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How to take care of your books.

Do's

I. Please cover with plastic or paper.(old newspaper or magazines)
. Please make sure you have clean hands before you use your book.
. Always use a book marker do not fold the pages.

. If the book is damaged please repair it as quickly as possible.

. Be careful who you lend your schoolbook to.

. Please keep the book in a dry place.
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. When you lose your book please report it immediately to your teacher.

Don’ts

I. Do not write on the book cover or inside pages.

Do not cut pictures out of the book.

Do not tear pages out of the book.

Do not leave the book open and face down.

Do not use pens,pencils or something thick as a book mark.
Do not force your book into your schoolbag when it is full.

Do not use your book as an umbrella for the sun or rain.
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Do not use your book as a seat.
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FOREWORD

| am delighted to present to you this Teacher’s Guide, which is developed by the Ministry of General Education and
Instruction based on the new South Sudan National Curriculum. The National Curriculum is a learner-centered
curriculum that aims to meet the needs and aspirations of the new nation. In particular, it aims to develop (a)
Good citizens; (b) successful lifelong learners; (c) creative, active and productive individuals; and (d) Environmentally
responsible members of our society. This textbook, like many others, has been designed to contribute to achievement
of these noble aims. It has been revised thoroughly by our Subject Panels, is deemed to be fit for the purpose and has
been recommended to me for approval. Therefore, | hereby grant my approval. This Teacher’s Guide shall be used to
facilitate learning for learners in all schools of the Republic of South Sudan, except international schools, with effect
from 4th February, 2019.

| am deeply grateful to the staff of the Ministry of General Education and Instruction, especially Mr Michael
Lopuke Lotyam Longolio, the Undersecretary of the Ministry, the staff of the Curriculum Development Centre,
under the supervision of Mr Omot Okony Olok, the Director General for Quality Assurance and Standards, the
Subject Panelists, the Curriculum Foundation (UK), under the able leadership of Dr Brian Male, for providing
professional guidance throughout the process of the development of National Curriculum, school textbooks and
Teachers’ Guides for the Republic of South Sudan since 2013. 1 wish to thank UNICEF South Sudan for managing
the project funded by the Global Partnership in Education so well and funding the development of the National
Curriculum, the new textbooks and Teachers’ Guides. | am equally grateful for the support provided by Mr Tony
Calderbank, the former Country Director of the British Council, South Sudan; Sir Richard Arden, Senior Education
Adpvisor of DfID, South Sudan. | thank Longhorn and Mountain Top publishers in Kenya for working closely with
the Ministry, the Subject Panels, UNICEF and the Curriculum Foundation UK to write the new textbooks. Finally,
| thank the former Ministers of Education, Hon. Joseph Ukel Abango and Hon. Dr John Gai Nyuot Yoh, for
supporting me, in my role as the Undersecretary, to lead the Technical Committee to develop and complete the
consultations on the new National Curriculum Framework by 29 November 2013.

The Ministry of General Education and Instruction, Republic of South Sudan, is most grateful to all these key
stakeholders for their overwhelming support to the design and development of this historic South Sudan National
Curriculum.This historic reform in South Sudan’s education system is intended to benefit the people of South
Sudan, especially the children and youth and the future generations. It shall enhance the quality of education in the
country to promote peace, justice, liberty and prosperity for all. | urge all Teachers to put this textbook to good
use.

May God bless South Sudan. May He help our Teachers to inspire, educate and transform the lives of all the
children and youth of South Sudan.

f
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Deng Deng Hoc Yai, (Hon.)
Minister of General Education and Instruction, Republic of South Sudan
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UNIT 1: PRE-COLONIAL ERA

Refer to Student’s Book pg 1-21

History Form 1 Unit 1: Pre-Colonial Era

Learn about Key inquiry questions
Learners should know what is history, why they * What is history and its sources?
i study it and its sources i« How were the Pre-Colonial Trade
Learners should work in groups to investigate organised in Africa? :
i and describe Pre-colonial trade, and how it was | ° What were the factors that favoured
| organised in Africa (Long Distance, Coastaland |  their growth C"fd developmfant? '
| Trans-Sahara Trade), the factors that favored their | * YVhat impact d'_d Ere-FolonlalTrade
i growth and development and the impact it had | have on the societies |rTvolved?
i on the societies involved. They should identify the |° Why did the Pre-colonial Trade
| key factors in growth and development,and the | collapse by the end of 19™ Century?

* What lessons could be learned from

 reasons for its subsequent collapse.
' the Pre-colonial Trade?

Learners should work together to examine and

| debate the factors that led to the growth and
 collapse of the Pre-colonial trade in Africa. They
should also work in groups to discuss the effects

i of the Pre-colonial trades on the people of the

i trading areas, and the lessons that learned from
it. They should make a group presentation to the
i class, highlighting the key points and the evidence
 for their conclusions.

Learning outcomes

Knowledge and Skills Attitudes
understanding i i
* Describe how the ¢ Analyse how Pre-colonial Trade was * Appreciate the
{  pre-colonial Trade {  organized. i contribution of
was organised in i + Investigate factors and effects of i  Pre-colonial Trade
Africa (Long Distance, pre-colonial trade on the societies to the development
Coastal and i involved. i of the societies
i Trans-SaharaTrade) |+ Carry out debate on the reasons why | involved.
* Understand the pre-colonial Trade collapsed from '
factors that led i different parts of Africa. :
to its growth and i * Write articles on pre-colonial Trade in |
development. Africa. |

i » Assess the impact or effects of this

i trade on the people (Societies)

i involved. ,
* Examine the reasons for the decline of
i Pre-colonial Trade in Africa. ’



Student Competencies:

Critical and creative thinking: investigate the origin of Pre-colonial Trade and factors that
led to their development.
Conversation and cooperation: in group work and presentations

Links to other Subjects:
Citizenship: the civic relationships that underpinned pre-colonial trade
Peace Education: the importance of trade




Assessment Opportunities

Opportunities for all three forms of assessment are indicated in each
of the activities.

*  Observation

*  Conversation

*  Product

An outline of the learning

In this unit, learners should explore the meaning of history and the
sources of information in history. They should explore the

Pre-colonial Trade in Africa, The Long Distance Trade and The
Coastal Trade. They should discuss the Organisation of these trades,
the routes that were used by these traders, the factors and effects
for the development and decline of these trades.

Using the Learner’s Textbook

The Learner’s Book has text, pictures, maps and primary sources.
Help the learners in interpreting the messages contained in the
sources. Discuss different types of trades which were carried out
during the Pre-colonial Era, the way they were organised, the routes
they used and the items involved. Help the learners to identify the
factors for the growth and decline of these trades from the texts,
maps, stories and photos in their Learner’s Book.

Guide learners to work in pairs and groups .The activities are set
out in the Learners’ Books , but they will need help to ensure they
understand what to do and how to work together.

Put learners in pairs and groups and make sure they work together
throughout the unit. Choose three to four pairs to form one group.
Maintain the same groups throughout the unit. Let for sometime
pairs share their work with the group.At times, choose people to
make presentations of their groups to the class. Ensure all learners
are active in the class and in the groups by making sure they
participate in discussions and presentations. Make sure learners
read the passages in the book for themselves first and then select
some learners to read it through the class to make sure everyone
understands.

The Students competencies

This unit presents many opportunities for critical and creative
thinking. For example, interpreting pictures and maps, giving reasons



for the answers, making references, linking to the other parts of unit
and making up questions.There are continuous opportunities for

co-operation and team work.

In their discussions and presentations, there are so many
opportunities for communication .This can be explored during
discussions and presentations.

The subject matter will also deepen their understanding of South
Sudan culture and identity.



The key learning points here in this activity is for the learners to
understand the meaning of history and sources of information in
history.Ask learners challenging questions to help them think. Ask
them about one political event they can remember. Ask them how
they got to know it. Did they witness it, hear it from someone or
read about.As they tell you about the sources of their information,
note them down on the black board.Tell them that the information
they just shared is history.Tell the learners to note down their
source of the story they gave in their notebooks.

Ask learners to read the text in the box.You may need one learner
to read the text as you explain. Task other learners to identify

the key words in that text.Ask learners to answer the questions
under the text in groups and write their answers. Let every group
representative read the answers in class. Discuss the answers in
class from each group.

~

PRE-COLONIAL ERA

Activity 1 Introduction to History

History is the study of past events. The past can be millions of years
ago. It can also be as recent as yesterday. In history, we study about past
leaders, political structures, military organisations, our ceremonies and

our means of livelihood in the past. There is political history, social history
and economic history.

@ Group work

In groups:

a} What do you imderstand by the word Pre-Colomal era?

k) Differesmate between Pre-colomal esa and history.

Sowrces of information on history

These are thingz, places or peaple om where we get histarical mfrrmation.
It i these sonrces of hstcry that male ws know what happened m the past
The sources of mikmnation on ety are divided mdo:

{m) Tertiary sources

Primary sources

fol Recnrrys nannls
Ll b it

indivicuals wh pertzin histary and they tesch oty whet hrapansd
i the past These mclnde people who have pome through Western education
and those who have mt Some elderly people Bee e grandfathers and




Ask the learners to identify the category under which the sources
of their story belong to. Explain to the learners that there are
things, places and people where we get historical information from.
Ask learners to read as you stop at every source to discuss to give
more explanations to make sure every learner understands. Give
them time to look at pictures.VWhat do these pictures tell us about
sources of history? Do they inspire learners to find more? Talk to
the learners about primary sources. Invite a resource person as a
primary source to talk to the class about the Pre-colonial history.
Give learners time to pronounce some words in class in their
mother tongue.This will enable you to know their origin as other
source of history.

On secondary source, find some past newspapers and books
containing some historic information about the past. Carry them
in class during the lesson, allow learners to read through these
sources, to find out information about the past. This will make the
materials memorable and challenge their comprehension skills.
On tertiary source you may need to provide learners with either
a video or an audio about some historic information. Let them
listen to it either in class or outside the class as they take notes.
Have they enjoyed the film or the audio? Are they inspired to listen
and watch more!? This will make the lesson more interesting and
memorable. Encourage learners to ask more questions concerning
sources of history.

In the question, the challenge is for the learners to search for
advantages and disadvantages of primary, secondary and tertiary
sources.

Observation

Observe learners as they discuss primary, secondary and tertiary
sources. Have they enjoyed the video?

Can they differentiate the three sources by giving examples of
each?

Conversation

Talk to the learners as they listen to the resource person. Have
they understood why this is a primary source! Can they give
advantages and disadvantages of these sources? Do they aspire to
be like him or her?

Product

Examine the reasons for studying history and answers about
sources of history if they are correct.



This activity covers Pre-colonial trade in Africa. Here learners
need to understand that there were different types of trade in
Africa during the Pre-colonial period.An example was a local
trade which was believed to involve few people and to occur
within a village.Ask learners some questions like, what do you
understand by the word trade? Why do they think people in
the Pre-colonial period carried out trade? What items do they
think were commonly used in that trade? Who is a buyer and a
seller?

Organise a nature walk for learners to walk to the nearby
market and do a research about the commodities they sell
and observe what is happening in the market for them to
understand the meaning of local trade.

The main activity here is for learners to understand and
differentiate Regional and Trans-Saharan Trade which occurred
during Pre-colonial period in Africa. Give learners time to
work in pairs, using their dictionary to find out the meaning of
the common words used in trade during that time.Words like
currency trade and Berber.Are they able to use the dictionary?

/
Pre—colonial Trade in Africa

Durineg, the: Pre-colomal persod, there were different types of rade m Afnca
There was Loral trade which imwhved a few people and oconrred within
a village or several naghbouring willages for example, smoog the Muer &
between the Dinka and the Nues:




Ask learners to read the text in their textbooks.Talk to the class
about Regional and Trans —Saharan Trade as you explain.

Let learners read source 1 in Learner’s Book. Encourage them to
read and understand the source so that they can be able to answer
the questions after that. In pairs, learners are expected to present
their thoughts from the sources they have read why they think that
the Trans-Saharan Trade continued even with the challenges.

Give learners time to look at the map showing The

Trans-Saharan Trade routes.What do these routes tell us about
the Trans-Saharan Trade? Let them read source 2 in the Learner’s
Book and answer the questions in pairs. In pairs, they are expected
to describe conditions in the desert.With the knowledge from the
sources, they are expected to discuss their thoughts about the
importance of camels to the Trans-Saharan traders.

Emphasise on the routes and the reasons why they followed

those routes. Let learners work in groups to research on items
used during Trans-saharan Trade. Give them time to draw a table
showing the main items used.Are they able to give all the items
used in during the regional and Trans-saharan Trade? Can they give
reasons why those items were commonly used in trade?

Take learners through source 3. Discuss the message in the source
with the learners. From the source, can they suggest answers about
the reasons for the decline of this trade? Ask them to read the text
following the source for more information. In pairs, learners are
expected discuss the challenges faced during the Trans-Saharan
Trade using the knowledge they have acquired from the sources and
the text they have read.They should also discuss ways used by the
traders to deal with the challenges.

Observation

Observe the learners as they discuss in pairs. Are they able to tell
the different types of trade? Can they give all the items that were
used during the Regional and Trans-saharan Trade?

Conversation

Discuss with the learners the challenges faced by Trans-Saharan and
Regional Trade?

Product

Read the answers they have written and explanations the learners
have written to find out if they are correct.



The Trans-Saharan Trade

This activity covers the Trans-Saharan Trade. Start by explaining
to the learners that Trans-Saharan Trade is an example of a
regional trade. Let the learners tell you what they know about
the trade. Explain to the learners how the trade was organised,
the items of trade usedand the communities involved in the trade.
Use maps to trace the routes which were used in the trade.

The topic helps the learners develop critical thinking as they
investigate the origin of Trans-Saharan Trade. Group work
encourages the values of cooperation. Encourage each learner
to participate in all the activities.

* Let learners discuss what they know about the Trans-
Saharan Trade.



This activity talks about the Long Distance Trade. In this activity,
the key learning here is for the learners to understand why this
trade was referred as Long, the commodities that were used, the
people who were involved in that trade and the reasons why it
collapsed.

Ask learners to read the text .Talk to the class on how the trade
was conducted .What are some of the commodities that you think
were commonly used during that trade? Which people do you think
participated in this trade? Why do you think they are the ones
participated in this trade?! This will brainstorm the learners to think
beyond the textbooks. Discuss the answers they have given in the
class.

Give the learners time to read the text about the factors which
favored the trade. Explain each factor to the learners. After
explaining these factors, then select some learners to read the text
about the organisation of the Long Distance Trade.The rest of the
class listen carefully as they note down the key words and write
some questions concerning the trade. Explain the organisation of
the Long Distance Trade to the learners for more understanding.
Ask learners to observe the map showing the routes of the long
Distance Trade.Are they able to trace the routes of this trade? Can
they identify the main items used in that trade? Which were the
main trade centers?

Activity 3 The Long Distance Trade

The Long Distance Trade ocourred berween the Exsr Coaxt of Affica and ix
tEnor . the 19* Centry. b was conducted on a very lage peopraphecal
aes coverng prezent day Kesya, Upanda, Tanzana, Zimbalnwe, Zambea,
Congo, South Sndan and Sndan. Goods frem this rade were moaly sold at
the coast of East Africa 1o Enropeans and Asiares

-

Give the learners time to read the story in pairs from their

text books to help them understand the positive and negative
impacts of Long Distance Trade. Can they summarise the impacts
of this trade from the story they have read? Can they suggest



who were the losers and winners of this trade by giving reasons?
Let the learners read the text after the story. Discuss with them
about the effects of this trade to make them understand more.
Ask them to read about the factors that led to decline of this
trade and explain to them each factor.

The main challenge is for learners to identify the effects of Long
Distance Trade and Trans-Saharan Trade basing on political, social
and economic effects.

Observation

Observe the learners as they discuss in pairs. Can they explain
briefly the factors that led to the decline of the trade? Are they
able to trace the routes of The Long Distance Trade on the map?
Can they identify all commodities used in that trade? Are they

able to come up with the trading centers where the trade was
carried out?

Conversation

Explain to the learners effects of this trade basing on political,
social and economic.

Product

Read the answers the learners have written.



This activity talks all about the Coastal Trade.The key learning here
is for the learners to understand the organisation of this trade, the
main items that was used in this trade and the type of people that
were involved in this trade.

Introduce learners to this activity by asking them some prompt
questions concerning the activity to help them think and get
conversant with the topic. Questions like, why do you think this
trade was referred The Coastal Trade? Which items do you think
were mostly used in that trade? Who do you think were the people
involved in that trade? Let them answer these questions orally.
Discuss their answers in class.

Give learners time to read the text.Talk to the learners about the
factors that favoured this trade. Discuss each point with the class
as you encourage them to ask questions where they have not
understood.

Activity 4 The Coastal trade

This trade was between the East African coast, the interior of East Africa,
Europe, Asia, America and the Middle East. Traders from the interior of East
Africa brought trade goods to the coast and exchanged them with Europeans
and Arab goods. These goods included copper, slaves, ivory, leopard skin
were exported to Europe, India, America and the Middle East. This trade
occurred at the same time as the Long Distance Trade.

Factors that favoured the development of this trade
1. The Long Distance Trade provided the much needed goods.

2. Seyyid Said introduced stronger currency in form of copper coins from
India that facilitated trade.

3. He signed trade agreements with the Americans, French and British
ensuring market for products from East Africa.

4. There was high demand for goods from East Africa especially slaves and
ivory. Arabia was in high demand for slaves from non- Muslim areas as
Islam does not allow enslaving of a fellow Muslim. Portuguese needed
slaves for their plantations in Brazil. The ones from Angola were not
enough.

5. The coast of East Africa had deep harbours good for the foreigners to
anchor their ships.




Choose some learners to read the text about the organisation

of this trade. They may need your help here.Talk to them as you
explain the way this trade was organised.Have they understood
how it was organised?Can they summarise with their own simple
words this organisation of The Coastal Trade in groups? In
groups, learners are expected to use the knowledge about the
organisation of Long Distance Trade and discuss the Organisation
for the Coastal Trade. Every member of the group is expected to
draw a table and indicate what trade each community took to
the coast.

Give the learners time to discuss the factors that led to the
decline of The Coastal Trade. From the passage about the factors,
can they make a list of these factors? Prepare the class to have

a debate about the main factors that led to the decline of the
Coastal Trade. Choose one group of the learners to be proposers
and the other group to be opposer. Observe learners as they
carry out the debate. Can they defend their side either proposers
or opposes with strong points?

Let the learners read the text about the impacts and discuss them
after the debate. Give them time to research more impacts of
this trade in pairs and write their own questions concerning this
activity. This will improve their understanding and help you to
check if they have understood the activity well.

Ask learners to observe the primary source showing the way

the Coastal Trade was carried out that the sea. In pairs, they are
expected to present their thoughts about other items they think
were exchanged along apart from goods and money. The under
the pair work 2rd question in this pair is to help learners to think.
It also helps them to link what is happening today with the early
trades using the knowledge from the source.

Observation

Observe the learners as they conduct the debate.Are they able to
use good language? Can they give out the key points concerning
the debate topic!?

Conversation

Talk to the learners about the organisation of The Coastal Trade.
Can they summarise the Organisation in their own words? Can
they give more impacts of The Coastal Trade?

Product

Read the answers the learners have given.



Answers to end of unit exercise

In question one; let the learners understand what the question is
all about. Can they interpret the question correctly by themselves?
Guide the learners in understanding that the question requires
them to identify the shortcomings of archeology as a source of
information.

Guide the learners in interpreting the other questions and correct
them where is necessary.



UNIT 2: COLONIAL RULE

Refer to Student’s Book pg 22-47

History Form 1 i Unit 2: Colonial Rule

Learn about Key inquiry questions
i Learners should read a range of sources * Why did the Colonialists come to
{ information about Colonial rule and work i Africa? ;
 together to identify the various colonialists who |+ Why did the colonialists use different
came to Africa, and discuss their objectives or types of administration systems in :
 reasons for colonisation of the African continent. |  Africa?
| They should compare this with colonial rule in i+ How did this compare to other
other continents such as South America. continents?
Learners work in small groups to find out the * How did Africans respond to
' types of colonial administration used in Africa, . colonial rule?
and compare this system to their pre-colonial * What were the effects of
 administration under Kingdoms or chiefs and write | ~ Colonisation on the Africans?
' reports. e Why were some Countries not

H . . . )
They should explore the types and reasons for colonised in Africa?

| African responses to colonial rule, and identify !
i areas of achievement and failures and relate them
 to the present situation in Africa. |

Learning outcomes

Knowledge and Skills Attitudes
understanding ' E
* ldentify the different o Investigate the different i « Show concern for the
colonialists who came to |  colonialists who came to i colonial influence on
i Africa. i Africa. i the African people.
'« Understand why some i+ Analyse different systems of | ¢ Value African response |
Countries were not administration applied by the to the colonial rule.
i colonised. i colonialists in Africa and their | *+ Appreciate the positive !
i+ Describe the types of i effects. i contribution of the :
. administration used by i « Discover the various i colonialists to the
colonialists. responses of the African Africans.
i » Explain the African response |  people towards colonialism. i+ Value human rights
{  towards colonial rule. i« Establish archives of the '
i different facts about
colonialism in Africa.




Contribution to competences:
Critical thinking: through researching on why Europeans scrambled for and partitioned Africa

Problem solving skills: Taking decision on unfair practices in their communities.

Co-operation working in groups to carryout documentary review of the colonial system of
administration.

Culture and heritage: artifacts and tools that were used by African resistors and create an
archive

Links to other subjects:

i Geography: through the study of geology where we learn about the remains of the past
Citizenship: through presenting the findings on the tools or weapons used by the resistors
English Language: through dialogue and discussion.

Peace Education: African response to colonialism




Assessment Opportunities

Opportunities for all three forms of assessment are indicated for
each of the activities.

*  Observation

* Conversation

*  Product

An outline of the learning

In this unit, learners should research the meaning of
colonialism, scramble and partition. They should investigate
the scramble and partition of Africa. They should also explore
the colonial rule and administration and the response of Afri-
ca to the colonial rule.

Using the Students Textbook

The unit contains text, photographs and maps. By using them,
learners should describe how Africa was partitioned by the
colonialists. They should identify the colonial administration
systems in Africa and the response of Africans to those
systems. They should also identify similarities and differenc-
es discovered from the texts, photographs and maps in the
Learner’s Book.

Guide the learners to work in pairs and groups.The activities
are set out in the Learner’s Book. Learners will need help to
understand what to do and how to work together.

Learners are expected to work in pairs throughout the

unit. Three or four pairs should form a group. Maintain the
same group throughout the unit. Often the pairs will share
their work with the group. At times, you will need to select
people to make presentations in the class. Help learners work
effectively by ensuring that all learners in the group have a
role and participate in the discussion and presentations.
There are many passages to read in the Student’s Book. Ask
the learners to read the passage by selecting someone to
read it through to the class to make sure everyone has under-
stood.

The Student Competencies

This unit presents many opportunities for creative and critical
thinking. Interpreting pictures, maps, giving reasons for the
answers, making references and links to other parts of the unit
and making up questions.



Learners are asked to work in pairs and groups, so there are
continuous opportunities for co-operation and team work.
Communication opportunities can be promoted through discus-
sions and presentation.This can be explored in the whole class
discussions.

The subject matter will also deepen their understanding for the
South Sudan culture and identity.



This unit talks about Colonial Rule .In this activity, you will talk
about The Scramble and Partition of Africa.

To help the learners understand the meaning of scramble and
partition of Africa, bring 2 sweets to the class. Throw the sweets
randomly to the learners. Each learner will try to get a sweet.Tell
the learners that, that is what is called scramble.Ask the learners
to share the sweets among themselves until each learner in the
class gets a piece.Tell them that the sharing of the two sweets is a
partition.

Tell the learners to give you their own meaning of scramble and
partition from the activity they have just carried out. Discuss the
meaning of these words in the class as you select one learner to
read the text in the box. Encourage learners to ask questions where
they have not understood.

Give learners time to observe the primary source 1 with the
information about the scramble and partition of Africa. After
looking at the cartoon strip as a primary source, can they discuss
the message in that cartoon strip? Tell the learners that this
cartoon strip was drawn to show how Africa was been divided like
a cake in the Berlin Confrence.

Allow them to justify Hegel’s remarks. Ask them to observe the
world map and use their atlas to locate the European countries
that colonised Africa to check if they know them.

Ask learners to recite the poem about the White man’s burden as
a source.Allow the pairs to take turns in reciting the poem. Listen
to their tone variation. Here they are expected to answer questions
after the source. From the message in the poem can they explain
what the White man’s burden is?

/ The scramble and partition in Africa

Soorre 1

Loplanp at the cartnon strip above, what message do you think it=x trying to
deliver alout the: scramble and partitioen of Africa




They are expected to justify the author’s message by supporting his
views by the points they have gotten from the poem.

You may need to draw the flow chart on the board showing the
reasons for the colonialism in Africa in order to be able to explain
in details to make all learners understand the chart. Explain all the
reasons social, economic and political reasons. Emphasise on these
reasons to the leaners as they are the main cause of scramble and
partition of Africa.

Assess the understanding of the learners to make them think out-
side the box by giving them a class work that will make them think
and link what they have learn with the reality. They are expected
to discuss reasons that can make a person or a group of people to
want to take control of others.This will make you know if they have
understood the activity well. Let learners present their thoughts to
the class. Discuss with the class the answers of their presentations
as you explain.

Observation

Observe the learners as you examine how they work in pairs.Take
note of how the learners interact with each other and encourage
them to actively participate.Assist learners in their pair activity

by providing them with ideas as a way of encouraging them to be
active in discussion.

Conversation

Engage learners from each pair in a conversation as you ask
them to explain the main reasons for the colonial rule in Afri-
ca. Encourage them to comment on those reasons and write
why they think these Europeans countries chose to colonise
Africa and no other continent. Explain to them different ways
on how Africa was partitioned by different Europeans powers.
Product

Assess the learner’s explanations and arguments. Consider
their ability to argue on Hegel’s remarks from the answers
they have written.Are the learners able to criticize his re-
marks? Can they write their own reasons that can make them
to wish to colonise a country or a place?



In this activity learners are expected to know the colonies that
colonised Africa, reasons why some countries were not colonised,
types of administration systems in Africa, effects of colonial rule,
direct and indirect rule in Africa.

Introduce learners to this activity by asking them to draw a table
with different columns representing the colonies that colonised
Africa, then in each write the countries they colonised starting with
the European power which had the many colonies. This will require
them to do a research from the previous books they have read.

/

Colonial rule and administration

@ Pair work ]
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Let learners take turns and read the texts provided in the Students
Textbook. Discuss each point with the learners to make them
understand more.

Give time learners to observe the map on the Student’s Textbook
and interpret it. Ask them to read the passage after the map and
summarise in their own words. Can they identify the key words?

Class activity

Learners are supposed to answer the question using the knowledge
from the map they have drawn during pair work. Provide them
with the flashcards to write the names of the countries that were
not colonised or write the on the board.Ask them to read the text
about reasons why some countries were not colonised. Explain to
them deeper for more understanding.

Select learners to read the text under colonial administration
systems in Africa. Here they may need your help. Stop at every
point to explain to make learners understand in simple words in
order to be able to differentiate those systems that were used

by the colonies to colonise Africa. Direct rule, indirect rule and
assimilation policy which was mostly used by French.

Let learners take their time to observe the cartoon image on

their textbooks. Do they understand the message in that cartoon
strip? Let them use their imaginations and their thoughts with the
knowledge they have gotten from the texts they have read and
identify who the cartoon represent. Through their guess you will
know how far they have understood the unit.

Ask learners to read the primary source 4.This will help them to
understand some of the ways in which Africa land was acquired.
And how African chiefs were cheated by colonisers. From this
source, learners are expected to identify the message of the author.
They are expected to argue the point if African chiefs were cheated
by the Europeans by signing the treaties. This will enable learners to
express their thoughts as they give out their opinions.

Ask learners to read the text about the effects of the colonial rule,
direct and indirect rule in Africa. Select some learners to go through
the text loudly as you encourage others to listen. Discuss these
rules to the learners for more understanding.

In groups, learners are expected to find a research about the
African countries which were colonised through direct and indirect
rule.They should give reasons which led to the use of specific rule to
a specific country. Every learner here is expected to come up with
his or her findings.Assess their report if their points are correct.
Let them recite the primary source 5 from their learner’s book.
Select some of the learners to recite the poem in pairs about of



the Black Man’s Burden a respond of the White Man’s Burden by
Rudyard Kipling. Do they like the poem? Pair them to answer the
questions after the poem.They are expected to understand the
poem well in order to be able to analyse the key issues discussed
in the poem. Let them explain in details the altitude of the author
of the poem.This will help learners to understand how Africans
felt towards the colonial rule .Make sure they understand the
message of the author in that poem.Ask learners to read the text
to understand more.

Observation

Evaluate how well learners are able to engage in pairs and class
activity. Consider their effort to participate in collective work and
check the quality of their contribution.

Conversation

As learners work in pairs encourage them to read and understand
the questions well. Assess learners whether they are able to carry
out debate in the right way. Are they using good communication
skills?

Product

Evaluate how learners develop their creativity and communication
during debate and presentation.



The key learning here is for the learners to understand how
Africans responded to Colonial rule. Ask learners some questions
to brainstorm them. Questions like; what is the meaning of
resistance! What is collaboration? Why do you think Africans
responded in those two ways? Discuss the answers they have given
as you correct them to make them understand more.

This activity is supposed to encourage learners to practice their
reading and listening skills. Learners are encouraged to take

turns and read the text provided in the Student’s Textbook. Ask
the learners to identify the key words from the texts. Let them
summarise the text in their own words.

Select a learner to read the texts under the reasons for Africans
collaboration. Here you may need to discuss to the class as you
explain every point for more clarification.

In this group activity, creative and critical thinking are assessed.
Each group member is expected to participate and voice their
opinions. Let learners discuss this activity using the knowledge they
have acquired in this unit.

Ask them to read the text in their Student’s Textbook. Stop at each
point to discuss with them the reasons.Then get learners to suggest
their own questions to the class so that everyone can understand.

/

Activity 3 African response to colonial rule

Afrian commmmties responded I differest ways v Bropean occopation.
The mam resporses were resistance and collaboration
Soarre B

‘[ have listened to your words but can find no reason why I should ohey |
you—I would rather die first. .. If it should be friendship thar you desire, then
[ am ready for it.__but to be your subject that [ cannot be.... I do not fall at
your feet, for you are God's creature just as I am.... I am Sultan here in my
land. You are Sultan there in yours. Yet listen, [ do not say to you that you
should obey me; for I know that you are a free man " — (King Machemba of
the Yao in East Africa to German commander Hermann von Wissmann, 1950




Observations

Listen to the learners as they make presentations to the rest
of the class of the questions they have come up with. Observe
the learner’s presentation and communication skills. Have they
understood the reasons why African resistance failed?

Conversation

Engage learners from each pair in a conversation as you ask them
to explain the difference between collaboration and resistance.
Can they give reasons why some collaborated and others resisted?
Encourage them to find out more reasons.

Product

Evaluate whether the answers they have given are correct.
Consider how learners have used their critical thinking throughout
the unit.

End of unit exercise

The first question requires the learners to argue about the colonial
administrative systems used by the colonialists.You can make this a
debate or individual work through writing.

The second question requires the learners to identify the various
factors that might have influenced Africans response to colonial
rule.



UNIT 3: EARLY SOCIETIES IN SOUTH SUDAN

Refer to Student’s Book pg 48-65

e e Unit 3: Early societies in South
: Sudan

Learn about Key inquiry questions
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i different facts about
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Contribution to competences:
Critical thinking: through researching on why Europeans scrambled for and partitioned Africa

Problem solving skills: Taking decision on unfair practices in their communities.

Co-operation working in groups to carryout documentary review of the colonial system of
administration.

Culture and heritage: artifacts and tools that were used by African resistors and create an
archive

Links to other subjects:

i Geography: through the study of geology where we learn about the remains of the past
Citizenship: through presenting the findings on the tools /weapons used by the resistors
English Language: through dialogue and discussion.

Peace Education: African response to colonialism




Assessment Opportunities
Opportunities for all three forms of assessment are indicated
for each of the activities.

e Observation
e Conversation
* Product

An outline of the learning

In this unit, learners should explore the early societies in South
Sudan.They should explore centralised and decentralised soci-
eties in South Sudan.They should discuss the Shilluk, the Nuer,
the Azande and the Dinka kingdom.Their social, political and
economic organisations.

Using the Student Textbook

Using learner’s texts, photographs and maps, they should
describe how societies were organised in centralised and
decentralised societies. They should identify the people of
South Sudan and discuss their political, social and economic
organisations. They should also identify similarities and
differences discovered from the texts, photos and maps in the
Learner’s Book.

Guide the learners to work in pairs and groups.The activities
are set out in the learners books ,but they will need help to
ensure they understand what to do and how to work together.
Put the learners in pairs.These pairs will work together
throughout the unit. Three or four pairs should form a group.
Maintain the same group throughout the unit. Often the pairs
will share their work with the group. At times, you will need to
select people to make presentations to the class. Help learners
work effectively by ensuring that all learners in the group have
a role and participate in the discussion and presentations.
There are many passages to read in the student’s book. Ask
them to read to themselves first. Then select someone to read
it through to the class to make sure everyone has understood.

The Student Competencies

This unit presents many opportunities for creative and critical
thinking. Interpreting pictures, maps, giving reasons for the
answers, making references and links to other parts of the unit
and making up questions.



Learners are asked to work in pairs and groups, so there are
continuous opportunities for co-operation and team work.

In their discussions and presentations, there are many
opportunities for communication.This can be explored in the
whole class discussions.

The subject matter will also deepen their understanding South
Sudan culture.



This activity talks about early societies in South Sudan.Ask the
learners from different communities to tell oral stories about
their origin. From their stories, identify the social, political
organisation of those early communities. Ask them to compare
the political, social and economic organisation of these
communities with what they have today.Tell the learners to
note down the political heads from each community according
to the stories they have given.

Take learners through the introduction to understand what
centralised and decentralised societies. Ask them to classify
each community they heard a story about into centalised and
decentralised community according to what they have read.
Give learners time to observe the images in their Learner’s
Book as the primary source 1.This will enable them to
suggest some of the characteristics of centralised societies

in South Sudan. Here, they are expected to work in pairs

and suggest those characteristics as from the sources. Can
they differentiate these two societies by their characteristics?
Explain every point to them for more understanding.

Draw a table on the board showing centralised and
decentralised societies in South Sudan to make it easy to
remember. Here you will need to invite a resource person if
possible to the class.Task learners to write down questions
they would like to ask concerning the activity they have learnt.
Ask them to discuss the questions with their group members.

/ Centralised and decentralised societies
in South Sudan
South Sndan had vanpus sacaties dunng the pre-calomial penod. Some of the
societies i Sonth Sndan were centralized while others were decemralised

"4 Pair work ]
The stsce above shows images of drawings and 2 bmldng that date fom
ines when there were cenralized societies in what is now South Sudan What
do the images supgpest sbont the characterstics of ceniralized societes?




Observation

Evaluate how the learners are able to work in pairs. Consider
their efforts to participate in collective work and the quality
of their contributions. Can they give a summary about their
society including all the facts?

Conversation

Ask the learners questions and give them hints as they tell
stories about their communities. Encourage other learners
from the same community to participate in the story telling.

Product

Read and assess the sequence of events given by the learners.
Find out if the learners are able to differentiate centralised
and decentralised societies from the characteristics they noted
down.



The key learning point here is for learners to understand the
origin, political, social and economic organisation of the Shillluk
Kingdom. Introduce this activity by giving learners a brief
history about the Shillluk Kingdom. Involve them in the lesson
by asking them some few questions about the Shilluk kingdom.
Who ruled the Shilluk people? Were they centralised or decen-
tralised?

Ask them to read the introduction about the Shilluk kingdom.
Have they understood the origin of this kingdom from the
introduction? Ask them some questions to assess them. Ques-
tions like:Who is Nyikang in the Shilluk Kingdom? Let them
summarise the origin and the organisation of this kingdom in
their own words.

Ask learners to read the primary source in their books.This
will help them to understand the sequence of the events that
were involved in the transition from one king to the other.
After they have read the source, they are expected to work in
pairs where they are expected to present the events that were
involved in transition from one king to another in a flow dia-
gram.This diagram will help them remember easily.

/

y¥oivsia M The Shilluk Kingdom (1490-1865)

The Shilhd: Kingdewn i alzo lnown ax the Challo Engdom The Shilhk are
part of the Luo Nekstes proup. The Shilhek: were 2 centralxed conmmmmnity
They are alzo Imvan as the Challn. Ther kngrom waz simated oo the banks
of the White Mile fix capital was a1 Fashoda It was founded i mad-15*
Cemury by 2 man known as Nyikanp He is xaid 1o have quarreled with some
of his relatives and parted with thern. He migrated to a different location with
Inx followers who were then known 2= the Shlluk He was reparded ax a
zeans-genl. The Shilhol: langdom was therefore 2 saered mcesarchy:

Sourre 2

The Shilluk king, or reth, was indeed said to embody a divine being—a god
or at least a demi-god—in the person of Nyikang, the legendary founder of
the Shilluk nation. Every lang was Nyikang. The reth was not supposed to die
a natural death. He might fall in battle with the nation’s enermes. He might
ke killed in single combat after a nval prince demanded a duel, as they had a
right to do, or be suffocated by his own wives or retainers if he was seen to be
physically failing (a state which was indeed seen to lead to poor harvests or
narural catastrophes). On his death, though, Seligman emphasised, Nyikang's
spirit left him and entered a wooden effigy. Once a new reth was elected,




Take learners through the text about political, economic and
social organisation of the Shilluk Kingdom. Explain each point
to the learners for more understanding as you give them ex-
amples that they know from their societies. Ask them to look
at the picture of the Shilluk King.What does this picture tell us
about Kings during the pre-colonial period?

Explain the decline of the Shilluk Kingdom to the class.

Observation

Listen to the learners as they express their thoughts on how
the Shilluk Kingdom was organised and pay attention to how
they articulate words and their self-expression.They should
show confidence as they give their explanations of the origin,
political, social and economic organisation of the Shilluk
people.

Conversation

Talk to the learners as you discuss the answers they have
written. Assess whether they are able to identify the key points
from the passage as well as write a summary of the origin of
the Shilluk in their own words.

Product

Read the learner’s individual report and consider how well
they are able to use the guidelines and come up with the
relevant report.



This activity involves discussion and research. Introduce the activity
by asking learners who come from the Azande Kingdom to stand.
Ask them to give a short history about their society. If it is possi-
ble ask them to sing a song about their society which talks about
their culture. Task others to take notes as they give a short history
of their society and encourage them to ask questions to get more
information.Are they able to give a brief history about the Azande
Kingdom? Can they give all the features that describe the Azande
Kingdom? Can they give all the facts about the Azande?! Read the
notes they have written as you discuss them in the class.

Ask learners to read the text in their books.As they read, explain
to the learners some of the keywords. Make sure all learners under-
stand political, social and economic organisation of Azande people.
Ask learners to summarise these organisations in their own words.
Can they differentiate among the three based on their characteris-
tics?

/

Activity 3 The Azande Kingdom
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Give learners time to look at the primary source in their books.This
source will enable them to get more information about the Azande
people beliefs in witchcraft and how the practice was carried out
and its importance.They are expected to discuss what can happen
as a result of mangu.

Under the work to do learners are expected to use the knowledge
they have acquired from the two activities to correctly fill in the
table. They should find out the political, social and economic simi-
larities between Azande and Shilluk people.This should come clearly
as they will use the knowledge they have acquired throughout the
activity. This will enable you to assess their understanding.

Observation

As some learners give the story about their society and sing a song
in the class, observe if others are attentive as you encourage them

to ask questions and write some notes. This is to assess their listen-
ing and writing skills. Are these learners narrating the story coura-
geous and loud?

Product
Evaluate the learner’s courage. Consider if they are able to
give all the facts about the Azande people.



In this activity, learners are expected to understand the socio-politi-
cal, economic, and social organization of the Anyuak kingdom.They
should also know that the Anyuak are part of the Luo Nilotes group
examples: Cholo (Shilluk). Pari, Luo of the Bahr el Ghazal, Luo of
Kenya, Alur and Jopadhola in Uganda, and Acholi both in Uganda
and South Sudan. Involve learners in discussion more about territory,
beliefs, customs, and culture of the Anyuak.Ask learners who come
from the Anyuak? Let him/her tell the rest about their people, where
they live in South Sudan (Akobo and Pochalla). Ask them to read the
Source 2 below:

The Anyuak (Anywaa) Kingdom )
The people called themzelves Anywas [single) Amywase (plural). Others,
particularty their nesghbesrs: xitply knowr them ax Amnak The Asrywaa land
ongmally was the swetch of termiory extemding along the Sobat Biver with
its tibmaries of Baro, Alwom, Gille {draining, wextern Echiopia) and Aloba,
Cingih, Agwe Fiber The Anynak are pari of the Lue Riioies gronp. They
were ceniraltzed commumty. Marny Kings exist bt there = king of knps. The
Amyuak kmprkom headquarters & m Owlo, Adongo clan

b //

Fg 3.3 Hi Mjedy king Adoago Adoge. fw 23 Kovg of e Anpui tingdom

Sowrre 4

The langdom of Anyuak society was ongmally divided ite two large
clans: Tung Goc and Tung nyo-Odella, which were perpetually feuding and
competing for dominance. The Anyuak settled in bag villages along the Akobo,
Baro, Alworo, Oboth, Agwei, and Dikony (Pibor) Rivers. Each Amyuak willage
has a King (Nyiya) single or chief (kwaro) or Kway-Luak (sub chief) in control
of the social and administrative matters of the village. The Anyuak society
is comrmunal It is obligatory to share resources and assist one another m
tmes of famine and diseases. The Anyuak are strongly religious and have




The Anyuak kingdom used to be a federation of villages.The village is the largest political
and economic unit in the Anyuak Land. A village community is generally associated
with lineage of some clans. Each village is headed by an independent king (Nyiya) or
chief (kwaro). The villages headed by kings (Nyiyae) were constantly feuding among
themselves for the control of Ocwok- the royal throne and bead.This state of insecurity
prompted the British colonial administration to make Nyiya Agada Akway Cham king
of kings ostensibly after the Ethiopian feudal system (Emperor Haile Sellasie was king
of kings) rendering the Ocwok to permanently remain in his possession and protection.
All other kings (Nyiyae) come to his court to be put on Ocwok or enthroned

Ask them some questions. Ask learners to discuss in pair the naming system in their
own communities and how theirs differ from the naming system in the Anyuak society.
Let the learners present their work to whole class.Ask individual learner about sharing
resources in their society and let him/her present to the class

Take learners through the text about political, economic, and social organization of the
Anyuak kingdom. Explain each point to the learners for more understanding as you
give them examples that they know from their societies

Observation

Listen to the learners as they express their thoughts on any question, activity, and
presentation and pay attention to how they articulate words and their self-expression.
They should show confidence as they give their expressions of the political, economic
and social organization of the Anyuak kingdom

Conversation

Talk to the learners as you discuss the answers they have written.Assess whether they
are able to identify the key points from the passage.

Product

Read the learner’s individual report and consider how well they are able to use the
guidelines and come up with the relevant report.



In this activity, learners are expected to understand the political,
social and economic organisation of the Nuer people.They should
also know that the Nuer are believed to be related to the Dinka by
blood and that they are the tallest people in South Sudan.

In this activity you have to involve learners in a discussion. Select
some of the learners from the Nuer group to tell the rest of the
class what they know about their people. Ask them to sing a song
in their language about their culture.Ask others to listen as they
take down the key points about these people.This is to assess their
listening skills. Discuss with the learners what they have written.
Ask learners to read the information from the primary source
provided.The source talks about the Nuer and the Dinka.This
source will enable the learners to understand the relationship
between the Nuer and the Dinka and why the Nuer people hate
the Dinka despite all what they have undergone together. From
this source learners are expected to work in pairs to discuss the
contradictions of the source about the attitude of Nuer towards
other tribes.They are also expected to give their thoughts on
whether the anthropologist will ever come to the same conclusion.

/ Activity 5 The Nuer \

They live: m the npper Mile valley. They are Nilotes. The Nuer people were a de-
centralised society. They are believed o be related to the Dinka by blood . Some:
people claam that in the past the descendunts of the Nuer and Dinka wene childven
of the tame fxther

shaw greater
a Dirka than taward

@ Pair work ]

Smdy the source above and answer the fllowing questions.

1. 'Wha apparent comradiction does the spurce sngzess abaut the altitades
of the Nuer trwards other tribes?

2. Do you thnk the anthropologet woald come to the sme conchision




Give learners time to read the political, economic and social
organisation of the Nuer people. Discuss each point with the
learners for more understanding. Let learners read through these
organisations by themselves. Ask them to write in their own words
the organisation of these people from political, social and economic.
In the class discussion, learners are expected to research from their
teacher and their fellow students who come from Nuer people how
was these marriage were done and the reasons. Every learner is
expected to contribute as they discuss from the research they have
done.

Observation

Evaluate how learners are able to engage in class discussions.
Consider their effort to participate as you encourage them to be
active and give out their views in order to promote team work and
co-operation.

Conversation

Interact with the learners as you discuss with them about the facts
of the Nuer people and how they carried out their marriages. Ask
them to discuss the reasons for the hatred between Nuer and Dinka
people.

Product

Read and evaluate how well learners develop their ideas on their
research about the Nuer people. Assess their ability to define their
thoughts.



Introduce this activity by asking the learners to pick the tallest peo-
ple they know in their class and in their school.Are they from Dinka
society? If there is any ask him or her to tell other learners stories
about their people. If there is none you can invite anyone from the
school to give the learners some information about the Dinka peo-
ple.

Take learners through the introduction about the Dinka people. Help
them in explaining the political, economic and social organisation.
Give learners time to look at the pictures on their Learner’s Books.
Are they familiar with the pictures? Do they know them? If there is
any girl from the Dinka people ask them to produce jewelleries if
they have to show them to others.

Ask learners to recite the poem as a primary source 5. Select a pair
to recite the poem as others listen and note down the main message
in that poem. Do they agree with the poem? Check their reaction
while they recite the poem.They are expected to work in pairs to
compare source 4 and 5 and discuss the similarities between thet the
Nuer and the Dinka people.Are they able to give the comparisons?
Can they point out the key message being conveyed in the poem?

a e} The Dinka

They are the larpest erhmic: gronp i South Sudsn. They also call themselves
the Fieng They ave River Lake Milotes. They are amang the @llest people m
the world.

Political P—

They were a decemralised conmmmity organized in clans. They had leaders
cinek who were bebeved to ive healing powers. They were known 2= Bemy
Rith or maxtess of felung

Men who had mdespone zcmbcaiinn becane kwvam 2= Farapeol and
ormed the wamors of the commmenty
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In the work to do, learners here are expected to copy the table
Under Student’s Book and fill them correctly with social, political
and economic similarities among the centralised and decentralised
societies. They are also expected to draw another table to write
the differences using the knowledge they have acquired in this unit.
Check their books to assess the answers they have written if they
are correct. This will help you to know if they have understood the
unit.

Observation

As the learners discuss the pictures in their Learner’s Book in
groups, evaluate how well they are able to engage in the group
and class discussions. Consider their efforts to participate in
collective work and the quality of their contribution.

Conversation

Talk to the learners as they discuss their answers on the re-
search they have conducted. Assess whether they are able to
identify all the facts concerning the Dinka people.

Product

Assess learner’s ability to comprehend and understand the
poem. Do they express their thoughts towards the message
of the author in the poem and come up with reasons why the
Dinka and Nuer people should live like brothers.



UNIT 4:THETURKO-EGYPTIAN AND MAHDISTS IN SUDAN

Refer to Student’s Book pg 66-82

History Form 1

Unit 4: The Turko-Egyptian and

Manhdists in Sudan

Learn about

Key inquiry questions

i Learners should read a range of sources

{ information about Colonial rule and work

| together to identify the various colonialists who
came to Africa, and discuss their objectives or

i reasons for colonisation of the African continent.

{ They should compare this with colonial rule in
i other continents such as South America.

i Learners work in small groups to find out the
i types of colonial administration used in Africa,
i and compare this system to their pre-colonial

i administration under Kingdoms or chiefs and write |

| reports.
They should explore the types and reasons for
{ African responses to colonial rule, and identify

i areas of achievement and failures and relate them |

i to the present situation in Africa.

Why did the Colonialists come to
Africa? :
Why did the colonialists use different |
types of administration systems in |
Africa?

How did this compare to other
continents?

How did Africans respond to

colonial rule?

What were the effects of
Colonisation on the Africans!?

Why were some Countries not
colonised in Africa?

Learning outcomes
Knowledge and Skills Attitudes
understanding
* ldentify the different * Investigate the different * Show concern for the
colonialists who came to i colonialists who came to i colonial influence on
i Africa. i Africa. i the African people.
i+ Understand why some i+ Analyse different systems of | ¢ Value African response |
Countries were not \  administration applied by the to the colonial rule.
i colonised. colonialists in Africa and their | © Appreciate the positive |
i » Describe the types of effects. i contribution of the |
i administration used by * Discover the various colonialists to the

colonialists.

responses of the African

Africans.

people towards colonialism. * Value human rights
Establish archives of the '

different facts about

colonialism in Africa.

* Explain the African response
i  towards colonial rule. Lo




Contribution to competences:
Critical thinking: through researching on why Europeans scrambled for and partitioned Africa

Problem solving skills: Taking decision on unfair practices in their communities.

Co-operation working in groups to carryout documentary review of the colonial system of
administration.

Culture and heritage: artifacts and tools that were used by African resistors and create an
archive

Links to other subjects:

i Geography: through the study of geology where we learn about the remains of the past
Citizenship: through presenting the findings on the tools /weapons used by the resistors
English Language: through dialogue and discussion.

Peace Education: African response to colonialism




Assessment Opportunities

All the three assessment opportunities have been provided for under
each activity.

* Observation

* Conversation

* Product

An outline of the learning

Turko-Egyptian Administration of Sudan is a unit that will help the
learners understand how their country’s administrative system
today has been influenced by various historical factors including
religion and colonialists. The learners are expected to explore the
various communities that lived in Sudan before the coming of the
Turko-Egyptians, their social, political and economic organisation
and how this was affected by the coming of the Turko-Egyptians.
The learners should explore the various factors that triggered the
Mahdist Revolution, it impacts and the Mahdist policy in South Sudan.
Learners should be able to understand how religion can serve to
unify and divide people while exploring the course of the Mahdist
Revolution. In the long run, learners are expected to understand the
factors which contribute to conflicts and revolutions in a society and
understand how they can be resolved.

Using the Learner’s Book

The Learner’s Book contains both text and pictures.There are also
various sources under different activities.You can tell the learners

to read through the text as you explain to them. Ask the learners
questions or to get questions from them.This way, you will be able
to gauge the learners’ understanding and also to get their attention.
Explain to the learners that while using other books or the internet,
the word Turko may be written as Turco, which is also correct.

Help the learners in interpreting the various pictures and sources
used in this unit.You can ask the learners their opinion of the sources
and pictures given before giving them some background information
of the source or the picture.

The Student Competencies

The unit has continuous opportunities for learners to develop
their communication skills especially when answering open-ended
questions and presenting their various researches work in class.



The learners also get to develop their co-operation and teamwork
competencies by working in groups and in pairs to compare the
different events under the Turko-Egyptian and Mahdist rule.This unit
allows the learners to exploit their creative competencies through
thinking and writing about their interpretation of different source
material provided.



Start the lesson by asking the learners to tell each other who they
think the Turko-Egyptians were.To help them, get the meaning first,
you can write the two words separately and ask them to define
each word. Ask them if they have ever heard stories about the
Turko-Egyptians rule in Sudan. If they have, encourage them to share
the stories in class.

Take the learners through the introduction. Ask them to study the
two pictures in their books keenly and try to identify the similarities
and the differences between them.You can prompt them by asking
questions like:Are the people in the pictures wearing the same

kind of clothes? Explain to the learners that both the sources show
people of Turkish originality. Tell learners that the importance of
the sources is to show the influence of the Turks in both Egypt and
Sudan.

Ask the learners to read through the text as you pose to explain to
them some of the key points.Ask the learners to discuss how they
think the slaves were captured using their previous knowledge on
slave trade.

Group the learners to research about the conquest of Sudan and
record their findings.Tell the learners that the table is just but a
guide on how they can represent their findings. Encourage them to
use other ways of representing their findings like a flow chart or
even a line.

~

Activity 1 The Turko-Egyptian Rule in Sudan

Somre 1

Who was Mohammed Ali Pasha?

* Heis often referred to as
the founder of modern
Egypt.

+ Muhammad Ali Pasha (c.

1769-1849) was an

Ottorman Turkish military

leader who ruled Egypt

for much of his adult life.




Observation

Observe the learners as they discuss in pairs about the source ma-
terials given. Can they interpret sources correctly and link them to
the topic of discussion.

Conversation
Talk to the learners as they read through the text.

Product
Assess the learners’ presentation of the research.Are they able to
present the correct timeline of the events in a chronological way?



Ask the learners to describe the administrative system used in South
Sudan today.Ask them questions like: who is the leader of the coun-
try? Ask them to describe how the office of that leader is passed on
and how conflicts are solved.Write the key aspects of the govern-
ment on the board as learners describe the administrative system.
Ask the learners to read through the text as you explain and note
down some of the key features of the Turko-Egyptian rule of Sudan
on the board.Ask the learners to compare and contrast the current
administrative system and the Turko-Egyptian administrative system.
Tell them to identify some of the features of the current government
that were borrowed from the Turko-Egyptians.You can then engage
the learners in a discussion about the system they think would work
best for South Sudan.

4 Turko-Egyptians administrative
structures in Sudan

Turkn Egyptizn rule in Sndan lased for
a percid of akbamn B0 years. The Sodan
territowiex that imitially consised of
Impdoms and irikal teritones were put
Nothen Sudsn was divided o 6
povinces. A powernor  general who
wiz anceesable 10 Cairo headed this
ceniralized msesuoacy Durnng s
pexiod, Sudan was ruled by Timkish Fg 42 Ciy of Kharioum
speaking cltes and those they appomied Top ranks m the amy were
meant for Turlash speaking Eppptians, while the South Sudanese provided
slaves. Exyptian scldiers Bved well and overtaxed the people. Muhammad
ERSTIpiNES

becane the centre of Epyptiam demam snd sarved 2= 2 residence of the
level, traditional chiefz d adminictrative resporsikslity: These changes
e=pecially the sath The s=at of power moved to the centrall part, that is
Fhartoum. Slave trade enhanced the position of these northermners yet laves
came from the sonth. The Tirkn-Egyphizns snd oorth Sudanese collaborated
agmmct those of the south and explnited them o slavery:




Ask the learners to read the source in their books and tell each
other the message being passed in the source.Ask the learners to
identify some of the developments brought about by the Turko-
Egyptian rule in Sudan.Ask the learners to discuss in their groups
whether the Turko-Egyptian rule played a key role in shaping the
South Sudan we have today.

Conclude by explaining to the learners the reasons which led to
the decline of the Turko-Egyptian rule in Sudan. Ask the learners to
analyse the reasons and identify the main or the immediate reason
leading to this decline.



Start the lesson by asking learners to tell each other some of

the things that have always proved to bring people together and
unite them under one goal.Tell them to share their points in class.
Write their points on the board. Ask them whether they have ever
experienced a strike or heard about any.VWhat were some of the
factors which caused that strike? Why were the people united in the
strike? Did the strike a succeed or fail? What are the factors that
led to the success or the failure! Note the points down as they give
them to you.

Let the learners read through the source provided. Explain to the
learners that the Mahdist revolution was a war against the Turko-
Egyptian rule.Ask them what they think ignited the Sudanese
against the Turko-Egyptians.Was it because of the common
problems they were all experiencing? Was religion the major reason
for their unity? Allow the learners to explain their points.

Allow the learners to read through the text as you explain some
of the key points and events that occurred during the revolution.
Give the learners time to read the second source and ask them

to compare it with the first source. Guide the learners in reading
through the reasons why the Mahdi revolution occurred. Help the
learners role play religion in the organisation of the revolution.

K Activity 3 Mahdist Revolution (1881 to 1889)

Sooe 3

AHMED IBRAHIM ABU SHOUK

The Sudanese Mahdiyya was a movement of social,
economic and political protest, launched in 1881 by
Muhammad Ahmad b. ‘Abd Alldh (later Muhammad al-
Mahdi) against the Turco-Egyptian imperialists who had
ruled the Sudan since 1821. After four years of struggle the
Mahdist rebels overthrew the Turco-Egyptian administration
and established their own ‘Islamic and national’ government
with its capital in Omdurman. Thus from 1885 the Mahdist
territories until its existence was terminated by the Anglo-
Egyptian imperial forces in 1898.




Take the learners through the source in of their Learner’s Books. Do
the reasons they give about what makes a strike successful link with
the reasons given by the source?

Conclude the lesson by telling the learners to study the cartoon
stripand answer the question provided on their own.

Observation

Observe the learners as they work in groups and pairs to analyse
the source materials given. Can they interpret the message in the
source correctly?

Conversation
Talk to the learners about the Mahdist revolution in details. Ask
them prompting questions as they give their different narrations.



Ask the learners with the knowledge they have gained about the
nature of the Mahdi revolution and Islam being the main religion in
the revolution, what are some of the aspects of the administration
they can think of. Ask them to tell each other in pairs whether they
think that the Mahdi rule was a success or it was also challenged at
some point. Let them present what they have discussed in class. Link
their points to the Mahdi administration. Let them understand that
the Mahdi applied Sheria rule in their rule of Sudan.

Conclude the lesson by asking learners to compare the
Turko-Egyptian rule, the Mahdist rule and current administration.
They can debate on the best rule that Sudan has ever had.

K Activity 4 Mahdist administration
The Mshdiya (Mahdisr regime) impased 7 TN

traditional Ixlemic lses [Sharia laes)
The, accondng 1 Muhsmmad Almed,
dld erder which was believed to promote
movement was not a relymoos order B a A
the Mahdiva (Mahdi staie} imctioned as a
Jihad state nm like a military camp Afier -k
ltu::|i='.nﬂ|t:|fMn]:lﬂl:ll:ni.ﬁ.l:m:ﬂ:l:mZ."s.'_“ﬂ iz 4.4 Khaiits Abckdiais
June 1285 due to typhux, the state fell m.

the hands of Ehalifs Abdllabi The Ehalifa mstitted an admimsration and
appanied “Arra” {ually Eaqnara) 25 exmnrs of the provinces be established
m hx knpdom He establiched the nolitary and apansed workshops
to mamiachwe smrmmition and manisin geanbosts Thee exmted a
depatment of Inance or reasry wiich kept detanled reconds, xed the
snbjects and disiributed wealh The state minted ix own coms ke the Incl
econommy

At the top of the Mahdet admmistration was the Khatifa He often delepated




Observation

Observe the learners as they narrate stories to others about
strike and link their knowledge to the Mahdist revolution. Do they
understand what a revolution is all about?

Conversation

Encourage the learners to participate in the debate and discussion.

Product
Assess the learners’ comparison of different administrations. Can
the learners identify the main aspects of a government correctly?



UNIT 5: CONTRIBUTIONS OF REGIONAL AND
INTERNATIONAL BODIES IN ACHIEVING

INDEPENDENCE AND DEVELOPMENT IN AFRICA
Refer to Student’s Book pg 83-101

Unlt 5: Contribution of Regional
and International Bodies in
Achieving Independences
and Development in Africa

History Form 1

Learn about Key inquiry questions
i Learners should read a range of sources * Why did the colonialists come to
{ information about Colonial rule and work i Africa? ;
| together to identify the various colonialists who |+ Why did the colonialists use different
came to Africa, and discuss their objectives or types of administration systems in ‘
 reasons for colonisation of the African continent. |  Africa?
| They should compare this with colonial rule in i » How did this compare to other
other continents such as South America. continents?
Learners work in small groups to find out the * How did Africans respond to
 types of colonial administration used in Africa, . colonial rule?
| and compare this system to their pre-colonial .+ What were the effects of

administration under Kingdoms or chiefs and write Colonisation on the Africans?
 reports. i+ Why were some Countries not

‘ o )
: They should explore the types and reasons for colonised in Africa’

| African responses to colonial rule, and identify
: areas of achievement and failures and relate them
 to the present situation in Africa. ‘

Learning outcomes
Knowledge and Skills Attitudes
understanding ' 5
* lIdentify the different * Investigate the different * Show concern for the
colonialists who came to |  colonialists who came to i colonial influence on
i Africa. i Africa. i the African people.
' « Understand why some i+ Analyse different systems of | ¢ Value African response |
Countries were not administration applied by the to the colonial rule.
i colonised. i colonialists in Africa and their | * Appreciate the positive |
i+ Describe the types of i effects. i contribution of the '
. administration used by e Discover the various colonialists to the
i colonialists. responses of the African Africans
i » Explain the African response |  people towards colonialism. |+ Value human rights

towards colonial rule. i « Establish archives of the
i different facts about
colonialism in Africa.




Contribution to competences:
Critical thinking: through researching on why Europeans scrambled for and partitioned Africa

Problem solving skills: Taking decision on unfair practices in their communities.

Co-operation working in groups to carryout documentary review of the colonial system of
administration.

Culture and heritage: artifacts and tools that were used by African resistors and create an
archive

Links to other subjects:

i Geography: through the study of geology where we learn about the remains of the past
Citizenship: through presenting the findings on the tools /weapons used by the resistors
English Language: through dialogue and discussion.

Peace Education: African response to colonialism




Assessment Opportunities
Opportunities for all three forms of assessment are indicated for
each of the activities.

¢ Observation
¢ Conversation
¢ Product

An outline of the learning

In this unit, learners should explore contributions of regional and
international bodies in achieving independence and development in
Africa. By understanding the objectives of different organisations, the
learners will be able to understand the need for cooperation with
others in the attainment of certain goals.They should explore the
organisation and objectives of OAU,AU, IGAD, ECOWAS, COMESA
and IMF. They should discuss how regional and international
organisations helped in the beginning of independence of Africa.

Using the Student Textbook

The Learner’s Book has texts, sources and photographs. Learners
should describe the regional and international bodies in Africa.
They should identify the achievements and objectives of these
organisations. They should also identify similarities and differences
discovered from the texts and pictures in the Learner’s Book.

Guide the learners to work in pairs and groups .The activities are
set out in the Learner’s Book, but they will need help to ensure that
they understand what to do and how to work together.

Put the learners in pairs. Learners will work in these pairs
throughout the unit.Three or four pairs should form a group.
Maintain the same group throughout the unit. Often the pairs will
share their work with the group. At times, you will need to select
some learners to make presentations to the class. Help the learners
to work effectively by ensuring that all learners in the group have a
role and participate in the discussion and presentations.

There are many passages to read in the student’s book.Ask them to
read to themselves first .Then select someone to read it through to
the class to make sure everyone has understood.



The Student Competencies

This unit presents many opportunities for creative and critical
thinking. Interpreting pictures, giving reasons for the answers, making
references and links to other parts of the unit and making up
questions are all avenues whereby the learner will be developing his
or her competency.

Learners are asked to work in pairs and groups, so there are
continuous opportunities for co-operation and team work.

In their discussions and presentations, there are many opportunities
for communication .This can be explored in the whole class
discussions.

The subject matter will also deepen their understanding of the South
Sudan culture and identity.



Activity 1: The Organisation of African Unity
Refer to Student’s Book pg 84-86

This activity needs learners to understand the organisation of

OAU, its member states and its objectives. Learners should also
understand the contributions of OAU in achieving independence and
development in Africa.

Ask learners to read the text in the box .Can they name all
organisations both regional and international? What is the difference
between regional and international organisations? If it is possible
you may need to provide a video showing OAU proceedings in the
class or outside the classroom for learners to understand what they
discuss in their meetings.

Take learners through the text about organisation of the OAU.
Explain to the learners when the organisation was formed and the
way it is organised.

In the work to do, the learners are expected to name the clubs

they participate in school. They also need to write the rules and
regulations of the clubs.Tell the learners that for the success of any
organisation, the must be set rules and objectives.

Ask learners to look at the picture in their books. From the video
they have watched can they confirm that the picture was taken from
of OAU meeting in Addis Ababa in Ethiopia? Ask learners to read the
text on the achievements of OAU. Explain to them all the objectives
of the OAU.

In groups, learners are expected to research about the achievements
of OAU and fill the table correctly.

The Organisation of African Unity (OAU)
T was an organsaiion formed oy mdependent African coamines o 1963,
It owres itx orgin to Pan-Alricamsm.

Fig 5.1 Rem Afficrovion Letoers
Yy




Observation

Observe the learners as they watch a video in class. Evaluate their
concentration as they watch the video. Can they name some of the
presidents they can see from the video? Encourage them to write
notes as they listen.

Conversation

Engage learners in a discussion as you ask them to explain to
you what they have heard from the video. Encourage them to ask
questions for more understanding. Can they name all the member
states of OAU?

Product
Read and evaluate if the research the learners conducted about the
achievements of OAU are correct.



The key learning point here is for learners to understand the organ-
isation, objectives and know the member states of AU.Ask learners
to tell you what AU stands for. Help the learners to know that AU
was formed to replace OAU.

Give learners a short history about AU.As they read the text ask
them to tell you the where the headquarters of AU are located

and why they are there.Ask them to tell you about what they think
about the objectives of AU and if they are achievable? Discuss the
answers they will give in the class.

Take learners through the text about the objectives .Explain every
point to the learners to make them understand more. Give the
learners time to look at the picture in their books. Can they identify
their president from the picture?

In groups, learners are expected to carry out research about all
member states of AU and their achievements. Make sure that every
learner participates in this activity.

/ Activity 2 The African Union (AU)
The was an @panraie rmed by Affican conmines to replace the DALY
n 2002 I & the cuvent ;rganxation nnitmng and representing Affica in the
world Iix charter was signed on 11* July, 2000.

Conversation
Talk to the learners as they work in groups about the factors that
led to the need for OAU to change AU.

Product
Evaluate the answers given by the learners.



In this activity, learners are expected to know what IGAD stands
for in full. They also need to know the members states and the
objectives of IGAD. Introduce this activity to the learners by

explaining to them the meaning of IGAD.Why is it associated with
drought? What they think were its main objectives telling from the

name?

Ask the learners to note down its member states from the Learner’s

Book.They can compose a song using the names of those member

states .This will help them remember and memorise the member

states. This will also help the learners in developing their creativity.
Take learners through the objectives of IGAD .Take time to explain

to the learners each objective.
In pairs, learners are expected to research from the internet and

other sources the achievements of IGAD.They are also expected to
cut a manila paper and write the member states of IGAD and stick
it in their class wall. This will help them to easily remember them.

K Activity 3 Intergovernmental Authority and
Development (IGAD)

This 1= an orpamsaton of Alncan connines It

f* :‘g n\él l

sncceeded the Antherity
on Doupht and Development [IGADD). ix
memniner states are




Observation

As they cut the manila paper in pairs, observe their coordination.
Take note on how learners interact with each other. Encourage
every pair to participate in doing the activity.Are the names clear
enough to be seen from far?

Conversation
Talk to them as you discuss their research results. Are they able to
list all the achievements setting examples of the countries?

Product
Read the answers and then evaluate how well learners develop their
ideas and creativity.



Introduce this activity by drawing the compass direction on the

board. Choose one learner to indicate the four directions of the

compass direction. Draw the map of Africa. From the compass
direction where is west from the map? Let learners point the

direction from their desks. Can they name all the countries in West

Africa and locate them in the map using their primary school
knowledge? Discuss the answers in class.

Take learners through the objectives of ECOWAS. Explain

each objective to the learners to make sure they understand.

After explaining the first one, you can ask the learners their

understanding of the rest and also give some examples of their

attainment.

Task the learners with finding out the headquarters of this

organisation. In groups, let the learners research from resource
people and other sources the achievements of this organisation
stating the countries.

/ The Economic Community of West

a}
k)
<}
d)
<}
1

African States (ECOWAS)

This is an orpgenisation of West African States that was formed in 1975 with
the: signing of the Lagos reaty.

The Economic Commumity «f West African Soates {ECOWAS) is made up
of ffteen member countries that are located in the Westem Afnican regon.
ECOnOoTC EeTest

Objectives of ECOWAS

To improve the v sandards of the people In member states.
To adheve and mantam econorme stambity

To ber staies.

To promotz culinral interaction among member states

To promotz indirTial development oy maniner states

To increase copperation in specific belds like transport, agrcnbnre and
trade.

%




Conversation

Engage the learners of each group as you discuss the research work
in the class. Explain to them the achievements of this organisation
and explain how they have been achieved.

Product
Assess the learners’ understanding of the objectives of ECOWAS as
they explain them in class.



This activity requires the learners to understand the formation,

objectives and member states of EAC.Take learners through a short

introduction to the EAC.Ask learners to name the countries in East
Africa.Are all countries in East Africa members of EAC? Discuss the
answers with the learners. Give learners time to read the names of
the member states of EAC.

Ask them to name their discussion groups according to the names
of these member states. This will encourage them to remember the
member states of EAC.Task every group to draw and colour the
flag of the country they had been named after and stick them on
their desk.

Ask learners to read the objectives and explain to them to each
objective giving examples. Give them time to look at the picture in
their books. Can they identify all the presidents in that picture by
their names?

K — . .
The New East African Community (EAC)

The New East Afrian Commmmity was fonmed in 2001 o replace the cld one
that had cessed toexist from 1977, It was to revive the old onity that existed
ErwERg sixies in ihe Easi Aftican region The old Exxi African Comemuniiy had

three member satex, Kenya, Uganda and Tanzama. The New East Alican

TneanbeTs ane
* Kemya = Upanda
+  Tawmrma + Ruanda
+  Punmd = South Sudan

It hax 2 mwrte anvd ambesn fx headquarter i i Ansha, Tareamia




In groups, learners are expected to conduct a research from

the internet and all resource people around their school on the
achievements of EAC. Discuss the answers they have found in the
class as you compare them from all the groups. This will promote
teamwork and co-operation in class.

Conversation

Talk to the learners as they observe and discuss the people in their
books.

Can they identify them with their names and their countries?

Product
Assess the learner’s research. Consider if they are able to give the
facts.



Activity 6: The Common Market for Eastern and Southern Africa
(COMESA)

Refer to Student’s Book pg 93-95

This activity introduces learners to another international
organisation. Ask them some questions to check what they know
about COMESA. Questions like, what does COMESA stand for?
Which are some of the members of this organisation? Where is

its headquarters? What are some of the activities that COMESA
countries participate in?

After they have answered these questions, discuss with them the
answers.

Learners are expected to understand the aims, objectives and
member states of COMESA.Task them to work in groups to find
out the member states of this organisation. Let them exchange
their books with other groups to check whether they have the same
answers. Discuss the answers in class for more clarification.

Take learners through the aims and objectives of COMESA. Explain
these aims and objectives to the learners.

Ask learners to read about the European Union. Explain to them its
organisation, its member states and its objectives.

Ensure that they understand their motto which is “United in
Diversity” Give them time to look at the pictures of the flags of the
member states. These flags will make them know the member states.
Ask them to read the objectives of this union. Discuss them in the
class.

/ Activity 6 The Common Market for Eastern and
Southern Africa (COMESA)

The Common Market for Eastern smd Sonthern Africa [COMESA} is a free

rade ares with nmeteen member states stredching from Lioya to Swazland

COMESA was formed in December 1994, replacing the Preferential Trade

Area, which had exixted xince 1581

The aims and objectives of COMESA

al To ensre contimxns prrwth of members by enconragmp a halanred
production and marleting.

b) To promote joan development in Al Gelds of economic activity:

c} To promoe peace, secuwity and stabiity of member states

d] To swengthen relations between COMESA and the rest of the warld.

e} To creste an emvironment whach encoiwages cross border and domesne
Imrestment

The Enropean Union

and Spain smong otherx. Britain i i the process of withdrawing fom the
TIMCER.




Conversation

Listen to the learners as they read their answers to the rest.
Encourage them to be loud enough for others to understand. Are
they able to list all its member states? Can they identify the flags
with its state?

Product
Read the answers they have written if they are correct.



Learners are expected to understand what IMF stands for and its
objectives.

Introduce learners to this activity by explaining to them the
meaning of IMF. Let them know that almost all countries of the
world are members of IMF.

Ask learners to read the text about the objectives of International
Monetary Fund. Explain to them these points as they read.

In groups, learners are expected to research other objectives of IMF.
Ask them to research the role of IMF and the World Bank.

In the question, the challenge here is for learners to give the
relationship between the IMF and the World Bank. Read their
answers in the class and discuss with them.

Observation

Observe how the learners are working in groups.Take note of

how the learners interact with each other and encourage them to
actively participate in group work. Assist the learners in their group
activity by providing them with ideas on how they can build their
confidence as a way of participating in the group.

Product
Evaluate the learners’ report about the research. Consider whether
they are able to develop their ideas well.

/ Activity 7 The International Monetary Fund (IMF)
Tt was bumed n 1945 Almost ol nenertries of the werld are members of TME
Objectives of the Iniernational Mosetary Fund
a}  To promoE inkemational IKmeEry cooperarion
b] To promote the prowth of Inkemational trade
c} To promo stable exchange of maney.

@ Group work ]

2. Wha does the IMF and the World Bank do?
3. Winte down the anseers in your note books.




In this activity, learners are expected to understand the UN as the
oldest international organisation which has contributed greatly in
helping African nations gain their independence. From the knowledge
of previous lessons and activities, ask the learners some questions
concerning UN.What does UN Stand for? Where is its headquar-
ters! What are some of their objectives? Discuss the answers they
will give in class. Take learners through the text about UN and ex-
plain the points given in detail.

In groups, learners are expected to write brief information about
African organisations, their contributions in helping South Sudan gain
her independence and the challenges they faced. Here they may be
required to use their Learner’s Book from the previous activities to
do their research.

f How regional and international
organisations helped in the gaining of
independence in Africa

Nations winch was fkemned in 1945, Together with the organisation of African
Uiy, the United Naticns has played a preat role in freeing African nations
from colnmication




Ask the learners to read the text on page of their books. After they
are through select learners to take turns and read the text loud to
the rest of the class. Explain each point to the learners. Make sure
that all learners listen carefully as you explain.

under work to do, learners are expected to visit their school library
and read about the suggested articles. They are also required to
write a summary of each article. In question C, they are required
to work in pairs to justify the statement about UN being in the fore
front in helping African countries gain independence and develop. Let
them write their points.

Give the learners time to read the challenges that regional and
international organisations face when addressing African affairs.
Explain these challenges to the learners one by one.

Under work to do, each learner is expected to present his or her
work to the rest of the class as other learners ask questions.
Explain to the learners that the speech given as source information,
was given by Kwame Nkurumah, the former president of Ghana,
during a OAU meeting. Inform the learners that Kwame Nkurumah
greatly advocated for the unity of African countries.

Observation

As learners work in groups and pairs, examine how they work. Ob-
serve and take note on how learners interact with each other. En-
courage them to actively participate by providing them with ideas.

Conversation

Talk to the learners as they present their work to the rest of the
class. Encourage them to ask questions as others present. Assess
whether their findings are the same as you check their writing
techniques.

Product
Evaluate the learner’s essays. Consider whether they are able to
develop creative essays.



UNIT 6: SLAVES AND OTHER ITEMS OF TRADE

Refer to Student’s Book pg 102-124

History Form 1

Unit 6: Slaves and other items of
i trade

Learn about

Key inquiry questions

Learners should work together to find out about

 slave trade in Africa, and how that affected South |

: Sudan. They should research the origins and

' development of the trade and its economic and
social effects, Africa, Europe and the Americas.

i They should research one country as a case

: study and make a presentation to the class about !
i * Who were the founders of slave

slave and other items of trade.They should also

i make a study of the founders and organisation of
* How was slave trade in South Sudan

 the trade in South Sudan.

* What were the types and items of

trade in South Sudan?

¢ How was slave trade abolished?
* When did slave trade take place?

: » What routes were used for slave

trade in South Sudan and Africa?

trade in South Sudan?

They should discuss the effects of slave trade in and Africa organised?

: South Sudan before independence, and compare
general trade in 17% Century to 21t Century in
: South Sudan.

* How slave trade of the 18% century is
compared to that of the 21 century |
in South Sudan?

Learning outcomes

Knowledge and

understanding Attitudes

Skills

 State the types and .
items of trade in |
South Sudan 17% to |

Draw sketch maps of Africa and South
Sudan showing the routes used by slave
traders.

* Appreciate the
i appalling effects of
slave trade. '

. 20™ centuries. * Discuss other forms of trade in Africa and * Appreciate the
i« Explain the meaning {  South Sudan. i abolition of slave
i of slave trade. i » Analyse the political, economic and social | trade.

i« Describe the routes |
used in slave trade °

impact of the slave trade.
Catalogue slave trade activity in South

i period. i Sudan.
i » Explain the i » Carry out a detailed case study of the
. organization of i slave trade in one country.
slave trade. * Compare and contrast the slave trade in

the 17" and 21 centuries.



Contribution to competences:

i Critical and Creative thinking: through analysing the political, economic and social impact
of slave trade bodies.

Conversation and co-operation: carry out a detailed case study of slave trade and its
abolition

Culture and identity: other items of trade

Links to other subjects:
Peace Education: impact of slavery

Geography: maps showing routes of slave trade




Assessment Opportunities

Opportunities for all three forms of assessment are indicated for
each of the activities.

e Observation
* Conversation

* Product

An outline of the learning

In this unit, learners should explore the origin and development of
slave trade in South Sudan.They should also explore the trans-Atlantic
slave trade and modern day slavery. They should compare between
slave trade in the 17* Century and 21 Century in South Sudan.

Using the Student Textbook

Using learner’s texts, photographs and maps and primary and
secondary sources, they should describe the origin and development
of slave trade in South Sudan.They should discuss the Trans-Atlantic
Slave trade and modern day slavery They should also identify
similarities and differences discovered from the texts, photos and
maps in the Learner’s Book.

Guide the learners to work in pairs and groups .The activities are
set out in the Learner’s Books, but they will need help to ensure they
understand what to do and how to work together.

Put the learners in pairs. These pairs will work together throughout
the unit. Three or four pairs should form a group. Maintain the same
group throughout the unit. Often the pairs will share their work
with the group. At times, you will need to select people to make
presentations in class. Help learners work effectively by ensuring that
all learners in the group have a role and participate in the discussion
and presentations.

There are many passages to read in the Learner’s Book. Ask them to
read by themselves. Later select someone to read it through to the
class to make sure everyone has understood.

The Student Competencies

This unit presents many opportunities for creative and critical
thinking. Interpreting pictures, maps, giving reasons for the answers,
making references and links to other parts of the unit and making up
questions.



Learners are asked to work in pairs and groups, so there are
continuous opportunities for co-operation and team work.

In their discussions and presentations, there are many opportunities
for communication . This can be explored in the whole class discussions.

The subject matter will also deepen their understanding of the South
Sudan culture and identity.



This activity talks about slave trade in South Sudan.The key learning
here is for learners to understand the origin and development of slave
trade in South Sudan from the primary source provided and the text.
They should also explore the trade routes that were followed by the
slave traders. Introduce this activity by asking learners oral questions
to brainstorm their mind and prepare them for the lesson. Questions
like, what is trade? What is slave trade! Why do you think it was
named slave trade! Discuss the answers they will give in class for
more explanation.

Ask learners to read the text on the introduction. This is to practice
their reading and listening skills. Let them note down the key words
from the text. Ask learners to read the poem provided in the Learner’s
Textbook. Select learners to take turns and read the poem loudly
to the rest of the class. Have they understood the poem?! Can they
explain what the poem is talking about!?

K Activity 1 Slave trade in South Sudan
Recite the poesn beloar:
The Negro’s Complaint
| THE wEme churLiTE. 3

REGIS COMPLAINT,
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Al man 1kl G ; Pl ray kw1 padiry gl
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In the groups, learners are expected to give their comments on how
they would feel if they are separated from their loved ones like their
parents. Can they identify the impacts of slave trade from the poem
as a group! Prepare the learners to role play the life of a slaves during
slave trade. Choose few learners to role play, let some learners be the
slaves and others the slave traders. Encourage them to practice what
the slaves were undergoing during the trade in order to role play it
well. This will promote co-operation and team work during the lesson.

Give learners time to read the primary source provided in their
Textbooks. Take them through the source as you explain. In groups,
learners are expected to read the text about the source and
comprehend in order to answer the questions after the source.They
are expected to pretend to be a member of parliament and come up
with laws that can prevent slavery in South Sudan.

Ask learners to read the text on page 79 and 80.Here you may need to
explain to them as you discuss to the class. Ask them some questions
to check if they have understood the text. Encourage them to ask
questions about the excerpt they have read. Give them time to look
at the pictures for more understanding. In pairs, they are expected to
find out the trade routes used in South Sudan from the text read. Give
them time to read the text in their books and discuss. Let learners
summarise the text in their own words.

Observation

Observe the learners as they discuss answers. Listen to the learners as
they recite the poem.As you listen, assess the learner’s presentation
and communication skills. Engage with them as you examine how
they work in groups and how they interact with one another.

Conversation

Engage learners from each pair in a conversation as you ask them
to explain to you the origin and development of slave trade in South
Sudan from the text they read. Explain to them how this trade was
cruel to lives of people and the negative impacts it brought to South
Sudan.

Product

Read and evaluate the learner’s explanations and suggestions.
Consider their effort to investigate more impacts of slave trade.



In this activity, learners need to understand the origin and development
of the Trans-Atlantic Slave trade. Begin by tasking learners to read the
text in their textbooks about the origin and development of this trade.
Give them time to observe the world map in their textbooks to know
why this trade was referred as the Trans-Atlantic trade or triangular
trade. Explain the text to the learners to make them understand more.

Give learners time to read source 2 in their Learner’s Books as a
primary source providing information about the treatment of slaves
during slave trade. Can they give other sources with such information?
In pairs, they are expected to read the two sources and justify how
far they agree with them. They are expected also to describe the
treatment of slaves during slave trade using the knowledge acquired
from the source and the text read.Let learner’s work in pairs to discuss
the questions about the source. In pairs work they are expected to
read the source and identify the treatment of slaves.

Give learners time to read the organisation of the Trans-Atlantic slave
trade. As they read explain to them the primary source 3 provided
to get more information about the organisation of this trade. In
pairs, they are expected to give reasons that the Europeans gave for
enslaving Africans and justify if slavery was a just act from what they
have read from the primary source. Discuss the answers they have

/ Activity 2 The Trans-Atlantic slave trade \
Origin amd development
The Trans-fularmic slave mrade i the ion of

African people frem Afiica to the Americes and their sale there. The trade

exited from the 16* @ the 19* Ceruries. The slave rade used mainky the

wianpular ronrE as slaves were tken from Afica m the Amevicas and worked

Fixrupe to be processed ino finihed products Europe, expecially Britain, had
the O on and had 1 ies_ The fmiched

were: brought back to Africa to'be 50ld a5 cheap snports. The trade therefere
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hence the term 2 " trade " The P ware the firer

Ty yagee in thi followed by other e
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given. Allow them to make a summary in their own words from the
text they have read about the organisation of this trade.

Take the learners through the next primary source 4a and b. Do they
agree with this two sources? Select some learners to take turns in
reading the text about primary source to get first hand information
about the problems that slaves faced. In the group activity, learners
are expected to analyse the facts about these sources and prove them.
They should also analyse the problems that slaves faced on their way
to Europe during this trade. Let them read their presentations to the
rest of the class as you discuss with them.This activity will encouraged
team work and co-operation. Ask learners to read the text after the
group work.

Ask learners to read the information on the primary sources 5a
and b provided. Here you will need to explain to them so that they
can answer the group work provided after the source. In groups,
learners are expected to highlights all the effects of this trade using
the knowledge from the primary source. Discuss the answers class.
Ask learners to read the text on the effects. Explain every point
for more understanding. Emphasise to the learners that the Trans-
Atlantic Trade had extremely negative effects to Africans. Explain to
the learners the factors that led to the abolition of Slave Trade. Give
them time to look at the image of William Wilberforce a Briton who
led to the campaign to abolish Slave Trade and slavery. Do they like
him? Are they inspired to find more? Pair them to do a research if the
abolition of slave trade was an easy task. Let learners exchange their
views. This will encourage their thinking. Discuss the answers they
have given to the class.

Observation

Listen to the learners as they present their work to the rest of the
class. Encourage them to be loud for all learners to hear. Observe
them as they watch a video about the Trans-Atlantic Trade. How is
their reaction when watching the video?

Conversation

Engage learners in a conversation as you ask them to explain the
origin and development of the Trans-Atlantic slave trade. Encourage
them to comment on how this trade was conducted from the text
read and the video they watched and from the primary source they
have read.



Product
Assess what they have written down about the effects of the

Trans-Atlantic slave trade. Consider if they understand the difference
between social, political and economic aspects of history.

The key learning here is to understand the meaning of Modern day
slave, its origin and its causes. Ask learners some questions like what
do you understand by modern day slave! Why do you think it is named
Modern? Give time for learners to read through the text carefully.
This is to practice their reading skills. When they are through with
reading, select some learners to read them loudly in the class. Stop
at each point to explain the text to the learners. From the text ask
them these questions to check if they have understood.What was the
cause of this slave trade? Where were these slaves transported to!?
What is the reaction of the learners after reading this text? Emphasise
to the learners to research from more sources like the people who
were there during that time and who witnessed this trade. Either
their parents or guardians or their teachers.You may need to invite
a resource person to the class or outside the class to explain more if
available. Encourage learners to pay attention to the person and ask
questions where they can’t understand.

Take learners through source 5 as you explain it to the learners.
Narrate to the learners more stories that you know about slavery in
South Sudan or even in the entire Africa. There are different types of
slavery ask them to mention a few.What are their comments on these
stories! Ask learners to narrate more stories they have ever heard

/ Acﬁvity 3 Modern day slavery \
Slsvesry in the 21* Cembnry
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about slavery in South Sudan. Are they able to narrate any story
about the slavery? Discuss these stories to the class.

In pair work, learners are expected to read the story and comprehend.
They are expected to discuss the plight of slaves in Sudan using the
information from the story. Can they explain the plight well with all
the stages taken?

Observation

Observe learners as they read the history about the Modern day
slave. Encourage them to participate in the lesson by asking questions.
Do it inspire them to read more!

Conversation

As learners work in pairs, encourage them to read and understand
the text in the Learner’s textbook.

Assess whether they are able to identify the key cause of the modern
day slavery from the text. Can they write in their own words the
origin and the causes of this trade? Encourage them to ask questions
where they have not understood.

Product

Evaluate the learner’s stories about the modern day slavery if they
have some truth. Consider if they are able to develop ideas on how
today’s slavery can end in South Sudan.

The main activity here is to compare slave trade in the 17 Century
and in 21* Century in South Sudan.



You will need to ask some questions to the learners concerning these
two slave trades. Questions like, what was the main cause of these
trades? How were these trades conducted? Who were involved in these
trades? This is to examine what they have understood throughout
the unit and what they know about these two slave trades from the
previous lessons of this unit. Discuss the answers they have written in
the class.

You may need to draw two tables on the blackboard. One for
similarities the other for differences. Ask learners to take turns to read
the two texts in their Learner’s Book. Stop at each point and explain
to the learners as you write them in the tables. Encourage them to
ask questions concerning these two trades for better understanding.
Task them to research more about the differences and similarities
between the two slave trades from other sources.

/ Comparison between the slave trade \
in the 17* Century and 21st Century in
South Sudan

[ —
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In pairs, learners are expected to find out information from many
sources around their school, like library, resource people and using
the knowledge they have acquired from the entire unit and discuss if
there is still slavery in 21st Century. This will enable you to know if
they have understood the activity or not.

Observation

Observe how learners are able to engage in groups and pairs.
Consider their efforts to participate in collective work and the quality
of their contribution. Can they give the similarities and differences in
the two slave trades?

Conversation

Talk to the learners as they read the text. Encourage them to read
well and understand the text. Listen to them as they discuss the point
about the 21 Century slavery. Are they able to defend their points
as they discuss?

Product

Evaluate learner’s points if they have facts. Consider how they are
able to develop their ideas from many sources of information and
research.



UNIT 7: CHRISTIAN MISSIONARIES IN SOUTH SUDAN
Refer to Student’s Book pg 125-135

History Form 1

Unit 7: Christian missionaries in
i South Sudan

Learn about

Key inquiry questions

Learners should understand and identify the

i groups of Christian Missionaries which came to .
i South Sudan in the 19*" Century. They should work !
together to explain the reasons for the coming '
i of the Missionaries to the South Sudan.They

i should also find out the activities of the Christian
Missionaries in South Sudan and compare and

i contrast their activities with the current activities

i of Churches.

Learners should discuss the problems faced by

i the Christian Missionaries in South Sudan then

{ compare and contrast with the problems faced by
the Churches now.

Learners should work in groups and discuss the i
impact of Christian Missionaries in the South Sudan.é

Which groups of Christian
Missionaries came to South Sudan?
Why did the Christian Missionaries
come!

How did Christian Missionaries
carry out their activities?

What were the problems faced by
Christian Missionaries?

What were the impacts of

the activities of the Christian
Missionaries?

How could the activities of

the Missionaries in the past be
compared to the activities and
problems faced by the current
churches?

Learning outcomes

Knowledge and

understanding Skills

Attitudes

i » ldentify the various which * Analyze the activities and
i problems of the Christian

i came to South Sudan.

i+ State the reasons for

their coming. .

i » Explain the problems the |

i faced in South Sudan. o

* List the negative and '

i positive effects of
missionaries’ activities.

i Contribution to the competencies:

Missionaries.

Explore the effects of the
Christian Missionary activities.
Compare and contrast the
activities and problems of the
Christian Missionaries with the
current Churches.

» Appreciate other

i people’s beliefs and
cultures.

* Value the Missionary
activities in South
Sudan.

* Appreciate human
endeavour.

Critical and creative thinking: while analysing the reasons for the coming of the Christian

i Missionaries and their activities.

i Co-operation and Conversation: while working groups and making presentations.

| Culture: while appreciating other peoples’ beliefs.

Links to other Subjects:
Peace Education: the role of missionaries

i Geography: location of various missionary groups




Assessment Opportunities

Opportunities for all three forms of assessment are indicated for
each of the activities.

* Observation

» Conversation

* Product

An outline of the learning

In this unit, learners should explore missionary groups in South Sudan.
They should explore the reasons for the coming of these groups of
missionaries and the problem they faced in South Sudan.They should
discuss the problems that are faced by churches today in South Sudan.

Using the Student’s Textbook

Using learner’s texts, photographs and primary sources, they should
describe the mission groups that came to South Sudan. They should
identify activities of the early missionaries and the problems facing
churches today in South Sudan.

Guide the learners to work in pairs and groups .The activities are
set out in the Learner’s Books ,but they will need help to ensure they
understand what to do and how to work together.

Ask the learners to work in pairs. These pairs will work together
throughout the unit.Three or four pairs should form a group. Maintain
the same group throughout the unit. Often the pairs will share their
work with the group.At times, you will need to select people to make
presentations to the class. Help learners work effectively by ensuring
that all learners in the group have a role and participate in the
discussion and presentations.

There are many passages to read in the Learner’s Book.Ask them to
read by themselves. Then select someone to read it through the class
to make sure everyone has understood.

The Student Competencies

This unit presents many opportunities for creative and critical thinking.
Interpreting pictures, giving reasons for the answers,making references
and links to other parts of the unit and making up questions.

Learners are asked to work in pairs and groups, so there are
continuous opportunities for co-operation and team work.



In their discussions and presentations, there are many opportunities
for communication .This can be explored in class discussions.

The subject matter will also deepen their understanding on the South
Sudan culture and identity.



Introduce this activity to the learners by asking them to name some
of the churches that they know in their region. Ask them to name
the churches that they attend when they are at home. Who is a
missionary? What problems does your church at home face! Give
them time to discuss these questions in pairs. This will enable you to
involve them in the lesson.When they are through discuss the answers
they have written.

Give learners time to recite the poem by Wayne Talley in their
Learner’s Book as a primary source 1 about the role and the wish of
the early missionaries. Select some learners to recite the poem. Task
others to listen carefully as they write down the main point. In pairs,
learners are expected to have understand the poem well so that they
can explain the character of the Wayne Talley the author of the poem
and explain the main message of this author.

Ask learners to read the text on their Learner’s Book. Select learners

CHRISTIAN MISSIONARIES IN
SOUTH SUDAN

Mission groups that came to South
Sudan in the 19 Century

To see the lost and dying,
To see their pain and crying.

to selflessly serve in any way I can.
EKnowing that my reward will be
eternity spent next to Thee.

Lord, give me missionary hands.

Lord, give me missionary feet,

to take your precious gospel down the street,
to those who need to hear today,

to those who need to know the Way.

Lord, give me missionary feet.

Lord, give me missionary zeal

for there's a dying world that needs

to feel that someone cares about their soul,
Loosen my tongue, Lord, make me bold.
Lord give me missionary zeal.

Lord, give me missionary eyes,

to see the lost and dying,

To see their pain and crying.

Lord, give me missionary eyes.

By Wayne Talley




to take turns and read the text loud to the rest of the class. Explain to
them the text giving examples. Give them time to look at the picture
in their textbooks.

Give learners time to look at the images in the primary source 2.What
can they see from the images. Do they understand the 2 images?
Pair them to answer the questions after the source. Here they are
expected to discuss the roles of the missionaries from the source.Ask
them to read the text about the activities of the missionaries in their
Learner’s Book.

Ask learners to read the speech of Fr Christian Carlassacre from
the primary source 3. Encourage them to read through lines to
understand the missionary activities in South Sudan. Let them work
in pairs to explain the main agenda of the speech. They are also
expected to use the knowledge from the speech they have read and
write a speech assuming that they are addressing a meeting about
the early missionaries. This will give you an opportunity to assess
their writing skills and creativity.

In class activity, learners are expected to interact with the immediate
environment and conduct a research about some of the missionary
activities in their community. Encourage them to take part in the field
study and ask the community members questions in relation to the
Christian churches. Let them find out the school constructed by the
missionaries in South Sudan. Take them through the text to discuss
about the problems faced by the early missionaries in South Sudan.
Explain each point to the learners for more understanding. Let them
read the primary sources talking about the missionaries in South
Sudan.

Give learners time to look at the two primary sources. Source 4 and
5. Do they understand the message in those two sources! Can they
get the similarity between the two sources?! Task them to work in pairs
to explain some of the problems that early missionaries faced during
the early days in South Sudan from the sources and their attitudes
towards their work. Make sure every learner write his or her own
thoughts about the two images.

Give them time to look at the picture in their textbooks. Do they
know this mission center in South Sudan? Do they know other mission
center in South Sudan? You may need to plan for a visit to one of the
mission centers in South Sudan for the learners to learn more about
the early missionaries in South Sudan.



Observation

As the learners walk to the immediate environment to learn more
about the activities of the early missionaries in South Sudan, observe
if they are co-operative. Do they have notesbooks to write their
findings? Are they posing questions to the people they are interacting
with?

Conversation

As learners carry out a field research, talk to them as you encourage
them to interact with the people in the community and ask them
questions. Assess whether they are able to identify various problems
faced by the churches in South Sudan.



Activity 2: Problems that churches face in South Sudan today

Refer to Student’s Book pg 132-134

This activity involves discussion, introduce it by asking learners some
questions like, which church do you go? What are the problems that
your church face?Who do you think are the causes of these problems?
Let learners discuss questions in pairs. Read the answers they have
given as you correct them in the class.

Ask learners to read the text. Select some learners to take turns
to read the text. Discuss the class to points in make sure everyone
understands. Encourage them to be attentive as you explain. Discuss
the positive impacts of Christian missionaries in South Sudan. Let
learners write the impacts as you discuss in class and explain in their
own words.

In this activity, you will need to invite a resource person available
either a pastor, a priest or a clergy in the class or even outside the
class to talk to the learners more about the problems that churches
face today. Encourage learners to ask questions and to be courageous.
Ask them to look at the picture on their Learner’s Book on how
missionaries interacted with the South Sudanese.

/ Problems that churches face in South \

Sudan today

1. Attarks from ameed proeps
On 28% December X 16, cathobe ssters were sitacked @ the Sobdariry
Teacher Trammg College mn Yambee who did not want them o apesate
i the area Mary cther Chwstians have died m Somh Sudan over the
years The Episcopal Chosch of South Sudan recogmzes martyrs of
South Sudan in itx litnrgscal calendar {Chrictom year calendar.

2.  Shortage of staff
Afier the atteck at Yambio for example, tramng staff frem Keoya and
Upanda were evacuated leading 1o 2 big shortape of stalf a0 the collepe

3. They live in feax, an there is a kot of violenee in Sowth Smdan
There are many mulitiaz and almoxt everyone = amed  There & a
camplez lack of respect for nenan  In 2016, Spath Sedanese troops
atarcked aid worlers in 2 hotel in Joba and raped several women and
evacuaied Many Catholic fregn warkers however chose 1o remam
and xerve the common man Inst this does oot ramove the fear in them,
a5 they slways have 1o be viglant




In groups, learners need to discuss negative effects of the coming of
the missionaries. Here learners are expected to find out about these
effects from the internet and from the resource people they can access.
Observation

Evaluate how well learners are able to engage in pairs and class
discussions. Consider their effort to participate in collective work and
quality of their contribution. Are they able to present their thoughts
well?

Conversation

As learners work in groups, encourage them to participate and
contribute. Talk to them as they discuss the questions by giving them
ideas.

Product

Read the answers the learners have written if they are correct.
Consider if they are able to develop their ideas in an appropriate
manner.





