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FOREWORD

I am delighted to present to you this Teacher’s Guide, which is developed by the Ministry 
of General Education and I nstruction based on the new South Sudan National Curriculum. 
The National Curriculum is a learner-centered curriculum that aims to meet the needs and 
aspirations of the new nation. In particular, it aims to develop (a) Good citizens; (b) successful 
lifelong learners; (c) creative, active and productive individuals; and (d) Environmentally 
responsible members of our society. This textbook, like many others, has been designed to 
contribute to achievement of these  noble aims. It has been revised thoroughly by our Subject 
Panels, is deemed to be fit for the purpose and has been recommended to me for approval. 
Therefore, I hereby grant my approval. This Teacher’s Guide shall be used to facilitate learning 
for learners in all schools of the Republic of South Sudan, except international schools, with 
effect from 4th February, 2019.

I am deeply grateful to the  staff of the Ministry of General Education and Instruction, 
especially Mr Michael Lopuke Lotyam Longolio, the Undersecretary of the Ministry, the staff 
of the Curriculum Development Centre, under the supervision of Mr Omot Okony Olok, the 
Director General for Quality Assurance and Standards, the Subject Panelists, the Curriculum 
Foundation (UK), under the able leadership of Dr Brian Male, for providing professional 
guidance throughout the process of the development of National Curriculum, school textbooks 
and Teachers ’ Guides forthe Republic of South Sudan since 2013. I wish to thank UNICEF South 
Sudan for managing the project funded by the Global Partnership in Education so well and 
funding the development of the National Curriculum, the new textbooks and Teachers’ Guides. 
I am equally grateful for the support provided by Mr Tony Calderbank, the former Country 
Director of the British Council, South Sudan; Sir Richard Arden, Senior Education Advisor of 
DfID, South Sudan. I thank Longhorn and Mountain Top publishers in Kenya for working closely 
with the Ministry, the Subject Panels, UNICEF and the Curriculum Foundation UK to write the 
new textbooks. Finally, I thank the former Ministers of Education, Hon. Joseph Ukel Abango 
and Hon. Dr John Gai Nyuot Yoh, for supporting me, in my role as the Undersecretary, to 
lead the Technical Committee to develop and complete the consultations on the new National 
Curriculum Framework by 29 November 2013.

The Ministry of General Education and Instruction, Republic of South Sudan, is most grateful 
to all these key stakeholders for their overwhelming support to the design and development of 
this historic South Sudan National Curriculum. This historic reform in South Sudan’s education 
system is intended to benefi t the people of South Sudan, especially the children and youth and 
the future generations. It shall enhance the quality of education in the country to promote 
peace, justice, liberty and prosperity for all. I urge all Teachers to put this textbook to good 
use.                      

May God bless South Sudan. May He help our Teachers to  inspire, educate and transform the 
lives of all  the children and youth of South Sudan.

Deng Deng Hoc Yai, (Hon.)

Minister of General Education and Instruction, Republic of South Sudan
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Organisation of the units

Each unit consists of the following:

1. Unit heading 

2. Learning outcomes

3. Contribution to the competences 

4. Links to other subjects

5. Links to cross-cutting issues

6. Links to values and attitudes

7. Key inquiry questions

8. Suggested assessment opportunities

9. Learning activities

Development of vocabulary

The following activities will enable you help the learners to not only develop and 
grasp new words in English but also have fun while learning the language.

• At the beginning of each unit all the key words for each activity should be 
displayed in the environment, used and referred to during the teaching of the 
units. 

• At the beginning and end of lessons correctly model the new words you have 
taught, have the learners repeat them in their own language and in English.

• Label classroom areas, and items then refer to these during the teaching of the 
activities.

• If possible, each day model all the words and ask the learners to say them again; 
they can repeat the words to themselves, their partners or the whole class. 
Encourage learners to use the words beyond the classroom set up.

• Regularly reinforce frequently used expressions like instructional phrases for 
example: write down, point at, draw, greetings such as hello, good morning, 
polite words such as please, thank you, sorry.

• In addition to the above it will be beneficial at the end of each unit to play the 
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following vocabulary games to reinforce vocabulary development:

a.  Chinese whispers

i. Ask learners to form a circle. 

ii. In turns, each to think of a word they know in English and then whisper it to 
the person next to them. 

iii. The last person says what the word is. Then he/she whispers another word 
and the process continues until everyone has a chance to say his or her own 
word.

b.  Memory games

i. Place flashcards around the classroom. 

ii. In turns, ask learners to point at the correct flashcards when a word or words 
related to it are mentioned.

iii. If the class is spacious the learners could run to the correct part of the room 
and stand next to the relevant flashcard.

c.  Miming games

i. Divide the class into two teams. One player from each team comes to the 
front of the class and sits with their back to the board. Tell the two players 
not to look round at the board. 

ii. Write three words on the board behind the two players. Make sure it is 
possible to mime all the words.

iii. When you say ‘go’, the two teams start miming the first word to the players 
sat at the front of the class.

iv. The first player to correctly guess the word wins a point for their team.

v. The two teams then start miming the second word and so on.

vi. When all three words have been guessed correctly or the two players give up, 
two new players come to the front and three new words are written on the 
board.

vii. Play continues until everyone has had a turn guessing the mimes.

viii.The team with the most points at the end of the game is the winner.
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ix. As a variation, have the teams take it in turns to play and set a time limit of 
one minute for the player to guess the three words on the board.

d. Who am I? 

i. In turns, let the learners say something about the particular topic that you 
will be learning at this time and the others to try and guess what it is that he 
or she is talking about. 

ii. The person who is able to guess right to be appreciated and clapped for.

e. Beat the clock

i. This game requires learners to perform a given tasks within a certain time 
limit. 

ii. In groups ask learners to say a given number of words relating to a given 
topic that you have taught.

iii. Tell them their time limits and ensure they strictly adhere to it

iv. The points to be awarded to each group depending on the number of words 
each group were able to give within the specified time limits.

Question words

Question words are words useds to ask a question such as what, when, where, who, 
whom, why and how. They are sometimes called wh-words. 

Model how to ask questions to the learners. Through modelling, they will be able 
to copy your phrases and your facial expressions when they ask questions. For 
example, when you greet the learners always include a simple question like: ‘How 
are you? Or what did you do after school yesterday?’ Encourage the learners to ask 
their classmates or other people when they meet. 

Ensure that there are question words on charts around the learning environment. 
For example: 

1. Who is your friend?

2. Where do you live?

3. Why are you late?

4. Which is better- this one or that one?
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5. How many days are there in a week?

6. What are you doing?

7. When are you going home? 

Strategies to support reading:

Encourage learners to use the following strategies if they get stuck on a word:

• Sound out the word to read 

• Read word in chunks and blend together

• Use initial letter and think of a word that makes sense

• Look carefully at the word, ‘do I know it?’

• Read on then re-read and have a sensible guess, then check it makes sense.

Strategies to understand the text:

• Re-read the text

• What do I already know about this

• Use context clues

• Infer meaning – read between the lines

• Think aloud – talk through it

• Locate key words

• Make predictions – think, pair, share

• Use word attack strategies

• Re-read to check understanding
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Learning outcomes

Knowledge and 

understandings

Skills Attitudes

• Understand the 
main points and 
some details from 
a spoken passage 
about polite 
language

• Understand 
instructions about 
themselves

• Speak clearly and 
fluently using 
polite language

• Express opinions 
orally about 
stories, poems

• Develop ideas 
about polite 
language in 
sequences 

• Show confidence in 
speaking to different 
people in different 
situations about polite 
language

Contribution to the competencies: 
Communication and Co-operation: Enhanced through role-play

Links to other subjects: 
Life Skills:  polite greetings

Peace Education: Engage in common activities

Key inquiry questions:

How do we show politeness at home, in school and in the community?

Why is it important to be polite? 

Assessment opportunities
Opportunities for all three forms of assessment are indicated for most of the activities:

• Observation
• Conversation 
• Product 
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An outline of the learning
This unit will help learners develop their vocabulary in relation to politeness. The 
activities will help learners to practise politeness, talk about their view of politeness, 
value of politeness and allow them to explore ways of showing politeness at home, 
in school and in the immediate community.

Learners will also be given opportunity to listen to and practise telling stories. Sing 
songs and recite poems about polite language. They will be exposed to rhymes, 
dialogues, role-play and games that help them develop polite language. 

Learners will be encouraged to share what they will have learnt about politeness to 
the families and communities.

Using the learner’s book 
There are both words and pictures in the Learner’s Book, and as your learners are 
just beginning to learn English, it is important to read the text for them and they 
repeat after you. That way you will be ‘modelling’ pronunciation, speech and will 
help their development.

Learners should be encouraged to repeat after you and do things in a similar way as 
you have done. Phrases in the learner’s book are relatively short and easy to learn. 
Ask the learners probing questions to assess their understanding and allow more 
able learners to respond to these questions where appropriate.

It is helpful to have some key words in English with an equal translation of the 
national language on posters or boards around the learning space so that they 
get used to seeing them and become familiar with the words. If possible, pictures 
can accompany the words. Learners could develop this collection as they progress 
through the unit.

The learner competencies 
This unit presents many opportunities for communication and opportunities to 
think critically and creatively about different aspects politeness. Learners are asked 
to work in pairs and groups, so there are continuous opportunities for co-operation 
and teamwork also. This unit provides good opportunities to create roles in groups 
so that for example there is a questioner, presenter and group leader. It is important 
in Primary 2 that the teacher models good communication skills, describing where 
appropriate features of good communication such as the use of open questions, 
active listening, correct grammar use and good body language. The activities provide 
a variety of ways to instil politeness in the young learners. The subject matter will 
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ever did (they can say in their national language) to show kindness and one 
polite word learnt in English so far.

• Remind them that before speaking to someone about anything it is important 
to greet them first using phrases like Good morning, Good afternoon, good 
evening depending on the time of the day as taught in Primary One. That shows 
politeness.

• Ask the leaners to look at the pictures given in the Learner’s Book. Let them 
say what they can see in relation to politeness (they can say in their national 
language). 

• Let the learners listen as you read and say the sentences of the conversation 
given. Explain to them in their national language what the conversation is about.

In pairs
•  they can role-play to the class in turns as they try and speak the words. 

Encourage them to use their own names.
• Correct the learners’ pronunciation accordingly.

In groups
• let the learners get into small groups. Let one pretend to be borrowing a 

rubber from his or her friend. Let the learners act out using some of the key 
words. (They should greet each other first.)

• Let the learners in turns act the above role-play to the class.

Assessment opportunities
Conversation

Listen to learners when they say the sentences after you. Note their pronunciation 
and correct accordingly. Check if they understand the dialogue.

Note the tone of the learners when they act out the conversation and role-play 
before the class.

Observation

Observe the learners as they role-play the action in the dialogue and using other 
items in the group. Can they borrow the items politely using the correct tone and 
English words?
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• Depending on the learners’ abilities, guide them to make a word bank book and 
add the words for future reference.

GENERAL NOTE: Throughout the unit, the teacher is encouraged to allow learners 
to hold discussions in national language while at the same time explaining to them 
concepts in national language. This should be applied throughout the book since the 
medium of learning in P1-P3 is national languages. However, this being the learning 
of English language, emphasis should be that learners are able to pick the key words 
in English, comprehend and make simple sentences in English and this should keep 
advancing as learners progress.

Play vocabulary games
At the end of the unit, play any or a combination of these games with the learners 
to reinforce vocabulary learnt. These games are fully explained on pages 2-3 of 
this Teacher’s Guide under Introduction. Refer for details.

a.  Chinese whispers

b.  Memory games

c.  Miming games

d.  Who am I? 

e.  Beat the clock
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Learning outcomes

Knowledge and 

understandings

Skills Attitudes

• Understand the 
main points and 
some details from 
a spoken passage 
made – up of 
familiar language 
in simple sentences 
about myself

• Listen to and follow 
instructions about 
themselves

• Speak clearly 
about their selves

• Express opinions 
about stories, 
poems etc.

• Develop ideas 
about myself in 
sequences orally

• Form letters 
accurately and 
consistent in size

• Spell some simple 
words correctly

• Show confidence in 
speaking to different 
people in different 
situations about myself

Contribution to the competencies: 
Communication and Co-operation: Discussion in groups

Peace Education

Key inquiry questions

• What are the things you like?

• What are those things that you don’t like?

• How can we differentiate emotions? 

Assessment opportunities

Opportunities for all three forms of assessment are indicated for most of the activities:

• Observation
• Conversation 
• Product 
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An outline of the learning

This unit will help learners develop their vocabulary in relation to myself. The 
activities will help learners to practise talking about the things they like, the things 
they do not like and differentiating emotions.

Learners will also be given opportunity to listen to and practise telling stories. Sing 
songs and recite poems about myself. They will be exposed to rhymes, dialogues, 
role-play and games that help them develop polite language. 

Learners will be encouraged to apply whatever they will have learnt outside the 
classroom and develop the life-long learning attitude.

Using the learner’s book 

There are both words and pictures in the Learner’s Book, and as your learners are 
just beginning to learn English, it is important to read the text for them and they 
repeat after you. That way you will be ‘modelling’ pronunciation, speech and will 
help their development.

Learners should be encouraged to repeat after you and do things in a similar way as 
you have done. Phrases in the learner’s book are relatively short and easy to learn. 
Ask the learners probing questions to assess their understanding and allow more 
able learners to respond to these questions where appropriate.

It is helpful to have some key words in English with an equal translation of the 
national language on posters or boards around the learning space so that they 
get used to seeing them and become familiar with the words. If possible, pictures 
can accompany the words. Learners could develop this collection as they progress 
through the unit.

The learner competencies 

This unit presents many opportunities for communication and opportunities to 
think critically and creatively about different aspects of themselves. Learners are 
asked to work in pairs and groups, so there are continuous opportunities for 
co-operation and teamwork also. This unit provides good opportunities to create 
roles in groups so that for example there is a questioner, presenter and group leader. 
It is important in Primary 2 that the teacher models good communication skills, 
describing where appropriate features of good communication such as the use of 
open questions, active listening, correct grammar use and good body language. 
The activities provide a variety of ways to instil accommodative hearts in the young 
learners. The subject matter will also deepen the learners’ understanding of the 
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Assessment opportunities

Conversation

Talk to the learners about the new words learnt in this unit. Do they seem to 
understand the meaning of these words? Can they use these words in different 
contexts and construct accurate sentences using them?

Play vocabulary games
At the end of the unit, play any or a combination of these games with the learners 
to reinforce vocabulary learnt. These games are fully explained on pages 2-3 of this 
Teacher’s Guide under Introduction. Refer for details.

a.  Chinese whispers

b.  Memory games

c.  Miming games

d.  Who am I? 

e.  Beat the clock

Play vocabulary games
At the end of the unit, play any or a combination of these games with the learners 
to reinforce vocabulary learnt. These games are fully explained on pages 2-3 of 
this Teacher’s Guide under Introduction. Refer for details.

a.  Chinese whispers

b.  Memory games

c.  Miming games

d.  Who am I? 

e.  Beat the clock
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Learning outcomes

Knowledge and 

understandings

Skills Attitudes

• Understand the 
main points and 
some details from 
a spoken passage 
made up of familiar 
language

• Listen to and follow 
instructions about 
their schools

• Speak clearly about 
their school

• Express opinions 
about poem, stories 
and nonfictions related 
to school

• Develop ideas about 
our school in sequence 
of oral sentences

• Form letters accurately 
and consistent in size 

• Spell simple words 
correctly

• Gain confidence in 
speaking to different 
people in different 
occasions about 
their school

Contribution to the competencies: 
Communication and Co-operation: Role plays and discussions

Social Studies: The aspect of man and its surroundings

Life skills: talk about likes and dislikes

Key inquiry questions

• What makes your school different from other school? (Location, Badge, 
Uniform etc.)

• How does the community around your school benefit from your school? 

Assessment opportunities

Opportunities for all three forms of assessment are indicated for most of the activities:

• Observation
• Conversation 
• Product 
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An outline of the learning

This unit will help learners develop their vocabulary to talk about their school. The 
activities will help learners to practise talking about their likes and dislikes and think 
how they would describe the school to others.

Learners will hold discussions to differentiate their school from others and talk 
about how school benefits their communities.

Learners will also be given opportunity to listen to and practise telling stories. Sing 
songs and recite poems about school. They will be exposed to rhymes, dialogues, 
role-play and games about schools and talk about the differences between those 
schools and their own. 

Learners will retell stories about their school and its community. Individually, they 
will draw and paint pictures of their school and its community. 

Using the learner’s book 

There are both words and pictures in the learner’s book, and as your learners are just 
beginning to learn English, it is important to read the text for them and they repeat 
after you. That way you will be ‘modelling’ pronunciation, speech and will help their 
development.

Learners should be encouraged to repeat after you and do things in a similar way as 
you have done. Phrases in the learner’s book are relatively short and easy to learn. 
Ask the learners probing questions to assess their understanding and allow more 
able learners to respond to these questions where appropriate.

It is helpful to have some key words in English with an equal translation of the 
national language on posters or boards around the learning space so that they 
get used to seeing them and become familiar with the words. If possible, pictures 
can accompany the words. Learners could develop this collection as they progress 
through the unit.

The learner competencies 

This unit presents many opportunities for communication and opportunities 
to think critically and creatively about different aspects of a school. Learners are 
asked to work in pairs and groups, so there are continuous opportunities for co-
operation and teamwork also. This unit provides good opportunities to create roles 
in groups so that for example there is a questioner, presenter and group leader. 
It is important in Primary 2 that the teacher models good communication skills, 
describing where appropriate features of good communication such as the use of 
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Play vocabulary games
At the end of the unit, play any or a combination of these games with the learners 
to reinforce vocabulary learnt. These games are fully explained on pages 2-3 of 
this Teacher’s Guide under Introduction. Refer for details.

a.  Chinese whispers

b.  Memory games

c.  Miming games

d.  Who am I? 

e.  Beat the clock
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Learning outcomes

Knowledge and 

understandings

Skills Attitudes

• Understand the 
main points and 
some details from 
a spoken passage 
about our home and 
the neighbourhood

• Listen to and follow 
instructions about 
our home and 
neighbourhood

• Speak clearly about 
their homes and 
neighbourhood 

• Express opinions 
about poems and 
stories

• Develop ideas about 
our home in sequence 
of sentences orally 
about our home and 
neighbourhood

• Form letters accurately 
and consistent in size 

• Spell simple words 
correctly

• Gain confidence to 
speaking to different 
people in different 
occasions

Contribution to the competencies: 
Communication, Co-operation and Culture Heritage: Discussion of family issues 

Key inquiry questions

• Who are the people in your home?

• What activities do you do at home?

• How do your neighbours benefit from home?

Assessment opportunities

Opportunities for all three forms of assessment are indicated for most of the activities:

• Observation
• Conversation 
• Product 
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An outline of the learning

This unit will help learners develop their vocabulary in relation to our home. The 
activities will help learners to talk about people at home, activities at home and how 
their homes fit within the community.

Learners will also be given opportunity to listen to and practise telling stories. Sing 
songs and recite poems about our home. They will be exposed to rhymes, dialogues, 
role-play and games that help them talk about our home. 

Learners will be encouraged to identify how their neighbours benefit from their 
homes.

Using the Learner’s Book 

There are both words and pictures in the Learner’s Book, and as your learners are 
just beginning to learn English, it is important to read the text for them and they 
repeat after you. That way you will be ‘modelling’ pronunciation, speech and will 
help their development.

Learners should be encouraged to repeat after you and do things in a similar way as 
you have done. Phrases in the Learner’s Book are relatively short and easy to learn. 
Ask the learners probing questions to assess their understanding and allow more 
able learners to respond to these questions where appropriate.

It is helpful to have some key words in English with an equal translation of the 
national language on posters or boards around the learning space so that they 
get used to seeing them and become familiar with the words. If possible, pictures 
can accompany the words. Learners could develop this collection as they progress 
through the unit.

The learner competencies 

This unit presents many opportunities for communication and opportunities to 
think critically and creatively about different aspects of a home. Learners are asked 
to work in pairs and groups, so there are continuous opportunities for co-operation 
and teamwork also. This unit provides good opportunities to create roles in groups 
so that for example there is a questioner, presenter and group leader. It is important 
in Primary 2 that the teacher models good communication skills, describing where 
appropriate features of good communication such as the use of open questions, 
active listening, correct grammar use and good body language. The activities provide 
a variety of ways to instil politeness in the young learners. The subject matter will 
also deepen the learners’ understanding of the South Sudan Culture and Identity by 
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Assessment opportunities

Conversation

Talk to the learners about the new words learnt in this unit. Do they seem to 
understand the meaning of these words? Can they use these words in different 
contexts and construct accurate sentences using them?

Product 

Consider the words identified by the learners. Were they able to identify all the 
words? Remind them of the ones they may have forgotten.

Play vocabulary games
At the end of the unit, play any or a combination of these games with the learners 
to reinforce vocabulary learnt. These games are fully explained on pages 2-3 of 
this Teacher’s Guide under Introduction. Refer for details.

a.  Chinese whispers

b.  Memory games

c.  Miming games

d.  Who am I? 

e.  Beat the clock
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Learning outcomes

Knowledge and 

understandings

Skills Attitudes

• Understand main 
points and some 
details from a 
spoken passage 
about economic 
activities in our 
community

• Listen to and follow 
instructions on 
economic activities 
in our community

• Speak clearly about 
economic activities

• They should also express 
opinion about stories, 
poems etc.

• Develop ideas about 
activates e.g. farming in 
sequences of sentences 

• Form letters accurately 
and consistent in size 

• Spell simple words 
correctly

• Show increasing 
confidence in 
speaking to 
different people 
in different 
occasions on 
economic 
activities in our 
communities

Contribution to the competencies: 
Communication and Co-operation: Role-play, reciting rhymes, listening to and 
telling stories 

Links to other subjects:
Social Studies & TVET: Spelling out a way of earning a living

Life Skills: economic roles
Key inquiry questions
• What are the main economic activities people do in your community?

• How do the activities benefit the people in your community?

Assessment opportunities

Opportunities for all three forms of assessment are indicated for most of the activities:

• Observation
• Conversation 
• Product 
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An outline of the learning

This unit will help learners develop their vocabulary in relation to economic 
activities in their community. The activities will help learners to talk about the 
various economic activities in their community and how they are of benefit to the 
community.

Learners will also be given an opportunity to listen to and practise telling stories. 
Sing songs and recite poems about economic activities. They will be exposed to 
rhymes, dialogues, role-play and games that help them understand the economic 
activities further. 

Learners will be encouraged to apply whatever they will have learnt outside the 
classroom and develop the life-long learning attitude.

Using the Learner’s Book 

There are both words and pictures in the Learner’s Book, and as your learners are 
just beginning to learn English, it is important to read the text for them and they 
repeat after you. That way you will be ‘modelling’ pronunciation, speech and will 
help their development.

Learners should be encouraged to repeat after you and do things in a similar way as 
you have done. Phrases in the learner’s book are relatively short and easy to learn. 
Ask the learners probing questions to assess their understanding and allow more 
able learners to respond to these questions where appropriate.

It is helpful to have some key words in English with an equal translation of the 
national language on posters or boards around the learning space so that they 
get used to seeing them and become familiar with the words. If possible, pictures 
can accompany the words. Learners could develop this collection as they progress 
through the unit.

The learner competencies 

This unit presents many opportunities for communication and opportunities to 
think critically and creatively about different aspects of economic activities. Learners 
are asked to work in pairs and groups, so there are continuous opportunities for 
co-operation and teamwork also. This unit provides good opportunities to create 
roles in groups so that for example there is a questioner, presenter and group leader. 
It is important in Primary 2 that the teacher models good communication skills, 
describing where appropriate features of good communication such as the use of 
open questions, active listening, correct grammar use and good body language. 
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Learning outcomes

Knowledge and 

understandings

Skills Attitudes

• Understand the 
main points and 
some details from 
a spoken passage 
about health and 
hygiene

• Listen to and 
follow instruction 
on health and 
hygiene

• Speak clearly about health 
and hygiene

• Express opinions about 
stories and poems

• Develop ideas orally in 
logical sequence about 
health and hygiene

• Form letters accurately and 
consistent in size 

• Spell simple words 
correctly

• Recognise, understand and 
read out familiar words in 
simple contexts

• Use knowledge of letters 
and sounds to read words 
and establish meaning

• Show increasing 
confidence in 
speaking to 
different people on 
different occasions 
about health and 
hygiene 

Contribution to the competencies: 
Communication and Co-operation: Role-plays, singing, reciting rhymes 

Links to other subjects:
Science: Health and hygiene

Peace Education: co-operate within group

Life skills: discuss healthy living issues

Key inquiry questions
• What are the different parts of the body?

• What are the different functions of these body parts?

• How can we practise basic hygiene at home and in school?
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Assessment opportunities

Opportunities for all three forms of assessment are indicated for most of the activities:

• Observation
• Conversation 
• Product 
An outline of the learning

This unit will help learners develop their vocabulary in relation to health and hygiene. 
The activities will help learners to learn about parts of the body, the functions of 
those parts of the body and how to practise basic hygiene at home and at school.

Learners will also be given opportunity to listen to and practise telling stories. Sing 
songs and recite poems about parts of the body. They will be exposed to rhymes, 
dialogues, role-play and games that help them practise health and hygiene. 

Learners will be encouraged to share what they will have learnt about health and 
hygiene to the families and communities.

Using the Learner’s Book 

There are both words and pictures in the Learner’s Book, and as your learners are 
just beginning to learn English, it is important to read the text for them and they 
repeat after you. That way you will be ‘modelling’ pronunciation, speech and will 
help their development.

Learners should be encouraged to repeat after you and do things in a similar way as 
you have done. Phrases in the learner’s book are relatively short and easy to learn. 
Ask the learners probing questions to assess their understanding and allow more 
able learners to respond to these questions where appropriate.

It is helpful to have some key words in English with an equal translation of the 
national language on posters or boards around the learning space so that they 
get used to seeing them and become familiar with the words. If possible, pictures 
can accompany the words. Learners could develop this collection as they progress 
through the unit.

The learner competencies 

This unit presents many opportunities for communication and opportunities to 
think critically and creatively about different aspects of health and hygiene. Learners 
are asked to work in pairs and groups, so there are continuous opportunities for 
co-operation and teamwork also. This unit provides good opportunities to create 























81

Play vocabulary games
At the end of the unit, play any or a combination of these games with the learners 
to reinforce vocabulary learnt. These games are fully explained on pages 2-3 of 
this Teacher’s Guide under Introduction. Refer for details.

a.  Chinese whispers

b.  Memory games

c.  Miming games

d.  Who am I? 

e.  Beat the clock
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Learning outcomes

Knowledge and 

understandings

Skills Attitudes

• Understand the 
main points and 
some details 
from a spoken 
passage about 
nutrition

• Listen to 
and follow 
instructions on 
feeding habits

• Speak clearly to different 
people in different 
occasions about nutrition

• Express opinions orally 
clearly about poems, stories 
etc.

• Develop ideas about 
nutrition in logical 
sequence

• Recognise, understand and 
read out familiar words in 
simple contexts

• Use knowledge of letters 
and sounds to read words 
and establish meaning

• Form letters accurately and 
consistent in size 

• Spell simple words 
correctly

• Show confidence 
in speaking to 
different people in 
different occasion 
about nutrition

Contribution to the competencies: 
Communication and Co-operation: Developed through acting dialogues, story-
telling and solving riddles

Links to other subjects:
Social Studies: Staple food of different communities

Science: Advocate for balance feeding

Life Skills: discuss healthy living issues
Key inquiry questions
• What are the different types of food we eat?

• How can we practise healthy eating?

• What are the effects of poor eating?
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Assessment opportunities

Opportunities for all three forms of assessment are indicated for most of the activities:

• Observation

• Conversation 

• Product 

An outline of the learning

This unit will help learners develop their vocabulary in relation to nutrition. The 
activities will help learners to learn about types of foods, healthy eating habits and 
the effects of poor feeding. The activities will also enable them to list foods they have 
eaten through the week.

Learners will also be given opportunity to listen to and practise telling stories, sing 
songs and recite poems about nutrition. They will be exposed to rhymes, dialogues, 
role-play and games that help them practise health living. 

Learners will be encouraged to share what they will have learnt about nutrition to 
their families and communities.

Using the Learner’s Book 

There are both words and pictures in the Learner’s Book, and as your learners are 
just beginning to learn English, it is important to read the text for them and they 
repeat after you. That way you will be ‘modelling’ pronunciation, speech and will 
help their development.

Learners should be encouraged to repeat after you and do things in a similar way as 
you have done. Phrases in the learner’s book are relatively short and easy to learn. 
Ask the learners probing questions to assess their understanding and allow more 
able learners to respond to these questions where appropriate.

It is helpful to have some key words in English with an equal translation of the 
national language on posters or boards around the learning space so that they 
get used to seeing them and become familiar with the words. If possible, pictures 
can accompany the words. Learners could develop this collection as they progress 
through the unit.

The learner competencies 

This unit presents many opportunities for communication and opportunities to 
think critically and creatively about different aspects of nutrition. Learners are asked 
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Assessment opportunities

Conversation

Talk to the learners about the new words learnt in this unit. Do they seem to 
understand the meaning of these words? Can they use these words in different 
contexts and construct accurate sentences using them?

Product 

Consider the words identified by the learners. Were they able to identify all the 
words? Remind them of the ones they may have forgotten.

Play vocabulary games
At the end of the unit, play any or a combination of these games with the learners 
to reinforce vocabulary learnt. These games are fully explained on pages 2-3 of 
this Teacher’s Guide under Introduction. Refer for details.

a.  Chinese whispers

b.  Memory games

c.  Miming games

d.  Who am I? 

e.  Beat the clock
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Learning outcomes

Knowledge and 

understandings

Skills Attitudes

• Understand the 
main points and 
some details from 
a spoken passage 
about animals, 
birds, insects and 
plant found in 
our environment

• They should 
also discuss the 
usefulness of the 
environment to 
us

• Speak clearly and fluently 
about our environment 

• Express opinions in stories, 
songs, and riddles related 
to our environment

• Communicate meanings 
through speaking about 
our environment

• Recognise, understand and 
read out familiar words in 
simple contexts

• Use knowledge of letters 
and sounds to read words 
and establish meaning

• Form letters accurately and 
consistent in size 

• Spell simple words 
correctly

• Gain confidence 
in speaking to 
different people in 
different situation 
about our 
environment 

Contribution to the competencies: 
Communication and Co-operation: Discussions, role-plays, drama, singing and 
story-telling

Links to other subjects:
• Social Studies and Science: Living things around us

• Environment and sustainability: the importance of caring for the 
environment

Key inquiry questions
• What are the common animals, birds, insects and plants in our environment?

• How can we help conserve the variety of life around us?
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Assessment opportunities

Opportunities for all three forms of assessment are indicated for most of the activities:

• Observation
• Conversation 
• Product 
An outline of the learning

This unit will help learners develop their vocabulary in relation to our environment. 
The activities will help learners to talk about the common animals, birds, insects and 
plants in their environment. Learners will also walk around the local environment 
and learn to name common plants and wildlife. 

Learners will be given opportunity to listen to and practise telling stories, sing songs 
and recite poems about our environment. They will be exposed to rhymes, dialogues, 
role-play and games that help them understand about the dangers our environment 
is in and how to conserve it. 

Learners will be encouraged to apply whatever they will have learnt outside 
the classroom and develop the life-long learning attitude about environmental 
sustainability.

Using the Learner’s Book 

There are both words and pictures in the Learner’s Book, and as your learners are 
just beginning to learn English, it is important to read the text for them and they 
repeat after you. That way you will be ‘modelling’ pronunciation, speech and will 
help their development.

Learners should be encouraged to repeat after you and do things in a similar way as 
you have done. Phrases in the Learner’s Book are relatively short and easy to learn. 
Ask the learners probing questions to assess their understanding and allow more 
able learners to respond to these questions where appropriate.

It is helpful to have some key words in English with an equal translation of the 
national language on posters or boards around the learning space so that they 
get used to seeing them and become familiar with the words. If possible, pictures 
can accompany the words. Learners could develop this collection as they progress 
through the unit.
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Assessment opportunities

Conversation

Talk to the learners about the new words learnt in this unit. Do they seem to 
understand the meaning of these words? Can they use these words in different 
contexts and construct accurate sentences using them?

Product 

Consider the words identified by the learners. Were they able to identify all the 
words? Remind them of the ones they may have forgotten.

Play vocabulary games
At the end of the unit, play any or a combination of these games with the learners 
to reinforce vocabulary learnt. These games are fully explained on pages 2-3 of 
this Teacher’s Guide under Introduction. Refer for details.

a.  Chinese whispers

b.  Memory games

c.  Miming games

d.  Who am I? 

e.  Beat the clock





106

Learning outcomes

Knowledge and 

understandings

Skills Attitudes

• Understand the 
main points and 
some details from 
a spoken passage 
made up of 
familiar language 
in simple context

• Speak clearly and fluently 
to different people in 
different occasion on 
matters related to games 
and sports

• Express opinion orally 
about songs, poems, stories 
etc.

• Develop ideas in logical 
sequence about games and 
sports

• Recognise, understand and 
read out familiar words in 
simple contexts

• Use knowledge of letters 
and sounds to read words 
and establish meaning

• Form letters accurately and 
consistent in size 

• Spell simple words 
correctly

• Show increasing 
confidence in 
speaking to 
different people 
and in different 
occasions

Contribution to the competencies: 
Communication and Co-operation: Playing, singing, reciting rhymes, role-playing 
etc.

Links to other subjects:
• Physical Education: Promotes games and sports

• Life Skills: healthy living

Key inquiry questions
• Which games do you like most?

• What materials do you need for making play equipment?

• What are the good playing habits?
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Assessment opportunities

Opportunities for all three forms of assessment are indicated for most of the activities:

• Observation
• Conversation 
• Product 
An outline of the learning

This unit will help learners develop their vocabulary to talk about sports and games. 
The activities will help learners to practise talking about their favourite games, their 
feelings towards different games and good habits to observe while playing.

Learners will be given an opportunity to play different games and use English during 
playing to practise use of language.

Learners will also be given opportunity to listen to and practise telling stories. Sing 
songs and recite poems about games. They will be exposed to rhymes, dialogues, 
role-play and games about various or even their favourite games.

Learners will retell stories about their favourite games. Individually, they will draw 
and paint themselves playing their favourite games.

Using the Learner’s Book 

There are both words and pictures in the Learner’s Book, and as your learners are 
just beginning to learn English, it is important to read the text for them and they 
repeat after you. That way you will be ‘modelling’ pronunciation, speech and will 
help their development.

Learners should be encouraged to repeat after you and do things in a similar way as 
you have done. Phrases in the learner’s book are relatively short and easy to learn. 
Ask the learners probing questions to assess their understanding and allow more 
able learners to respond to these questions where appropriate.

It is helpful to have some key words in English with an equal translation of the 
national language on posters or boards around the learning space so that they 
get used to seeing them and become familiar with the words. If possible, pictures 
can accompany the words. Learners could develop this collection as they progress 
through the unit.
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Learning outcomes

Knowledge and 

understandings

Skills Attitudes

• Understand the 
main points and 
some details from 
a spoken passage 
about accidents 
and safety

• Listen to 
and follow 
instruction about 
accidents and 
safety

• Speak clearly about 
accidents and safety

• Express opinion orally 
about songs, poems, stories 
etc.

• Develop ideas orally in 
logical sequence about 
accidents and safety

• Recognise, understand and 
read out familiar words in 
simple contexts

• Use knowledge of letters 
and sounds to read words 
and establish meaning

• Form letters accurately and 
consistent in size 

• Spell simple words 
correctly

• Show increasing 
confidence in 
speaking to 
different people in 
different occasions 
about accidents 
and safety.

Contribution to the competencies: 
Communication and Co-operation: Role-play, drama, singing, reciting rhymes 
and poems

Links to other subjects:
• Science: Topics on accidents and safety

• Life Skills:  safety

Key inquiry questions:
• What are the causes of common accidents in our community?

• How can we avoid accidents?

• What is first aid?
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Assessment opportunities

Opportunities for all three forms of assessment are indicated for most of the activities:

• Observation
• Conversation 
• Product 
An outline of the learning

This unit will help learners develop their vocabulary in relation to accidents and 
safety. The activities will help learners to talk about causes of accidents, common 
accidents, how to avoid accidents and how to give first aid.

Learners will also be given opportunity to listen to and practise telling stories. Sing 
songs and recite poems about accidents and safety. They will be exposed to rhymes, 
dialogues, role-play and games that help them learn how to be safe. 

Learners will be encouraged to identify how they can avoid accidents in school, at 
home and in their communities.

Using the Learner’s Book 

There are both words and pictures in the learner’s book, and as your learners are just 
beginning to learn English, it is important to read the text for them and they repeat 
after you. That way you will be ‘modelling’ pronunciation, speech and will help their 
development.

Learners should be encouraged to repeat after you and do things in a similar way as 
you have done. Phrases in the learner’s book are relatively short and easy to learn. 
Ask the learners probing questions to assess their understanding and allow more 
able learners to respond to these questions where appropriate.

It is helpful to have some key words in English with an equal translation of the 
national language on posters or boards around the learning space so that they 
get used to seeing them and become familiar with the words. If possible, pictures 
can accompany the words. Learners could develop this collection as they progress 
through the unit.

The learner competencies 

This unit presents many opportunities for communication and opportunities to 
think critically and creatively about different aspects of culture and identity. Learners 
are asked to work in pairs and groups, so there are continuous opportunities for 
co-operation and teamwork also. This unit provides good opportunities to create 
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Learning outcomes

Knowledge and 

understandings

Skills Attitudes

• Understand the 
main points and 
some details 
from a spoken 
passage about 
children’s rights

• Listen to 
and follow 
instruction about 
children’s rights

• Speak clearly about 
children’s rights

• Express opinion orally 
about songs, poems, stories 
etc.

• Develop ideas orally in 
logical sequence about 
children’s rights

• Recognise, understand and 
read out familiar words in 
simple contexts

• Use knowledge of letters 
and sounds to read words 
and establish meaning

• Form letters accurately and 
consistent in size 

• Spell simple words 
correctly

• Show increasing 
confidence in 
speaking to 
different people in 
different occasions 
about children’s 
rights

Contribution to the competencies: 
Communication and Co-operation: Role-play, drama, singing, reciting rhymes 
and poems

Links to other subjects:
• Social Studies and Citizenship: Topics on human rights

• Peace Education: human rights

Key inquiry questions:
• What are the rights of a child?



133

Assessment opportunities

Opportunities for all three forms of assessment are indicated for most 
of the activities:

•	 Observation
•	 Conversation 
•	 Product 

An outline of the learning

This unit will help learners develop their vocabulary in relation to talking about 
children’s rights. The activities will help learners to understand basic human rights 
and how they relate to children.

Learners will also be given opportunity to listen to and practise telling stories, sing 
songs and recite poems about children’s rights. They will be exposed to rhymes, 
dialogues, role-play and games that help them know their rights. 

Learners will be encouraged to apply whatever they will have learnt outside the 
classroom and develop the life-long learning attitude of knowing their human rights.

Using the Learner’s Book 

There are both words and pictures in the Learner’s Book, and as your learners are 
just beginning to learn English, it is important to read the text for them and they 
repeat after you. That way you will be ‘modelling’ pronunciation, speech and will 
help their development.

Learners should be encouraged to repeat after you and do things in a similar way as 
you have done. Phrases in the Learner’s Book are relatively short and easy to learn. 
Ask the learners probing questions to assess their understanding and allow more 
able learners to respond to these questions where appropriate.

It is helpful to have some key words in English with an equal translation of the 
national language on posters or boards around the learning space so that they 
get used to seeing them and become familiar with the words. If possible, pictures 
can accompany the words. Learners could develop this collection as they progress 
through the unit.

The learner competencies 

This unit presents many opportunities for communication and opportunities to think 
critically and creatively about different aspects of culture and identity. Learners 
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Learning outcomes

Knowledge and 

understandings

Skills Attitudes

• Understand the 
main points and 
some details from 
a spoken passage 
about peace and 
security

• Listen to and 
follow instruction 
about peace and 
security

• Speak clearly about peace 
and security

• Express opinion orally 
about songs, poems, stories 
etc.

• Develop ideas orally in 
logical sequence about 
peace and security

• Recognise, understand and 
read out familiar words in 
simple contexts

• Use knowledge of letters 
and sounds to read words 
and establish meaning

• Form letters accurately and 
consistent in size 

• Spell simple words 
correctly

• Show increasing 
confidence in 
speaking to 
different people in 
different occasions 
about peace and 
security

Contribution to the competencies: 
Communication and Co-operation: Role-play, drama, singing, reciting rhymes 
and poems

Links to other subjects:
• Social studies: Topics on peace and security

• Peace Education: peace and security

Key inquiry questions:
• How can we live peacefully within a community?

• What different roles do we play to promote peace?

• What are the signs for landmines?
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Assessment opportunities

Opportunities for all three forms of assessment are indicated for most of the activities:

• Observation
• Conversation 
• Product 
An outline of the learning

This unit will help learners develop their vocabulary in relation to peace and security. 
The activities will help learners to talk about problems they may have faced at home 
and in school in relation to peace and security, what they can do to promote peace 
and security and dangers of landmines.

Learners will also be given opportunity to listen to and practise telling stories, sing 
songs and recite poems about peace and security. They will be exposed to rhymes, 
dialogues, role-play and games that help promote peace and security. 

Learners will be will be empowered to identify dangerous landmines in the 
community. They should also advise their family member on the same.

Using the Learner’s Book 

There are both words and pictures in the Learner’s Book, and as your learners are 
just beginning to learn English, it is important to read the text for them and they 
repeat after you. That way you will be ‘modelling’ pronunciation, speech and will 
help their development.

Learners should be encouraged to repeat after you and do things in a similar way as 
you have done. Phrases in the Learner’s Book are relatively short and easy to learn. 
Ask the learners probing questions to assess their understanding and allow more 
able learners to respond to these questions where appropriate.

It is helpful to have some key words in English with an equal translation of the 
national language on posters or boards around the learning space so that they 
get used to seeing them and become familiar with the words. If possible, pictures 
can accompany the words. Learners could develop this collection as they progress 
through the unit.

The learner competencies 

This unit presents many opportunities for communication and opportunities to 
think critically and creatively about different aspects of peace and security. Learners 
are asked to work in pairs and groups, so there are continuous opportunities for 
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Learning outcomes

Knowledge and 

understandings

Skills Attitudes

• Understand the 
main points and 
some details 
from a spoken 
passage about 
social events

• Listen to 
and follow 
instruction about 
social events.

• Speak clearly about social 
events

• Express opinion orally 
about songs, poems, stories 
etc.

• Develop ideas orally in 
logical sequence about 
social events

• Recognise, understand and 
read out familiar words in 
simple contexts

• Use knowledge of letters 
and sounds to read words 
and establish meaning

• Form letters accurately and 
consistent in size 

• Spell simple words 
correctly

• Show increasing 
confidence in 
speaking to 
different people in 
different occasions 
about social events

Contribution to the competencies: 
Communication and Co-operation: Drama, singing and dancing during social 
events; reciting rhymes and poems 

Culture and Heritage: social events

Links to other subjects:
• Social Studies and Citizenship: Topics related to social events

• Peace Education: co-operate in a groups appreciating different needs and 
roles (at social events)

Key inquiry questions:
• What are the major social events in your community?

• What do people do during social events?

• How are social events important to us?
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Assessment opportunities

Opportunities for all three forms of assessment are indicated for most of the activities:

• Observation
• Conversation 
• Product 
An outline of the learning

This unit will help learners develop their vocabulary to talk about social events. 

The activities will help learners to practise talking about major social events in their 
community, what happens during social events and the importance of those events. 

Learners will be given an opportunity to play different games and use English during 
playing to practise use of language.

Learners will also be given opportunity to listen to and practise telling stories, sing 
songs and recite poems about games. They will be exposed to rhymes, dialogues, 
role-play and games about various social events.

Learners will retell stories about social events in their community and their 
importance. Individually, they will draw and paint some of these events.

Using the Learner’s Book 

There are both words and pictures in the Learner’s Book, and as your learners are 
just beginning to learn English, it is important to read the text for them and they 
repeat after you. That way you will be ‘modelling’ pronunciation, speech and will 
help their development.

Learners should be encouraged to repeat after you and do things in a similar way as 
you have done. Phrases in the Learner’s Book are relatively short and easy to learn. 
Ask the learners probing questions to assess their understanding and allow more 
able learners to respond to these questions where appropriate.

It is helpful to have some key words in English with an equal translation of the 
national language on posters or boards around the learning space so that they 
get used to seeing them and become familiar with the words. If possible, pictures 
can accompany the words. Learners could develop this collection as they progress 
through the unit.

The learner competencies 

This unit presents many opportunities for communication and opportunities to 
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Learning outcomes

Knowledge and 

understandings

Skills Attitudes

• Understand the 
main points and 
some details 
from a spoken 
passage about 
technology

• Listen to 
and follow 
instructions on 
the operations 
of the different 
communication 
devices

• Speak clearly about the 
different communication 
devices.

• Express opinion clearly 
about songs, stories, poems 
etc. about the various 
communication devices

• Develop ideas orally in 
logical sequence about the 
different communication 
devices

• Recognise, understand and 
read out familiar words in 
simple contexts

• Use knowledge of letters 
and sounds to read words 
and establish meaning

• Form letters accurately and 
consistent in size 

• Spell simple words 
correctly

• Show increasing 
confidence in 
speaking to 
different people in 
different occasions 
about the different 
communication 
devices

Contribution to the competencies: 
Communication and Co-operation: Developed through the means used for 
effective communication among learners

Links to other subjects:
• Science and TVET: Sound systems and the different devices that enhance 

technological skills

Key inquiry questions:
• What are the uses of the various communication devices?

• How do we operate the different communication devices?

• How do the different communication devices function?
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Assessment opportunities

Opportunities for all three forms of assessment are indicated for most of the activities:

• Observation
• Conversation 
• Product 
An outline of the learning

This unit will help learners develop their vocabulary to talk about technology. The 
activities will help learners to practise talking about various communication devices 
such as radio, TV and phone, how these devices operate or function.

Learners will hold discussions to share their knowledge about these communication 
devices.

Learners will also be given opportunity to listen to and practise telling stories. Sing 
songs and recite poems about technology. They will be exposed to rhymes, dialogues, 
role-play and games about technology. 

Learners will retell stories about their technology. Individually, they will draw and 
paint pictures of these devices.

Using the Learner’s Book 

There are both words and pictures in the Learner’s Book, and as your learners are 
just beginning to learn English, it is important to read the text for them and they 
repeat after you. That way you will be ‘modelling’ pronunciation, speech and will 
help their development.

Learners should be encouraged to repeat after you and do things in a similar way as 
you have done. Phrases in the Learner’s Book are relatively short and easy to learn. 
Ask the learners probing questions to assess their understanding and allow more 
able learners to respond to these questions where appropriate.

It is helpful to have some key words in English with an equal translation of the 
national language on posters or boards around the learning space so that they 
get used to seeing them and become familiar with the words. If possible, pictures 
can accompany the words. Learners could develop this collection as they progress 
through the unit.
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Assessment opportunities

Conversation

Talk to the learners about the new words learnt in this unit. Do they seem to 
understand the meaning of these words? Can they use these words in different 
contexts and construct accurate sentences using them?

Product 

Consider the words identified by the learners. Were they able to identify all the 
words? Remind them of the ones they may have forgotten.

Play vocabulary games
At the end of the unit, play any or a combination of these games with the learners 
to reinforce vocabulary learnt. These games are fully explained on pages 2-3 of 
this Teacher’s Guide under Introduction. Refer for details.

a.  Chinese whispers

b.  Memory games

c.  Miming games

d.  Who am I? 

e.  Beat the clock




