


How to take care of your books.
   Do’s

Please cover with plastic or paper. (old newspaper or magazines)1. 
Please make sure you have clean hands before you use your book.2. 
Always use a book marker do not fold the pages.3. 
If the book is damaged please repair it as quickly as possible.4. 
Be careful who you lend your schoolbook to.5. 
Please keep the book in a dry place.6. 
When you lose your book please report it immediately to your teacher.7. 

   Don’ts
Do not write on the book cover or inside pages.1. 
Do not cut pictures out of the book.2. 
Do not tear pages out of the book.3. 
Do not leave the book open and face down.4. 
Do not use pens, pencils or something thick as a book mark.5. 
Do not force your book into your schoolbag when it is full.6. 
Do not use your book as an umbrella for the sun or rain.7. 
Do not use your book as a seat. 8. 
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Organisation of the units
Each unit consists of the following:

1.	 Unit heading 

2.	 Learning outcomes

3.	 Contribution to the competences 

4.	 Links to other subjects

5.	 Links to cross-cutting issues

6.	 Key inquiry questions

7.	 Suggested assessment opportunities

8.	 Learning activities
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Learning outcomes

Knowledge and 

understandings

Skills Attitudes

•	 Understand the 
rules of grammar 
as they read 
longer passages 
and tell stories 
related to games 
and sports.

•	 Speak clearly as they 
narrate events and retell 
stories on themes related 
to games and sports.

•	 Listen attentively and 
understand the main 
points and some detail of 
what has been said.

•	 Read simple texts relating 
to unfamiliar contexts 
independently and fluently.

•	 Write sequences of 
sentences relating to games 
and sports that extend 
ideas logically and where 
grammar is correct. 

•	 Choose words for variety 
and interest to convey the 
emotions felt.

•	 Show increasing 
confidence when 
communicating 
matters related to 
games and sports.

Contribution to the competences
Communication and 
Co-operation

Discussion, dialogues and group work

Links to other subjects: 
Physical Education: Games and sports

Peace Education: Controlling emotions

Assessment opportunities
Opportunities for all three forms of assessment are indicated for each of the activities:

•	 Observation
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•	 Conversation 
•	 Product 

An outline of the learning
This unit will help learners develop their vocabulary in relation to games and sports. 
The activities will help learners to understand the importance of sports in their 
payam and other localities. 

There are many opportunities within this unit for learners to practise and improve 
their speaking and listening skills. There are many discussions to be held about 
games and sports and learners should been encouraged to communicate clearly 
and effectively in order to share their experiences and knowledge for the benefit of 
others. 

The activities listed here for this unit includes some written texts, but the focus 
in on speaking and listening skills. It is possible however to find alternative and 
additional texts that describe games and sports. You may choose to set this as a 
research project or a homework activity for your learners in order for them to be 
able to compare sources of information and provide them with additional knowledge 
and understanding. A visitor should be invited into school to further illustrate and 
describe more about games and sports.

Using the Learner’s Book
There are both words and pictures in the Learner’s Book, and as your learners are 
developing their reading skills, it is important to read the text with them. That way 
you will be ‘modelling’ reading and will help their development. Learners should be 
encouraged to read along with you or copy you where phrases are more complex. 
Phrases in the Learner’s Book are relatively short, but where there is more to read, 
these passages should be broken down into shorter phrases. Encourage learners to 
ask questions to clarify their understanding and enable more able learners to respond 
to these questions where appropriate. It is helpful to have some key words on posters 
or boards around the learning space if possible so that they get used to seeing them 
and become familiar with spellings. Learners could develop this collection as they 
progress through the unit.

The student competences
This unit presents many opportunities for communication and opportunities to 
think critically and creatively about different aspects of games and sports Learners 
areasked to work in pairs and groups, so there are continuous opportunities for co-
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As a class
Let the learners present their group answers in turns. They should then be able to give 
comments and ask questions on the presentation. Guide the learners to understand 
the notes on the Learner’s Book about games and sports.

Additional notes for the teacher
•	 Referee - officiates in games such as football/soccer, volleyball, hockey, 

netball, basketball, etc. His/her role is to officiate/control/oversee the game.
•	 A linesman - also involved in several games. He/she signals when the ball 

roles out of the playing pitch. When an infringement the referee has not seen 
occurs e.g. handball, off-side or any other foul.

•	 A goalkeeper - will be found in several games also e.g. soccer, hockey, etc. 
With this information, the teacher will make own description to judge an 
answer given.

•	 Fans - supporters of a certain game or team. Their role is to cheer and give 
morale to the teams or players in the game.

(Allow learners to share their answers with the class.)

Individually
So far, by this time, the learner should have acquired a substantial amount of 
vocabulary related to games and sports. This will have come through discussions in 
class. The learners should answer the questions in the Learner’s Book.

Expected answers 

1.	 referee

2.	 athlete

3.	 stadium

4.	 professional 

5.	 sports 

6.	 assistant referee

Let the learners to read their answers aloud to the class.
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variation, intonation, facial expression, stressing some words etc.

Let the learners read the poem after you severally.

In groups
This activity is meant to help learners appreciate poetry. By asking them to say how 
they feel and the message of the poem you are not only creating interest but also 
promoting a deeper understanding of poetry.

Word attack

In pairs
Guide the learners to read out loud the words from the poem. This is important as 
it helps in acquisition and understanding of new vocabulary moreso because the 
words have been contextualise.

Expected answers 

	 Word			   opposite

•	 victory			  loss
•	 happy			   sad 
•	 bright			   dull
•	 last			   first

In groups
Matching words with their meanings.

Answers 

1.	 cheer – shout to encourage

2.	 trophy – anything given as a prize for winning

3.	 heart – part of a person that controls feelings

4.	 cheetah – a big wild cat with spots

5.	 race – a competition

As a class
•	 Guide the learners to understand the difference between commas and full 

stops.
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Learning outcomes

Knowledge and 

understandings

Skills Attitudes

•	 Know and 
understand 
the vocabulary 
and language 
structures 
associated with 
time and seasons 
of the year.

•	 Speak clearly as they 
narrate events and retell 
stories on themes related 
to games and sports.

•	 Listen attentively and 
understand the main 
points and some detail of 
what has been said.

•	 Read simple texts relating 
to unfamiliar contexts 
independently and fluently.

•	 Write sequences of 
sentences relating to games 
and sports that extend 
ideas logically and where 
grammar is correct. 

•	 Choose words for variety 
and interest. 

•	 Communicate 
confidently about 
matters related to 
time and seasons 
of the year.

Contribution to the competences
Communication and 
Co-operation

Group work and presentations

Links to other subjects:
Social Studies and Science: Seasons

Assessment opportunities
Opportunities for all three forms of assessment are indicated for each of the activities:

•	 Observation
•	 Conversation 
•	 Product 
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An outline of the learning
This unit will help learners develop their vocabulary in relation to time and seasons. 
There are many opportunities within this unit for learners to practise and improve 
their speaking and listening skills. There are many discussions to be held about 
time and seasons and learners should been encouraged to communicate clearly 
and effectively in order to share their experiences and knowledge for the benefit of 
others. 

The activities listed here for this unit include some written texts, but the focus is on 
speaking and listening skills. It is possible however to find alternative and additional 
texts that describe time and seasons. You may choose to set this as a research 
project or a homework activity for your learners in order for them to be able to 
compare sources of information and provide them with additional knowledge and 
understanding. A visitor should be invited into school to further illustrate and 
describe more about time and seasons.

Using the Learner’s Book
There are both words and pictures in the Learner’s Book, and as your learners are 
developing their reading skills, it is important to read the text with them. That way 
you will be ‘modelling’ reading and will help their development. Learners should be 
encouraged to read along with you or copy you where phrases are more complex. 
Phrases in the Learner’s Book are relatively short, but where there is more to read, 
these passages should be broken down into shorter phrases. Encourage learners to 
ask questions to clarify their understanding and enable more able learners to respond 
to these questions where appropriate. It is helpful to have some key words on posters 
or boards around the learning space if possible so that they get used to seeing them 
and become familiar with spellings. Learners could develop this collection as they 
progress through the unit.

The student competences
This unit presents many opportunities for communication and opportunities to 
think critically and creatively about different aspects of time and seasons.

Learners are asked to work in pairs and groups, so there are continuous opportunities 
for co-operation and teamwork also. This unit provides good opportunities to 
create roles in groups so that for example there is a writer, questioner, presenter 
and group leader. It is important in Primary 4 that the teacher continues to 
model good communication skills, describing where appropriate features of good 
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In pairs

•	 Guide learners on the discussion in this activity. You should open a discussion 
to expound on activities that are dictated by the weather. 

•	 Assess whether they have an understanding of the different activities 
associated with different seasons and times. Learners to take turns to present 
their answers to the class.

•	 They should be encouraged to give their answers in sentence form.

(a)	 Answers expected

•	 Ploughing, harvesting, weeding, holidaying planting
•	 Happy, sad, worried, thankful, prayerful

Expected answers

1. drought
2. planting
3. Christmas
4. winter
5. raining
6. moon

(b)   Accept any relevant sentences.

Assessment opportunities
Observation

Observe as the learners identify the activities being carried out in each picture. 
Consider if they are able to explain the reasons for their answers for each picture. 

Product

Read the answers provided by the learners on the pair activity. Do the learners 
portray an understanding of how seasons dictate activities carried out by people? 
Do they have any specific emotion attached to different seasons?
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In groups
Guide the learners to use the story to answer the questions. This will assess their 
understanding of the passage. Learners to be allowed time to share their answers 
with the class.

Answers 

1.	 The story is about bad times when there was no rain and plants and animals 
died.

2.	 White Nile, Pongo and River Lol 

3.	 Open-ended.

4.	 Climate change (Accept any other relevant answers) 

Word attack

Expected answers 

1.	 When crops dry up and die, they are withered.

2.	 Bones found on animals are called skeleton.

3.	 Domestic animals such as camels, sheep, and cattle are collectively called 
livestock.

4.	 The dead body of an animal is called a carcass.

5.	 When the weather conditions are good for farming, farmers make a good 
harvest.

In pairs

Expected answers 

(iii), (ii), (i), (iv)

Assessment opportunities
Conversation

Talk to groups of learners about the pictures, checking that they can describe the 
pictures correctly and relate the pictures to a story.
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Learning outcomes

Knowledge and 

understanding

Skills Attitudes

•	 Know and 
understand 
the vocabulary 
and language 
structures 
associated with 
the environment.

•	 Speak clearly as they 
narrate events and retell 
stories on themes related 
to the environment.

•	 Listen attentively and 
understand the main 
points and some detail of 
what has been said.

•	 Read simple texts relating 
to unfamiliar contexts 
independently and fluently.

•	 Write sequences of 
sentences relating to games 
and sports that extend 
ideas logically and where 
grammar is correct. 

•	 Choose words for variety 
and interest to persuade 
people of the importance 
of the environment. 

•	 Communicate 
confidently.

•	 Be aware of the 
importance of 
conserving the 
environment.

Contribution to the competences
Critical thinking Planning a campaign

Communication and 
Co-operation

in groups and presentations

Links to other subjects:
Social Studies: Environment and human activities
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Assessment opportunities
Opportunities for all three forms of assessment are indicated for each of the activities:

•	 Observation
•	 Conversation 
•	 Product 

An outline of the learning
This unit will help learners develop their vocabulary in relation to the environment. 
The activities will help learners to understand the importance of taking care of the 
environment. 

There are many opportunities within this unit for learners to practise and improve 
their speaking and listening skills. There are many discussions to be held about 
the environment and learners should be encouraged to communicate clearly and 
effectively in order to share their experiences and knowledge for the benefit of others. 

The activities listed here for this unit include some written texts, but the focus is on 
speaking and listening skills. It is possible however to find alternative and additional 
texts that describe the environment. You may choose to set this as a research 
project or a homework activity for your learners in order for them to be able to 
compare sources of information and provide them with additional knowledge and 
understanding. A visitor should be invited into school to further illustrate and 
describe more about games and sports.

Using the Learner’s Book
There are both words and pictures in the Learner’s Book, and as your learners are 
developing their reading skills, it is important to read the text with them. That way 
you will be ‘modelling’ reading and will help their development. Learners should be 
encouraged to read along with you or copy you where phrases are more complex. 
Phrases in the Learner’s Book are relatively short, but where there is more to read, 
these passages should be broken down into shorter phrases. Encourage learners to 
ask questions to clarify their understanding and enable more able learners to respond 
to these questions where appropriate. It is helpful to have some key words on posters 
or boards around the learning space if possible so that they get used to seeing them 
and become familiar with spellings. Learners could develop this collection as they 
progress through the unit.

The student competences
This unit presents many opportunities for communication and opportunities to 
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Expected answers 

a.   Country side
b.    Destroyed forest
c.    Dumpsite
d.    City street

Individually
Start by guiding learners to spell the words. Have explanations of meaning of the 
words pollution, garbage, fames, famine, erosion, re-forestation and emit. You can 
ask learners to use a dictionary. Allow learners time to write the exercise.

Expected answers 
i.	 erosion
ii.	 famine
iii.	re-forestation
iv.	pollution
v.	 garbage
vi.	emit
vii.	fumes

Learners to read their answers to the class

Assessment opportunities
Conversation

Talk to groups of learners about the pictures, checking that they can describe the

pictures correctly.

Product

Read the answers provided by the learners. Assess whether there is evidence of 
understanding of the new words.
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Learning outcomes

Knowledge and 

understanding

Skills Attitudes

•	 Know and 
understand 
the vocabulary 
and language 
structures 
associated with 
gender equity.

•	 Speak clearly as they 
narrate events and retell 
stories on themes related 
to games and sports.

•	 Listen attentively and 
understand the main 
points and some detail of 
what has been said.

•	 Read simple texts relating 
to unfamiliar contexts 
independently and fluently.

•	 Write sequences of 
sentences relating to games 
and sports that extend 
ideas logically and where 
grammar is correct. 

•	 Choose words for variety 
and interest to convey the 
emotions felt.

•	 Communicate 
confidently.

•	 Understand the 
importance of 
gender equity.

•	 Respect both 
genders.

Contribution to the competences
Critical thinking Discussing different roles

Communication and 
Co-operation

in groups and presentations

Links to other subjects:
Social Studies and citizenship: Gender issues

Peace Education: Gender roles
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Assessment opportunities
Opportunities for all three forms of assessment are indicated for each of the activities:

•	 Observation
•	 Conversation 
•	 Product 

An outline of the learning
This unit will help learners develop their vocabulary in relation to gender roles and 
responsibilities. The activities will help learners to understand the importance of 
both genders in a payam and other localities. 

There are many opportunities within this unit for learners to practise and improve 
their speaking and listening skills. There are many discussions to be held about 
games and sports and learners should be encouraged to communicate clearly and 
effectively in order to share their experiences and knowledge for the benefit of others. 

The activities listed here for this unit include some written texts, but the focus is 
on speaking and listening skills. It is possible however to find alternative and 
additional texts that describe. You may choose to set this as a research project or a 
homework activity for your learners in order for them to be able to compare sources 
of information and provide them with additional knowledge and understanding. A 
visitor should be invited into school to further illustrate and describe more about 
gender roles and responsibilities.

Using the Learner’s Book
There are both words and pictures in the Learner’s Book, and as your learners are 
developing their reading skills, it is important to read the text with them. That way 
you will be ‘modelling’ reading and will help their development. Learners should be 
encouraged to read along with you or copy you where phrases are more complex. 
Phrases in the Learner’s Book are relatively short, but where there is more to read, 
these passages should be broken down into shorter phrases. Encourage learners to 
ask questions to clarify their understanding and enable more able learners to respond 
to these questions where appropriate. It is helpful to have some key words on posters 
or boards around the learning space if possible so that they get used to seeing them 
and become familiar with spellings. Learners could develop this collection as they 
progress through the unit.
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In pairs
•	 Talk about people who have fought for equality e.g. lawyers, politicians, 

academicians, religious leaders, etc.
•	 Help the learners get their pictures and pin them on a chart.

Assessment opportunities 
Product 

Observe the charts made by the pairs of learners. Assess whether they are clearly 
written, eye-catching, and also comprehensive. Choose the most presentable chat  
and pin it at the back of the class.
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Learning outcomes

Knowledge and 

understanding

Skills Attitudes

•	 Know and 
understand 
the vocabulary 
and language 
structures 
associated with 
occupations.

•	 Speak clearly as they 
narrate events and retell 
stories on themes related 
to occupations.

•	 Listen attentively and 
understand the main 
points and some detail of 
what has been said.

•	 Read simple texts relating 
to unfamiliar contexts 
independently and fluently.

•	 Write sequences of 
sentences relating to 
occupations that extend 
ideas logically and where 
grammar is correct. 

•	 Communicate 
confidently.

Contribution to the competences
Critical thinking Analysing job requirements

Communication and 
Co-operation

Discussion, dialogues, storytelling, role-play and 
group work

Links to other subjects:
Social Studies: Occupations

Life Skills: Different roles

Assessment opportunities
Opportunities for all three forms of assessment are indicated for each of the activities:

•	 Observation
•	 Conversation 
•	 Product 
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An outline of the learning
This unit will help learners develop their vocabulary in relation to occupations. The 
activities will help learners to understand the importance of occupation in their 
payam and other localities. 

There are many opportunities within this unit for learners to practise and improve 
their speaking and listening skills. There are many discussions to be held about 
occupations and learners should been encouraged to communicate clearly and 
effectively in order to share their experiences and knowledge for the benefit of others. 

The activities listed here for this unit include some written texts, but the focus is on 
speaking and listening skills. It is possible however to find alternative and additional 
texts that describe occupations. You may choose to set this as a research project or a 
homework activity for your learners in order for them to be able to compare sources 
of information and provide them with additional knowledge and understanding. A 
visitor should be invited into school to further illustrate and describe more about 
occupations.

Using the Learner’s Book
There are both words and pictures in the Learner’s Book, and as your learners are 
developing their reading skills, it is important to read the text with them. That way 
you will be ‘modelling’ reading and will help their development. Learners should be 
encouraged to read along with you or copy you where phrases are more complex. 
Phrases in the Learner’s Book are relatively short, but where there is more to read, 
these passages should be broken down into shorter phrases. Encourage learners to 
ask questions to clarify their understanding and enable more able learners to respond 
to these questions where appropriate. It is helpful to have some key words on posters 
or boards around the learning space if possible so that they get used to seeing them 
and become familiar with spellings. Learners could develop this collection as they 
progress through the unit.

The student competences
This unit presents many opportunities for communication and opportunities to 
think critically and creatively about different aspects of occupations. 

Learners are asked to work in pairs and groups, so there are continuous opportunities 
for co-operation and teamwork also. This unit provides good opportunities to 
create roles in groups so that for example there is a writer, questioner, presenter and 
group leader. It is important in Primary 4 that the teacher continues to model good 
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5.	 Author - a person who write books or novels

6.	 Baker - a person who make bread and cakes and normally work in a bakery

7.	 Bus driver - a person that drives buses

8.	 Butcher - a person that works with meat. They cut the meat and sell it in their 
shop.

9.	 Carpenter - a person that makes things from wood including houses and 
furniture

10.	 Chef/Cook - a person that prepares food for others, often in a restaurant or 
café

11.	 Dentist - a person that can fix problems you have with your teeth

12.	 Designer - a person who does the job of designing things

13.	 Doctor - a person you go to see when you are ill or have some type of health 
problem

14.	 Electrician - a person that works with electric circuits

15.	 Engineer - a person who develops solutions to technical problems. They 
sometimes design, build, or maintain engines, machines, structures or public 
works

16.	 Farmer - a person that works on a farm, usually with animals, etc.

•	 Let the learners give the names of the occupations illustrated by the pictures 
in the Learner’s Book and say if they know anyone who does such work.

Individually
•	 Introduce the activity by asking learners to mention the tools used by a 

teacher e.g. chalk, duster, ruler, pen, etc.
•	 Tell learners that different people use different tools in their work.
•	 Learners to give examples of tools used by different people at work.
•	 Let them do the exercise given and then  read answers to the class.

Answers 

	 i.	 Tailor	

	 ii.	 Mason	

	 iii.	 Doctor	
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In groups
•	 Ask them to use the passage to answer the questions.

Expected answers 

1.	 The story is about different occupations.

2.	 Pharmacist, chauffeur, driver, baker, accountant, comedian, architect, 
engineer, carpenter, welder, glazier, etc.

3.	 Allow learners to mention the occupation they would like to pursue and give 
reasons.

4.	 Open-ended. Accept any relevant answer that implies the interdependent 
nature of different occupations.

Word attack
In pairs 

•	 This activity is aimed at building on vocabulary related to occupations.
•	 Allow learners time to talk about the words given and use them to make 

their own sentences.
•	 Allow learners to give more tools or equipment used in various occupations
•	 Learners to attempt the exercise and read their answers to the class.

Expected answers 

	 i.	 sober

	 ii.	 gavel

	 iii.	 putty

	 iv.	 plane

	 v.	 theatre

	 vi.	 accountants
In groups

•	 Introduce the activity by allowing learners to talk about different problems 
or ailments that take people to the hospital. They may include: mothers to 
deliver babies, broken/fractured bones, eye problems, mental ailments, etc.

•	 Let learners know that different ailments require different specialists.
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In groups

•	 Ask the learners to think of two occupations and list down relevant 
qualifications required.

•	 Give them a chance to present their points and also comment on the points 
shared by other learners.

Individually

Introduce the activity by constructing several sentences to guide the learners on the 
variety of sentences they could come up with. For example:

i.	 A butcher sells meat. 

ii.	 That butcher sells very good meat.

iii.	 The butcher  has slaughtered a fat bull.

iv.	 I like mutton from the butcher at the corner of the building.

•	 Allow the learners to read their sentences in class.
•	 Accept any sensible and accurate sentence.

In pairs

This activity is aimed at exposing learners to the comparative forms of adjectives. 
Explain this concept clearly to the learners. Expect the learners to use the following 
words in their sentences:

	 bad      -    worse

	 long     -    longer

	 nice     -     nicer

Assessment opportunities

Conversation

Talk to pairs of learners about different occupations, checking that they can describe 
what they do.

Product 

Read the sentences constructed by the individual learners. Do they vary in content 
and variety? Are they grammatical?
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Learning outcomes

Knowledge and 

understanding

Skills Attitudes

•	 Know and 
understand 
the vocabulary 
and language 
structures 
associated with 
transport and 
travel.

•	 Speak clearly as they 
narrate events and retell 
stories on themes related 
to transport.

•	 Listen attentively and 
understand the main 
points and some detail of 
what has been said.

•	 Read simple texts relating 
to unfamiliar contexts 
independently and fluently.

•	 Write sequences of 
sentences relating to 
transport that extend 
ideas logically and where 
grammar is correct. 

•	 Communicate 
confidently

Contribution to the competences
Communication and 
Co-operation

Discussion, dialogues, storytelling, role–play and 
group work

Links to other subjects:
Social Studies: Transport and travel

Assessment Opportunities
Opportunities for all three forms of assessment are indicated for each of the activities:

•	 Observation
•	 Conversation 
•	 Product 
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An outline of the learning
This unit will help learners develop their vocabulary in relation to transport and 
travel. The activities will help learners to understand the role of transport and travel 
in their payam and other localities. 

There are many opportunities within this unit for learners to practise and improve 
their speaking and listening skills. There are many discussions to be held about 
transport and travel and learners should be encouraged to communicate clearly 
and effectively in order to share their experiences and knowledge for the benefit of 
others. 

The activities listed here for this unit include some written texts, but the focus is on 
speaking and listening skills. It is possible however to find alternative and additional 
texts that describe transport and travel. You may choose to set this as a research 
project or a homework activity for your learners in order for them to be able to 
compare sources of information and provide them with additional knowledge and 
understanding. A visitor should be invited into school to further illustrate and 
describe more about transport and travel.

Using the Learner’s Book
There are both words and pictures in the Learner’s Book, and as your learners are 
developing their reading skills, it is important to read the text with them. That way 
you will be ‘modelling’ reading and will help their development. Learners should be 
encouraged to read along with you or copy you where phrases are more complex. 
Phrases in the Learner’s Book are relatively short, but where there is more to read, 
these passages should be broken down into shorter phrases. Encourage learners to 
ask questions to clarify their understanding and enable more able learners to respond 
to these questions where appropriate. It is helpful to have some key words on posters 
or boards around the learning space if possible so that they get used to seeing them 
and become familiar with spellings. Learners could develop this collection as they 
progress through the unit.

The student competences
This unit presents many opportunities for communication and opportunities to 
think critically and creatively about different aspects of transport and travel.

Learners are asked to work in pairs and groups, so there are continuous opportunities 
for co-operation and teamwork also. This unit provides good opportunities to 
create roles in groups so that for example there is a writer, questioner, presenter 
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In pairs
Let the learners discuss the means of transport commonly used in their community.

•	 Give the learners a chance to share what they have discussed to the class.

In groups
•	 Explain to the learners the difference between means of transport and modes 

of transport as explained in the Learner’s Book. 
•	 Explain to them how to write good sentences following the rules of grammar.
•	 Give the learners a chance to share their answers.
•	 Note that working in pairs, groups will promote co-operation and the 

discussion will enhance their communication skills.

In pairs
•	 Explain to the learners how the matching exercise should be done.
•	 Give the learners a chance to present their answers to the whole class.

Answers 

1.	 captain		  one who sails a ship 

2.	 a rider		  one who rides a bicycle

3.	 driver		  one who drives a car 

4.	 pilot		  one who flies an aeroplane 

5.	 railway line	 a track with rails on which trains move

Answers 

This is an open-ended activity. Allow the learners to give a variety of sentences.

Assessment opportunities
Conversation

Talk to groups of learners about the pictures, checking that they can describe the

pictures correctly.

Product

Read the answers provided by the learners. Assess whether there is evidence of an 
understanding of the new words. Also read the sentences written by the learners and 
consider if they are grammatically correct.
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In group
•	 These pictures illustrate a range of common traffic signs.
•	 It is important that the learners identify and correctly interprete the pictures.

In pairs
•	 Guide the learners to read the new words in the Learner’s Book.
•	 Ask the learners to discuss the meaning of those words.
•	 Learners to use the words and phrases to fill in the blank spaces on the 

questions on the Learner’s Book.
•	 Give the learners a chance to share their answers.

Expected answers 

i.	 (a)  traffic lights 	 (b)  children crossing	        (c)  men at work

ii.	 pedestrian		

iii.	 danger	 	   

iv.	 Open-ended (any road sign)	    

v.	 Open-ended

vi.	 traffic police

vii.	 passengers

Individually
•	 Give the learners clear instructions on the use of ‘was’ and ‘were’.
•	 Let the learners do the work independently.
•	 Give the learners a chance to present their answers to the class.
•	 Remember working in groups and pairs will promote co-operation and the 

presentation will enhance their communication skills.

Expected answers 

1.  were	

2.  was		

3.  were
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In groups
•	 Ask them to tell the stories to their group members.
•	 Let them discuss and come up with five sentences about the accident in the 

picture. Encourage them to participate in the discussion.
•	 Remember through discussion, the learners improve their communication 

skills.

Individually
This task is meant to check how well the learners can pay attention during group 
discussions and then later individually write a report on what had been discussed.

Let them come up with sentences about the accidents.

In pairs
•	 Guide the learners to write the mixed up letters well so as to come up with 

sensible words. The words name some things in the picture in the Learner’s 
Book, you can tell them to give them a clue.

•	 Let them make sentences using the correct words made.
•	 Let the learners read the answers to the whole class.

Answers 

1.	 i.	 Traffic		

	 ii.	 Lorry	

	 iii.	 Bus	

	 iv.	 Car	

	 v.	 Bicycle	

	 vi.	 Ship

2. Accept any correctly constructed sentences.  It is open-ended.

Assessment opportunities
Observation 

Observe how groups begin the task of writing the story based on the pictures. 
Consider how well they relate their ideas to the picture in the Learner’s Book.
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Learning outcomes

Knowledge and 

understandings

Skills Attitudes

•	 Know and 
understand 
the vocabulary 
and language 
structures 
associated with 
values.

•	 Speak clearly as they narrate 
events and retell stories on 
themes related to games and 
sports.

•	 Listen attentively and 
understand the main points 
and some detail of what has 
been said.

•	 Read simple texts relating 
to unfamiliar contexts 
independently and fluently.

•	 Write sequences of sentences 
relating to games and sports 
that extend ideas logically 
and where grammar is 
correct. 

•	 Choose words for variety 
and interest to convey the 
emotions felt.

•	 Communicate 
with confidence.

•	 Appreciate the 
importance of 
core values.

•	 Appreciate the 
need for effort 
in improving 
performance.

Contribution to the competencies
Critical thinking Values

Communication and 
Co-operation

Communication and Co-operation: in groups and the 
class

Culture Shared values

Links to other subjects:
Life Skills: Values
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Assessment opportunities
Opportunities for all three forms of assessment are indicated for each of the activities:

•	 Observation
•	 Conversation 
•	 Product 

An outline of the learning
This unit will help learners develop their vocabulary in relation to core values. The 
activities will help learners to understand the importance of core values in their 
payam and other localities. 

There are many opportunities within this unit for learners to practise and improve 
their speaking and listening skills. There are many discussions to be held about core 
values and learners should be encouraged to communicate clearly and effectively in 
order to share their experiences and knowledge for the benefit of others. 

The activities listed here for this unit include some written texts, but the focus is on 
speaking and listening skills. It is possible however to find alternative and additional 
texts that describe core values. You may choose to set this as a research project or a 
homework activity for your learners in order for them to be able to compare sources 
of information and provide them with additional knowledge and understanding. A 
visitor should be invited into school to further illustrate and describe more about 
core values.

Using the Learner’s Book
There are both words and pictures in the Learner’s Book, and as your learners are 
developing their reading skills, it is important to read the text with them. That way 
you will be ‘modelling’ reading and will help their development. Learners should be 
encouraged to read along with you or copy you where phrases are more complex. 
Phrases in the Learner’s Book are relatively short, but where there is more to read, 
these passages should be broken down into shorter phrases. Encourage learners to 
ask questions to clarify their understanding and enable more able learners to respond 
to these questions where appropriate. It is helpful to have some key words on posters 
or boards around the learning space if possible so that they get used to seeing them 
and become familiar with spellings. Learners could develop this collection as they 
progress through the unit.
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Word attack
Individually:
Similes
Explain to the learners what a simile is: it is a figure of speech in which one thing 
is compared to another using ‘like’, ‘as’ or ‘than’. Give several other examples given 
below.

1.  As big as an elephant
2.	As black as coal
3.	As blind as a bat
4.	As bold as brass
5.	As boring as watching paint dry  
6.	As brave as a lion
7.	As bright as a button
8.	As busy as a bee
9.	As cheap as dirt 

10.	As clean as a whistle
11.	As clear as mud
12.	As clear as crystal
13.	As cold as ice
14.	As cool as a cucumber
15.	As crooked as a dog’s hind leg
16.	As cunning as a fox
17.	As cute as a bug’s ear
18.	As dead as a doornail
19.	As deaf as a post

20.	As difficult as nailing jelly to a tree
21.	As dry as a bone
22.	As dull as dishwater
23.	As easy as ABC
24.	As fit as a fiddle
25.	As flat as a pancake
26.	As free as a bird
27.	As fresh as a daisy
28.	As gentle as a lamb
29.	As good as gold
30.	As happy as a dog with two tails
31.	As hard as nails
32.	As heavy as lead
33.	As helpless as a baby
34.	As honest as the day is long  
35.	As hot as blue blazes
36.	As hungry as a bear
37.	As innocent as a lamb
38.	As large as life

EXpected answers 
(a)	 1.	 monkey		
	 2.	 lamb	
	 3.	 king	
	 4.	 owl
	 5.	 fox	
	 6.	 peacock
(b)  Expect learners to write some of the above examples.
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Individually

Answers 

1.	 Teaching, lawyers, president etc.  open ended

2.	 Open ended (Cleaners should give reasons for their answers)

3.	 Accept any property developed paragraph.

Word attack
In pairs

Answers 

(a)	 1.	 Rules	

	 2.	 king	

	 3.	 responsible	

	 4.	 Teachers

(b)  Accept any well constructed sentences.

In pairs
•	 Ask the learners to read quietly then loudly what is being said in the Learner’s 

Book.
•	 Guide them to study the picture then say what ‘Aketch (the girl in the 

picture)’ would say. They should use the examples on the Learner’s Book to 
guide them.

Expected answers 

1.	 My name is Aketch.

2.	 I share my things with the needy; So I am kind. I love home and school.

In groups 
Talk about what you would do.

This activity is to guide the learners on what to do or how to react when faced with 
different situations. Listen to the responses and give the necessary guidance.
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•	 It presupposes that learners can take on some of the responsibility for 
their own learning and can take personal action to solve problems, 
resolve conflicts, discuss alternatives and focus on thinking as a vital 
element of the learning.

•	 It provides students with opportunities to use their newly acquired 
knowledge in meaningful, real-life activities.

In pairs
Guide the learners on how to find words on the puzzle.

H U M B L E K G 

O W N E O A I O 

N E A T V T N O 

E N V Y E N D D 

S P O L I T E P 

T O L E R A N T 

G E N E R O U S 

U T I K O L I N 

N O I S E X P R 

Assessment opportunities
Observation 

Assess whether the learners can easily identify the words from the puzzle and 
whether they understand the meaning of these words. Explain to them the meanings 
if it happens that they do not know or are not sure.

Product 

Check the answers provided by the learners, are they all in the puzzle? Do the learners 
understand the meaning of these words and can they use them independently in 
different contexts?
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Learning outcomes

Knowledge and 

understandings

Skills Attitudes

•	 Know and 
understand 
the vocabulary 
and language 
structures 
associated 
with peace and 
security.

•	 Speak clearly as they narrate 
events and retell stories on 
themes related to peace and 
security.

•	 Listen attentively and 
understand the main points 
and some detail of what has 
been said.

•	 Read simple texts relating 
to unfamiliar contexts 
independently and fluently.

•	 Write sequences of sentences 
relating to peace and security 
that extend ideas logically 
and where grammar is 
correct. 

•	 Communicate 
confidently.

•	 Appreciate the 
importance 
of promoting 
peace and their 
own role in this.

Contribution to the competencies
Communication and 
Co-operation

Discussion, dialogues, story-telling, role-play and 
group work

Links to other subjects:
Social Studies: Peace and security; human activities

Peace Education: Identify acts that lead to conflict

Assessment opportunities
Opportunities for all three forms of assessment are indicated for each of the activities:

•	 Observation
•	 Conversation 
•	 Product 
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An outline of the learning
This unit will help learners develop their vocabulary in relation to peace and security. 
The activities will help learners to understand the importance of peace and security 
payam and other localities. 

There are many opportunities within this unit for learners to practise and improve 
their speaking and listening skills. There are many discussions to be held about 
peace and security and learners should be encouraged to communicate clearly 
and effectively in order to share their experiences and knowledge for the benefit 
of others. The activities listed here for this unit include some written texts, but the 
focus is on speaking and listening skills. It is possible however to find alternative 
and additional texts that describe peace and security. You may choose to set this 
as a research project or a homework activity for your learners in order for them 
to be able to compare sources of information and provide them with additional 
knowledge and understanding. A visitor should be invited into school to further 
illustrate and describe more about peace and security.

Using the Learner’s Book
There are both words and pictures in the Learner’s Book, and as your learners are 
developing their reading skills, it is important to read the text with them. That way 
you will be ‘modelling’ reading and will help their development. Learners should be 
encouraged to read along with you or copy you where phrases are more complex. 
Phrases in the Learner’s Book are relatively short, but where there is more to read, 
these passages should be broken down into shorter phrases. Encourage learners to 
ask questions to clarify their understanding and enable more able learners to respond 
to these questions where appropriate. It is helpful to have some key words on posters 
or boards around the learning space if possible so that they get used to seeing them 
and become familiar with spellings. Learners could develop this collection as they 
progress through the unit.

The student competences
This unit presents many opportunities for communication and opportunities to 
think critically and creatively about different aspects of peace and security. Learners 
are asked to work in pairs and groups, so there are continuous opportunities for co-
operation and teamwork also. This unit provides good opportunities to create roles in 
groups so that for example there is a writer, questioner, presenter and group leader. It 
is important in Primary 4 that the teacher continues to model good communication 
skills, describing where appropriate features of good communication such as the use 
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In pairs
Guide the learners to match the words with their past tense.

Answers 

is		  was

come		  came

Steal		  stole

change		 changed

preach		 preached

Individually

 
Answers 

	 i.	 eat		  ate		

	 ii.	 jump		  jumped		

	 iii.	 kill		  killed

	 iv.	 steal		  stole		

	 v.	 die		  died			 

	 vi.	 shoot		  shot

Assessment opportunities
Product

Read the answers provided by the learners. Check if they are correct and grammatical.

Conversation

Talk to the learners and assess whether they understand the concept of past tense.
You could ask them to say what they did the day before, for instance What did you 
eat yesterday?
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Learning outcomes

Knowledge and 

understandings

Skills Attitudes

•	 Know and 
understand 
the vocabulary 
and language 
structures 
associated with 
art and craft.

•	 Speak clearly as they narrate 
events and retell stories on 
themes related to art and 
craft.

•	 Listen attentively and 
understand the main points 
and some detail of what has 
been said.

•	 Read simple texts relating 
to unfamiliar contexts 
independently and fluently.

•	 Write sequences of sentences 
relating to art and craft that 
extend ideas logically and 
where grammar is correct.

•	 Communicate 
confidently.

•	 Appreciate the 
importance 
of art to the 
community.

Contribution to the competences

Critical thinking The importance of art

Communication and 
Co-operation

In groups and to the class

Links to other subjects:

Art

Assessment opportunities

Opportunities for all three forms of assessment are indicated for each of the activities:

•	 Observation
•	 Conversation 
•	 Product 
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An outline of the learning
This unit will help learners develop their vocabulary in relation to works of art. The 
activities will help learners to understand the importance of works of art in their 
payam and other localities. 

There are many opportunities within this unit for learners to practise and improve 
their speaking and listening skills. There are many discussions to be held about works 
of art and learners should be encouraged to communicate clearly and effectively in 
order to share their experiences and knowledge for the benefit of others. 

The activities listed here for this unit include some written texts, but the focus is on 
speaking and listening skills. It is possible however to find alternative and additional 
texts that describe works of art. You may choose to set this as a research project or a 
homework activity for your learners in order for them to be able to compare sources 
of information and provide them with additional knowledge and understanding. A 
visitor should be invited into school to further illustrate and describe more about 
works of art.

Using the Learner’s Book
There are both words and pictures in the Learner’s Book, and as your learners are 
developing their reading skills, it is important to read the text with them. That way 
you will be ‘modelling’ reading and will help their development. Learners should be 
encouraged to read along with you or copy you where phrases are more complex. 
Phrases in the Learner’s Book are relatively short, but where there is more to read, 
these passages should be broken down into shorter phrases. Encourage learners to 
ask questions to clarify their understanding and enable more able learners to respond 
to these questions where appropriate. It is helpful to have some key words on posters 
or boards around the learning space if possible so that they get used to seeing them 
and become familiar with spellings. Learners could develop this collection as they 
progress through the unit.

The student competences
This unit presents many opportunities for communication and opportunities to 
think critically and creatively about different aspects of works of art.

Learners are asked to work in pairs and groups, so there are continuous opportunities 
for co-operation and teamwork also. This unit provides good opportunities to 
create roles in groups so that for example there is a writer, questioner, presenter 
and group leader. It is important in Primary 4 that the teacher continues to model 
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•	 By discussing the questions, they improve their critical thinking, creativity 
and innovation skills.

Expected answers 

i.	 Shakir

ii.	 Teaching

iii.	 Open-ended

iv.	 Open-ended

v.	 Open-ended

vi.	 an orphan

Individually
•	 Guide the learners do research from even the internet if possible and write 

a story of any artist they know or have heard about. (If not possible they 
should ask their parents or guardians.)

•	 Let them write the story of the artist even in two paragraphs.
•	 Let them present their work to the rest of the class.

Word attack
Use of ‘let us’

•	 Exhaustively explain to the learners the notes in the Learner’s book.
•	 Guide the learners to understand the language structures 
•	 Remind them that ‘Let us’ is used to express a suggestion or a request.
•	 Ask them to write their own suggestions using ‘let us’.

Use of ‘shall we’

•	 Remind  the learners that the  language structure they are going to use now 
is the use of ‘shall we’.

•	 Remind them that ‘shall we’ is used to express a suggestion also or a request 
but in a question form.

•	 Let them do the task in pairs using shall we
•	 Let them read their answers to the whole class.
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•	 Let them present their answers to the class. This will promote their 
communication skills.

Answers 

Expect varied answers since it is an open-ended activity. Provide guidance where 
necessary. 

Assessment opportunities
Observation

Observe how learners are working in their groups.

Are they able to co-operate and come up with a detailed research?
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Learning outcomes

Knowledge and 

understandings

Skills Attitudes

•	 Know and 
understand 
the vocabulary 
and language 
structures 
associated with 
social events.

•	 Speak clearly as they narrate 
events and retell stories on 
themes related to social 
events.

•	 Listen attentively and 
understand the main points 
and some detail of what has 
been said.

•	 Read simple texts relating 
to unfamiliar contexts 
independently and fluently.

•	 Write sequences of sentences 
relating to social events that 
extend ideas logically and 
where grammar is correct. 

•	 Choose words for variety 
and interest to convey the 
emotions felt.

•	 Communicate 
confidently.

•	 Appreciate the 
importance of 
politeness.

Contribution to the competences

Communication and 
Co-operation

In groups and to the class

Culture Through social conventions

Links to other subjects:
Social Studies

Life Skills: social events
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Assessment opportunities
Opportunities for all three forms of assessment are indicated for each of the activities:

•	 Observation
•	 Conversation 
•	 Product 

An outline of the learning
This unit will help learners to develop their vocabulary in relation to social events 
and politeness. The activities will help learners to understand the importance of 
politeness in their payam and other localities. 

There are many opportunities within this unit for learners to practise and improve 
their speaking and listening skills. There are many discussions to be held about 
social events and politeness and learners should be encouraged to communicate 
clearly and effectively in order to share their experiences and knowledge for the 
benefit of others. 

The activities listed here for this unit include some written texts, but the focus 
in on speaking and listening skills. It is possible however to find alternative and 
additional texts that describe social events and politeness. You may choose to set 
this as a research project or a homework activity for your learners in order for them 
to be able to compare sources of information and provide them with additional 
knowledge and understanding. A visitor should be invited into school to further 
illustrate and describe more about social events and politeness.

Using the Learner’s Book
There are both words and pictures in the Learner’s Book, and as your learners are 
developing their reading skills, it is important to read the text with them. That way 
you will be ‘modelling’ reading and will help their development. Learners should be 
encouraged to read along with you or copy you where phrases are more complex. 
Phrases in the Learner’s Book are relatively short, but where there is more to read, 
these passages should be broken down into shorter phrases. Encourage learners to 
ask questions to clarify their understanding and enable more able learners to respond 
to these questions where appropriate. It is helpful to have some key words on posters 
or boards around the learning space if possible so that they get used to seeing them 
and become familiar with spellings. Learners could develop this collection as they 
progress through the unit.
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In pairs
•	 Guide the learners to carefully study the picture in the Learner’s Book and 

try to say what they can see.
•	 Ask the learners to pay attention and not rush in just saying the answers.
•	 Give learners a chance to share their work to the whole class.
•	 Let them talk about the rules of the game. 

For example in netball:

i.	 Teams shall consist of seven players. There must be at least 5 players, one 
of whom must play centre, to enable the fixture to go ahead. 

ii.	 Substitutions can only be made at half time or when a player is injured. 
There is no limit to the number of substitutions that a team can make.If 
you start a match with five or six players but more members of your team 
arrive after the game has started, they must wait until the next centre pass 
before being allowed to join the game, etc.

•	 Explain to the learners that rules are important in sports because they provide 
an agreement of understanding to competition. They define what is allowed 
or not allowed to occur during situations on and off the court. Rules govern 
anything from wearing proper uniforms to how to keep score during games 
of different levels of competition. The importance of rules hence, cannot be 
overemphasised. 

Assessment opportunities
Observation

Observe groups of learners working together and consider how effectively they are 
co-operating with each other as they discuss the given questions.

Consider whether they are able to articulate their ideas effectively and whether they 
demonstrate creativity and imagination.















176

Expected answers 

1.	 Burial ceremony

2.	 Open-ended

3.	 He did not want to help his grandmother

4.	 The first woman to be elected as member of the county assembly in our 
county

5.	 “She was like a warm wind blowing over us all. She was as brave as a lion, was 
like a calming wind… was like a saint.” 

6.	 Hard working, kind, brave, loveable, caring 

(Encourage them to give reasons for their answer.)

Word attack
Individually

1.	 community

2.	 neighbours

3.	 nearby

4.	 patient

5.	 relatives

Assessment opportunities
Observation

Observe pairs of learners working together and consider how effectively they are 
co-operating with each other in order to give the correct answers to the questions.

Product

Read answers provided by the pupils and consider whether choices of answers are 
correct in the given contexts.
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•	 Ask the learners to role-play the dialogue in groups. This will promote co-
operation among them. 

•	 Let them read their answers to the whole class.

Individually

Answers 

1.	 Odoh’s

2.	 Open-ended

3.	 Appreciative, helpful (Accept any other answers)

4.	 Hard work, gratitude 

5.	 Open-ended

 

Word attack

Individually

Answers 

1.	 theatre

2.	  team

3.	 stadium

4.	 uniform

5.	 gown

 

 

Assessment opportunities
Observation

Listen as the learners act out the dialogue, assess whether they are able to properly 
connect what they are saying with the non-verbal aspects like gestures and facial 
expressions.

Product

Read the sentences written by the learners. Is there correct punctuation? Are the 
sentences grammatically correct? Do they make sense?
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4.	Main guests

5.	Ambulances and other vehicles

6.	Be careful what you eat at social gatherings.(Accept any other relevant 
answers)

7.	The policemen

8.	journalists

9.	food poisoning

10.	Open-ended.

 

Word attack 
Individually

Answers 

  Caterer -    A person provides food and drinks at parties.

  Medical officer- A doctor who treats sick people

  Police officer- A person who maintains peace and order.

  Aroma – Pleasant noticeable smell of food or something

 

Assessment opportunities
Observation

Observe pairs of learners working together and consider how effectively they are 
co-operating with each other in order to give the correct answers to the questions.

Product

Read answers provided by the pupils and consider whether choices of answers are 
correct in the given contexts.
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In groups
•	 Guide learners to discuss ways of showing politeness.
•	 You can divide this into two categories i.e. actions and words that show 

politeness.
•	 Guide them to come up with a poster on politeness.

Assement opportunities
Product

Look at the posters made by each learners. Are they eye-catching and comprehensive?




