTFaxEncode
  /MonoImageDict <<
    /K -1
  >>
  /AllowPSXObjects false
  /CheckCompliance [
    /None
  ]
  /PDFX1aCheck false
  /PDFX3Check false
  /PDFXCompliantPDFOnly false
  /PDFXNoTrimBoxError true
  /PDFXTrimBoxToMediaBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXSetBleedBoxToMediaBox true
  /PDFXBleedBoxToTrimBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXOutputIntentProfile (None)
  /PDFXOutputConditionIdentifier ()
  /PDFXOutputCondition ()
  /PDFXRegistryName ()
  /PDFXTrapped /False

  /CreateJDFFile false
  /Description <<

    /BGR <>
    /CHS <FEFF4f7f75288fd94e9b8bbe5b9a521b5efa7684002000410064006f006200650020005000440046002065876863900275284e8e9ad88d2891cf76845370524d53705237300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c676562535f00521b5efa768400200050004400460020658768633002>
    /CHT <FEFF4f7f752890194e9b8a2d7f6e5efa7acb7684002000410064006f006200650020005000440046002065874ef69069752865bc9ad854c18cea76845370524d5370523786557406300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c4f86958b555f5df25efa7acb76840020005000440046002065874ef63002>
    /CZE <>
    /DAN <>
    /DEU <>
    /ESP <>
    /ETI <>
    /FRA <>
    /GRE <>

    /HRV (Za stvaranje Adobe PDF dokumenata najpogodnijih za visokokvalitetni ispis prije tiskanja koristite ove postavke.  Stvoreni PDF dokumenti mogu se otvoriti Acrobat i Adobe Reader 5.0 i kasnijim verzijama.)
    /HUN <>
    /ITA <>
    /JPN <FEFF9ad854c18cea306a30d730ea30d730ec30b951fa529b7528002000410064006f0062006500200050004400460020658766f8306e4f5c6210306b4f7f75283057307e305930023053306e8a2d5b9a30674f5c62103055308c305f0020005000440046002030d530a130a430eb306f3001004100630072006f0062006100740020304a30883073002000410064006f00620065002000520065006100640065007200200035002e003000204ee5964d3067958b304f30533068304c3067304d307e305930023053306e8a2d5b9a306b306f30d530a930f330c8306e57cb30818fbc307f304c5fc59808306730593002>
    /KOR <FEFFc7740020c124c815c7440020c0acc6a9d558c5ec0020ace0d488c9c80020c2dcd5d80020c778c1c4c5d00020ac00c7a50020c801d569d55c002000410064006f0062006500200050004400460020bb38c11cb97c0020c791c131d569b2c8b2e4002e0020c774b807ac8c0020c791c131b41c00200050004400460020bb38c11cb2940020004100630072006f0062006100740020bc0f002000410064006f00620065002000520065006100640065007200200035002e00300020c774c0c1c5d0c11c0020c5f40020c2180020c788c2b5b2c8b2e4002e>
    /LTH <>
    /LVI <>
    /NLD (Gebruik deze instellingen om Adobe PDF-documenten te maken die zijn geoptimaliseerd voor prepress-afdrukken van hoge kwaliteit. De gemaakte PDF-documenten kunnen worden geopend met Acrobat en Adobe Reader 5.0 en hoger.)
    /NOR <>
    /POL <>
    /PTB <>
    /RUM <>
    /RUS <>
    /SKY <>
    /SLV <>
    /SUO <>
    /SVE <>
    /TUR <>
    /UKR <>
    /ENU (Use these settings to create Adobe PDF documents best suited for high-quality prepress printing.  Created PDF documents can be opened with Acrobat and Adobe Reader 5.0 and later.)
  >>
  /Namespace [
    (Adobe)
    (Common)
    (1.0)
  ]
  /OtherNamespaces [
    <<
      /AsReaderSpreads false
      /CropImagesToFrames true
      /ErrorControl /WarnAndContinue
      /FlattenerIgnoreSpreadOverrides false
      /IncludeGuidesGrids false
      /IncludeNonPrinting false
      /IncludeSlug false
      /Namespace [
        (Adobe)
        (InDesign)
        (4.0)
      ]
      /OmitPlacedBitmaps false
      /OmitPlacedEPS false
      /OmitPlacedPDF false
      /SimulateOverprint /Legacy
    >>
    <<
      /AddBleedMarks false
      /AddColorBars false
      /AddCropMarks false
      /AddPageInfo false
      /AddRegMarks false
      /ConvertColors /ConvertToCMYK
      /DestinationProfileName ()
      /DestinationProfileSelector /DocumentCMYK
      /Downsample16BitImages true
      /FlattenerPreset <<
        /PresetSelector /MediumResolution
      >>
      /FormElements false
      /GenerateStructure false
      /IncludeBookmarks false
      /IncludeHyperlinks false
      /IncludeInteractive false
      /IncludeLayers false
      /IncludeProfiles false
      /MultimediaHandling /UseObjectSettings
      /Namespace [
        (Adobe)
        (CreativeSuite)
        (2.0)
      ]
      /PDFXOutputIntentProfileSelector /DocumentCMYK
      /PreserveEditing true
      /UntaggedCMYKHandling /LeaveUntagged
      /UntaggedRGBHandling /UseDocumentProfile
      /UseDocumentBleed false
    >>
  ]
>> setdistillerparams
<<
  /HWResolution [2400 2400]
  /PageSize [612.000 792.000]
>> setpagedevice



<<
  /ASCII85EncodePages false
  /AllowTransparency false
  /AutoPositionEPSFiles true
  /AutoRotatePages /None
  /Binding /Left
  /CalGrayProfile (Dot Gain 20%)
  /CalRGBProfile (sRGB IEC61966-2.1)
  /CalCMYKProfile (U.S. Web Coated \050SWOP\051 v2)
  /sRGBProfile (sRGB IEC61966-2.1)
  /CannotEmbedFontPolicy /Warning
  /CompatibilityLevel 1.4
  /CompressObjects /Tags
  /CompressPages true
  /ConvertImagesToIndexed true
  /PassThroughJPEGImages true
  /CreateJobTicket false
  /DefaultRenderingIntent /Default
  /DetectBlends true
  /DetectCurves 0.0000
  /ColorConversionStrategy /CMYK
  /DoThumbnails false
  /EmbedAllFonts true
  /EmbedOpenType false
  /ParseICCProfilesInComments true
  /EmbedJobOptions true
  /DSCReportingLevel 0
  /EmitDSCWarnings false
  /EndPage -1
  /ImageMemory 1048576
  /LockDistillerParams false
  /MaxSubsetPct 100
  /Optimize false
  /OPM 1
  /ParseDSCComments true
  /ParseDSCCommentsForDocInfo true
  /PreserveCopyPage true
  /PreserveDICMYKValues true
  /PreserveEPSInfo true
  /PreserveFlatness true
  /PreserveHalftoneInfo true
  /PreserveOPIComments true
  /PreserveOverprintSettings true
  /StartPage 1
  /SubsetFonts true
  /TransferFunctionInfo /Apply
  /UCRandBGInfo /Preserve
  /UsePrologue false
  /ColorSettingsFile ()
  /AlwaysEmbed [ true
  ]
  /NeverEmbed [ true
  ]
  /AntiAliasColorImages false
  /CropColorImages true
  /ColorImageMinResolution 300
  /ColorImageMinResolutionPolicy /OK
  /DownsampleColorImages true
  /ColorImageDownsampleType /Bicubic
  /ColorImageResolution 300
  /ColorImageDepth -1
  /ColorImageMinDownsampleDepth 1
  /ColorImageDownsampleThreshold 1.50000
  /EncodeColorImages true
  /ColorImageFilter /DCTEncode
  /AutoFilterColorImages true
  /ColorImageAutoFilterStrategy /JPEG
  /ColorACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /ColorImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000ColorACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000ColorImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasGrayImages false
  /CropGrayImages true
  /GrayImageMinResolution 300
  /GrayImageMinResolutionPolicy /OK
  /DownsampleGrayImages true
  /GrayImageDownsampleType /Bicubic
  /GrayImageResolution 300
  /GrayImageDepth -1
  /GrayImageMinDownsampleDepth 2
  /GrayImageDownsampleThreshold 1.50000
  /EncodeGrayImages true
  /GrayImageFilter /DCTEncode
  /AutoFilterGrayImages true
  /GrayImageAutoFilterStrategy /JPEG
  /GrayACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /GrayImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000GrayACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000GrayImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasMonoImages false
  /CropMonoImages true
  /MonoImageMinResolution 1200
  /MonoImageMinResolutionPolicy /OK
  /DownsampleMonoImages true
  /MonoImageDownsampleType /Bicubic
  /MonoImageResolution 1200
  /MonoImageDepth -1
  /MonoImageDownsampleThreshold 1.50000
  /EncodeMonoImages true
  /MonoImageFilter /CCITTFaxEncode
  /MonoImageDict <<
    /K -1
  >>
  /AllowPSXObjects false
  /CheckCompliance [
    /None
  ]
  /PDFX1aCheck false
  /PDFX3Check false
  /PDFXCompliantPDFOnly false
  /PDFXNoTrimBoxError true
  /PDFXTrimBoxToMediaBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXSetBleedBoxToMediaBox true
  /PDFXBleedBoxToTrimBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXOutputIntentProfile (None)
  /PDFXOutputConditionIdentifier ()
  /PDFXOutputCondition ()
  /PDFXRegistryName ()
  /PDFXTrapped /False

  /CreateJDFFile false
  /Description <<

    /BGR <>
    /CHS <FEFF4f7f75288fd94e9b8bbe5b9a521b5efa7684002000410064006f006200650020005000440046002065876863900275284e8e9ad88d2891cf76845370524d53705237300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c676562535f00521b5efa768400200050004400460020658768633002>
    /CHT <FEFF4f7f752890194e9b8a2d7f6e5efa7acb7684002000410064006f006200650020005000440046002065874ef69069752865bc9ad854c18cea76845370524d5370523786557406300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c4f86958b555f5df25efa7acb76840020005000440046002065874ef63002>
    /CZE <>
    /DAN <>
    /DEU <>
    /ESP <>
    /ETI <>
    /FRA <>
    /GRE <>

    /HRV (Za stvaranje Adobe PDF dokumenata najpogodnijih za visokokvalitetni ispis prije tiskanja koristite ove postavke.  Stvoreni PDF dokumenti mogu se otvoriti Acrobat i Adobe Reader 5.0 i kasnijim verzijama.)
    /HUN <>
    /ITA <>
    /JPN <FEFF9ad854c18cea306a30d730ea30d730ec30b951fa529b7528002000410064006f0062006500200050004400460020658766f8306e4f5c6210306b4f7f75283057307e305930023053306e8a2d5b9a30674f5c62103055308c305f0020005000440046002030d530a130a430eb306f3001004100630072006f0062006100740020304a30883073002000410064006f00620065002000520065006100640065007200200035002e003000204ee5964d3067958b304f30533068304c3067304d307e305930023053306e8a2d5b9a306b306f30d530a930f330c8306e57cb30818fbc307f304c5fc59808306730593002>
    /KOR <FEFFc7740020c124c815c7440020c0acc6a9d558c5ec0020ace0d488c9c80020c2dcd5d80020c778c1c4c5d00020ac00c7a50020c801d569d55c002000410064006f0062006500200050004400460020bb38c11cb97c0020c791c131d569b2c8b2e4002e0020c774b807ac8c0020c791c131b41c00200050004400460020bb38c11cb2940020004100630072006f0062006100740020bc0f002000410064006f00620065002000520065006100640065007200200035002e00300020c774c0c1c5d0c11c0020c5f40020c2180020c788c2b5b2c8b2e4002e>
    /LTH <>
    /LVI <>
    /NLD (Gebruik deze instellingen om Adobe PDF-documenten te maken die zijn geoptimaliseerd voor prepress-afdrukken van hoge kwaliteit. De gemaakte PDF-documenten kunnen worden geopend met Acrobat en Adobe Reader 5.0 en hoger.)
    /NOR <>
    /POL <>
    /PTB <>
    /RUM <>
    /RUS <>
    /SKY <>
    /SLV <>
    /SUO <>
    /SVE <>
    /TUR <>
    /UKR <>
    /ENU (Use these settings to create Adobe PDF documents best suited for high-quality prepress printing.  Created PDF documents can be opened with Acrobat and Adobe Reader 5.0 and later.)
  >>
  /Namespace [
    (Adobe)
    (Common)
    (1.0)
  ]
  /OtherNamespaces [
    <<
      /AsReaderSpreads false
      /CropImagesToFrames true
      /ErrorControl /WarnAndContinue
      /FlattenerIgnoreSpreadOverrides false
      /IncludeGuidesGrids false
      /IncludeNonPrinting false
      /IncludeSlug false
      /Namespace [
        (Adobe)
        (InDesign)
        (4.0)
      ]
      /OmitPlacedBitmaps false
      /OmitPlacedEPS false
      /OmitPlacedPDF false
      /SimulateOverprint /Legacy
    >>
    <<
      /AddBleedMarks false
      /AddColorBars false
      /AddCropMarks false
      /AddPageInfo false
      /AddRegMarks false
      /ConvertColors /ConvertToCMYK
      /DestinationProfileName ()
      /DestinationProfileSelector /DocumentCMYK
      /Downsample16BitImages true
      /FlattenerPreset <<
        /PresetSelector /MediumResolution
      >>
      /FormElements false
      /GenerateStructure false
      /IncludeBookmarks false
      /IncludeHyperlinks false
      /IncludeInteractive false
      /IncludeLayers false
      /IncludeProfiles false
      /MultimediaHandling /UseObjectSettings
      /Namespace [
        (Adobe)
        (CreativeSuite)
        (2.0)
      ]
      /PDFXOutputIntentProfileSelector /DocumentCMYK
      /PreserveEditing true
      /UntaggedCMYKHandling /LeaveUntagged
      /UntaggedRGBHandling /UseDocumentProfile
      /UseDocumentBleed false
    >>
  ]
>> setdistillerparams
<<
  /HWResolution [2400 2400]
  /PageSize [612.000 792.000]
>> setpagedevice



<<
  /ASCII85EncodePages false
  /AllowTransparency false
  /AutoPositionEPSFiles true
  /AutoRotatePages /None
  /Binding /Left
  /CalGrayProfile (Dot Gain 20%)
  /CalRGBProfile (sRGB IEC61966-2.1)
  /CalCMYKProfile (U.S. Web Coated \050SWOP\051 v2)
  /sRGBProfile (sRGB IEC61966-2.1)
  /CannotEmbedFontPolicy /Warning
  /CompatibilityLevel 1.4
  /CompressObjects /Tags
  /CompressPages true
  /ConvertImagesToIndexed true
  /PassThroughJPEGImages true
  /CreateJobTicket false
  /DefaultRenderingIntent /Default
  /DetectBlends true
  /DetectCurves 0.0000
  /ColorConversionStrategy /CMYK
  /DoThumbnails false
  /EmbedAllFonts true
  /EmbedOpenType false
  /ParseICCProfilesInComments true
  /EmbedJobOptions true
  /DSCReportingLevel 0
  /EmitDSCWarnings false
  /EndPage -1
  /ImageMemory 1048576
  /LockDistillerParams false
  /MaxSubsetPct 100
  /Optimize false
  /OPM 1
  /ParseDSCComments true
  /ParseDSCCommentsForDocInfo true
  /PreserveCopyPage true
  /PreserveDICMYKValues true
  /PreserveEPSInfo true
  /PreserveFlatness true
  /PreserveHalftoneInfo true
  /PreserveOPIComments true
  /PreserveOverprintSettings true
  /StartPage 1
  /SubsetFonts true
  /TransferFunctionInfo /Apply
  /UCRandBGInfo /Preserve
  /UsePrologue false
  /ColorSettingsFile ()
  /AlwaysEmbed [ true
  ]
  /NeverEmbed [ true
  ]
  /AntiAliasColorImages false
  /CropColorImages true
  /ColorImageMinResolution 300
  /ColorImageMinResolutionPolicy /OK
  /DownsampleColorImages true
  /ColorImageDownsampleType /Bicubic
  /ColorImageResolution 300
  /ColorImageDepth -1
  /ColorImageMinDownsampleDepth 1
  /ColorImageDownsampleThreshold 1.50000
  /EncodeColorImages true
  /ColorImageFilter /DCTEncode
  /AutoFilterColorImages true
  /ColorImageAutoFilterStrategy /JPEG
  /ColorACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /ColorImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000ColorACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000ColorImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasGrayImages false
  /CropGrayImages true
  /GrayImageMinResolution 300
  /GrayImageMinResolutionPolicy /OK
  /DownsampleGrayImages true
  /GrayImageDownsampleType /Bicubic
  /GrayImageResolution 300
  /GrayImageDepth -1
  /GrayImageMinDownsampleDepth 2
  /GrayImageDownsampleThreshold 1.50000
  /EncodeGrayImages true
  /GrayImageFilter /DCTEncode
  /AutoFilterGrayImages true
  /GrayImageAutoFilterStrategy /JPEG
  /GrayACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /GrayImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000GrayACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000GrayImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasMonoImages false
  /CropMonoImages true
  /MonoImageMinResolution 1200
  /MonoImageMinResolutionPolicy /OK
  /DownsampleMonoImages true
  /MonoImageDownsampleType /Bicubic
  /MonoImageResolution 1200
  /MonoImageDepth -1
  /MonoImageDownsampleThreshold 1.50000
  /EncodeMonoImages true
  /MonoImageFilter /CCITTFaxEncode
  /MonoImageDict <<
    /K -1
  >>
  /AllowPSXObjects false
  /CheckCompliance [
    /None
  ]
  /PDFX1aCheck false
  /PDFX3Check false
  /PDFXCompliantPDFOnly false
  /PDFXNoTrimBoxError true
  /PDFXTrimBoxToMediaBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXSetBleedBoxToMediaBox true
  /PDFXBleedBoxToTrimBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXOutputIntentProfile (None)
  /PDFXOutputConditionIdentifier ()
  /PDFXOutputCondition ()
  /PDFXRegistryName ()
  /PDFXTrapped /False

  /CreateJDFFile false
  /Description <<

    /BGR <>
    /CHS <FEFF4f7f75288fd94e9b8bbe5b9a521b5efa7684002000410064006f006200650020005000440046002065876863900275284e8e9ad88d2891cf76845370524d53705237300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c676562535f00521b5efa768400200050004400460020658768633002>
    /CHT <FEFF4f7f752890194e9b8a2d7f6e5efa7acb7684002000410064006f006200650020005000440046002065874ef69069752865bc9ad854c18cea76845370524d5370523786557406300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c4f86958b555f5df25efa7acb76840020005000440046002065874ef63002>
    /CZE <>
    /DAN <>
    /DEU <>
    /ESP <>
    /ETI <>
    /FRA <>
    /GRE <>

    /HRV (Za stvaranje Adobe PDF dokumenata najpogodnijih za visokokvalitetni ispis prije tiskanja koristite ove postavke.  Stvoreni PDF dokumenti mogu se otvoriti Acrobat i Adobe Reader 5.0 i kasnijim verzijama.)
    /HUN <>
    /ITA <>
    /JPN <FEFF9ad854c18cea306a30d730ea30d730ec30b951fa529b7528002000410064006f0062006500200050004400460020658766f8306e4f5c6210306b4f7f75283057307e305930023053306e8a2d5b9a30674f5c62103055308c305f0020005000440046002030d530a130a430eb306f3001004100630072006f0062006100740020304a30883073002000410064006f00620065002000520065006100640065007200200035002e003000204ee5964d3067958b304f30533068304c3067304d307e305930023053306e8a2d5b9a306b306f30d530a930f330c8306e57cb30818fbc307f304c5fc59808306730593002>
    /KOR <FEFFc7740020c124c815c7440020c0acc6a9d558c5ec0020ace0d488c9c80020c2dcd5d80020c778c1c4c5d00020ac00c7a50020c801d569d55c002000410064006f0062006500200050004400460020bb38c11cb97c0020c791c131d569b2c8b2e4002e0020c774b807ac8c0020c791c131b41c00200050004400460020bb38c11cb2940020004100630072006f0062006100740020bc0f002000410064006f00620065002000520065006100640065007200200035002e00300020c774c0c1c5d0c11c0020c5f40020c2180020c788c2b5b2c8b2e4002e>
    /LTH <>
    /LVI <>
    /NLD (Gebruik deze instellingen om Adobe PDF-documenten te maken die zijn geoptimaliseerd voor prepress-afdrukken van hoge kwaliteit. De gemaakte PDF-documenten kunnen worden geopend met Acrobat en Adobe Reader 5.0 en hoger.)
    /NOR <>
    /POL <>
    /PTB <>
    /RUM <>
    /RUS <>
    /SKY <>
    /SLV <>
    /SUO <>
    /SVE <>
    /TUR <>
    /UKR <>
    /ENU (Use these settings to create Adobe PDF documents best suited for high-quality prepress printing.  Created PDF documents can be opened with Acrobat and Adobe Reader 5.0 and later.)
  >>
  /Namespace [
    (Adobe)
    (Common)
    (1.0)
  ]
  /OtherNamespaces [
    <<
      /AsReaderSpreads false
      /CropImagesToFrames true
      /ErrorControl /WarnAndContinue
      /FlattenerIgnoreSpreadOverrides false
      /IncludeGuidesGrids false
      /IncludeNonPrinting false
      /IncludeSlug false
      /Namespace [
        (Adobe)
        (InDesign)
        (4.0)
      ]
      /OmitPlacedBitmaps false
      /OmitPlacedEPS false
      /OmitPlacedPDF false
      /SimulateOverprint /Legacy
    >>
    <<
      /AddBleedMarks false
      /AddColorBars false
      /AddCropMarks false
      /AddPageInfo false
      /AddRegMarks false
      /ConvertColors /ConvertToCMYK
      /DestinationProfileName ()
      /DestinationProfileSelector /DocumentCMYK
      /Downsample16BitImages true
      /FlattenerPreset <<
        /PresetSelector /MediumResolution
      >>
      /FormElements false
      /GenerateStructure false
      /IncludeBookmarks false
      /IncludeHyperlinks false
      /IncludeInteractive false
      /IncludeLayers false
      /IncludeProfiles false
      /MultimediaHandling /UseObjectSettings
      /Namespace [
        (Adobe)
        (CreativeSuite)
        (2.0)
      ]
      /PDFXOutputIntentProfileSelector /DocumentCMYK
      /PreserveEditing true
      /UntaggedCMYKHandling /LeaveUntagged
      /UntaggedRGBHandling /UseDocumentProfile
      /UseDocumentBleed false
    >>
  ]
>> setdistillerparams
<<
  /HWResolution [2400 2400]
  /PageSize [612.000 792.000]
>> setpagedevice



<<
  /ASCII85EncodePages false
  /AllowTransparency false
  /AutoPositionEPSFiles true
  /AutoRotatePages /None
  /Binding /Left
  /CalGrayProfile (Dot Gain 20%)
  /CalRGBProfile (sRGB IEC61966-2.1)
  /CalCMYKProfile (U.S. Web Coated \050SWOP\051 v2)
  /sRGBProfile (sRGB IEC61966-2.1)
  /CannotEmbedFontPolicy /Warning
  /CompatibilityLevel 1.4
  /CompressObjects /Tags
  /CompressPages true
  /ConvertImagesToIndexed true
  /PassThroughJPEGImages true
  /CreateJobTicket false
  /DefaultRenderingIntent /Default
  /DetectBlends true
  /DetectCurves 0.0000
  /ColorConversionStrategy /CMYK
  /DoThumbnails false
  /EmbedAllFonts true
  /EmbedOpenType false
  /ParseICCProfilesInComments true
  /EmbedJobOptions true
  /DSCReportingLevel 0
  /EmitDSCWarnings false
  /EndPage -1
  /ImageMemory 1048576
  /LockDistillerParams false
  /MaxSubsetPct 100
  /Optimize false
  /OPM 1
  /ParseDSCComments true
  /ParseDSCCommentsForDocInfo true
  /PreserveCopyPage true
  /PreserveDICMYKValues true
  /PreserveEPSInfo true
  /PreserveFlatness true
  /PreserveHalftoneInfo true
  /PreserveOPIComments true
  /PreserveOverprintSettings true
  /StartPage 1
  /SubsetFonts true
  /TransferFunctionInfo /Apply
  /UCRandBGInfo /Preserve
  /UsePrologue false
  /ColorSettingsFile ()
  /AlwaysEmbed [ true
  ]
  /NeverEmbed [ true
  ]
  /AntiAliasColorImages false
  /CropColorImages true
  /ColorImageMinResolution 300
  /ColorImageMinResolutionPolicy /OK
  /DownsampleColorImages true
  /ColorImageDownsampleType /Bicubic
  /ColorImageResolution 300
  /ColorImageDepth -1
  /ColorImageMinDownsampleDepth 1
  /ColorImageDownsampleThreshold 1.50000
  /EncodeColorImages true
  /ColorImageFilter /DCTEncode
  /AutoFilterColorImages true
  /ColorImageAutoFilterStrategy /JPEG
  /ColorACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /ColorImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000ColorACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000ColorImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasGrayImages false
  /CropGrayImages true
  /GrayImageMinResolution 300
  /GrayImageMinResolutionPolicy /OK
  /DownsampleGrayImages true
  /GrayImageDownsampleType /Bicubic
  /GrayImageResolution 300
  /GrayImageDepth -1
  /GrayImageMinDownsampleDepth 2
  /GrayImageDownsampleThreshold 1.50000
  /EncodeGrayImages true
  /GrayImageFilter /DCTEncode
  /AutoFilterGrayImages true
  /GrayImageAutoFilterStrategy /JPEG
  /GrayACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /GrayImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000GrayACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000GrayImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasMonoImages false
  /CropMonoImages true
  /MonoImageMinResolution 1200
  /MonoImageMinResolutionPolicy /OK
  /DownsampleMonoImages true
  /MonoImageDownsampleType /Bicubic
  /MonoImageResolution 1200
  /MonoImageDepth -1
  /MonoImageDownsampleThreshold 1.50000
  /EncodeMonoImages true
  /MonoImageFilter /CCITTFaxEncode
  /MonoImageDict <<
    /K -1
  >>
  /AllowPSXObjects false
  /CheckCompliance [
    /None
  ]
  /PDFX1aCheck false
  /PDFX3Check false
  /PDFXCompliantPDFOnly false
  /PDFXNoTrimBoxError true
  /PDFXTrimBoxToMediaBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXSetBleedBoxToMediaBox true
  /PDFXBleedBoxToTrimBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXOutputIntentProfile (None)
  /PDFXOutputConditionIdentifier ()
  /PDFXOutputCondition ()
  /PDFXRegistryName ()
  /PDFXTrapped /False

  /CreateJDFFile false
  /Description <<

    /BGR <>
    /CHS <FEFF4f7f75288fd94e9b8bbe5b9a521b5efa7684002000410064006f006200650020005000440046002065876863900275284e8e9ad88d2891cf76845370524d53705237300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c676562535f00521b5efa768400200050004400460020658768633002>
    /CHT <FEFF4f7f752890194e9b8a2d7f6e5efa7acb7684002000410064006f006200650020005000440046002065874ef69069752865bc9ad854c18cea76845370524d5370523786557406300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c4f86958b555f5df25efa7acb76840020005000440046002065874ef63002>
    /CZE <>
    /DAN <>
    /DEU <>
    /ESP <>
    /ETI <>
    /FRA <>
    /GRE <>

    /HRV (Za stvaranje Adobe PDF dokumenata najpogodnijih za visokokvalitetni ispis prije tiskanja koristite ove postavke.  Stvoreni PDF dokumenti mogu se otvoriti Acrobat i Adobe Reader 5.0 i kasnijim verzijama.)
    /HUN <>
    /ITA <>
    /JPN <FEFF9ad854c18cea306a30d730ea30d730ec30b951fa529b7528002000410064006f0062006500200050004400460020658766f8306e4f5c6210306b4f7f75283057307e305930023053306e8a2d5b9a30674f5c62103055308c305f0020005000440046002030d530a130a430eb306f3001004100630072006f0062006100740020304a30883073002000410064006f00620065002000520065006100640065007200200035002e003000204ee5964d3067958b304f30533068304c3067304d307e305930023053306e8a2d5b9a306b306f30d530a930f330c8306e57cb30818fbc307f304c5fc59808306730593002>
    /KOR <FEFFc7740020c124c815c7440020c0acc6a9d558c5ec0020ace0d488c9c80020c2dcd5d80020c778c1c4c5d00020ac00c7a50020c801d569d55c002000410064006f0062006500200050004400460020bb38c11cb97c0020c791c131d569b2c8b2e4002e0020c774b807ac8c0020c791c131b41c00200050004400460020bb38c11cb2940020004100630072006f0062006100740020bc0f002000410064006f00620065002000520065006100640065007200200035002e00300020c774c0c1c5d0c11c0020c5f40020c2180020c788c2b5b2c8b2e4002e>
    /LTH <>
    /LVI <>
    /NLD (Gebruik deze instellingen om Adobe PDF-documenten te maken die zijn geoptimaliseerd voor prepress-afdrukken van hoge kwaliteit. De gemaakte PDF-documenten kunnen worden geopend met Acrobat en Adobe Reader 5.0 en hoger.)
    /NOR <>
    /POL <>
    /PTB <>
    /RUM <>
    /RUS <>
    /SKY <>
    /SLV <>
    /SUO <>
    /SVE <>
    /TUR <>
    /UKR <>
    /ENU (Use these settings to create Adobe PDF documents best suited for high-quality prepress printing.  Created PDF documents can be opened with Acrobat and Adobe Reader 5.0 and later.)
  >>
  /Namespace [
    (Adobe)
    (Common)
    (1.0)
  ]
  /OtherNamespaces [
    <<
      /AsReaderSpreads false
      /CropImagesToFrames true
      /ErrorControl /WarnAndContinue
      /FlattenerIgnoreSpreadOverrides false
      /IncludeGuidesGrids false
      /IncludeNonPrinting false
      /IncludeSlug false
      /Namespace [
        (Adobe)
        (InDesign)
        (4.0)
      ]
      /OmitPlacedBitmaps false
      /OmitPlacedEPS false
      /OmitPlacedPDF false
      /SimulateOverprint /Legacy
    >>
    <<
      /AddBleedMarks false
      /AddColorBars false
      /AddCropMarks false
      /AddPageInfo false
      /AddRegMarks false
      /ConvertColors /ConvertToCMYK
      /DestinationProfileName ()
      /DestinationProfileSelector /DocumentCMYK
      /Downsample16BitImages true
      /FlattenerPreset <<
        /PresetSelector /MediumResolution
      >>
      /FormElements false
      /GenerateStructure false
      /IncludeBookmarks false
      /IncludeHyperlinks false
      /IncludeInteractive false
      /IncludeLayers false
      /IncludeProfiles false
      /MultimediaHandling /UseObjectSettings
      /Namespace [
        (Adobe)
        (CreativeSuite)
        (2.0)
      ]
      /PDFXOutputIntentProfileSelector /DocumentCMYK
      /PreserveEditing true
      /UntaggedCMYKHandling /LeaveUntagged
      /UntaggedRGBHandling /UseDocumentProfile
      /UseDocumentBleed false
    >>
  ]
>> setdistillerparams
<<
  /HWResolution [2400 2400]
  /PageSize [612.000 792.000]
>> setpagedevice


