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FOREWORD

I am delighted to present to you this Teacher’s Guide, which is developed by the Ministry of General Education and
Instruction based on the new South Sudan National Curriculum. The National Curriculum is a learner-centered
curriculum that aims to meet the needs and aspirations of the new nation. In particular, it aims to develop (a) good
citizens; (b) successful lifelong learners; (c) creative, active and productive individuals; and (d) environmentally
responsible members of our society. This textbook, like many others, has been designed to contribute to
achievement of these noble aims. It has been developed and edited thoroughly by our National Language writing
teams and is deemed to be fit for the purpose. It has been recommended to me for approval. Therefore, | hereby
grant my approval. This Teacher’s Guide shall be used to facilitate learning for learners in all schools of the
Republic of South Sudan, except international schools, with effect from 4th February 2019.

I am deeply grateful to the staff of the Ministry of General Education and Instruction, especially Mr Michael Lopuke
Lotyam Longolio, the Undersecretary of the Ministry, the staff of the Curriculum Development Centre, under the
supervision of Mr Omot Okony Olok, the Director General for Quality Assurance and Standards, Mr. Moses Mading
Marial, the Director General for the National and Foreign Languages Centre, for providing guidance throughout the
process of the development of the National Languages curriculum and school textbooks for the Republic of South
Sudan since 2013. | wish to thank UNICEF South Sudan for managing the project funded by the Global Partnership
in Education so well and funding the development of the National Curriculum and the new textbooks. | thank SIL
South Sudan for working closely with the Ministry, the National Languages Writers, UNICEF and the Curriculum
Foundation UK to write the new textbooks. | also wish to thank the team at Dreamiles Artworks for creating the
beautiful South Sudanese illustrations in the books. Finally, | thank the former Ministers of Education, Hon.
Joseph Ukel Abango and Hon. Dr John Gai Nyuot Yoh, for supporting me, in my previous role as the Undersecretary
of the Ministry, to lead the Technical Committee to develop and complete the consultations on the new National
Curriculum Framework by 29 November 2013.

The Ministry of General Education and Instruction, Republic of South Sudan, is most grateful to all these key
stakeholders for their overwhelming support to the design and development of this historic South Sudan National
Curriculum. This historic reform in South Sudan’s education system is intended to benefit the people of South
Sudan, especially the children and youth and the future generations. It shall enhance the quality of education in
the country to promote peace, justice, liberty and prosperity for all. | urge all Teachers to put this textbook to good
use.

May God bless South Sudan. May He help our Teachers to inspire, educate and transform the lives of all the
children and youth of South Sudan.

Deng Deng Hoc Yai, (Hon.)

Minister of General Education and Instruction, Republic of South Sudan
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Rationale for National Languages:

TION

South Sudan’s education policy supports South Sudan’s rich multilingual environment, recognizing each
of South Sudan’s languages as “National Languages”, and allowing for each language to be respected,
developed and promoted.

The language and education policy in the Education Act, says that learning should begin in the
language that the learners are most familiar with: their own home language / mother tongue / National
Language. Thus, the medium of instruction for P1 - P3 is the National Language which is selected by
the school.

IN

Language is fundamental to communication. Communication is fundamental to learning. It is essential
that young learners begin to communicate through the reading and writing first in their own national
language before transferring those skills to literacy in additional languages such as English.

Thus, learning in the National Languages subject is focused on four main areas of communication:
speaking, listening, reading and writing. Research and evidence from both South Sudan and around the
world have shown that the knowledge, skills and attitudes developed in these areas in the language the
child speaks and understands best form the foundation for life long learning—even learning in additional
languages such as English. Therefore, the emphasis of learning in P1 - P3 is on communication and
building the skills that can be transferred to learning in English in P4.

National Languages makes an important contribution to the four framework competencies (Co-
operation, Culture and Identity, Communication, Critical and Creative Thinking). First and foremost,
communication, which is the purpose of language, is developed. Abilities in language then form the
basis for critical and creative thinking, providing the tools for thought and imagination. Language also
allows for cooperation with others, allowing them to exchange thoughts and ideas with people within
their school, communities and beyond. Additionally, language, culture and identity are intertwined;
national languages are gateways to a national culture.

Key Features of Teaching National Languages to Young Children:

Practical Contexts

Children develop their abilities in any language by using it in practical contexts. The four strands,
speaking, listening, reading and writing, are best practiced in real situations, where learners
communicate with others for a purpose.

Learners should be given as many opportunities as possible to express their ideas, ask and

answer questions, explain what they are doing and join discussions and conversations. Context for
communication can be provided through role-play and drama. Being able to express themselves through
speaking, and listening attentively to others, is an essential step towards developing their writing
abilities.

Young children should be encouraged to communicate in writing, even when their attempts may look like
“scribbles”. This is an important part of the development of the necessary fine motor control which will
lead to formal writing.

Young learners also need to be exposed to familiar and enjoyable stories and books, and the opportunity
to talk about and express their ideas about what they find in them. They need to be encouraged

to engage with stories and different types of texts, interacting with the characters, information and
meaning they find in the text.
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Teacher as a model

In all of these areas, the teacher is the model for the development of speaking, listening, reading and
writing. When reading a text out loud for the class, teachers should read the text with expression,
ensuring the story comes to life for the listeners, and using expression to help learner’s understanding
of the story. Before reading a story, ask learners what they expect to hear in the story, based on the title
or any illustrations.

As the teacher is reading the story, stop at interesting parts of the story to talk about thoughts and
questions related to the text. Ask questions that help the learner to connect the story they are listening
to with their own experience or with other stories they have heard. Examples of questions might be,

* How would that make you feel?

e That surprised me! Did that surprise you?

*  What would you have done if you were in the situation?
* Have you experienced something similar before?

While reading, the teacher can also stop to ask questions to help learners develop their skills in
prediction and using clues from the text to engage more with the story. For example, before the climax
of the story, the teacher can stop to ask the learners, “What do you think will come next?”

After reading the text, ask the learners what they thought about the story. Examples of questions might
be:

e Did it have a surprising or unexpected ending?
* How did it make you feel?

When writing words and texts, the teacher needs to model good writing habits, forming letters correctly
and using appropriate language to express thoughts and ideas, showing enthusiasm and enjoyment in
using the National Language for written communication.

Learning Environment for National Languages

In the National Languages classroom, learners will be developing their language in four areas: speaking,
listening, reading and writing. The class environment needs to reflect these language development
areas and give learners opportunities to be immersed in an environment which encourages them to
speak, listen, read and write.

A National Languages classroom should not be silent!

Learners should be given opportunities in the classroom to speak to each other, to be listened to by
both the teacher and other learners, and to listen to the teacher and to other learners. They should be
encouraged to talk and share their ideas, while being listened to and engaged with. Asking learners
to answer and develop quality questions is a key part of this process (see page X) and important for
developing learner’s speaking and listening skKills.

Talking with learners about their interests, reading them stories, using open ended questions, allowing
learners to explain, retell and express their opinions all leads to language and vocabulary development,
which in turn leads to overall success in learning. Communication and language skills are developed in
an environment where activities that cater to the interests of the child, language-rich every day activities
and language development activities intersect. See the diagram on the following page.
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IN

LANGUAGE-RICH
EVERYDAY
ACTIVITIES

COMMUNICATION
AND LANGUAGE
SKILLS

LANGUAGE
DEVELOPMENT
ACTIVITIES

Creating a “print rich” environment is key to helping learners develop their reading and writing skills. A
National Languages classroom should be full of things for learners to read. Resources in this area can
be limited, but with some creativity, teachers can ensure the classroom environment is encouraging
literacy skills. A few simple ideas to turn your classroom into a “print rich environment” include:

e (Get old cartons from local shops. Cut them into large squares and write the letters of your
alphabet on the squares to hang around the classroom walls. Or, write the class’ Language
Experience Story on the carton to hang up on the walls so learners can read it over again and
again. Or, cut the carton into smaller cards, and write the names of objects that you have in
the classroom on them to label the objects around the classroom. For example, you can use
a piece of cardboard to label the “door” or “table” or “chair” (in your national language, of
coursel).

e Get used papers from the office or a local business. Use the back side of the papers for
learners to draw pictures or fold into small books that learners (or the teacher) can write their
own stories in. These booklets can be collected into a folder and kept as a small class library.
You can also write “sight words” or other common words in your national language to post on a
“word wall”

* Get sugar, flour, bean bags from the market. Using markers, write class’ language experience
stories, or songs or other sentences related to the unit themes on them to hang around the
classroom.

* Create a word line. Hang a string / rope along one end of the room. As learners learn to read
new words, such as key words, built words or sight words from Experience Stories, write these
words on small pieces of paper or carton. Hang them up on the word line, using laundry pegs or
paper clips.

* Post the daily schedule for the learners, and refer to it often, modeling the use of the printed
text as useful information.

* Encourage school leadership / PTA to include written notices and poster (in the national
language) to be posted in key places in the school. The alphabet or other inspirational
messages can be painted in prominent locations in the school.
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Focus on Accuracy or Meaning?

As learners are developing their abilities in the four areas of communication (speaking, listening, reading
and writing), there are times when it is necessary for the focus of the learning to be on accuracy and
correctness. But there are other times when the focus of the learning needs to be on meaning and
expression of ideas. While it's important for learners to be able to spell correctly, develop grammatically
correct sentences and practice neat and tidy handwriting, it is equally important for learners to gain
confidence in their creative expression of ideas and thoughts, both orally and in written form.

This means that when learners are asked to express themselves, their ideas and creativity should be
praised, and they should be encouraged to draw or write as best as they can, even if they are unsure

of exactly how to spell a word or draw a picture. At the beginning, the learner’s work may look like
“scribbles” to you! But if you ask the learner what it means or what they are trying to express, they will
be able to tell you exactly what that “scribble” means to them! Activities such as shared reading, the
“Language Experience Story”, role plays, re-telling of stories, drawing and creative writing all contribute
to building learners’ confidence and creativity in this area.

However, when learners are doing activities in the “Letter Lessons”, the emphasis needs to be on
accuracy, where learners focus on decoding the correct sounds for letters and syllables, and reading
accurately what has been written. In the activities that focus on accuracy, learners should be
encouraged to use correct grammar, pronunciation and neat hand writing.

Emphasis on meaning Emphasis on accuracy
(Focus on whole texts) (Focus on parts of the language)
Listening Learners listen in order to They recognize and distinguish
understand and respond to what | sounds, syllables, words and
they hear sentences
Speaking They speak in order to They use correct vocabulary,

communicate their thoughts and | pronunciation and grammar
ideas to others

Reading They read for enjoyment and to | They recognize parts of words
understand and use new ideas | (letters, syllables, tone marks, etc.),
and information sentences and paragraphs, and can

sound them out.

Writing They write in order to They form letters properly and
communicate their thoughts and | neatly, spell words correctly, and
ideas use correct grammar

Table from: Susan & Dennis Malone (2013), “Two-Track Approach to Reading and Writing in Students’ First
Language.” SIL.

Assessment:

Assessment is the process of finding out what a student has learned. If assessment is done only at the
end of the year (in a summative assessment), it is too late for the teacher to do anything about what
may or may not have been learned! On-going, classroom-based assessment is much more effective in
ensuring that learners are achieving the outcomes, as set out in the syllabus.

On-going formative assessment is an integral part of the teaching and learning process. This
assessment becomes part of the everyday learning, not just sitting an exam at the end of the term.
Knowledge, skills and attitudes can be assessed using three different types of opportunities:

Introduction




1. Observation - watching students working (good for assessing skills)

TION

2. Conversation - asking questions and talking to students (good for assessing knowledge and
understanding)

3. Product - appraising learner’s work (physical products such as drawings, posters, written
stories, models etc.).

All three types of assessment can be used and the information checked against the other two forms of
assessment. This is called ‘triangulation’

IN

OBSERVATION

TRIANGULATION

PRODUCT CONVERSATION

Feedback based on the three types of assessment should be given to the learners. This feedback can
come in the form of written comments, general comments to the class, or having a conversation with
individual learners. Having a conversation with the learner is often the most effective way of giving
feedback.

Feedback will help learners to know what they need to improve in order to achieve the learning outcome,
clarify any misunderstandings or gaps in the learning, help learners understand what they have done
well, and clarify what they need to do next.

Any feedback that is given should be both honest and encouraging. It should also be specific, and come
as soon as possible. It should also be “actionable” so learners know what it is that they need to do in
order to improve.

Please refer to the “Assessment Guidance” document to find out more.

Assessment opportunities exist for each of the activities in National Languages, and should be used on
a daily basis to assess learning. Through Conversation, Observation and Products created, the teacher
can continually assess if learning outcomes are being achieved. This ongoing assessment should be
used to inform ongoing learning. It will help the teacher to know what competencies and outcomes the
teacher should emphasize in the next days’ learning.

An example of this is from a Product Assessment Opportunity from the “Listen to the Sound” activity
which says, “Can learners think of words that contain the key sound and correctly pronounce the sound
in different positions in words?” If the teacher finds that many learners are having trouble to do this, the
teacher can plan to spend more time the following day on reviewing the key sound and helping learners
to hear that sound in different contexts.
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Quality Questions:

Asking good questions throughout the lesson, and not just at test time or at the end of the lesson, is

an important part of effective learning. Asking good questions to the learners is an essential part of
class-room based on-going assessment. Good questions also promotes the development of higher level
thinking skills, giving learners the opportunity to develop deeper knowledge and understanding.

Why should | ask questions?

* Engaging learners. Young learners need to participate in their own learning. Asking good
questions throughout the lesson engages the learners in the lesson. Giving learners the
opportunity to both answer and ask questions ensures that the learners’ ideas and opinions
are listened to and valued. Asking and answering good questions is also a lot of fun for young
learners and will lead to better behaviour and better learning.

* Gives opportunity to practice speech. National Languages subject is all about communication.
Answering and asking questions gives the learners opportunities to practice and rehearse
appropriate forms of communication and interaction with both their peers and others.

* Develops listening skills. When learners are given a chance throughout the lesson to answer
interesting questions, they are practicing both listening carefully to the questions being asked,
but also practicing listening to responses given by their classmates and others.

* Assessment. Asking good questions, listing to the answers and listening to questions that the
learners have, helps the teacher to identify any misconceptions or misunderstandings in the
lesson. This then helps to shape the appropriate next steps in learning.

* Reflect competencies. Asking good questions helps to develop learner’s competencies in
National Languages. These competencies can be thought of as:
knowledge & understanding + skills + attitudes = competency.

Critical and Creative Thinking: Learners can use questions to find out new things, to make
judgements, to make comparisons and contrasts and to develop new solutions and approaches
to their problems. Questions allow learners to explore new ideas, and develop their own
creativity based on questions they hear from others.

Cooperation: In asking and answering questions, learners are showing that they can work
collaboratively towards common goals, and to value others’ responses and ideas. This fosters
the development of the skill of respect and tolerance for others and for different ideas and ways
of thinking.

Communication: Asking and answering good questions is a key to good communication.
Developing skills in this area help learners develop their skills in expressing themselves clearly
and in formulating ways to communicate to different audiences. Having models of good
questions and allowing learners to develop their own questions also gives them practice in
listening and finding ways to ask their own questions.

Culture & Identity: Giving learners opportunity to engage with good questions can help learners
to build their understanding not just of their own culture and heritage, but of the culture and
heritage of others. This contributes to the development of respect and understanding, among a
diversity of cultures and world-views.
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How do | ask quality questions?

TION

e Who do | ask questions to?

Disengaged learners: Asking good questions can help inattentive learners to engage and
participate with the learning.

Expert learners: Some learners may have better understanding or more experience with a
particular topic. These learners can be asked to share with the rest of the class.

Those who have struggled in a previous activity: Some learners may have had a hard time to
understand an earlier activity in the classroom. Asking questions to these learners can help you
to know if they have caught up or if you need to re-visit a particular topic.

IN

Less confident learners: Some learners are quiet and may be less confident of what they know.
Asking these learners to answer questions, or ask their own, can help build their confidence and
share their ideas and thoughts with the class.

**Don’t only ask the children who always have their hands up!
e When should | ask questions?

Frequently and regularly: Don’t wait until the end of the lesson to ask questions! Ask questions
throughout the lesson.

When starting new activities: Asking questions and allowing learners to ask their own questions
at the beginning of a new activity will help engage the learners and ensure they know what is
expected in the activity.

e What do | do with the answers to the questions?

Ask a question, and then wait for 5 seconds for learners to think about a response. Some
learners need some time to think and process a good contribution.

Praise effort rather than every answer. Say, “Thank you for your contribution”. Show an interest
in the response by listening carefully to each response. Don't interrupt as the learners are
answering or asking a further question.

Ask other learners to comment and / or ask an additional related question.
Teacher can ask a related questions to clarify.

Note that sometimes it’s good to record answers for immediate display or to take notes to
inform the next lesson.
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¢ What type of questions should | ask?
There are four types of quality questions that can be used.

1. To clarify and check
“Can you recall...”
“When did happen?”
“Who did...”

2. To refocus:
“What can you say about...”
“What is the main idea of...”
“How can you say this in your own words....”

3. To prompt thinking:
“What examples can you find to...”
“What would happen if...”
“What questions would you ask....”

4. To promote critical / creative thinking
“Why do you think...”
“What is your opinion about....”
“Can you propose an alternative to...”

Examples from National Languages Units:

PROMPT THINKING

What makes a good friend? (Unit 7)
What are the roles of my family members?
(Unit 6)
What would happen if you didn’t wash |
your body? (Unit 8)

What was the main idea of the
visitors presentation? (Unit 12)
Can you tell the story of the Little Red
. > Hen in your own words? (Unit 4)
In the story, who did Johncallto ™~ N ~ Which animals are found in

help him pull the vine? (Unit 5) < B the forest? (Unit 2)

Which instruments are used in cultural 2 ~_ -y
celebrations? (Unit 9) :

\. What made Moses sick? (Unit 8)

Can you make an alternative
ending to the story? (Unit 5)
Can you invent the rules to a new game? (Unit 10)
Why do you think the Sun or the Wind
_was more powerful? (Unit 3)
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One good strategy that you can use in your classroom to ask quality questions is a “Pose, Pause,
Bounce, Pounce” activity.

\|/ ~
O

o
o 9 _

TION

IN

POSE PAUSE POUNCE BOUNCE
Pose your question, Allow time to develop Call on a student at Call on another student
one that is worth an answer. Do not be random to share their to respond to the first
their reflection aftraid of the silence. response. answer.

(Source: McGill, R. M. (2011). How to move your lessons from good to outstanding.)

1. Pose: Ask a good question for learners to think about and reflect on.

2. Pause: Stay silent and wait for 5 - 10 seconds while learners are thinking about their answer to
the question.

3. Pounce: Call on a learner at random to let them give their answer to the question. Learners will
not have their hands raised, but the teacher chooses a learner to give an answer.

4. Bounce: As soon as the first learner (A) has given their answer, call on a second learner (B)
to ask what learner B thought about learner A’'s answer. Or, possibly, B has a further question
based on A’'s response. You can keep asking other learners to respond and bounce their own
questions and responses back to the other learners several times before you go back to Step 1
and Pose a new question.

Structure of Materials

In P4, learners are given opportunity to use their language in various contexts, to build their language
abilities in all four strands. Themes, such as “Animals at Home”, “Jobs people do” and “Family” are
used as real life, familiar contexts in which young learners can develop competencies in communication,
critical and creative thinking, cooperation, and of course, culture and heritage.

There are 12 units to be taught in the National Language subject. Each unit has activities which will give
learners opportunity to explore some Key Inquiry Questions. These questions are meant to guide the
learning, to ensure the learning outcomes for that unit are achieved. These questions are not meant to
be explicitly asked to the learners, but should be kept in the mind of the teacher to guide the learning
throughout that Unit.

Through stories, games, drama, creative writing, guest speakers, debates and class experiences,
learners will interact with the various topics of the units, while at the same time learning how to read
and write the specific letters and features of their own language. It is anticipated that each Unit will take
3 weeks to work through all of the activities.
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Because many children come to school without having much experience with books and literacy, the
first part of Unit 1 focuses on preparing children to understand some of the basic concepts of print
awareness, and the fact that what they see printed on a page has a connection to real language. The
fine motor skills needed to begin writing letters shapes are also developed.

Following these activities in the first part of Unit 1, learners are then introduced, very slowly, to

the individual letters of their own alphabet in a “letter lesson”. The emphasis in the lessons is on
decodability - that is, only introducing words and sentences that contain only letters that they have
already been taught. This allows learners to be able to read independently from a very early stage,
giving them the joy of discovering the meaning of the written word on their own!

/
Unit
Themes

Letter Lesson Activity

Listen to the sounds

Key Letter

Word Breaking and Building
Making Syllables

Parts of our Language

New Word Building

Story Reading

Writing

O N> O WwN PR

/Use Mini-Lessons for bringing Unit
Theme into the Letter Lessons:

e Alternate Ending

* New Characters

* Role play

* Exaggerated Story
e Show and Tell

* Rhyming Words
Relay Story
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Student Competencies

TION

Student competencies are developed in different activities throughout the National Languages
subject. These competencies are highlighted throughout the book using the following icons:

Co-operation

Culture and Identity

Communication

Critical and Creative Thinking

IN
dHLE

Class Activities

These icons are used throughout the book to indicate different types of class activities.

a Individual Work

ﬂ ﬂ Pair Work

Group Work
A

Class Work
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“Letter Lessons” follow the same type of pattern each week. Each letter of the alphabet has one or two
pages in the pupil book. You will use the same pages in the Pupil Book for two different lessons. The
first day, you will do activities relating to some parts of the pupil book, and the second day you will review
what you did the previous day, and then continue to do activities with other parts of the pupil book.

Each lesson follows the same pattern, so you and your learners will know what to expect and how to do
each of the activities very welll  Teaching through the steps for the lesson should take 30—40 minutes
total.

Before each “Letter Lesson”, Teacher Responsibilities Before Coming to Class:

Prepare Practice Check

s Read .
for ‘Listen Questions Reading Notebooks

to Sounds’ Story

1. Arrive early to prepare the blackboard before class.

2. Prepare ariddle, story, visual aid and/or other technique for introducing the key word to the
learners. You will need to use this for the “Listen to the Sound” activity.

* Riddle: Be creative! Think up with a creative riddle to help the learners guess what the key word
of the day might be. For example, if the key word is “snake”, you might tell the class: “My body
is covered with scales, but when | move | crawl on the ground”. If the word is “egg”, you might
tell the class: “An ostrich’s is very big. A chicken’s one can be quite small. It is something that
you can eat, which you can boil or scramble.”

* Short Story: Tell an interesting or funny story about the key word. It might be an experience
that you had with that object, or it might be a story that you have heard about it. You can even
make up your very own story out of your imagination! It only has to take a minute or two to tell
the story, so make sure it is not very long. For example, if the key word is “egg”, you might tell
about seeing the chicks hatch from the eggs.

HON TOTEACHA"LETTER

* Visual Aid: Bring the item that the key word describes into the classroom. For example, if the
key word for the day is, “egg”, bring in some type of egg to show the class. If the key word is a
particular type of tree, bring in some of the leaves from that tree.

3. Prepare a list of six words to be used in the “Listen to the Sounds (phonemic awareness)” activity,
three of which contain the new sound/letter and three which do not. Of the three words containing
the new sound, one should contain the new sound at the beginning of the word, another in the
middle and another at the end.

4. Read through the comprehension questions for the story (if there is one for that lesson) and make
sure you know the expected answers.

5. Practice reading the story for today’s lesson so that you can read it fluently to the class.

6. Learners will have practiced handwriting in the previous lesson by writing in their notebooks.
These notebooks will have been given to the teacher to be checked. Check and comment on the
learners’ hand writing in their notebooks and have the notebooks ready to give back to the learners
at the beginning of class for the writing activity.
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Begin each lesson with a review of the previous two lessons:

HGED

the Story

As a class:

1. Prepare the board by clearly writing the key words and the built words from the previous two
lessons. Randomly select learners to read aloud the key words and built words. If learners
struggle to read these familiar words, then the teacher should identify the syllable of the word
that is causing the difficulty and break that syllable into its constituent letters. The learner is then
asked to pronounce each of the letters until the problematic letter is identified. This letter can be
reviewed by reminding the learner of the key word used to demonstrate the sound of that letter
and by contrasting it with other letters that could be causing confusion.

2. Erase the words and draw the lines for letter and word writing. Ask for volunteers to come write
the letters and the key words of the previous two lessons on the lines drawn.

3. Select learners to read the story from the last lesson. Each learner can read one sentence. Select
new learners to read one sentence until the text is completely read. Select a learner to read the
entire text, if the text is not too long. Finally, the teacher reads the entire text fluently.

After you have done the Review, use the following pattern for each lesson:

On the first day of teaching a letter lesson, you will do the following activities. All of these activities,
along with the review, should take 30—40 minutes, total. However, especially early in the year, there
may be some lessons that look a little bit different because of some of the unique things in your
language! You will be shown how to teach those small differences at the appropriate place in this
Teachers Guide.

1. “Listen to the Sounds” (Phonemic Awareness)
2. “Key Letter” (Alphabetic Principle)

3.  “Word Breaking and Building”

4. “Syllable Making”

The second day of teaching a letter lesson, you will do the following activities. All of these activities,
along with the review, should take 30—40 minutes, total.

“Parts of our Language” (Grammar lesson)

5

6. “New Word Building” (vocabulary)

7 “Story Reading” (with comprehension questions)
8

“Writing”

How to Teach a “Letter Lesson”




HON TOTEACHA"LETTERLESSON' cont...

1. Listen to the sounds (Phonemic awareness):

Hear 1
Introduce Clap the Pronounce L

Key Word Syllables the Sound in Words

New Sound Words with

Sound

1. Introduce the key word provided for the lesson using a riddle, story, or visual aid (see pg. 10 for
how to do this). If there are two key words in the lesson prepare an introduction for each word.

2. Tell the class that the new sound is heard in the key word. (If the key word has only one syllable,
then skip down to step 2.) Break the key word into syllables by clapping the parts. Tell the
class which part of the key word contains the new sound. Have the class break the key word into
syllables using the ‘| Say, We Say, You Say’ activity (pg. 26).

3. Pronounce the new sound and have the learners repeat it using the ‘I Say, We Say, You Say’ activity.
Be careful to give the sound of the letter and not the name of the letter. Ask the learners if the new
sound occurs at the beginning or end of the word and of the syllable which contains the sound.

4. Using the list of words that you have prepared before class, explain to the learners that you will
now pronounce some words and that the words may or may not contain the new sound. Tell the
leaners to raise their hand each time they hear the new sound pronounced in one of the words and
not to raise their hand each time they do not hear the new sound pronounced in one of the words.
Pronounce the first word to the learners. Wait for them to respond. Correct them, if necessary. If
the word contains the new sound, ask where the new sound is heard; at the beginning, middle or
end. Repeat for each word.

5. Ask the learners to think of words that contain the new sound. Ask volunteers to pronounce their
word to the class. If the word contains the new sound, ask the learners where the sound is heard.
If the word offered does not contain the new sound, pronounce the new sound again carefully
and ask the same volunteer for another word. Take volunteers until 4-5 words containing the new
sound are given.

Assessment Opportunity:

Observation:

Can learners correctly identify the different parts of the word (syllables) by breaking the key word into
syllables during the first “I say, we say, you say” activity?

Can learners read and pronounce the key word correctly during the “I say, we say, you say” activities?
Are learners able to identify whether the key sound comes at the beginning, middle or end of the word?

Are learners raising their hands to show that they have identified the sound of the key letter in different
positions in the word as you say the words?

Product:

Can learners think of words that contain the key sound and correctly pronounce the sound in different
positions in words?
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2. Key letter (Alphabetic Principle)

Write

Letter on
Board

Write the small and capital letter on the board. “This is the letter that makes the sound [x]”. Point to
the small letter and say, “This is the little brother. It says [x]”. Point to the capital letter and say, “This is
the big brother. It also say [x]”. “See how they look alike. They must be brothers!”

In pairs, ask learners to point to the capital letter in their books and tell their neighbour the sound of
that letter. Then, ask them to point to the small letter in their books and tell their neighbour the sound
of that letter.

Assessment Opportunity
Conversation:

Can learners produce the correct sound of the key letters when they are read in their books?

Do they recognize how some of the key features of their language are written (for example, tone,
breathiness and vowel quality?)

How to Teach a “Letter Lesson”




HON TOTEACHA"LETTERLESSON' cont...

3. Word Breaking and Building

Break the Show the Show the Build Up
Word into Key Key Letter the Word
Parts Syllable Parts

Prepare Read the Clap the Read the

Key Word

the Board Keyword Syllables

1. Prepare the board for the word breaking and word building activity (as shown in the Pupil book) For
example: here the new letter /k/ is being taught.

makaka k
ka ka
K makaka

Tell the learners that the key word on the board is the written form of the key word from the previous
phonetic awareness activity and pronounce it for the class while pointing to the word.

2. Ask the class to read the key word makaka using the ‘| Say, We Say, You Say’ activity (on pg. 26).

3. Break the key word by clapping its parts and show where the new letter is located in the key word.
Point out how many parts (syllables) the word has and the sound of the letter in those parts. Say
something like, “The word makaka has three parts. The letter that makes the sound /k/ isin the
middle part and in the last part.”

4. Ask the class to break the key word into parts using the ‘| Say, We Say, You Say’ activity and point
to the parts as the class responds.

5. Ask two learners to come to the board to point to the new letter in the key word.

6. Show the syllable below the key word and say that this part of the key word, /ka/, contains the new
letter. Ask the class to read the remaining part, /ka/. Ask some individuals to read /ka/. Ask if the
new letter is found at the beginning or the end of this part.

7. Show that the box below is the new letter /k/ and remark that the new letter is the part of the key
word that gives the sound ‘k’ and the shape of /k/ in the key word.

8. Build up to the key word in the column immediately to the right, beginning with the new letter on
top. Begin at the top of the column and tell the learners that the new letter combines with the
other letter to form part of the key word immediately below. Ask the class to read this newly built
part. Ask some individuals to read this newly built part.

9. Tell the learners that the new part combines with another part to make the key word immediately
below. Ask the class to read the key word. Ask some individuals to read the key word.

10. In pairs: As learners to turn to their neighbour and read the word breaking and building exercise
together, out of their books.

Assessment Opportunity:

Observation:

Can learners correctly identify the key letter in the key word as it is written on the board?

As learners are working in pairs, can they correctly read the syllables and key word?
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4. Making Syllables:

Read

the Syllables I

Board SEL

Prepare Make

1. Prepare the board for syllable making (as you see in the Pupil Book) For example:

a| e i o | u
ka | ke | ki | ko | ku

2. Show the letter at the top of the first column and say that it combines with the new letter to form
a new syllable. “/a/ and /k/ make /ka/” (In lessons 1 and 2, have the class repeat this with you
using the ‘I Say, We Say, You Say’ activity. This should not be necessary in later lessons. In later
lessons, do not read the syllables for the learners but have the learners read the syllables for
themselves.)

3. Repeat this for each column.

4. Ask the class to read the entire syllable making table as you point to each syllable moving by
columns from top to bottom and then from left to right. Have two individuals read the entire table
as you point to each syllable. Have two more individuals read as you point to any letter or syllable
randomly.

5. In pairs, have the learners repeat the activity in step 4. One neighbour can point to a random
letter or syllable while the other reads it out. Repeat steps 1-5 with syllable boxes 2 and 3 in the
Pupil’s Book.

Assessment Opportunity:

Observation:

Are learners able to correctly read the letters and syllables in the Making Syllables exercise?

Letter Lessons with Two Key Words or Two Key Letters:

Some Letter Lessons use two different key words to teach two different key letters. Some Letter
Lessons use the same key word to teach two key letters.

If you see a lesson like this, simply follow the steps for the “Listen to the Sounds” activity,
followed by the “Key Letter” activity and the “Word Breaking and Building” activity for the first
key word that you see. Then, start again at the “Listen to the Sounds” activity, through to “Word
Breaking and Building” for the second key word. Then move on to the “Making Syllables” activity
as normal. You will see that the Making Syllables and Word Building activities in the Pupil Book
contain both of the new Key Letters for that lesson.

How to Teach a “Letter Lesson”




5. Parts of our Language

This is an activity which appears in some, but not all, lessons. Usually, it will be a series of short,
decodable words, phrases or sentences, which will help highlight a part of the grammar of your
language. When it appears, there will be specific instructions in this Teacher’s Guide on how to lead the
learners in this activity.

6. New Word Building (Vocabulary)

Prepare
the

Board

1. Prepare the board for the vocabulary and word building activity, copying what you see in the pupil
book for this section. For example:

likaka

2. Show the class that the bubbles contain syllables and that the bubbles combine to form a word
below.

3. Ask the class to read the syllables in the bubbles as you point to them from left to right. Show how
the same syllables are part of the word below. Have several individuals read the syllables and then
read the word below as you point to them.

4. Explain the meaning of the built words. Ask the learners to give words that mean the same as the
built word. Ask the learners to give words that mean the opposite of the built word.
For example: The opposite of “big” is “small” or the opposite of “wet” is “dry”.

HON TOTEACHA"LETTERLESSON' cont...

5. Say that these built words will be found in the story below and that they will recognize them there.

Assessment Opportunity:

Observation:

Can learners correctly recognize the taught letters in words?
Product:

Are learners showing an increasing complex vocabulary as they give words that have the same or
opposite meaning as the Built Words?

Can learners read the built words fluently, showing their recognition that the words are made up of
different syllables?
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7. Story Reading

Learners Teacher Learners
Read Out Reads Out Read Out
Loud Loud Loud

Silent Ask

Reading Questions

=

Individual work: Direct the learners’ attention to the story in their pupil book. Confirm that all
learners have found the story in their pupil books. Do NOT read the story to the class yet.

2. Ask all individuals to read the story silently to themselves. They can mumble as they read but not
such that the other learners can understand what they are reading.

3. Asaclass: Ask the comprehension questions that you will find in the Teachers Guide to the
learners. If the learners cannot answer a question, show them where in the text the answer can
be found. Do NOT read the text to the learner. Then ask that same learner to read that section of
text and ask the same question once again. If the learner still cannot answer the question, ask
the same question to another learner. If the question asks for the learners to imagine something
outside of the text, accept all answers that make sense.

4. Ask one learner to read the first sentence of the story aloud. If the learner cannot read a word,
help that learner break the word into parts and then have the student read each part. If the
learner cannot read a word part, break that part into letters and have the learner read the letters.
If the learner cannot read a letter, remind the learner of the key word that was used when that
letter was introduced in the primer. Show the learner the letter in question and pronounce it for
them. Have the student point to the letter and pronounce it. Ask the learner to read the part of
the word from the story that they could not read before. Have the learner read the whole word that
they could not read before. Ask the learner now to read the entire sentence.

5. Repeat until all the sentences are read.
6. Now the teacher reads the entire story with expression and fluency

7. Ask as many learners as possible to read the entire story.

Assessment Opportunity:

Conversation:

Can learners correctly answer the comprehension questions, showing that they have understood what
they have read on their own?

Product:

Can learners read familiar and simple words and sentences, and show they understood their meaning
by expressing their ideas and opinions about the story?
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8. Writing

Write Air Trace Trace Write in
Letter on Letter on Letter in

Board

Writing Board Book Notebook

1. Draw only the writing lines on the board. Draw them large. Next write the letter in the lines,
describing the motions of your hand as you draw them. “For the small letter, first | start on the
middle line and draw a straight line down to the bottom line. Then | come back almost to the top of
that line and draw a hook up to the middle line and then down to the bottom line. ....”

ml

2. Next turn your back to the learners and draw the small letter in the air using large motions and
explaining your writing motions as you make them. Do this again, asking the learners repeat after
you the description of your writing motions as you make them.

3. Erase the letter you drew in the lines, but do not erase the lines. Moisten a sponge or cloth with
water and use it to draw the small letter in the lines, leaving the trace of moisture to outline the
form of the letter. Ask a volunteer to come to the board and trace the outline with the chalk. Ask
them to describe the motions of their hands as they do so. Make another trace of the letter in the
lines drawn on the board and ask another volunteer to come to the board and trace the outline with
the chalk. Ask them to describe the motions of their hands as they do so. Repeat for several other
volunteers.

4. Hold up your pupil’s book and indicate the writing exercise for this lesson. Tell the learners to point
to the exercise and hold up their books to show that they have found it. Ask those that have found
the exercise to help those around them that did not. Ask the learners to use their fingers to trace
the large, bold letters at the top of the first page of the lesson in their pupil books.

5. Pass back the learners’ notebooks and give them time to see your comments on their handwriting
from the last class.

6. Individual Work: Ask the learners to write two lines of the new letter and one line of the key word.
When finished, collect the notebooks and check the work of the learners before the next class.
Have the notebooks ready to return to the learners at the beginning of the next class.

Assessment Opportunity:

Product:

As learners are tracing the letters in their textbooks, are they able to accurately follow the lines? When
you collect and check their notebooks, are they neatly and accurately forming the letters that have been
taught?
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Review Lessons (Check Your Progress)

Big and

Small
Chart

1. Capital and small letter box
This box has two rows. The first box holds small letters, and the second box holds capital letters.
Individual Work: Where the box in the top row is empty, ask students to fill in the small letter that
corresponds to the capital letter immediately below. When the box in the second row is empty, ask
students to fill in the capital letter that corresponds to the small letter immediately above. They
can write the box in their exersize books.
For example, the completed box should look like this, written in the exersize book:

A C G T E

2. Picture matching
In Pairs: Learners should use their fingers to draw a line between the picture and the
corresponding word.

3. Syllable/Letter Box (Making words)
The grid contains parts of words, either syllables or letters.
In groups: Learners should work in groups to choose letters or syllables of one box in the grid to
combine with the contents of other boxes of the grid to make a complete word.

How to Teach a “Letter Lesson”




Shared Reading

Shared reading is useful for:

* encouraging prediction in reading

* helping new readers and writers learn about the relationship between print and speech
e providing an enjoyable learning experience, and

e teaching sight words.

MIN LESSONS

The story must have print that is large enough for everyone in the group to see.
e Simple stories can be written on the blackboard.

e For a small group, use a book with large print.

Guidelines

e Discuss the story and any illustrations with the learners
- before reading the story to build anticipation, or
- after reading the story to help comprehension.

e Teachers should read the story fluently and with expression.

* The Teacher should always track the words being read with a pointer.

Steps (for beginner readers)

1. When introducing a new story, talk about the title and the kind of story (is it a true story, or a folk
tale or another type of story?). From what you have talked about, and any illustrations you might
have, ask the learners what they think the story might be about?

2. The teacher by him/herself reads the story 2-4 times, reading fluently and with expression. The
teacher should track the words with a pointer as he/she reads.

3. Everybody in the class reads together 2-4 times, as the teacher points to the words.
4. The teacher and different individual students read together, as the teacher points to the words.

5. Individual students take turns pointing and reading out loud by themselves. The teacher must
praise the students.

6. The teacher and the entire class read the story together again.

Use some of the following activities to help the students learn some individual words and review taught
letters:

* Write individual words on the board and test the learners with them. See if the learners can
identify the sight words. If there are words from the story containing letters that have been
taught already (decodable) you can ask the learners to read those.

* Make flash cards with letters from one of the decodable words in the story. See if learners can

put the letters in order to make the word. Or, let learners make up their own words, using those
same letters.

* Make flash cards with some of the sight words or decodable words. You can write individual
words on flashcards and see if learners can make sentences with them.

* Use flash cards to play ‘matching games.’

The next time you read this story, repeat all the above steps: Fewer repeat readings of the whole story
may be required. At step 6 focus in detail on pages not covered before in this way. As the learners get to
know the story better, individuals may also be asked to read larger portions of the story on their own.
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Language Experience Story
Objectives:

(a) To encourage students in thinking of and telling a story; oral language development. (b) To show
by example how to write a story. (c) To show by example how to read a story fluently. (d) To show that
reading and writing is meaningful. (e) To learn to read sight words in context.

1. Give the learners an opportunity to take part in an experienced, as outlined in the Teachers’ Guide
for each Unit. This might involve taking the class outside to experience the weather or the market,
or bringing something new to the class for the learners to see or smell or taste.

2. After the experience, the students need to think up a good story together (e.g. about the
experience) and tell it to the teacher who writes the students’ story on the board, saying each word
as it is written. It is important to remember that it is the learners who work together to make up the
story. The teacher does not direct or dictate the story! The teacher should just write what the class
tells the teacher to write.

3. Follow the “Shared Reading” Mini Lesson.

4.  Now play word games with the story (example games are explained below):

Matching game (letters):

The teacher writes 3—5 of the previously taught letters from the story on flash cards. Let individual
students come to the front and match the letter cards with letters they see in the story, while saying the
sound of that letter. Gently correct as necessary. Everybody should look at the card and say the sound
of the letter together. Drill the letters in different order.

Matching game (words):

The teacher writes any 3-5 words from the story on flash cards. Let individual students come to the
front and match the word cards with the same word in the story. Gently correct as necessary. Everybody
should look at the card and read the word together. Drill the words in different order. Learn the card
words as sight words.

Hide-a-word game:

Erase any word in the story. Put an underline where the word was. Read the story again together and let
the students say what word is missing. Write the missing word in its place again on the line. Learn the
word as a sight word. Erase and learn several more long and short words. Point to all the underlined
words in different order to drill them until the students know how to read them at first glance.

If possible, after class or during the break, the teacher can write the story on big paper with a crayon or
marker and attach it to the wall of the classroom for the next day and for decorating the classroom and
enhancing “print environment”.

Mini Lessons




I Say, We Say, You Say

cont....

This model is important in helping learners become independent readers.

| Say:

First, the teacher reads (or says) the sound of letter or the word that they are teaching in order to model
the reading activity.

We say:

Next, the teacher invites the class to join them in reading (or saying) the sound of the letter or word that
they are teaching. The teacher and learners do the reading activity together. Remember not to have the
learners “parrot” or simply repeat after you. Make sure you don’t read the word first, but let the learners
read the word when you point to it.

MIN LE

You say:

Finally, learners are given the opportunity to read (or say) the sound of the letter or word independently
on their own, in pairs or in small groups.

Alternative Endings

After reading the story in their text books, ask the learners to change the ending of the story, based on
the theme for the Unit. Learners can work in groups or pairs and then share their ideas with the rest
of the class. For example, if the unit theme is Animals in the Forest, learners could create an ending
where an elephant comes and tramples the crops instead of the farmer harvesting the crops.

New Characters

After reading the story in their textbooks, ask learners to introduce a new character to the story, based
on the theme for the Unit. For example, if the unit theme is “Jobs People Do”, learners could re-tell the
story, adding the character of a nurse or a driver or any other occupations that have been discussed in
the unit.

Exaggerated Story

Ask learners to create an exaggerated story based on the Unit Theme. You can offer a story starting
sentence, and ask the learners to finish the story. For example, if the theme is Animals at Home, you
can start a story by saying “Mary had 50 cats at home. What happened next?”

Role Play

Ask learners to work in small groups to act out a story that they have heard or read.

Show and Tell

Ask learners to bring something related to the theme into the class. Learners can take turns telling
each other about their object and asking questions about others’ objects.
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Rhyming Words

Tell the class one word related to the Unit Theme. Ask learners to take turns thinking of additional words
that rhyme. For example for the Unit on “Animals at Home”, you can say, “Dog” and the learners could
think of words such as, “fog, log, bog... “ (All this will be done in your National Language!).

Relay Story

Make a small ball out of plastic bags or scrap paper. Ask learners to make a circle, either in small
groups or as a class. Using the Unit Theme, think of a story starter sentence. After you have started the
story, throw the ball to a learner. That learner makes up a sentence that follows the starter. That learner
then throws the ball to another learner. That learner makes up the next sentence for the story. Learners
continue throwing, catching and making up sentences to the story until the story comes to a conclusion
or everyone has had a turn. For example, if the Unit Theme is “Weather”, the teacher can say, “One day,
| was caught outside in a terrible rain storm.” She then throws the ball to a learner, who might then say,
“I was having a lot of fun, because the rain was making a lot of puddles on the road.” Etc.

Mini Lessons




UNIT1 ANMASATHOVE

National Languages Primary 1

Learn about

Give opportunity for learners to hear a story about a familiar animal
using shared reading in a big book and use appropriate language
to investigate domestic animals. Give learners opportunity to listen
closely to the sounds they hear around them. Learners should sing
a well-known song about domestic animals. Learners should share
an experience of a domestic animal and write a short story about it
together as a class. Learners should be given opportunity to draw a
picture related to the story.

Learners should be given opportunity to compare and contrast
characteristics of domestic and wild animals through discussion,
looking at pictures, imitating their sounds. Learners should identify
letter sounds, and be given opportunity to explore 3 letters of

their language through an ABC Book or similar language specific
resource and be given opportunity to recognize and copy their own
first name.

Knowledge and understanding Skills

* Begin to identify the sound * Begin to produce letter
at the beginning, middle and sounds at the beginning,
end of a simple word middle and end of words
* Know the names and sounds < Write a story as a class about
of the first 3 letters in their a familiar domestic animal
language e Draw various shapes
e List the names of the e Listen attentively to others
animals at home and and respond appropriately
pronounce the first sound in ¢ Talk about matters of
their names immediate interest
* Begin to know the direction * Begin to use language
of reading of a text (left to appropriately in song
right, up and down) * Recognize and copy their
own written hame
e Use writing to communicate
meaning.
e Hold a pencil correctly
e Handle a book and care for it
properly
¢ Discuss meaning and
express opinion about a story

Unit 1: Animals at Home

Key inquiry questions

Can you describe sounds you
hear around you?

Which animals do you
recognize?

Which pictures represent
domestic animals?

What sounds are at the
beginning of the names of
domestic animals?

Choose some words to
describe your favourite
animal.

Describe an experience you
had with a domestic animal.

Learning outcomes

Attitudes

Enjoy the sounds of their
language
Enjoy shared reading

Contribution to the competencies:

Co-operation:
Culture:
and their cultural representation of sounds

Critical thinking: Sorting and analyzing characteristics of domestic and wild animals
Communication: Reading and comprehending a story, speak clearly and communicate about
domestic animals, listening to and comprehending speech

Working collaboratively and being tolerant of each other to write a story as a class
Recognize their cultural identity through consideration of domestic animals at home

Links to other subjects:

Science: Learning about classification of animals
Arts: Singing a familiar song about animals
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Lesson 1

Key Learning Outcome

Discuss meaning and express
opinions about a story.

Story Time i‘\‘ m

Tha de aksksl
5
As a class

Méth jot / yam ke Rial

Learners should listen to a story about
“Duma’s new friends”. Ask some
comprehension questions about the story.

(See Read Aloud Story below)

In Pairs

Learners should share with each other their
favourite animal from the story.

Ask learners to close their eyes and listen
carefully. Do they hear any animal sounds
around them? In pairs, ask learners to
imitate the sound of an animal they heard.
Can their partner guess which animal they
heard?

Read Aloud Story - Méth jot/yam ke Rial

Rial ee ci pi3u mict énu! Yen éye akolé, ke ye akdl ben ke |5 cien panjot! Rial ee ye thik beu/apayem. Ku yen eye
thak rial yeeré nhim & bidké ku col nhim & bidké aye. Ku thék aapayem k3k/ nyic keek akdél lik ken ke pir, aaye yik
nyan kéné ku man. Ku yen ee yuic/wic bé I ayeer ago |> r3m keké thok k3k, ku bé pinydé |o tin té wééc yen kené
ran t3 yen thin!

Rial acii man béné nyan nhom luelde, ee [2or yin lGdu. Maddl ye raan j6t jot Rial, aci Rial béné mac yeth & yuin
thiin kor ku thel ayeer, téék é rok thok lekki ayeer. Né kaam ci yic mec, ke Rial aci gus yet panden jét. Na yon Io
Rial € baai cielic, go lai k3k eke t3 baai liec kedhie € bén, deei ki € yen ku them ki bik deet yen lan j6t ci rot mit éke
yiic.

Go Rial dhiaau, “Meeeee!” ke ci pidu miet, deei € keek bé ke mu35th ku bé maath looi kené keek kedhie & bén.
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U\I T 1 Lesson 1 cont....

Go ajinh diit bon ton & gukic é&téné gam, “Ka! ka! ka!” ku yen ajith Kéake thiéc

ee cin tha jieem yen kené Rial énu, yen abuon & ton. Go Rial ket e
bt D) s . 1. Yenu ye Rial pi3u miet & gol de
téné lai k3k cé ke tin. . o
. akokal/anyikol?
Eté€n, Rial aci bar béné dhiaau, “Meeegee!” wén cien wen kai tin, ke
Yen ee > té jot ben méth jot [ yok

thin.

keth tim k3u piny, cieth ke leer raak.

Go wen Rial beer gam, “Muu! Muu!” ke yen ecin tha ben jam éké
cieth yen ke nan lon ril lee looi. . CéRial pi3u béné yiéndi yon cin
yen |an ton cé béné yaa k33c bé

Go Rial beer ket téné landé ci tin, ku dhicgu, “Meegee!” dhigeu &

wét cien akaja cuai diit cii dust k3u aku3p/gédic tin. jom ke ye?

Go akaja Rial beer gam, “Mihé! Miha!” Ku cin thé kégc yen bé jam Aléu bit dhuk, Rial aci nyin béné
keké Rial. Yen anon ka thiekiic lee ke yaac & kuer k3u éténé. nin.

Go Rial ket téné landé ci tin, ku dhiceu, “Meeeee!” wén cien anau . Yenu & yen cién ldn tdné &ye k35c
tin ke liip rot & jon cok. bé jam keké Rial, yan yen ye them

Go anou gam, “Meow! Meow!” Ku yen ee cin tha & jam, yen ee bé ke mu35th?

cieeth baai, ku bé rap gél. Keek aake lui € loi looi thiekiic-cit

Etégn, Rial akéc pi3u beer mict éké kéc yen méth eke koor keek beer yik dhiéth ku bon é ton, gemde ca,
yok. Aci tin ke ldi & bén t5 pan j6t cien bén thin, alui aréét. Go téc é gél de rap é riéc, ku jétde ka lee
kuakic/gukic ben 13n thin. yaac.

Na wén ke Rial pu33c amu33m & ldi té den wén cien téc thin. “Muu!
Muu!”, “Ka! Kol Ka!”, “Miha! Miha! Miha!”, “Meow!Meow!” Ak3I
acol ku ke tha bii ldi guéér & té bii kek 1o cam thin.

Yen acii Rial jdl béné nyic, alan ye ldi luui kedhie akdl, ku na ye
wak3u eke ye méth kek path aréét.

Conversation:
Can learners correctly answer the comprehension questions about the story?
Can learners accurately imitate the sounds of the animals that they hear?

Observation:
Can learners distinguish animals sounds in their environment?
Can learners properly care for and hold a book?
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Lesson 2

Making Connections 1 z E

Dé&or é Kan 1
6
Purpose

¢ Recognize that print has meaning.
* Recognize that print represents sound.

Steps
As a class
Draw Ana on the board.

Hold up your book and show that the image
on the board is the same as in the book.
Have the learners hold up their books so
that you can verify that they are in the right
place in their books.

“This is a girl. Her name is Ana.
Listen to me say it, ‘Ana’. Again, ‘Ana’.

Now you all say it after me, ‘Ana’. Again
‘Ana’.

Next point to the image of Ana and ask the
class to say the name on their own.

In pairs

Point to the picture of Ana in your book.
Show your neighbour the picture of Ana and
say the name ‘Ana’ to your neighbour.

Choose several individuals in the class to
say the name out loud to the whole class.

Repeat this procedure for “Samuel”.

Hide and Say it\‘

Purpose
e Connect printed images with sound and meaning.

As a Class

Draw Ana and Samuel on the board. Draw them side by side. “These are people that we
know; Ana and Samuel.” Do not point to the drawings as you say them.

Point to the picture of Ana and ask if this is Ana or Samuel. Point to the picture of Samuel
and ask if this is Ana or Samuel. If there is any problem associating the pictures with their
names, then review the names of each.

Next, stand in front of both images so that the learners cannot see either of them. Tell the
students to say the name of the person that they see when you stand to one side. Stand
to one side, revealing one person or the other, but not both. Learners should say the name
of the revealed image. Do this for both images and then repeat in random order.

Unit 1 - Animals at Home




LJ\I T 1 _______________________________ Lesson 2 cont....

a A In groups
ajaga N .
AAA Divide the students into groups and have the groups respond as you repeat the procedure.

Divide the students into pairs and have the pairs respond as you repeat the procedure.
Finally, choose several individuals to respond as you repeat the procedure for each
individual.

In Pairs

Show the learners the corresponding activity in the book. Direct pairs of children to play
the same game with one of their neighbours. Have one neighbour cover both images with
their hands. Tell them to uncover only one of the images. The other neighbour then says
the name of the image. Have pairs change roles and repeat.

z N
A 2

Purpose

e Develop fine motor skills for writing.

a As a class
aana
AAAA

Draw the drawing/writing exercise on the
board. Draw it large. Trace the path of

the insect with your finger, describing the
motions as you do so; “up, down, up, down”.
Chose a learner to come to the board and
trace the path. Choose a few other learners G5t
to repeat.

Take a wet sponge or cloth and erase the -'"n“-\ f.-""“‘ /\
path, leaving the trace of the path created f AV \\_f' QM
by the wet of the sponge or cloth. Draw in

the path with chalk, following the trace of /\/\/Kf\v/\\ m

wet left by the sponge or cloth. Describe

the motions of the chalk as you follow the /\/\/\/\ M

path; “up, down, up, down”. Erase the path
made by the chalk, leaving again a trace of —

wet. Chose a learner to come to the board
and draw in the path with chalk by following
the trace of wet, describing their motions as
they do so. Choose a few other learners to

repeat.
a Individual work
‘ Show the learners the drawing / writing

exercise in their books. Tell them to trace
the path of the insect with their finger,
describing their motions as they do so.

In pairs

Next, ask the learner to trace the path in
their neighbour’s book.
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lN T 1 _______________________________ Lesson 2 cont....

Observation
Learners can show that they recognize and recall images by pointing to the requested image.

Conversation

Learners can orally reproduce the names of images when requested in interaction with the teacher and
with other learners.

Product
Learners can trace simple writing motions.

Unit 1 - Animals at Home




Finding Shapes

Making Connections 1 B

D&or é Kan 1

Purpose

e Connect printed images with printed
abstract shapes and meaning.

As a class ' "
IS Pl

Draw Ana and Samuel on the board. Write
their names large under their drawings

on the board. “Ana’s name is now written
under her picture just like it is in your book.”
Indicate Ana’s name where you have written
it on the board and hold up the book to
show where it is written in their books. T i

i
WY
“Touch Ana’s name in your books like | am
touching it in my book. Hold up your book TV Y STy ﬁ

and touch Ana’s name.” Yo Y Y

In Pairs #

Tell learners: “Look at your neighbour to see

if she is touching Ana’s name.” L unit-Leson3 g

7

“Touch Ana’s name again and say “Ana” to
your neighbour.”

Each neighbour should touch Ana’s name
and say Ana.

Repeat with the name of Samuel.

Purpose
e Recognize whole word shapes.

As a class

“Look at the name of Ana written here on the board. See how it is shorter than the name
for Samuel. Ana’s name starts with a tall letter that looks like the roof of a house.” Point
to the /A/ in Ana’s name. Do not say the name or sound of any of the letters. “The roof is
then followed by two smaller letters.” Point to the other letters.

Repeat the entire procedure for Samuel’s name. Note to the class that Samuel’s name is
longer and starts with a letter that looks like a snake, is followed by several small letters
and ends with a tall single line.

With a chalk, trace around the shape of Ana’s name under her image, making a silhouette
of her name. With your finger, trace around the shape of each word, describing the
motions of your finger as you go; “First | start at the highest point at the beginning of Ana’s
name. Then | drop down to the next part and trace underneath until | come back to where
| started.” Repeat, then choose a learner to come to the board and do the same thing,
describing their motions as they trace.

Next, erase the silhouette trace, leaving the letters intact. Trace again around the name
with a chalk, describing your motions as you go. Erase the track of chalk you have just
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drawn. Choose a learner to come to the board and trace the track around the word with
a chalk, describing their motions as they go. Choose other learners to repeat, as time
allows.

Repeat the procedure for Samuel.

Making Connections 1 i‘\l B

Purpose

e Connect whole word shapes with meaning.

As a class

Erase the pictures of Ana and Samuel, leaving only the names. Point to each name

anaan

AAAA and ask the learners to say the name indicated. Write the names twice more each on
the board in random order. Point to each name and ask the learners to say the name
indicated. Repeat and point to the names in a random order.

.s.s. In groups

AAA Divide the students into groups and have the groups respond as you repeat the procedure.

Divide the students into pairs and have the pairs respond as you repeat the procedure.
Finally, choose several individuals to respond as you repeat the procedure for each
individual.

In Pairs

Show the learners the corresponding activity in the book. Direct pairs of children to
play the same game with their neighbour. Have one learner point to names. The other
neighbour then says the name. Have pairs change roles and repeat.

A~
i 2

Door & Kan 1 7

Purpose ’
e Develop fine motor skills for writing. *, & L T i
* Develop creativity in drawing shapes. ' .
As a Class il

) . . . A yinie
Draw the first drawing/writing exercise on o e

the board. Draw it large. Trace the path of
the second insect with your finger, describing

the motions as you do so; “up, down, up, T AR o Y L o
down”. Chose a learner to come to the board B NN TN N
and trace the path. Choose a few other ; H

o T T ’ ’
learners to repeat. FN NN
Draw the second drawing/writing exercise A O Y \
on the board. Draw it large. Trace the path NS W AN N 'A
of the first insect with your finger, describing
the motions as you do so; “around and -
around and around”. Chose a learner to h #
come to the board and trace the path, L Unit-Lessons B
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LJ\I T 1 _______________________________ Lesson 3 cont....

describing their motions as they do so.
Choose a few other learners to repeat.

Take a wet sponge or cloth and erase the
path of the second exercise, leaving the
trace of the path created by the wet of the
sponge or cloth. Draw in the path with a
chalk, following the trace of wet left by the
sponge or cloth. Describe the motions of
the chalk as you follow the path; “around
and around and around”. Erase the path
made by the chalk, leaving again a trace of
wet. Chose a learner to come to the board
and draw in the path with chalk by following
the trace of wet. Tell the learner to describe
their motions as they do so. Choose a few
other learners to repeat.

Individual Work

a

‘ Show the learners the drawing/writing
exercise in their books. Tell them to trace
both paths of the insects with their finger,
describing their motions as they do so.

In Pairs

a N
‘ ‘ Next, ask learners to trace the paths in their
neighbour’s book.

Individual Work

a

‘ Ask the learners to imagine how a bee will
fly. What path might the bee take to get to a
flower?

L—2 Observation
Learners can show that they recognize and recall images by pointing to the requested image.
Observe learners creatively explore their own idea of a new insect path and the proficiency with which
they express themselves through freedom of motion.

Conversation
Learners can orally reproduce the names of images when requested in interaction with the teacher and
with other learners.

Product
Learners can trace simple writing motions. If learners were allowed to write in their books, then
tracings of word shape and circling of choices would be evidence of learning outcomes.
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Making Connections 1 z B

Purpose

¢ Review the connection of whole word
shapes with meaning.

As a Class

Draw two images of Ana and two images
of Samuel on the board in random order.
Write the names of Ana and Samuel twice
on the board in random order.

Point to the images of Ana and Samuel one
at a time in random order, asking the class
to give the correct name as you point to it.

Point to the names of Ana and Samuel one
at a time in random order, asking the class
to give the correct name of each word as
you point to it.

Draw a line from an image to the
corresponding name. Ask a learner to
come to the board and draw a different line
from an image to the corresponding name.
Repeat with another learner.

Erase the lines drawn. Demonstrate
drawing a line from a name to the
corresponding image. Ask a learner to do
the same and repeat.

In Pairs

Direct the learners’ attention to their
books. Direct pairs of children to play the
same game with their neighbour. Have one
learner point to a name or an image. The
other neighbour then says the name. Have
pairs change roles and repeat.

¥ .

8 D&or é Kan 1

X 3 3
ryy

Ana Samuel Ana Samuel
D&or é Kan 2

2 ¢ 9

wl

¢ 2 @
bl -',,‘

™ 5/ B -
. " . £

& 3 ___g 3 o i '_. 5
45 T 4 1 L,

Samuel Samuel Ana Samuel
Ana Ana Samuel Ana
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Making Connections 2 f‘\] E

Purpose

* Recognize and say similarities and
differences in pictures and word

shapes. ' ‘
a As a Class w w
1:! li H 1
dddd

Draw the first line of the table on the
board. Show how the first item is either the

Samuel Samuel

same or different from the following items.
Demonstrate how to point to each item that

is the same. Next demonstrate how to point ! ! ’ !
to each item that is different. '. '. ! !
Choose a learner to come to the board. Lé

Ask them to point to the items that are the B e s .a' ] B " 1 ;'
same as the first shape. Next, ask them to T - ey gy
point to the items that are different from A Y 44 L
the first shape. If the item is a word, ask Somuel | Samuel ~ Ana  Samuel
them to read the word. Repeat with another Ana Ana Samuel Ana
learner.

In Pairs

Direct the learners’ attention to their books.
Direct them to the first line of the table. Tell
them to touch the first line of the table.

Tell.each learner to point in.their books to
the items that are the same as the first item
in the line.. Next, tell each learner to point
in their books to the items that are different
from the first item. Repeat for each line of
the table. If the item is'a‘word, ask them to
read that word out loud as they point to it.

Direct pairs of learners to play the same
game with their neighbour. Have one
learner tell their neighbour to point to the
items that are the same as the first item
and then to point to the items that are
different. Have pairs change roles and
repeat.
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Making Connections 2 f‘\‘ B

Purpose

Dd&or & Kan 2 9

e Connecting words with pictures. Ana ! " !
a As a class Samuel .' ! '
Draw the first line of the table on the board. Ana
3353 Point to the first name of the line and ask a ' ' !
learner to read it. Samuel ! '. '.

Next, ask a learner to come to the board
to read the name and to point to all the
images that correspond to the name of Ana. AN
Then ask the learner point to all the images ot i
that do not correspond to the name of Ana. IR N
Repeat with another learner.

M
A(‘
a Individual Work | ! 'ﬁl %

‘ Direct the learners’ attention to their books.
Direct them to the first line of the table. Tell ‘
them to touch the first line of the table.

Unit 1 - Lesson 4

Tell each learner to read the name at the
beginning of the line and then to point to

all the images that correspond. Next, tell
each learner to point in their books to the
images that do not correspond to the name.
Repeat for the other lines of the table.

In Pairs

Direct pairs of children to play the same
game with their neighbour. Ask one learner
tell their neighbour to read the name at

the beginning of the line and then to point
to the corresponding images. Next, the
neighbour will point to all the images that
do not correspond. Repeat for the other
lines of the table. Have pairs change roles
and repeat.
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Door & Kan 2 9

Follow the steps to teach “Writing”, page
32.

Samuel

Purpose

»  Develop fine motor skills for writing. Ana ! ' !

» Develop creativity in drawing shapes. Samuel ’ ! ’

As a Class Ana ' ’ !
R @ l

Individual Work

Ask the learners to imagine how a frog will
jump What path might the frog take to get iy (
to the pond? SN

-

.-"'-.H_’_.-"'ﬁ\ "ﬁ‘“_.-'

Have the learners draw it in their exercise | Iﬁ'
I

M
book and trace that path in the air with %
[ una-Lesons g

their fingers.

Observation

Learners can show that they recognize and recall images and work shapes by pointing to the requested
images and shapes.

Observe learners creatively explore their own idea of a new insect path and the proficiency with which
they express themselves through freedom of motion.

Conversation
Learners can orally reproduce the names of images when requested in interaction with the teacher and
with other learners.

Product
Learners can trace simple writing motions. If learners were allowed to write in their books, then
tracings of word shape and circling of choices would be evidence of learning outcomes.

Teachers Guide - P1



Lesson 5

Making Connections 1 B
10

Purpose
e Connect printed images with sounds. C,g l? &_\; =
{. S o i
a As a class ‘q I%'\\/d : q
Draw the picture of the cow on the board. ]J ‘ ]1
FYY Y 5

“This is a picture of a cow. What sound
does a cow make?” The learners will say

that a cow says ‘muuu’. If not, tell the class
that in this book a cow says ‘muuu’. E —
o g 0 L s X - il
Repeat after me, ‘muuu’. Again, ‘muuu’. { . i
[ |.__
Choose some individuals to say ‘muuu’. IJ | ﬁ!‘w
e

Repeat this procedure for the goat, using

Door € Kan 1

the sound ‘maaa’. aaa uuu
a Individual Work
‘ Direct the learners to their books. aaa uuu
Ask the learners to point to the picture of
the cow and make the cow noise. —

Repeat for the goat.

In Pairs

Ask the learners to point to the picture of
the cow in their neighbour’s book and make
the cow noise.

Repeat for the goat.

Making Connections 1 z

Purpose

e Connect images with sounds.

As a class

Direct the learners’ attention to the drawings on the board.

Point to each drawing and ask the learners to make the corresponding sound. Make
corrections, if necessary.

Now, point to the images in random order, asking the learners to give the correct sound.

Next, rapidly point to the images in random order, asking the learners to give the correct
sound.

Finally, choose several learners, one at a time, to respond as you point rapidly at the
images on the board in random order.
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Making Connections 1 E

Purpose

10 D&or é Kan 1

e Connect letter shapes with sounds and
pictures.

As a class
Say “A goat makes the sound ‘maaa’. This

is the letter that makes the sound ‘a’.”
Write large the letter /aaa/ written under
the picture of the goat and say ‘aaa’. “Now,
repeat after me, ‘aaa’. Again, ‘aaa’. Chose
several learners to come to the board and i-

point to the letter /a/ while saying ‘aaa’.

Repeat this with the picture of the cow and
the letter /uuu/, using the sound ‘muuu’.

In Pairs
Direct the learners to the picture of the goat

with the letter /aaa/ written under it in their s

books.

aaa uuu

Tell each learner to point to the letter /aaa/
and say ‘aaa’.

Tell each learner to point to the letter /aaa/
in their neighbour’s book and say ‘aaa’.

Repeat this procedure using the picture of
the cow and the letter /uuu/ in the learners’
books.

Hide and Say £:‘ E

Purpose

e Connect letter shapes with sounds.

As a class

Erase the pictures of the cow and goat and draw a large “aaa” and a large “uuu” on

anana

AAAA the board and stand in front of them so that the learners cannot see them. Next, stand
in front of both images so that the learners cannot see either of them. Tell the students
to say the sound of the letter that they see when you stand to one side. Stand to one
side, revealing one letter or the other, but not both. Learners should say the sound of the
revealed letter. Do this for both letters and then repeat several times.

.a.s. In grou;?s

AAA Repeat in groups.

In Pairs

Show the learners the corresponding activity in the book. Direct pairs of children to play
the same game with their neighbour. Ask one neighbour to cover both letters with their
hands. Then tell them to uncover only one of the letters. The other neighbour then says
the sound of the letter. Have pairs change roles and repeat.
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Observation
Learners can show that they recognize and recall images and their sounds by pointing to the requested
images and shapes.

Conversation
Learners can orally reproduce the sounds associated with images and with letters when requested in
interaction with the teacher and with other learners.

Product
If learners were allowed to write in their books, then circling of choices would be evidence of learning
outcomes.
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Key Learning Outcome

Begin to use language
appropriately in song.

C R I

Tha é két

11

Learners should sing a song about domestic
animals. Help them listen closely to the
letter sounds at the beginning of the names
of the animals in the song. Can learners
think of other animals that start with the
same sound?

a As a class
AaAAA
AAAA

a N In small groups
ajafa \
AAA Learners should look at pictures of

domestic and wild animals, to compare and
contrast their characteristics.

Unit 1 - Lesson 6

—2= Conversation
Listen to conversation as learners compare and contrast different animals. Are they interacting well
with each other and asking good questions about the characteristics of the different types of animals?

Product
Can learners distinguish different letter sounds at the beginning of words by producing words that
begin with the same sounds?
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Lesson 7

Making Connections 1 z E

Purpose

¢ Review the connection of whole word
shapes with meaning and letter shapes
with meaning.

As a class

Draw two images of cow and two images of
goat on the board in random order.

Follow the steps to teach "Making
Connections 1”, page 34, to make
connections between the letters and words
and their matching pictures.

In Pairs

Follow the steps to teach "Making
Connections 1”, page 34.

Making Connections 2 m ﬁ

Purpose

* Recognize and say similarities and
differences in pictures, word and letter
shapes.

As a Class

Draw the first line of the table on the

board. Follow the steps to teach “Making
Connections 2", page 38, to find differences
and similarities.

Individual work

a
‘ Follow the steps to teach “Making
Connections 2", page 38.

In Pairs

Follow the steps to teach "Making
Connections 17, page 38.

12 D&or é Kan 1
-.'{". Tad k.é - T a i—..r, k.é T
h J 'I""-'tll-‘I h J 'I""-'tll-‘I
i o A o B b
aaa uuu aaa uuu
e
Ana Ana Samuel Samuel
— R

Désr & Kin 2_[F

b ) L.‘:‘i ‘r ]
Y I J T I J

. L1

WY | em T ¥
I} Y i, i
aaa aaa uuu aaa

Ana Samuel Ana Ana
Samuel Samuel Ana Samuel
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Making Connections 2 E

14 D&or € Kan 2

Purpose
e Connecting pictures with letters, T
sounds and words. ¥ ‘.!' aaa uuu aaa
o
a As a class ---.'i;..h? aaa uuu uuu
aaaa Draw the first line of the table on the A WL Ho_
ASaa board. Follow the steps to teach “Making aaa '1’}-' "~'$'-~+.i '1-‘}-'
Connections 2”, page 38. Vi % L
i ¥ T =
In pairs uuu !I‘ﬂ,l 1’1 1 i‘"l'

Follow the steps to teach “Making
Connections 27, page 38.

»!L
, Ana Samuel Samuel
AW,

Samuel

G5t
Purpose

e Develop fine motor skills for writing.
e Develop creativity in drawing shapes.

As a class

Draw 3 large unconnected vertical lines

on the board with a chalk. Trace over

these lines with your finger, describing your
motions as you do so. “Follow the motions
of my finger as | trace over the lines drawn
on the board. | start at the top of the first
line and | go straight down. | raise my finger

off the board and place it at the top of the ~
next line and again | go straight down.”
Follow the steps to teach “Writing” page 32.

Choose several learners, one at a time, to
come to board to trace the lines with their

finger, describing their motions as they do ey WD,
Sso.

Now draw 5 smaller lines closer together
and repeat the process.

a Individual Work

‘ Ask the learners to practice drawing lines by
drawing a picture of the animals they have
at home. What things can they draw using
lines?
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U\I T 1 Lesson 7 cont....

Observation
Can learners accurately trace the lines with their fingers in their books?

Product
Have learners been creative in using lines to draw animals at home?
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Making Connections 1 z B

16 D&or € Kan 1

Purpose
¢ Review the connection of letters to
sounds. 1}% —
r-" I‘ 3 uuu
a As a class '_jj ﬁl’#
S Draw two images of cow and two images of
AAAA goat on the board in random order. Write .
the letters aaa and uuu twice on the A iu' aaa
board in random order. ] £
Follow the steps to teach “Making ké
Connections 17, page 37 to make the o S
connections between the picture and the ! .j.“-*lﬁl' uuu
letter sounds. “
A

oy
\"- i._.l' aaa

Making Connections 2 z ﬁ
p D&6r é Kan 2 17
urpose
e Recognize and say similarities and
differences in abstract shapes and Q Q Q
letter shapes. w w
As a class A A y A
Draw the first line of the table on the board. s T s
Show how the first item is either the same . ) ; .
or different from the following items. The
item can be either an image or a letter. ¢ K ¢ ¢

Follow the steps to teach “Making
Connections 2", page 38.

G5t

In Pairs

Follow the steps to teach “Making
Connections 2”, page 38.

000

Unit 1 - Lesson 8
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Purpose
e Develop fine motor skills for writing.
¢ Develop creativity in drawing shapes.

Draw 3 large unconnected circles on the

a As a class
[ X X
AAAA

board with a chalk. Trace over these lines
with your finger, describing your motions as
you do so. “Follow the motions of my finger

as | trace over the lines drawn on the board.

| start at the top of the first circle and | go

around until | come back to where | started.

| raise my finger off the board and place
it at the top of the next circle and again
| go around until | come back to where |
started.”

Follow the steps to teach “Writing”, page
32.

Individual Work

Ask the learners to practice drawing
round shapes by drawing a picture of their
favourite animals they have at home.
Where do they see round shapes in those
pictures?

Observation
Are learners accurately matching the written letters with the sounds that they represent?
Can learners accurately trace the circles with their fingers in their books?

Product

O OO
\_/ \_/

A M

T W S
F L F F
C K @ C

G5t

000

000
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Have learners been creative in using circles to draw their favourite animals?
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Making Connections 1 z

Purpose

¢ Review the connection of letter sounds
with letter shapes.

As a class

Draw the cow and two other things that
have the same sound ‘uuu’, or ‘u’, on the
board.

“All these things have the same cow

sound, ‘u’, in their names. Repeat after
me.” Pronounce the names of each item,
beginning with the cow, emphasizing the ‘u’
sound in each name. Repeat.

Choose some learners, one at a time, to say
the name of each item as you point to it.

Do not erase the board. Now draw the goat
and two other things that have the same
sound ‘aaa’, or ‘a’, on the board.

“All these things have the same goat

sound, ‘a’, in their names. Repeat after
me.” Pronounce the names of each item,
beginning with the goat, emphasizing the ‘a’
sound in each name.

Choose some learners, one at a time, to say
the name of each item as you point to it.

Demonstrate drawing a line from the cow
to another image that has the same sound.
Have a learner come to the board and draw
a different line from the cow to another
image that has the same sound. Choose
some other learners, one at a time, to
repeat.

Erase the lines drawn by the learners.
Demonstrate drawing a line from the goat
to another image that has the same sound.
Have a learner come to the board and draw
a different line from the goat to another
image that has the same sound. Choose
some other learners, one at a time, to
repeat.

In Pairs

Direct the learners’ attention to their books.
Tell neighbours to check each other to
make sure they are focused on the right
activity. Direct pairs of children to play the
same game with their neighbour. Have one
learner point to an image and say its name
or sound. Now tell the neighbour to point
to the same image, say its name or sound,

18 D&or € Kan 1
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Making Connections 3 z

and then draw a line with her finger from
that image to another image that has the
same sound. The neighbour says the name
of the image chosen. Repeat until all the
images are linked. Have pairs change roles
and repeat.

Purpose

¢ Connect letter sounds to names of
familiar objects.

¢ Help learners to hear individual sounds
in familiar words.

As a class

Ask the students to name each picture on
the top half of the page. Repeat the words,
emphasizing the vowel sound in each word.
Ask the class which pictures have the same
sound “u” in them. Repeat the same for
the pictures on the bottom half of the page,
asking the class to listen for the words that
have the sound “a” in them.

In Pairs

Ask the learners to say the names of the
pictures in their books. Using their fingers,
they should trace a line matching the
pictures with the letter sound that they hear
in the names of the pictures.

N
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LJ\I T 1 _______________________________ Lesson 9 cont....

Purpose

¢ Find small parts of a picture from the
larger picture.

As a class

Ask learners to look at the row of small

aann
AAAA pictures in their books on page 20. They
should say the names of the items in the
small pictures.
a Individual work
‘ Learners should look at the larger picture

and find each of the individual items in the
larger picture.

In Pairs

Learners should work together with their
neighbour to make sure they have found all

of the items in the larger picture.

Purpose
e Develop fine motor skills for writing.
* Beginning to express ideas in drawing.

[ ) Individual Work
‘ Ask learners to draw a picture of their favourite thing that has the letter sound “a” in it.

Observation

Are learners accurately matching the sounds they hear in the names of the objects with the letter
sounds?

Are learners able to identify individual parts of the larger picture?

Product
Have learners been creative in their drawing of a picture that contains an object with the letter sound
of “a”?

Teachers Guide - P1



Lesson 10

Making Connections 3 z

/RN

Purpose

e Connect letter sounds to names of
familiar objects.

e Help learners to hear individual sounds
in familiar words.

As a class

Ask the students to name each picture.
Repeat the words, emphasizing the vowel
sound in each word. Ask the class to
identify which pictures have the sound “a”
in them and which pictures have the sound
“u” in them.

In pairs

Ask the learners to say the names of the
pictures in their books. Using their fingers,
they should trace a line matching the
pictures with the letter sound that they hear
in the names of the pictures.

Purpose

¢ Connect letter sounds to names of
familiar objects.

e Help learners to hear individual sounds
in familiar words.

Individual work

Ask learners to look at the two pictures in
their books. The pictures are almost the
same, but there are some things that are
different. Learners should try to find 5
things that are different in the pictures.

In Pairs

After individuals have had a chance to
look at the pictures on their own, they can
work together in pairs to make sure they
can identify 5 differences between the two
pictures.

Door é Kadn 3 21
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U\I T 1 _______________________________ Lesson 10 cont....

Purpose
* Develop fine motor skills for writing.
* Beginning to express ideas in drawing.

a Individual Work
‘ Ask learners to draw a picture of their favourite thing that has the letter sound “u” in it.

Ol;servation

Are learners accurately matching the sounds they hear in the names of the objects with the letter
sounds?

Are learners able to differences in detail in the picture?

Product

Have learners been creative in their drawing of a picture that contains an object with the letter sound
of uun?

Teachers Guide - P1 Unit 1 - Animals at Home




Lesson 11

Key Inquiry Questions

i our
escribe Y
words 0 d
e some

Choos N
Key Learning Outcome favourite animat
experience YO

mals.

u had with
Write a story as a class about a

-~ o Describe an
familiar domestic animal.

gdomestic ani

Experience Story z

a As a class

anaa Learners should use a “Language

AAAa Experience Story” approach to write a
class story on the chalkboard about an
experience they have had with a domestic
animal. They should do “Shared reading”
with this class developed story.

Nyic akékal

a Individual work

‘ Learners should draw their own picture to
illustrate the class story and describe their
picture in groups.

Unit 1 -Lesson 10& 11

—2% Observation
Can learners hold a pencil correctly and make appropriate shapes and pictures? Can they
communicate the meaning behind their drawings and connect it to the class story?

Product
Can learners produce the names and sounds of 3 letters in their alphabet?

Unit 1 - Animals at Home




Lesson12-13

Teaching Letter Lesson 12

Do activities for:

)
a

k K ka
kak
a kak
kak k
k kak
ﬁﬁ kak k
k kak
3. “Word Breaking and Building”

4. “Syllable Making” l ala

kak

1. “Listen to the Sounds” (Phonemic Awareness)

2. “Key Letter” (Alphabetic Principle)

e

kak

N

Teaching Letter Lesson 13 2

Do activities for:
5. “New Word Building” (vocabulary)

6. “Story Reading” (with comprehension questions

aka
below) ;
1. Yeldan nu jicem yok?
2. Yenu ye tak é looi kak?
7. “Writing” Eaa

Kak aka.

k K a A kak

Teachers Guide - P1




Lesson 14 - 15

Teaching Letter Lesson 14

ca (o}
Do activities for:

1. “Listen to the Sounds” (Phonemic Awareness)

2. “Key Letter” (Alphabetic Principle)

3. “Word Breaking and Building”
4. “Making Syllables” i a| a| a

ca ca ca

cak | cac

G ) S
2 Jj | ca Q) ca | cak | cac

cak ka | kak | cak

cac

Unit 1 - Lesson 14

Teaching Letter Lesson 15

Do activities for:
5. “New Word Building” (vocabulary)

6. “Story Reading” (with comprehension questions
below)

1. Yenu jieem yok anie?

2. Yeku ca yok téno?

7. “Writing”
Ca akak.

Unit 1 - Animals at Home




UNITZ ANMALSINTHEFOREST

National Languages Primary 1

Learn about

Knowledge and understanding

* Recognize that print has
meaning

* Begin to recognize the
sounds of the letters at the

simple words

* Begin to recognize
differences in sounds and
apply that awareness to
distinguishing words when
listening

* Begin to recognize relevant
features of their language
(i.e. tone, breathy vowels,
heavy/light vowels)

* Begin to recognize
directionality of print

beginning, middle and end of

Give opportunity for learners to hear a story using shared reading
in a big book about wild animals and explore appropriate language
to describe wild animals. Learners should collaboratively use
available resources to model their ideas about wild animals

and present them to the large group. Learners should be given
opportunity to work in pairs to tell an original short story about

the models. Learners can then be given opportunity to listen to
others’ stories and retell them. Learners should be given a series
of pictures of a story about animals in the forest and learners will
be given opportunity to sequence the pictures and re-tell the story.
Learners can work collaboratively with the teacher to write one of
these stories on the board for shared reading. Learners should
explore the next 3 letters in their language through an ABC Book or
similar language specific resource.

Learning outcomes

Skills

Recognize and produce letter
shapes

Understand and respond
appropriately to what is
heard

Discuss the meaning of a
story and express opinion
Use pictures to communicate
meaning

Use writing to communicate
meaning

Tell an original short story
using correct language
Re-tell a short story that they
have heard

Sequence pictures to tell a
logical story

Unit 2: Animals in the Forest

Key inquiry questions

How do you write the letters
that have been taught?
Explore the names of wild
animals whose names start
with the letters taught?

Tell a story using appropriate
language about an animal in
the forest.

How can you predict what
comes next in a story?

How can pictures be
sequenced to tell a logical
story?

Attitudes

Enjoy reading and writing,
know that reading and
writing is fun

Appreciate the system of
their language

Appreciate their own
creativity and the creativity of
others

stories.
Co-operation:

Culture:

Contribution to the competencies:

Critical thinking: Critically thinking about sequencing of stories, suggesting the order of the stories
Communication: Reading and comprehending a story, speak clearly and communicating about forest
animals, listening to and comprehending speech, using realia to communicate

Working collaboratively and being tolerant of each other to write a story as a class,
working in pairs to model and tell stories
Recognize their cultural identity through consideration of the diverse nature of
South Sudanese wild animals

Links to other subjects:

Science:
Social Studies:

Learning about animals
Talking about the habitat of the animals
Arts: Modelling their story, acting out the story

Teachers Guide - P1



Lesson 16

Key Learning Outcome

Sequence pictures to tell a
logical story.

Re-tell a short story.

el R
Tha de akakol

a As a class
Learners should be given opportunity to Anui ku Dhék / Péarpér

hear a story about animals in the forest.
Ask observation and sequencing questions
and as they listen, stop often to ask, “What
do you think will happen next?” to help
learners predict what will happen in the
story.

(See Read Aloud Story below)

27

§

a a In groups

A Learners should look at the pictures about
an animal in the forest and put the pictures
in a logical order. They should be given

opportunity to re-tell the story, using the "
pictures. ﬁ :

Unit 2 - Lesson 16

Read Aloud Story - Anpui ku Dhék / Parpdr

Anun col malek ee pu3u tiit té cien ké jot tin. Ka yuic bi nyic pack alon yen kénu/kéno. Akdltok, ke |o y33nde, ké
tin ké jot ke ci n6ok é kééré tim col pény.

Yen & ké n33ké né kéér akor ku kee malou, ku anon gu3p cit gudp apél. “Wad, yin aca t33n.” Go ye nhom th33n ku
jieem, “yen anhiar ridn/pol kek & riny aapél!” Ku cut rot.

Ku yené kéné, ee ké thiin loi thok. Acie cath té yaa apél ciesth thin. Té€n ké Malek cut rot, go moth alan cie kénie
yaa apél!

(Thiéc téén: non nhom aték Ian ye kéin nu?)

Unit 2 - Animals in the Forest




U\I T 2 Lesson 16 cont....

Yen Malek anusté tig€t pu3u lan yen nu t3 éye ké n33keé yic, go Kéake thiéc
Malek nyuc ku tek ye nhom é kaam thiin nyaot. “¥en aci gdi lan yen

1. Yerin anui cal di?
nu t3 ee kdnic?” jicem & rotde. “Acie cath, ku acie yii, ku an33k & !

path & kééré tim. Anui acal Malek.

Né thokde, go cu3k tit € météné! Go Malek ciggth bi ké t3 thin tin. . Ye nu nhiger Malek bé pol ke ye?

Go ye ridp yath beec amaath té thiddk ke ké n33k.
Anbhiar pol ke riny aapél.
Né kaamthi cien thitk ke g3tde, go cath gol. Go Malek kén-lou tin

ke reetic. E métone, go ké nie ye yic liep! Malek acie nyin nigen bi Ca boné k3m kan tin? Ye cit nu?

kan tin ye nu bi rat looi, & wét cien gdi go thiéc. Bon & k3m ee ciét dané tonpiny.

(Thiéc téén: Ye nu ye tak ke looi rat?) e s 5t et 4 e & e
Né ye kaam thiin nie liep yen ye nyin, go dhén dhén apei nyuc € ye
wum Ee dhdk.

Ca kan tin alan ye dhok péér beec

€ bonic? Nyuoothé.

Conversation
Can learners make appropriate predictions based on the story?

Observation
Are learners sequencing the pictures in a logical way? Are their group conversations making meaning
from the pictures?
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Lesson 17 -18

Teaching Letter Lesson 17 n N nak
; nak n
Do activities for: -3 | nak
1. “Listen to the Sounds” (Phonemic Awareness) &
dyi |'_.I
2. “Key Letter” (Alphabetic Principle) . )
3. “Word Breaking and Building”
4. “Making Syllables” 1 al a
na na
nak
) S
2 “ | na Q) na | nak
nak ka | kak
ca | cak
— I

Teaching Letter Lesson 18 29
akak
Do activities for:
5. “New Word Building” (vocabulary)
6. “Story Reading” (with comprehension questions v, o
below) .
1. Ye kdnu karou cii jaamiic? L
2. Ye nak yok téno? e B
7. “Writing” Nak akak.
Ca akak.
niigiiigak
Unit 2 - Lesson 18

Unit 2 - Animals in the Forest




Lesson 19 - 20

w

o
M
m
~
[©
S5

Teaching Letter Lesson 19

= ken e
Do activities for: |
e ken
1. “Listen to the Sounds” (Phonemic Awareness) ’
en n
“Key Letter” (Alphabetic Principle) ) n ken

2
3. “Word Breaking and Building”
4

“Syllable Making” 1 e | e |e |e

ke |ne |ce |ke

ken | nen | cen | kek

Q 5]
2 ) | ke | ken g ke | ne | ce | ken

ne | nen ka | na | ca | kan

ce | cen

Unit 2 - Lesson 19

Teaching Letter Lesson 20 31

Do activities for: akan
5. “New Word Building” (vocabulary)

6. “Story Reading” (with comprehension questions
below)

1. Yenu non nak?
2. Yediet k3k ko non nak?

7. “Writing”

Ken akan.
Nak ken akak.

e E ken

Unit 2 - Lesson 20

Teachers Guide - P1




Lesson 21

Key Learning Outcome

Tell an original story using
correct language.

s |5° i3]

a Individual work - A Wild Animal Story

‘ Tell learners they will be making up their
own stories about animals in the forest. To
help make their stories, they will model an
animal for their stories.

Luoi akéksl

32

Learners should use available resources
(stones, sticks, clay) to model a wild animal.

In pairs

Learners can use their models to create
their own stories about the wild animals,
retelling their stories with the models in
small groups.

Note: These stories will be used in Lesson
25.

‘=% Product
Ask learners to told an original story, using appropriate language about their model? Have they
expressed appreciation for others creativity?

Unit 2 - Animals in the Forest




Lesson 22 - 23

Teaching Letter Lesson 22 | L lek 33

Do activities for:

I lek
1. “Listen to the Sounds” (Phonemic Awareness)

2. “Key Letter” (Alphabetic Principle)

3. “Word Breaking and Building”

4. “Syllable Making” 1 e |a |e |a

i%) le | lek ;);3 le | la | lek | lak

la | lak ke | ka | kek | kak

ce | ca | cek | cak

Teaching Letter Lesson 23 (34

Do activities for: ake aca

5. “New Word Building” (vocabulary)

6. “Story Reading” (with comprehension questions
below)

1. Ye kdn karou ko & ke ci cak?

2. Ye lek cien téno?

7. “Writing”

Lek akan.
Lek kek ken ake cak.
Lek akan aca lek.
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Lesson 24

Review (Check Your Progress) mmg

[
Do activities for: Jl k noo|___ |
1. “Capital and Small Letter Box” —|—1] € L
2. “Picture Matching 29 "‘E':ﬁ ok
[y
3. “Syllable / Letter Box” (Making Words)
& '_? ken
'J- ' kak
lek
b " ca

Unit 2 - Lesson 24

Unit 2 - Animals in the Forest




Lesson 25

Key Learning Outcome
Re-tell a short story.

Appreciate their own creativity
and the creativity of others.

Story Making i‘\‘ m

a As a class
T X N )
AAAA

36 Luoi akéksl

Together learners should choose a story
they heard about animals in the forest in
the previous week from their classmates
and work with the teacher to write it on the
board for Shared Reading activities. See pg.
24 for Shared Reading Mini Lesson.

a
‘ Individual work

Learners should identify the letter sounds
they hear at the beginning of the names

of wild animals. Learners should practice
writing the letters with the names of wild
animals. Ensure the animals named include
all the letters that have been taught.

=% Product
Can learners write, using correct letter shapes, the letters that have been taught?
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Lesson 26-27

Teaching Letter Lesson 26

kul u

Do activities for: u kul
1. “Listen to the Sounds” (Phonemic Awareness) kul |
“Key Letter” (Alphabetic Principle) 4 I kul

2
3. “Word Breaking and Building” 7
4. “Making Syllables” 1 u |u u | u

ku |lu ku |cu

kul | cun

G ) S
2 ) | ku | kul e ku | lu | nu | kul

lu |cun ke | le | ne | kel

nu | nuk ka | la | na | kal

Unit 2 - Lesson 26

Teaching Letter Lesson 27

N\
w
(o]

me

Do activities for: Akec

5. “Parts of our Language” (Grammar lesson)
Kul e kul Akec.

6. “New Word Building” (vocabulary)

7. “Story Reading” (with comprehension questions
below)

1. Ye kulé na cii yok jam?
2. Yenuye kul looi?

Kul e kan.

ATt o Kul e kul Akec.
8. “Writing

Unit 2 - Animals in the Forest




Lesson 28 - 29

Teaching Letter Lesson 28

T

Do activities for:
1. “Listen to the Sounds” (Phonemic Awareness)

“Key Letter” (Alphabetic Principle)

2
3. “Word Breaking and Building” »
4. “Syllable Making” 1 u|a |u|e

q S
2 ) | tu |tuk g tu | te |tuk | tek

ta | tak lu | le |luk | lek

te | ten ku | ke |[kuk | kek

cu | ce |cuk|cek

Unit 2 - Lesson 28

Teaching Letter Lesson 29 E

Do activities for: akan
5. “New Word Building” (vocabulary)

6. “Story Reading” (with comprehension questions
below)

1. Yedan & tim niin jicemé&?

2. Ye tiim k3k ko ye luok & deeu?

7. “Writing”

Tuk akan.

Tuk e tuk akan.

Unit 2 - Lesson 29
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UNIT3 weaHR

National Languages Primary 1

Learn about

Knowledge and understanding

Begin to recognize that
sentences are composed of
words and that words are
composed of syllables and
letters

Recognize that print has
meaning

Begin to recognize the
sounds of the letters at the
beginning, middle and end of
simple words

Begin to recognize
differences in sounds and
apply that awareness to
distinguishing words when
listening

Begin to recognize relevant
features of their language
(i.e. tone, breathy vowels,
heavy/light vowels)

Give opportunity for learners to hear a story to hear a story

using shared reading in a big book about the weather and

explore appropriate language to describe the weather patterns.
Learners should experience something about the weather and
work together to use appropriate language to express their ideas
about the weather by writing a class story on the board. Learners
should explore parts of the story by engaging in activities related

to recognizing sight words and syllables within words. Give
opportunity for learners to debate their ideas about the weather,
based on a story about the Wind and Sun. Learners should then
be given opportunity to draw pictures and do creative writing about
the results of the debate. These stories should be shared with the
rest of the class. Learners should explore the next 3 letters of their
language and investigate words within sentences and syllables
within words.

Learning outcomes

Skills

Recognize and produce letter
shapes

Understand and respond
appropriately to what is
heard

Discuss the meaning of a
simple story and express the
opinion of a story

Use pictures to communicate
meaning

Use writing to communicate
meaning

Recognize 5 sight words
Show the directionality of
print

Begin to use increasingly
complex words/vocabulary
Begin to predict the outcome
of a story

Express opinions about a
story

Unit 3: Weather

Key inquiry questions

How do you write the letters
that have been taught?

Use appropriate language

to debate ideas about the
weather.

How can you predict what
comes next in a story?

How do we recognize parts of
word (syllables)?

Attitudes

Enjoy reading and writing,
know that reading and
writing is fun

Appreciate the system of
their language

Appreciate their own
creativity and the creativity of
others

Co-operation:

Contribution to the competencies:

Critical thinking: Learners will use prediction skills, evaluating different ideas and opinions
Communication: Reading and comprehending a story, speak clearly and communicate about the

weather, communicating ideas through emergent creative writing, listening to and
comprehending speech

negotiating and respecting others in debate

Working collaboratively and being tolerant of each other to write a story as a class,

Science:

Links to other subjects:

Climate
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Lesson 30

Key Learning Outcome

Begin to predict the outcome
of a story.

Recognize sight words.

Story Time B

Tha de Akékal 41

As a class

Learners should be given opportunity to Nok
engage in “shared reading” with a story
about weather in a Big Book. If a Big Book
is not available, read the story from the
Teachers Guide and ask the questions that
follow. As you read the story, stop and ask
the questions in the story.

(See Read Aloud Story below)

an In groups

A Make flashcards of 3 common words (for
example, “the”, “a”, “and”). In groups,
learners should match the cards to the
where they see the words in the story. This
activity should be done with the Big Book,
or if no big book is available, the teacher

should write part of the story on the board

to do this activity with.

Read Aloud Story - Nok

Anodk eci gadu Io € thukulic akél tok, ye wiké yic, den aye tueny akdl kél aci ye béné col aye yéét € thukulic éct
gaau.

Ye ménhidké, na cok alon wic yen en ku bé lac yet, aci ye cin lac [ook ku I2ok ye nyin ku t33n man. Ku jook kat ke
kuany dhélic leer & thukulic. Ciméné wggr k3k ci jadl ébén. Den eci tueny ye wégré. Ku dhél awén ket Anok thin

[Thiéc: Yenu ye tak bii Ansk looi?]

Ee ye kac bdric, ku Anok ee ci non té deen dét. Ee ku bi dhiel teem adhu3m alon tui. Aci rielde kutic &bén ku jol
kac té cit té bé léu. Ku ee kéc keec té mec, ee cie cdk yany adhudm cielic abi piu thiec yiic. Aacie waarke é rot kek
ci don é tidkic, piu aake ci pék éye nhisl, ku jabonde aci thok jool ka tiopthok.

Unit 3 - Weather




U\I T 3 Lesson 30 cont....

“Go dhiaau yei! Mao! Yenu ca looi ye méné?” Ee cii léu bi | é
thukulic ke ti6k éye gu3p ku aléthke aatiop/alaluak é piu. Ku na
leer baai bi |5 ok ka ci thukul bé dé6t.

[Thiéc €téén: Yepu bi'Anok looi?]
Ku éld, go Anok nan dhéén apei non kin manoék ku malou tin ke thor
adhu3mic. Ee non dhéén kéc Anok kan tin akdl tok. Wén tin yen

nak, ke mér nhom & wét warken nanic acuol ku aléthke € ke tiop ku
buoth nok.

[Thiéc €téén: Ye tak Ion bi'nok 1> di?]

Té thiin wén, ke ak3l b3 nyin ku déu kuéér wén yen buosoth Anok.
Go koor thiin ril nak gap nhial aliiric, go Anak gopic wén teem yen
rot éye nyin & par. Nok éye cin ka cé dom & riel, go nhial jal tipic
yenu yen cal koor alooi rat. Aci gdi, ku jol wéi diéc nhial.

[Thiéc téén: Ye tak Ion yen nu yen ci'Anok tin?]
Dindit apei ee kadc éye nhom tueen. Ku aabdr téné wun Anak ku
anan k3u naak dhén apei mél35th ku ménosak, cit ka muk Anok éye
cin. Go dit lueel, “Yin aca leec apei & rin cin naandié dhu3k ciéén.”
Ee kaamé, Anok aca acusl waarke ku laluan aléthke jdl tak, go jal
dhiaau. Go dindit kéné thiéc, “Yenu ci wadac?”
Go Andk lueel, “¥en aci pu3u jdl dak erin ci yen [66ny adhu3mic ku
aléthkié ku waarkié aaci dok ku aatiop ku ye méné yen aci gadu élo
thukulic.”
“Apath, kan acie kérac,” acii dit jal lueel érdl dik apei.

[Thiéc té€n: Yenu ye tak kabit dit looi?]
Go dit Anok nyu33th té yené non dhéén malou ku mandk luaai thin,
€ l€n [&n/ & maath ku bi tiok wgéc bei & waaric. Weén ci tiok jal bén
bei & waar ke yiic, ka jol ye wuk yir amadth, go aléth Anok gus
thiaan ébén & bén.
Ee cii dit lueel, “Bar yin aba yath & thukulic.” Ku jal Anak jat ye k3u
& wu3k ken ril go ké guo péér aliiric té mec!
Weén tin kek thukul yik Anak, go dit jal nyuc piiny ke muk rat é
thukulic. Té wén keec Anok piny édit k3u, go piny caath bi tin lon
ci méthke ye tin é pér édin dhééngé. Ee cin math den ton ci yéét é
thukulic ku cin dépdny t6n cé bén.
Go ye nhom wel bi dit dhu3k aleec & wét cii yen ye kony bi lac/dac
yéét éthukulic ke yok dit éci guo jadl.
Na wén yéét depiodc kek méthke é thukulic, ka Anok ee nuoté muk
non dhéén non kin malou ku manék éye cin.

Teachers Guide - P1

Kdke thiéc

1.

Ye nyan thii cal na?
Acaol Anok.

Yenu ye Anak gadu élo éthukulic
Akol kol?

thukulic.
Ye kadi yok Anok atid 6p ku tiok?

Ee ci'them ba adhu3m liir nhom,
go 166ny thin.

Yenu ci Anak tin ke thor & piu
nhiim?

Ee ci'non dhéén non kin malou ku
mandk tin.

Anok Yet é thukulic kadi?

Ee ci keec dindit kiu.

Yenu yen ba looi ku ba lac I> &
thukulic?

Ee ku ba lac rial ku ye adhuum,

waan...




U\I T 3 Lesson 30 cont....

Conversation
Can learners make appropriate predictions about the story?

Observation
Can learners correctly identify whole common words using the flashcards?

Unit 3 - Weather




Lesson 31-32

Teaching Letter Lesson 31

kat
kat t
Do activities for: t kat

1. “Listen to the Sounds” (Phonemic Awareness)

“Key Letter” (Alphabetic Principle)

2
3. “Word Breaking and Building”
4

“Syllable Making”

kat | ket | nut | lat

&) S
2 ) | kat @ kat | ket | nut | lat

ket kal | kel | nul | lal
nut kak | kek | nuk | lak
lat

Teaching Letter Lesson 32 @
Do activities for: Ken e kat.

Ken a kat.
5. “Parts of our Language” (Grammar lesson)

e - Ké looi rot alu3st.

a - ké 15ké & looi rot e men. dr
6. “New Word Building” (vocabulary) E . A
7. “Story Reading” (with comprehension questions M
below) = /
1. Yenakat? 3
e, —
2. Yenu ye ken kat?
uy Ken e kat.
8. “Writing” Ken e kat kak.
t kat
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Lesson 33-34

N
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el
=3
[0
o

Teaching Letter Lesson 33

d_"‘-'_" _ rec r
Do activities for: -
r rec
1. “Listen to the Sounds” (Phonemic Awareness) e
“Key Letter” (Alphabetic Principle) ,‘--u':-,f_

2
3. “Word Breaking and Building”
4. “Making Syllables” 1 e e |u|a

G) S
2 ) | re |rec @ re | ra | rec |rak

ru |run ke | ka |kec | tak

Teaching Letter Lesson 34 45 )

aket

Do activities for:

5. “Parts of our Language” (Grammar lesson)

v e e e e e Acen aket kak ku rec.
cen a can rec.

6. “New Word Building” (vocabulary)

lIl'__.-l'--....
7. “Story Reading” (with comprehension questions - - E_'
below)
1. Yenu ket Acen? . i
2. Yenuyen e rec can? }ﬂ_ﬂ
8. “Writing” Acen aket kak ku rec.

Kur e rec tal.
Acen a can rec.

r R rec

Unit 3 - Lesson 34
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Lesson 35

Key Learning Outcome

Discuss the meaning of a
simple story and express the
opinion of a story.

= e B
Tha de Akéksl

46
a As a class
Yom ku Ruel

aana Learners should be given opportunity to

AAAA :
listen to a story about the weather. As you = r— L
read the story to the learners, stop and ask l @,{%:1‘3‘5. :;?f._a e
the questions in the story. =S S L8 ’ﬁ?ﬁ?

'_.':" r
(See Read Aloud Story below) i = I'
In groups
a a8 In small groups, learners should prepare _
ajaga
AAA for a debate about the story to answer the S S

question - what is stronger: the sun or the

wind? The debate can be presented to the
class.

Read Aloud Story - Yom ku Ruel

Aa Lomke akékddl ciekic theer “E yiin k3k”

¥on akdltok, Yom ku Ruel aa ke jam & riel a liir. Aacik gam kedhi& lan nan aliir riel dit yien koc ca loi kajuéc wddc
& kuer ku3t. Ku cik thook ber mat, &€ ran non rieldit apei & kamken. Aye Yom tak len ee yien non rieldit. Ku lueel
Ruel riel yic ee t3 ke ladiu.

“Yen apath buk rét wu3r,” aci Ruel lueel. “Tinku ye na & yo yiic non rieldit ku bé aléth waar & kac k35th!” E téén,
go ki piny tin kéke tin ran cath kueer. Ee cé rot dol na lanh & yuir, alanh écdk ku gen.

“Tinku ye na toén noan riel € yo yiic, aci Ruel lueel, “Yen abuk jal tin, ye na non rieldit ben ran cathé bégi k3u bei
aléthke!”

“You, ee ké puslic!” aci Yom lueel. Ku jol Yom gol, jol yom, ku ber yom! Aci yom apei arék bé tur ku yiith & tiim
liadp aliiric nhial! Yom aci dit apei abé ajiith ku y3k rot g3r té guk kek rét thin. Yom acé yom abé noon & bén rot
yuiith, ten aléth piny. Kéér aci yiéér nhial ku pusoth y66t nhiim wei & penic.
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| U\I T 3 Lesson 35 cont....

[Yenu ye tak é cii'ye rané looi?]
Go ye rané aldth ke du33t & gudpden lethic, ku miit gen & ye nhom
apeidit du3k bi yom ke gap wei. Yom acé kajuéc rac aréét, ku yen
acie dar bé aléth waar € ye rané k3u. DE pei, Ruel ajol rielde ber
them bé raan nyaai k3u aléth ke, ku bii nyic alan eyen nan rieldit a
wEr yom.

[Yenu ye tak ké bii’ Ruel looi?]

Ruel aci bén bei & maath € polic. Acé gol bé ruel &€ madth né nhial
j3c yic té ye malién. Go ye rané alath d3k thok. Ruel anuot & ruel.

[Ye nu ye tak é bii' rané looi?]
Raan a cie kok miggt bei a lathic ku bii alath bei & ye k3u. Ruel

anuot € ruel. Rané acie nyin caath & té non atiép ben I3 thin. Go
timdit yok, leer ku nyuc ati€pic. Ruel anuot & ruel.

[Ye nu ye tak & bii'ye rané looi?]
Raan aci gu3p kuér & tuc aréét! Yen ee cé gudp tu3c apei atiépic
go aléth tuc & bén béEi bei - ké tueen, ee gen, ku war ku ber alanh
é cok bEgi bei.
Akéc Yom gam alan cii Ruel nan rieldit cii ye tiaam & méén denic.
“E yi looi & kdn kadi?” yom acé Ruel thiééc.
“Ee ye ké puolic,” acii Ruel lueel. NEé yic, “Riel ee bén & maath ku
lee diu.”

Conversation
Can learners make accurate predications about the story? Can they tell you what clues they used to
help them predict what came next?

Product

Kake thiéc

1.

Yenu é teer Ruel keké yom?

Keek aake teer é ran tén de keek
noy a liir ril.

nyusoth?

Yen ee cé yom apsei dit.

Yenu ci Ruel looi ben rieldit de

nyusath?

Ee cé bén piny é pélic € mdcdth ku
ruel apeidit.

Yenu é ci raan looi wén cii Ruel
tudc apei dit?

Yen aci’ gu3p tuic apeidit go aléth
bei é ye nhom ku bit alanh é cék
bei € ye cok.

Cé Ruel rieldit de nyusoth kadi?

Yen acé rieldit de nyusath ke >
diu.

Né baai du3n, yena non rieldit &
kaam & Ruel ku Yom?
Té non yen ké de dhuk é nhom

puddth cii deetic ee ka nuot é
gam.

Are learners using relevant language to talk about the weather in their debate presentation? Do their
arguments show that they have listened to the opposing view of their classmates?

Unit 3 - Weather




Lesson 36-37

Teaching Letter Lesson 36

Do activities for:

1. “Listen to the Sounds” (Phonemic Awareness)
2. “Key Letter” (Alphabetic Principle)

3. “Word Breaking and Building”
4

“Syllable Making”

Teaching Letter Lesson 37

Do activities for:

5. “Parts of our Language” (Grammar lesson)
WEt col kek , e ké ye k33c & nyin & riniic.
Ké ye k33c & nyin riniic - (pronoun)
Kek—akadc & nyin ( kak-ku —ken)

6. “New Word Building” (vocabulary)

7. “Story Reading” (with comprehension questions
below)

1. Yeldi ko man mac?

2. Ye teno ye kak ku ken réér thin?

8. “Writing”

m M mac

m mac

ma |me mu (ma

mac | mel | mun | mak

) S
2‘/) ma | mac 8 ma | mac | mel | mun

me | mel na | nac | nel | nun

mu | mun ra | rac | rel | run

Unit 3 - Lesson 36

48

e

akat

Kek a kat mac.
Kak ku ken akat mac.

Mac a kan.

Kak ku ken @ man mac.
Kek akat mac.

m_ —_mac

man

Unit 3 - Lesson 37
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Lesson 38

Review (Check Your Progress) mmz

p
Do activities for: Jl r m u
1. “Capital and Small Letter Box” — | K] T | —
2. “Picture Matching 29 {;J ot

3. “Syllable / Letter Box” (Making Words)

e | tuk
=
3
< m t | u
k | a n
r e n c

Unit 3 - Weather




Lesson 39

Key Learning Outcome
Enjoy reading and writing,
know that reading and writing
is fun!

Use pictures to communicate
meaning.

Experience Story B

Nyic akékal
50
As a class

Take the learners outside, no matter what
the weather! Ask the learners to describe
how they feel when the sun or the wind or
the rain hits their faces. Discuss how the
weather might change and what that will
feel like. Go through the steps to write a
Language Experience Story (pg. 25) about
the weather. Read the story using Shared
Reading (pg. 24).

a a In groups
ajaga
AAA The teacher should make flash cards of 2 key

“weather” words. Learners should match
the cards to where they see the words in the
story.

Individual work

a =3
‘ Learners should draw their own picture to

illustrate the story. As they are able, they can
label their picture with one of the key words.

L2 Conversation
Can learners express ideas and opinions as they develop a class story?

Observation
Can learners correctly identify whole key words, using flashcards?

Product
Are learners able to form the letters that they have learned correctly in their weather pictures?
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Lesson 40-41

Teaching Letter Lesson 40

cor (o]
Do activities for: o cor
1. “Listen to the Sounds” (Phonemic Awareness) cor ,
“Key Letter” (Alphabetic Principle) i = r cor

2
3. “Word Breaking and Building”
4. “Making Syllables” i o |o |o o

G ) S
co | cor Q? co | cor | lol [mor

ro | roc ca | car| lal [mar

mo | mor cu | cur| lul {mur

Unit 3 - Lesson 40

Teaching Letter Lesson 41 M

o e

Do activities for: akac anak
5. “Parts of our Language” (Grammar lesson)

Ke- ee ké yené kind3c ka nonke.
6. “New Word Building” (vocabulary)

7. “Story Reading” (with comprehension questions
below)

1. Yenu looi cor?

2. Ye cornucam?

8. “Writing” Cor akan.
Anak ke cor.

Cor akac.

Unit 3 - Lesson 41

Unit 3 - Weather




Lesson 42-43

<
=<
<
s}
3
B
w

Teaching Letter Lesson 42

Do activities for:

1. “Listen to the Sounds” (Phonemic Awareness)

“Key Letter” (Alphabetic Principle)

2
3. “Word Breaking and Building”
4

“Syllable Making” 1 o |a |u |e

yo |ya |yu |ye

yom | yar |yun |yet

&) S
2 ) | yo |yom Q) yo | ya |yom | yar

ya | yar mo | ma |mom | mar
yu | yun ro | ra |rom | rar
ye | yet ko | ka | kom | kar

Unit 3 - Lesson 42

Teaching Letter Lesson 43 (54 S

Do activities for: akat ‘ﬂ/—\

arac
5. “Parts of our Language” (Grammar lesson)

Cor akat ke yom.

Ke: keké or atdk
6. “New Word Building” (vocabulary)

7. “Story Reading” (with comprehension questions
below)

1. Yenu ye akan yer?

2. Ye yom yo kuany & nu? Ku ye kadi?

8. “Writing”

Yom arac.
Yom aca akan yer.
Cor akat ke yom.

Unit 3 - Lesson 43
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UNIT4 pLANTSATHOVE

National Languages Primary 1

Unit 4: Plants at Home

Learn about

Knowledge and understanding

e Begin to recognize that
sentences are composed of
words and that words are
composed of syllables and
letters

* Recognize taught letters in
words

* Recognize that print has
meaning

e Begin to recognize the
sounds of the letters at the
beginning, middle and end of
simple words

e Begin to recognize
differences in sounds and
apply that awareness to
distinguishing words when
listening

* Begin to recognize relevant
features of their language
(i.e. tone, breathy vowels,
heavy/light vowels)

Give opportunity for learners to hear a story about a cultivation
using shared reading in a big book, for example, “The Little Red
Hen” and retell the story using drama and role play. Learners
should experience receiving and giving instructions on planting a
garden and write a class story about this experience. Learners
can use flashcards and pictures to match words with various
plants. They should sort and categorize various types of seeds and
work together with teachers to label the seeds. Learners can sing
together a well-known song about plants and cultivation. Learners
should explore the next 3 letters of their language through an ABC
Book or similar language specific resource, and investigate words
within sentences and syllables within words.

Form letters that are clearly
shaped and correctly
oriented

Express instructions clearly
to another hearer

Discuss the meaning of a
simple story

Use pictures to communicate
meaning

Use writing to communicate
meaning

Recognize a number of sight
words

Begin to use increasingly
complex words/vocabulary
Predict the outcome of a
story

Retell a story through drama
Communicate meaning
through simple words and
phrases

Begin to read and write
simple texts with accuracy
Build simple words from
letters

Key inquiry questions

How do you write the letters
that have been taught?
Explore words that you can
find the taught letters in.
How do you give instructions
for planting a garden?

How can you predict what
comes next in a story?
What patterns of language
are used in song?

How can a story be retold
using drama?

Learning outcomes

Skills

Attitudes

Enjoy reading and writing,
know that reading and
writing is fun

Appreciate the system of
their language

Appreciate their own
creativity and the creativity of
others

Enjoy seeing their own ideas
expressed in written form

Contribution to the competencies:

Co-operation:

Culture:

Critical thinking: Learners will use prediction skills, breaking an activity into logical steps
Communication: Reading and comprehending a story, speak clearly and communicate about plants,
giving and receiving instructions, listening to and comprehending speech

Working collaboratively and being tolerant of each other to write a story as a class,
responding to instructions, contribute to environmental sustainability

Responding in a culturally appropriate way to instructions

Links to other subjects:

Science and

Agriculture: Cultivation
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Lesson 44

Key Learning Outcome
Retell a story through drama.

Story Time i‘\‘ z

Thii de Akéksl B
a As a class
iiii Learners should listen to the story of the Alugel thiin ajith
“Little Red Hen”. As you read stop to ask,
“What do you think will happen next? Why?”
(See Read Aloud Story below)
Point out to learners, this is a traditional
story.
a a In groups
ajaga .
AAA Learners should retell the story of the Little
Red Hen, using role play. Each group can
present their re-telling to the class. \k
|."¥
L ‘E‘ [y w‘
.itg- 2,

Read Aloud Story - Alueel thiin ajith

Wadr theer €la alugel thiin ajith écién € baai 133m. Na yon akal tok, go alugel thiin ajith nhom & rap ydk. Go alueel

thiin ajith nhom & rap 166m ku y€th téné lai kk wén cién é baai 155m kek & ye.
Go alugel thiin ajith thiéc, “Ye na bi ya kony € cum & rap?”

Go anau lueel, “Acie yen.”

Ku lueel riéc, “Acie yen.”

Ku lueel wen, “Acie yen.”

Go alueel thiin ajith lueel, “Apath, aaba com yen & rot.” Ku 166ny thin ku com ke.

Go alueel thiin ajith ya la dom yic akdlakal bi t€ dit rap thin ya la tin. Go rap cil ku ditké & ke loc. Na ye akal tok
go alueel thiin ajith tin lon ci rap thok & lusk bi ke tem. Go alueel thiin ajith la téné lai k3k wén cién & baai 135m
kek & ye.

Go alueel thiin ajith thiéc, “Ye na bi ya la kony & tém & rap?”

Unit 4 - Plants at Home




U\I T4 Lesson 44 cont....

Go anau lueel, “Acie yen.”
Ku lueel riéc, “Acie yen.”
Ku lueel wen, “Acie yen.”

Go alueel thiin ajith lueel, “Apath, rap aaba tem yen & rot.” Ku
166ny thin ku tem keek. Go Alueel thiin ajith lueel é ye pu3u, “Rap
aawic bi ke guur bik ya abik. Ye na bi ya kony & gu3r é rap bik ya
abik?”

Go anau lueel, “Acie yen.”

Ku lueel riéc, “Acie yen.”

Ku lueel wen, “Acie yen.”

Go Alueel thiin ajith lueel, “Apath, rap aaba guur yen é rot.” Ku
166ny thin ku guur keek.

Go alueel thiin ajith rap guur bik ya abik. Na wén aci rap jal ya abik
go alugel thiin ajith abik 166m ku y&th téné ldi kk wén cién é baai
155m kek & ye ku le thiéc, “Ye na bi ya kony & luai abik bi ya ayup?”
Go anau lueel, “Acie yen.”

Ku lueel riéc, “Acie yen.”

Ku lueel wen, “Acie yen.”

Go Alueel thiin ajith lueel, “Apath, abik aba looi bi ya ayup yen é
rot.” Ku le thin ku looi.

Na wén aci ayup nyop, go alugel thiin ajith 166m ku yéth téné lai
k3k wén cién & baai 135m kek € ye. Ku lueel, “Ayup akin aci thok &
nyup. Ye na bi ya kony é camde?”

Go anau lueel, “Ee yen.”

Ku lueel riéc, “Ee yen.”

Ku lueel wen, “Ee yen.”

Go alugel thiin ajith lueel, “Ei! Aba cam yen & rot.” Acii Alueel thiin
ajith kéde cam.

Conversation

Can learners make appropriate predictions about the story?

Observation

Kdké thiéc

1.

Yenu cii alugel thiin ajinh com?
Ee rapjan.

Ye yik na cii alugel thiin ajinh

thiééc bik ye kuony é pu3r?

Ee Apau, riéc ku wen.

Yenu kéc alueel thiin ajith ayupde
rom ke ldi k3k?

Ee wét kéc kek ye kuony né pusr,
guér ku kut abik.

Ye nu ye yin ye tak, ké ye lai k3k
kuec & kuny & luoi keké alueel
thiin ajinh?

Ee wét é dseké rot, kek ldi kak ci

méné anau, riéc ku wer).

Are learners creatively, yet accurately, communicating the main parts of the story of the Little Red
Hen through drama? Are learners appreciating the creativity of their classmates while watching the

presentations?
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Lesson 45 - 46

Teaching Letter Lesson 45

cin i

Do activities for: L . f
1. “Listen to the Sounds” (Phonemic Awareness)

“Key Letter” (Alphabetic Principle) h/

2
3. “Word Breaking and Building”
4

“Making Syllables” 1 i i i i

yi |yin co | yo | tor | rot
ti | tir ce | ye | ter | ret
ri | rit cu | yu | tur | rut

Unit 4 - Lesson 45

3
J

Teaching Letter Lesson 46
T oy

Do activities for: Maluk w

acol

5. “Parts of our Language” (Grammar lesson)
Maluk arac cin.
Rin ke koc aaye gol € cindit cé méné Maluk.
6. “New Word Building” (vocabulary)

7. “Story Reading” (with comprehension questions
below)

1. Yenarac cin?

2. Ye wkt énu ye koc ke cin cau?

8. “Writing” Maluk arac cin.
Cin Maluk acol.
Yen ace cin lok.

Unit 4 - Lesson 46

Unit 4 - Plants at Home




Lesson 47 - 48

Teaching Letter Lesson 47

Do activities for:

1. “Listen to the Sounds” (Phonemic Awareness)
2. “Key Letter” (Alphabetic Principle)

3. “Word Breaking and Building”

4. “Syllable Making”

Teaching Letter Lesson 48

Do activities for:

5. “Parts of our Language” (Grammar lesson)
Cindit ayené wét gol ku kéde thok ciéén.

6. “New Word Building” (vocabulary)

7. “Story Reading” (with comprehension questions
below)

1. Yenuyirtim?
2. Yenuye tak & [éu bi rot lu3i rak?

8. “Writing”

mi | mic yi | yic | mic | lit
[i | lit ye | yec |[mec| let

— B

ayir

Yom ayir.
yom ayir

Yom ayir.
Yom ayir tim.
Yom ayir rak.

. 'I' v

Unit 4 - Lesson 48
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Lesson 49

Key Learning Outcome

Use pictures to communicate
meaning.

Appreciate the system of their
language.

C R [

a As a class
T X N )
AAAA

Tha & két

60

Learners should sing a well-known song
about plants and cultivation. The teacher
can write a verse on the chalkboard for
“shared reading” activities (pg. 24).

a Individual work

‘ Learners should be given different types
of seeds that are used in the area. In their
notebooks, they can draw which type of plant
the seeds will grow into. Learners can share
their pictures with the class and discuss
what they have drawn. Write the names of
the different types of seeds on the board
help learners match the names with their
seeds.

Highlight the letters and sounds learners
have already learned.

Unit 4 - Lesson 49

As a Class

Make up a new song that uses some of the
words about seeds that the class generated.

Unit 4 - Plants at Home




Observation
Can learners join in with the proper rhythm of the singing? Are they enjoying the use of language in the
song?

Product

Look at the pictures learners have drawn. Can learners express their ideas about seeds and plants in
their drawings? Are they able to recognize some parts of the names of the seeds enough to match
them to their pictures?
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Lesson 50 - 51

Teaching Letter Lesson 50

kait G
Do activities for:

1. “Listen to the Sounds” (Phonemic Awareness)

“Key Letter” (Alphabetic Principle)

2
3. “Word Breaking and Building” 7
4. “Making Syllables” 1 G |a | a]|a

ka |ya |ma |[nd

kat |yat | mak |ndl

G S
20) ka | kat é;} ka | kat | mak| nal

ya | yat ka | kat | mak | nal
ma | mat ko | kot | mok | nol

Teaching Letter Lesson 51

Do activities for: Mayalk /—W

anin
5. “Parts of our Language” (Grammar lesson)

Cindit ayené wét gol ku thok.

Mayak aci kat ruk.

mayak aci kat ruk

6. “New Word Building” (vocabulary)

7. “Story Reading” (with comprehension questions
below)

1. Yena é ruk kat?

2. Yenuye looi & kat?

ATt o Mayak aci kat ruk.
8. “Writing Kt e kéin Mayak.

Mayak anin katic.

Unit 4 - Lesson 51
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Lesson 52 - 53

Teaching Letter Lesson 52 d D dit

" dit d
Do activities for: d dit

1. “Listen to the Sounds” (Phonemic Awareness)

2. “Key Letter” (Alphabetic Principle)

3. “Word Breaking and Building”

4. “Syllable Making” 1 i a |1 e
di |da |di |de

dit | dat | dir | den

di | dit | dat | dir
ti | tit | tat | tir

ri | rit | rdt | rir

Unit 4 - Lesson 52

Teaching Letter Lesson 53 (64 g

Do activities for: atit

5. “Parts of our Language” (Grammar lesson)

kéden.
6. “New Word Building” (vocabulary)

7. “Story Reading” (with comprehension questions
below)

1. Yenanondom?
2. Yek3th ko ye yik Madit puur dom den?

Kan e dom yik Madit.
Madit atit dom dit.
Madit atit dit két nom.

8. “Writing”

Unit 4 - Lesson 53
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Lesson 54

Key Learning Outcome
Express instructions clearly.

Experience Story E m

As a class

Learners should go outside to the school
garden. Give the learners step by step
instructions to follow to plant some seeds in
the garden (or, do the weeding or whatever
is needed for work in the garden).

Nyic akékal 65

In pairs

Learners can take turns giving instructions
for their classmates to follow as they do
some aspect of working in the garden.

As a class

Learners should write a class story about
their experience using the steps for
Language Experience on pg. 25 and read it
using Shared Reading on pg. 24.

Highlight the sequencing words (“firstly”,

“secondly” etc) and familiar already taught
letters.

‘=2 Observation
Are learners responding appropriately to given instructions in the garden? Are learners appropriately
giving instructions to their classmates?

Conversation
Can learners express ideas and opinions as they develop a class story?

Unit 4 - Plants at Home




Lesson 55 - 56

o}
o)}
(8}
)
~
Q
S

Teaching Letter Lesson 55

kor b

Do activities for:
2 kor

1. “Listen to the Sounds” (Phonemic Awareness)
2. “Key Letter” (Alphabetic Principle)
3. “Word Breaking and Building”
4. “Syllable Making” b

md

kor | dot | yok | mor

a) S
2“’) ka | kor @ ko | kor | yok | mor

do | dor ko | kor |yok |mor
ya | yak ku | kur | yuk [mur

Teaching Letter Lesson 56 67)
Ty

Do activities for:

5. “Parts of our Language” (Grammar lesson) Al o e D larm,
Aci: - Yen & nyané, akddc é nyin Adut yic. Adutaremion
yen wét cal aci.
6. “New Word Building” (vocabulary)

7. “Story Reading” (with comprehension questions
below)

1. Yenu cirot looi Adut kor?

Adut arem kor.

.. . 2
2. Yenu ye tak bi Adut loi emen? At ket ko b,

8. “Writing” Adut e kar dom. h:-

Eg

Unit 4 - Lesson 56

Teachers Guide - P1




Lesson 57 - 58

Teaching Letter Lesson 57

Do activities for:

1. “Listen to the Sounds” (Phonemic Awareness)
2. “Key Letter” (Alphabetic Principle)

3. “Word Breaking and Building”
4

“Making Syllables”

Teaching Letter Lesson 58

Do activities for:

5. “Parts of our Language” (Grammar lesson)
E cam: yen aciém: yic de, eké I3k looi rot.

A cam: aciém emen: Yic de, eké looi rot, ku 13k &
looi rat.

6. “New Word Building” (vocabulary)

7. “Story Reading” (with comprehension questions
below)

1. Yena tit dom atoom?

2. Ye téno ye tak tiit Dut dom thin?

8. “Writing”

68 20 D atoom
3 atoom 2
S ST toom toom
< L
- - : . :; 22 atoom
o

too | doo [y |m2o

toom | doot | yaol | moor

s S
2 ”) too [toom 8 t2o | doot | yoaol [ moor

doo | doot to | dot | yol | mor
y22 | yool ko | dot | yol | mor

u@bmsg

acam
atit
Kak e cam atoom.
Kak acam atoom.

Y

Dut atit dom ataom.
Kak e cam ataom.
Dut acam atoom.

20 J2 atoom

atit

Unit 4 - Lesson 58
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UNITS PLANTSINTHEFOREST

National Languages Primary 1

Learn about

Give opportunity for learners to hear a story about plants in the
forest using shared reading in a big book and explore appropriate
language to describe the plants. They should be asked to imagine
alternate endings to the story. Learners should discover the
usefulness of some plants through listening to a guest speaker.
They should work together to make a visual representation of what
they learned about those plants, and display it in the classroom.
Teachers should use descriptive language to tell the class about a
specific plant. Learners should take turns guessing which plant the
teacher is describing. Learners can then take turns describing and
guessing other plants. Learners should explore the next 3 letters
of their language through an ABC Book or similar language specific
resource, and investigate words within sentences and syllables
within words.

Knowledge and understanding Skills

* Begin to recognize that * Recognize and produce letter
sentences are composed of shapes
words and that words are e Understand and respond
composed of syllables and appropriately to what is
letters heard

* Recognize newly taught e Discuss the meaning of a

letters in words
* Begin to recognize

simple story and express
opinions about it

differences in sounds and e Use pictures to communicate
apply that awareness to meaning
distinguishing words when e Use writing to communicate
listening meaning

* Begin to recognize relevant * Recognize a number of sight
features of their language words
(i.e. tone, breathy vowels, e Using increasingly complex

heavy/light vowels) words/vocabulary

e Predict the outcome of a
story

* Recognize all the taught
letters

* Begin to read and write
simple texts with accuracy

¢ Build simple words from
letters

e Convey meaning to listeners

Unit 5: Plants in the Forest

Key inquiry questions

How do you write the letters
that have been taught?

Use appropriate language to
describe plants.

How can we listen and
respond appropriately to a
guest speaker?

How can we visually
represent what we learned
about plants?

Can you name plants that
begin with the same sound?

Learning outcomes

Attitudes

Enjoy reading and writing,
know that reading and
writing is fun

Enjoy reading and writing
about forest plants

Contribution to the competencies:

Critical thinking: Learners will use prediction skills

ideas about plants
Co-operation:
contribute to environmental sustainability
Culture:

Communication: Reading and comprehending a story, speak clearly and communicate about plants,
listening to and comprehending speech, using emergent writing to communicate

Working collaboratively and being tolerant of each other to write a story as a class,

Build understanding of their heritage and traditional uses of plants

Links to other subjects:

Science
Environment and Sustainability
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Lesson 59

Key Learning Outcome

Discuss the meaning of a story
and express opinions about it.

Use increasingly complex
vocabulary.

Story Time B

As a class

Learners should hear a story about plants
in the forest. The learners should express
their opinions about the story by answering
the comprehension questions.

(See Read Aloud Story below)

Tha de Akékal

70

K& muoony rokic

a A In pairs

‘ ‘ Learners should be asked to come up with
different endings for the story and draw
a picture of it. They can then share their
alternative endings with another pair.

a As a Class

Learners should be told to prepare for a
guest speaker the following week. Ask them
to prepare questions to ask the speaker
about plants in the forest.

Unit 5 - Lesson 59

Read Aloud Story - Ké musany rokic

Kon aye man Ik alu335t bé kuer domic baric bé yaa kuanyic té len bén bei é thukulic ke 1> baai. Yen aci [éu kuer
ciekic de ror colic [éu & kuény & yic. Kuer domic yené ka lddu né kuer roor colic. Né kdl tok ke Kon akor/wic bé
dap 1> baai, ke den noot ke kéc thuat. E tégn, ee bé téék né kuer de ror cool liric.

Kon & té€n eyic bé gud nan riddc kor né wét de cuol & piny. Yen & rotde aci bé them bé cath aréét rokic. Ago b
ak3lic/ruelic né bidk tui. Ke noot ke kéc rat cuot tueen, go k3th yuiik né abin pusath t3c dit yiith. Ke noot ke yal
rat piiny, go Kon them bé abiei caar pék nhom téno. Go lieec cuééc buoathic éye nyin té pék abicei nhom thin,
agut té ben nyinde Io gut né ke lee piny mér-mdér/dur-dur.

Kon akéc té pék abiei nhom thin tin. Yen & té€n, aci ber liec cieem buooth té pék abigi nhom thin, gu3té té ben
nyin o guut thin, & wét lee piny mar- mdr/dur -dur. Kon akéc abiei béné d66t nhom & tin. Kon aci béné gdai b3
abigi téno? Yin bérde di? Yenu t3 né ye nhom agut?

Unit 5 - Plants in the Forest




U\I T 5 Lesson 59 cont....

Yen & tégn, ee bidk de abiei béné rok éye cok, ku them miit. Yen
akéc rat bé l1éu aci bé them né rielde & bén, ku kéér cé rok akéc rat
bé miit. Ye kén, ee Kon bé g33i gu3p aréét, né ké cin yen abin ci
kan yok ke ril cit ye abing!

Kon ee rot bé dak ciéén, dhuk & kuer wén bii yen ke kat bé méthé
15 c2ol, méthé col Magot. Tekdé keek karou bik abiei bé [éu né mikt,
ago ké ké t3 né abiei lontui tin.

Yen acé béné Io ku caol méthé wén cien dhuk ciéén ke kat, kueny
rokic,“Magot, Magat! dac/lac bén! ¥en akoor/yuic kuaony té non
yin!”

Na wén cé Magat Kon pin rdl go bén ke kat, bik y6k. Kon aci méthé
bé nadr kuer de ror colic bikki té ciené abiei yuiik thin ke riééu rot
kueric. Eté€n, Magot ee Kon béné thigéc ke cé gdi, “Ye tak ke t3
téno? Cé rot kan énu?”

Keek karou aaci abigi béné them bik miit né rielden & bén, ku ka
kéc abigi béné 1&u ényun é cdk & path/abac! Na wén ke Kon jam,
“Dokku rot ciéén, lok cal ku Addu, Acol ku Lual bik yo béné kuany.
Né yic, akaar ba ké t3 né yaa abiné nhom nyic!”

Keek dhakké aaci béné dhuk é thukulic bik méth ken k3k l> caol. Né
jam den keké méthken, keek aaméth ken béné wel nhiim bik cath
kené keek, lek ror colic nanic ridéc. Keek kedhie aaci béné gdi wén
tin kek abin t35c dit. E té€n, nek né keek, ee bidkda abiei bé dom ku
golki né migt. Yen acik béné them & migt, “Mitki, Mitki”. Na wén ke
abigi nyon rot ku leer dhél jal mith gus 1€u & migt. Keek mithké aaci
abiei béné thel ku cieth keke.

Yenu ye tak ke ci rot bé looi?

Kdke thiéc

1.

Yenu yené ye tak alan dé ke Kon
|&u bé I> baai é kuer & duumiic,
ku cé ték é kuer rokic?

Ror colic anapic ri33c ku duum
aacin yiic ridic.

Yena cii Kon s ¢ 22l bé ye kony &
mi&t abiei?

Magot.

Yenu ye mith abigi miit?

Keek aake ril pud3th bik té pék
yen nhom thin tin, ku tinki ké t3
abigi nhom.

Does the ending that the learners made up make sense with the rest of the story?

Are learners enjoying using their language and being creative as they develop their own endings for the

story they heard?

Conversation

Can learners express ideas and opinions as they answer questions about the story?
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Lesson 60 - 61

(op
lon]

Teaching Letter Lesson 60 but 71

but u
Do activities for:

1. “Listen to the Sounds” (Phonemic Awareness)

“Key Letter” (Alphabetic Principle)

2
3. “Word Breaking and Building”
4

“Making Syllables” 1 u | o » | a
bu |bd> |boo |bd

but | bot | baok| bén

G S
2“’) bu | but Q) bu |baok| bat | bdn

bo | bot du |dook| dot | dén

boo |baok mu |maok| mot | mén

Unit 5 - Lesson 60

Teaching Letter Lesson 61

N\

“&—\w

Do activities for: Amuk )
butic

5. “Parts of our Language” (Grammar lesson)

. L . . . Amuk ku adil aci I> butic.
ic: A nueeté cié€n- & wét thok, yicde akénythin

Dékde: But + ic = butic
6. “New Word Building” (vocabulary)

7. “Story Reading” (with comprehension questions
below)

1. Ye ldi ko karou jicem akokolé?

2. Ye ldi ko bii Amuk keké adil > yok & butic? Kan e but.
But aci kot.
8. “Writing” Amuk ku adil aci |5 butic.

Unit 5 - Lesson 61

Unit 5 - Plants in the Forest




Lesson 62 - 63

Teaching Letter Lesson 62 ce Ee beek
beek ee

Do activities for: ce beek

1. “Listen to the Sounds” (Phonemic Awareness) é‘

“Key Letter” (Alphabetic Principle) !

2
3. “Word Breaking and Building”
4. “Syllable Making” l ee | ee | ee | ee

bee |dee |yee |mee

beek | deet |yeen | meel

&) 2
2 “ | bee |beek g bee | yeel |meel|deet

dee | deet be | yel | mel | det

yee | yeel bi | bil | mil | dit

Unit 5 - Lesson 62

Teaching Letter Lesson 63 (74

Do activities for: dindit

5. “Parts of our Language” (Grammar lesson)

. .. " . Beek ku kam.
£ cam-yicde(e mith)- ku yen ek ya ot oo

alu3st.
6. “New Word Building” (vocabulary)

7. “Story Reading” (with comprehension questions

below) Beek akan.
? Beek ee dindit bdr.
1. Yenu ye beek cam? beer codndi bare ‘
2. Ye beek din yindi? kam.
X
|
AT L 2

8. “Writing”

i

Unit 5 - Lesson 63
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Lesson 64

Key Learning Outcome

Understand and respond
appropriately to what is heard.

Use pictures to communicate
meaning.

Experience Story m B

a As a class
AAAA
AAAA

Nyic akékal

75

Invite a guest speaker to the class to

share about some of the uses of wild
plants. Learners should be prepared to ask
questions and interact with the speaker,
using polite and appropriate language.

a Individual work

‘ Learners should draw a picture and begin
to write some short words to represent
something they learned from the guest
speaker about plants.

a A In groups
agaga W
AAA Learners can share their pictures and what
they learned.

Unit 5 - Lesson 64

2% Observation
Are learners able to understand and respond appropriately to what they hear from the guest speaker?

Product

Look at the pictures the learners have drawn. Have they accurately communicated something they
learned from the guest speaker?

Unit 5 - Plants in the Forest




Review (Check Your Progress)

31 a d k)

Do activities for:

1. “Capital and Small Letter Box”

j'.

— kor

ke

2. “Picture Matching”

3. “Syllable / Letter Box” (Making Words)

beek

u
Py
v atoom

cin

3

< d| o] a|n
b k i 22
y ee T t
c a r m
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Lesson 66 - 67

Teaching Letter Lesson 66 ny Ny e -
nya ny

Do activities for:
ny nya

1. “Listen to the Sounds” (Phonemic Awareness)

“Key Letter” (Alphabetic Principle)

2
3. “Word Breaking and Building”
4. “Making Syllables” 1 ee 2 b a

nyee |ny» [ny> |[nyd

nyeek [ ny2on | nyac | nydr

Z9) S
& | nyee |nyeek g nyee |nyson| nydr | nyac

ny2s (nyson nee | n2on | ndr | nac

nyd | nyar yee | yoon | ydr | yac

Unit 5 - Lesson 66

Teaching Letter Lesson 67

el e

Do activities for: ai adit

5. “Parts of our Language” (Grammar lesson)
Nyok aci nya ban.
Kk & 15n ku thok. nyak aci nya ban

Cindit ayené wél gol. Ku ké de thék aye wét thok

thok. i ﬂ___,.f
6. “New Word Building” (vocabulary) T _"r _
I |
7. “Story Reading” (with comprehension questions :i:‘_«i'; %" |I |
below) j P ._”? |
. |. .I"‘;j L |

1. Yena cinyak dom?
Nyok aci nya ban.
2. Yenu ye nyak nya ban? Adit aci nyok dom.

o Adit aci nysk mac é kat.
8. “Writing”

Unit 5 - Lesson 67

Unit 5 - Plants in the Forest




Lesson 68

Key Learning Outcome

Use increasingly complex
vocabulary.

As a class

Th33n & ye pa?

79

Think of some familiar wild plants that
are found in the area. One by one, give
the class a description of the plant, along
with the sound that the plant begins with.
Learners take turns guessing which plant
you are describing.

In pairs

Learners should take turns describing
wild plants, along with the sound at the
beginning of their names, and try to guess
what the other is thinking of.

Unit 5 - Lesson 68

‘=25 Conversation

As learners are guessing the names of plants, can they identify the plants based on the description
and sounds at the beginning of their names?

Observation
As learners are describing plants to each other, are they using appropriate language? Are they enjoying
thinking about creative ways to use descriptive language?
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Lesson 69 - 70

Teaching Letter Lesson 69 o 5 E bél

bél &
Do activities for: . .
é bél
1. “Listen to the Sounds” (Phonemic Awareness)

“Key Letter” (Alphabetic Principle)

2

3. “Word Breaking and Building”
4. “Making Syllables” 1 ] el & | &
bé | nyé | dé |Ilé

bél | nyét| dék | Ién

G S 3
2”) bé | bél @ bé | bél |nyét| dek

nyé | nyét be | bel |nyet| dek

dé | dék bee | beel [nyeet| deek

Unit 5 - Lesson 69

Teaching Letter Lesson 70 @
Do activities for: aYer adiny

5. “Parts of our Language” (Grammar lesson) Bol anyi bél.
Bol aci bél nyi.

Anyi - eké looi rat ku anuoté > tuen.
U nyi eké ci raot looi.

6. “New Word Building” (vocabulary)

7. “Story Reading” (with comprehension questions Bol ayer yér & bél. '{.
below) Bol anyi bél.
1. Yena yer yar & bél? Bel adiny.
2. Ye kanu léu bike looi & bél.
8. “Writing”
& E bél
I

Unit 5 - Lesson 70

Unit 5 - Plants in the Forest




Lesson 71 -72

Teaching Letter Lesson 71

réét éé

Do activities for:
ee réet

1. “Listen to the Sounds” (Phonemic Awareness)

“Key Letter” (Alphabetic Principle)

2

3. “Word Breaking and Building”
4. “Syllable Making” 1 sa| as | as | as
nyéé |bee |dee |lee

nyéél| béek | déér |léét

Ga) S
2”) nyéé |nyéel 8 nyéé|beek | leét | deer

béé | béek nyé | bék | 1ét | dér

déé | deér nyee|beek]| leet |deer

Teaching Letter Lesson 72 @

Do activities for:

5. “Parts of our Language” (Grammar lesson)

Régét aci Dut teem cin.
Cit dit aye t3 ke rin ad66c, ku wét golé aber & réét aci Dut teem cin

wél cit Dut ke ye rien addoc.
6. “New Word Building” (vocabulary)

7. “Story Reading” (with comprehension questions
below)

1. Yena cii réét teem cin?

2. Ye kanu ye réét lu3i yo?
Réét aldk a réét.
8. “Writing” REEt ayené keet teem.
Ré&ét aci Dut teem cin.
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UNTE mwiLy

National Languages Primary 1

Learn about

Give opportunity for learners to hear a story about family using
shared reading in a big book. Learners should discuss their
opinions and ideas about the story. Learners should work together

to make a list on the board about the roles of various members of
their family to create repetitive phrases for shared reading. They

should work in groups to act out these activities and others guess
which family role they are acting. Learners should collaborate to
develop lyrics for a simple song from what they have discussed.
Learners should be given opportunity to illustrate a card/note of
appreciation to a member of their family. Learners should explore

the next 3 letters of their language through an ABC Book or similar

language specific resource, and investigate words within sentences

and syllables within words.

Knowledge and understanding

e Begin to recognize that

sentences are composed of

words and that words are
composed of syllables and
letters

* Recognize taught letters in
words.

* Recognize the sounds of
the letters at the beginning,
middle and end of simple
words

* Recognize differences in
sounds and apply that

awareness to distinguishing

words when listening

* Begin to recognize relevant
features of their language
(i.e. tone, breathy vowels,
heavy/light vowels)

Form letters that are clearly
shaped and correctly
oriented

Discuss the meaning of a
simple story and express
opinions about it

Use pictures to communicate
meaning

Recognize, understand and
read out familiar words in
simple contexts related to
family

Begin to use increasingly
complex words/vocabulary
Predict the outcome of a
story

Respond to patterns in
language

Talk about matters of
immediate interest
Communicate meaning
through simple words and
phrases

Unit 6: Family

Key inquiry questions

How do you write the letters
that have been taught?

How can you describe and
categorize the roles of family
members?

How would you describe
your family using poetry and
song?

How can we express
appreciation through writing?
How can we use body
language to communicate
meaning?

Learning outcomes

Skills

Attitudes

Enjoy reading and writing,
know that reading and
writing is fun

Appreciate the system of
their language

Enjoy seeing their own ideas
expressed in written form
Enjoy expressing themselves
through poetry and music

Contribution to the competencies:

Critical thinking: Learners will use prediction skills, sort information about family roles,
communicating creatively using body language and song

Communication: Reading and comprehending a story, speak clearly and communicate about family,
listening to and comprehending speech, using emergent writing to communicate

ideas about family

Working collaboratively and being tolerant of each other to write lists of family roles
and create a song about family and play charades

Build understanding of their heritage and traditional family roles, and develop a

Co-operation:

Culture:

song in a traditional style

Links to other subjects:

Music and Arts:

Developing a new song
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Lesson 73

Key Learning Outcome

Recognize, understand and read
out familiar words in simple
contexts related to family.

Talk about matters of immediate
interest.

i~

a As a class 84

Learners should hear a story about a K335c & nyin Mooric
family. The learners should express their
opinions about the story by answering the
comprehension questions. The teacher can
write some of the family work on the board.

(See Read Aloud Story below)

Tha de Akéksl

Individual work

a

‘ Based on what was written on the board in
Story Time, write simple sentences on the
board, for example:

My __ looks after the animals.

My brings water.

My ___ washes clothes.

My ___ cooks food.

My protects us.

My , , loves mel

Write one or two as a demonstration.

Learners can use their notebooks to fill in
the family member who does the various
roles in the family.

Read Aloud Story - K55c & nyin Mooric

Makeér aci rat jot nhidkdur ku ciim manthok b1 t33n. Man ee jiél alo nyankéné tin. Ku abi [> nan wik tok. Makér
ku mith &€ man ke wunden, anyické alon bi kek manden dak, ku deet ké ke pu33th alan bi kek rét muk ke péc té cin
manden.

“Bak piath!” aci manden [€k kek mith, ku beric jieem, “Makér nyic yi nhom lon bin nyin 13k tiit né mith thii &
moor.”

Unit 6 - Family




bik kan pu33r, né wét ben cdi lui kac ke. Né kaam nig tiit yen tony
meec bi kan pu33r, go mabundee wéér ci Manden juérke o bégi bei
bii mith cdai y6op.

“Kan apuolic,” lueel Makér éye pu3u. “¥ok aabi piath ke mada liu
é keye ee nin reenkg!” Amadth, go nyankéné padc. Ku lo Makér bt
15 cau nyin, ku ruk al&th bi 5 & thukulic.

Aciriethic! Ydhydi! Ee roldit ci bén yoné thit. Na wén a lieec
Makeér ciéén, ké tin thon ajith ku nuut karou kéke ci mabundee jot
& ke thook ku rinké roor & butic! Né ye men ci mabundee jadl, go
Makér themic ye nu bé looi bi ya ci€m & kac ken nhidkdur.

Acikuér! Acikuér! Go réldit bén téné cieu nyan kéné thin. Go

go pi&u kuéér té I y33n den. Emen piiu aci liu, ku athem Makér

bé takic né tha ben rin yuiir bi piu yién kac ke ke kéc guo Io né
thukulic.

Acidhon! Aciriethic! Go rdl bén ayeer € rok k3u. Go Makér ye
nhom waar & wét € piu ci kuéér wei yiic, ku rin beec bi ayiei looi rot
15 tin. Go kuui, “Aaton!” Né kaam thiind&, go Makér ye nhom tak a
Ion cien nhom mddar né ka juéc & luonde & ménhidké, né ké kéc yen
ton ku33tiic.

Kak ci tin ébén ee rual & j5k ci yon a jiith dhon thok ku rinké

roor ké ke ci thook thidn né ton ci kuem. Emen ton aci liu ébén,
méthiiné, go wun Makér bén ke kuér é tuc ku a méth, & dhukde
roor téné kuény & tiim é mac.

Makér keké wun aaci ke nyiin jal tin, ku dhiceu ké wei, “Buk jal pir
kadi né ye wiké yic ébén ke mada liu? A cuk jal nyic alon ye Maada
lon rilic looi alu33t buk pir!”

Conversation

Kake thiéc

1.

Ye téno ci man Makér [ thin?
Aci'nyankéné |> neem.

Ye nu ci rat lu3i mabunde wén
yuic Makér bt yi€k mith man bik
cam nhidkdur?

Ye nu ye wun Makeér bén roor ke
kuér gu3p é tuc ku a méth?

Ee wét cien > kuany é tiim é mac
roor.

Ye nu ci Makér keké wun deetic é
luai mandenic?

Ee luui arét baai ku deetic alon
ben kac nyiec muk baai abén.

Ye nu ye looi baai ba kac ku

kuony & mu335k?

Yin aye luui aréét ba ké cam yaa

Listen to the answers to the questions given by the learners. Are they using increasingly complex
vocabulary related to families? Can they use appropriate language to talk about matters of immediate

interest?

Product

Look at the phrases written in the learners’ notebooks about their families. Are learners able to write

simple words related to “family” correctly?
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Lesson 74 - 75

S
S
[
Q
=]
<
[}
(9]

Teaching Letter Lesson 74

Do activities for:
1. “Listen to the Sounds” (Phonemic Awareness)

“Key Letter” (Alphabetic Principle)

2
3. “Word Breaking and Building”
4

“Making Syllables”

néé |né N2 | ni

nééc [nén |[noor |nik

néé | nééc & néé | nén | noor | ni

né | nén ny&é | nyén |nysor| nyik

025 | noor néé | nén | noor | nik

Unit 6 - Lesson 74

Teaching Letter Lesson 75 @

e

Do activities for: ace
5. *“Parts of our Language” (Grammar lesson) Nany e cam & kém.

Ké looi rat e men:  Ku ké |5ké looi rot. Nany acam kdm.

A ciEm A 15ké cigm T

¥ il . ..._-h'-"l

6. “New Word Building” (vocabulary) "‘?,u.-'—_
7. “Story Reading” (with comprehension questions i

below)

r

1. Yenuyenany cam?
Nany e cam & kdam.

Nany e cit ke kar té réér yen thin.
Nany ace dac Io.

2. Yecino ye cin de nany?

8. “Writing”

Unit 6 - Lesson 75
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Lesson 76 - 77

Teaching Letter Lesson 76

Do activities for:

1. “Listen to the Sounds” (Phonemic Awareness)
2. “Key Letter” (Alphabetic Principle)

3. “Word Breaking and Building”
4

“Syllable Making”

Teaching Letter Lesson 77

Do activities for:

5. “Parts of our Language” (Grammar lesson)
Rin ke koc aaye gol né citdit ku ajok & wél.

6. “New Word Building” (vocabulary)

7. “Story Reading” (with comprehension questions
below)

1. Yeriné kuur c3l di?
2. Non kur k3k ye c3l kac?

8. “Writing”

uu Uu kuur 87

kuur uu

uu kuur

uu uu uu uu

(el

nuu [nyuu [buu |yuu

nuur | nyuul [buut |yuuny

2
nuur 8 nuu | nyuul | buut [yuuny

nyuu | nyuul nu | nyul | but | yuny

e

buu | buut n2o | nysol | baot |ysony

Unit 6 - Lesson 76

88

e

Abuk

Kén e kuur Abuk.
kan e kuur abuk.

Kdn e kuur Abuk.
Yen e kuur dit.
Non kuur ca kan tin?

Unit 6 - Lesson 77
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Lesson 78

Key Learning Outcome

Respond to patterns in
language.

Enjoy exprressing themselves
through poetry and music.

—— =
Th33n € ye na? 89

a A In groups
ajaga . —
AAA Using the phrases written in Lesson

73, learners can play “charades”. Each
individual will silently read one of the
phrases and then act out (role play) what
they have read. The rest of the group should
guess what family role they are acting out.

Pair work

Based on the family roles they have acted
out, pairs can create their own song.
Learners should accompany the song with
related actions.

Unit 6 - Lesson 78

‘-2 Observation
As learners are doing the charade activity, are they able to read simple phrases well enough to act
them out? When learners are working together to write songs, are they enjoying using language
creatively?

Unit 6 - Family




Lesson 79 - 80

Teaching Letter Lesson 79

Do activities for:

1. “Listen to the Sounds” (Phonemic Awareness)
2. “Key Letter” (Alphabetic Principle)

3. “Word Breaking and Building”
4

“Syllable Making”

Teaching Letter Lesson 80

Do activities for:

5. “Parts of our Language” (Grammar lesson)

Adot wél: Ku—ayené wél karou ku didk dat.
Akon ku Den.

6. “New Word Building” (vocabulary)

7. “Story Reading” (with comprehension questions
below)

1. Yeyik na pur domic?
2. Ye kéno dét |éu buk looi & pur?

8. “Writing”

90 p P puur
puur p
P puur

puu |péé |pé |pi

puur| pééc| pény| pit

&G) S
2 “y | puu |puur Q) puu [pééc| pit |pény

péé |pééc buu |bééc| bit |bény

pi | pit yuu |yééc| yit |yény

Unit 6 - Lesson 79

domic apur

Puur anon cit bar.
Akon ku Den apur domic.

Unit 6 - Lesson 80
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Lesson 81 - 82

Teaching Letter Lesson 81

92 aa Aa anyaar
anyaar aa
Do activities for:
nyaar nyaar
1. “Listen to the Sounds” (Phonemic Awareness) f aa anyaar
“Key Letter” (Alphabetic Principle)

2
3. “Word Breaking and Building”
4

“Making Syllables” 1 ga | aa | aa | aa

nyaa |[paa |paa |caa

nyaar | paak |naan | caany

2
nyaa |nyaar 3 nyaa | paak [ naan | cany

P

paa | paak nya | pak | nan |cany
naa |naan nyd | pdk | ndn |cany

Teaching Letter Lesson 82

&
J

Ty Oy

R ki
Do activities for: rokic

5. “Parts of our Language” (Grammar lesson) Anyaar acol tun.
.. - Anyaar acol tun.
Tok ku kajuéc > :

Tun: tok
Tun: kajuéc
6. “New Word Building” (vocabulary)

7. “Story Reading” (with comprehension questions
below)

Anyaar e ldn & rokic.

Anyaar acol tun.

2. Ye lai roor k3k ko nyic ke? Anyaar e kac bak ku ndk raan & ye tun.

1. Non tun anyaar cit yindi?

8. “Writing”

aa Aa anyaar

Unit 6 - Lesson 82

Unit 6 - Family




Lesson 83

Key Learning Outcome

Communicate meaning
through simple words and
phrases.

Enjoy seeing their own ideas
expressed in written form.

True Writing m

a As a class
AaAAA
AAAA

94 G35t akokal yic

Learners should discuss some of the things
they appreciate about their families. For
example, they might be thankful that their
parents provide them with good food, or pay
their school fees, or tell them stories before
they go to sleep.

a Individual work

. Learners should write and deliver “Thank
you” cards to their family members,
expressing appreciation for them. These
notes can include pictures and any words
they are able to write. The focus should be
on the learner’s expression of ideas and
not on the correctness of the spelling or
grammar.

Unit 6 - Lesson 83

L Pfoduct
Look at the notes and cards that the learners have created. Are learners using pictures, simple words
and phrases to express their appreciation?
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Lesson 84 - 85

Teaching Letter Lesson 84

amadl aad

Do activities for: -
maal maal

1. “Listen to the Sounds” (Phonemic Awareness) aa amaal

“Key Letter” (Alphabetic Principle) -

2

3. “Word Breaking and Building”
4. “Making Syllables” 1 aa | aa | Ga | aa
mad |ndd |baa |nyaa

madl | nddn | badr | nydal

a) S
2 &y | mad | maal 3 madd | nadn | badr |nyaal

naa |naan md | ndn | bar | nyal

baa | badt maa | naan | baar |nyaal

Unit 6 - Lesson 84

Teaching Letter Lesson 85 (96|

Do activities for:

5. “Parts of our Language” (Grammar lesson)

Akuur aca amddl raak.
Akuur a rak amaal.

Ke ci loi, “aca amadal raak”
Ké loi rot & men = a rak
6. “New Word Building” (vocabulary)

7. “Story Reading” (with comprehension questions
below)

1. Yena ca amddl raak?

2. Ye ldi ko yené ca yok thin? Améiéil anan ca.
Akur aca amdadl raak.
8. “Writing” Ca aye ka ke Den.

Unit 6 - Lesson 85

Unit 6 - Family




Lesson 86 - 87

Teaching Letter Lesson 86

Do activities for:

1. “Listen to the Sounds” (Phonemic Awareness)

“Key Letter” (Alphabetic Principle)

2
3. “Word Breaking and Building”
4

“Syllable Making” 1 50135 |5 |53

k3 |p3 |b3 |n3

k3m |p3ny|b3n |n3k

a) 9
2 ”) k3 | kim e k3 |p3ny| b3n | n3k
p3 |p3ny ka |pony| ban | npok

b5 | b3n ko |pony| bon | nok

Unit 6 - Lesson 86

Teaching Letter Lesson 87 (98

Do activities for: arel
5. “Parts of our Language” (Grammar lesson)
Kaké nyooth: Ciméné: Akin—athidk ke yi.
Akan—amec ke yi.

6. “New Word Building” (vocabulary)

7. “Story Reading” (with comprehension questions

below)
1. Yenuye k3m col y3t kudny yo?
Y5t akan.
2. Yekdm ka di nyieckg? Y5t ee kim & rel.

Y5t ee k3m ye koc cam.

8. “Writing”

Unit 6 - Lesson 87
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National Languages Primary 1 Unit 7: Friends

Learn about Key inquiry questions

Give opportunity for learners to hear a story about friends using * How do you write the letters
E shared reading in a big book. Learners should do a role-play in that have been taught?

small groups, imagining they are characters from the story. Give * Use appropriate language to

I\ opportunity for learners to tell a story about their friends and describe the qualities of a
explore appropriate language to describe the level of friendships/ good friend?

I_ emotion e Can you name friends whose
Learners can be given opportunity to analyze some well-known names begin with the same
proverbs / rhymes about friendship. These proverbs / rhymes can sound?
be written on the board for shared reading. Learners can work * How can you interpret a
in groups to discuss what they learn about friendship from the character in a story?
proverbs. * How can we analyze and
Learners should be given opportunity to write creatively about their understand traditional
best friend. proverbs / rhymes?

Learners should explore the next 3 letters of their language through
an ABC Book or similar language specific resource, and should
investigate words within sentences and syllables within words.

Learning outcomes

Knowledge and understanding Skills Attitudes
* Recognize that sentences e Form letters that are clearly e Enjoy reading and writing,
are composed of words and shaped and correctly know that reading and
that words are composed of oriented, and recognize all writing is fun.
syllables and letters. the taught letters. * Appreciate their own
* Recognize newly taught e Understand and respond creativity and the creativity of
letters in words. appropriately to what is others.
* Recognize differences in heard. e Enjoy reading and writing
sounds and apply that ¢ Discuss the meaning of a about friends.
awareness to distinguishing simple story and express * Respect others by using
words when listening. ideas about it. positive words.
* Recognize relevant features ¢ Use pictures to communicate
of their language (ie, tone, meaning and emotions.
breathy vowels, heavy/light e Communicate meaning
vowels) through simple words and
phrases.
* Recognize a number of sight
words.

e Use increasingly complex
words/vocabulary.

e Predict the outcome of a
story.

e Talk about matters of
immediate interest.

e Convey meaning to a range
of listeners.

Contribution to the competencies:

Communication: Reading and comprehending a story, speak clearly and communicate about friends,
listening to and comprehending speech, using emergent writing to communicate
ideas about friends.

Cooperation: Working collaboratively and being tolerant of each other to discuss proverbs about
friends, and to create a role-play.
Culture: Value and respect diversity in classmates, build understanding of cultural ways of

interacting with people.
Critical Thinking: Learners will use prediction skills, analyze proverbs to come to conclusions about
friendship.

Links to other subjects:

Life Skills: Talking about behaviour and human interaction.
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Lesson 88

Key Learning Outcome

Discuss the meaning of a
simple story and express ideas
about it.

= e B

Tha de Akékal
99
aaaa Learners should hear a story about a Manh ajith ku déljieet / kondok
group of friends. The learners should
express their ideas about the characters by
answering the comprehension questions.
(See Read Aloud Story below)
a A In groups
afaga "0 .
AAA Learners should work in groups to develop a
role play, retelling the story they heard.

Unit 7 - Lesson 88

Read Aloud Story - Manh ajith ku déljicst/kondok

Luoi Athér anyikél / Akédkél Aprika.

Manh ajith keké déljicet aake maath. Kek aye téér alu3st & kam ken. Akdltok ee cik tak bik thuééc & kura € rin bik
tin yena yen thuééc apei. Aaci Io ridn & kura yic ku jokki pol/ thuééc. Manh ajith ee pual ku kénddk déljicet ee pual
apei.

Manh ajith ee wec té mec, ku knddk/ déljicet ee wec té mec a réét. Manh ajith eci pu3u dak. Ee cik tak bik
thuééc & wéc wéc. Tueen kondok/doljiest ee kadc bi dom. Go manh ajith guon tok € path bégi. Go jal bén & kaam
manh ajith bi béné k33c¢ ku dom.

Kondok/doljiset eci kura wec ku bii goon. Eci kura gopic ku bii goon, ku ber kura deeny ye nhom ku ber goondé
bégi. Kondok / doljiest eci guon kedhiéc b&Ei! Manh ajith eci pu3u riddk & wét ciené ye tiaam, tidmde ee rac apei.

Unit 7 - Friends




U\I T 7 Lesson 88 cont....

Go kénddk / doljiest mathde dol & ka loi ki.

Manh ajith eci pu3u rigdk apei. Go ye thok naam apei ku liek
kondok / doljieet. Wén lee manh ajith baai, ke ram keké man
kéndok.

Go Man kénddk thiéc, “Ca manhdié tin?” Manh ajith ee cin ké ci
lueel. Go Man kénddk / doljiest dieer.

Té wén ke Man kénddk pin rél kor “Ma! Kony yen.” Go Man kénddk
piny caath ku piin ye yiith. Ke rél b3 bei & manh gjithic.

Go Man kénddk jam alg, “Nyuoothé rieldu mahndié.”

Kéndok/ déljiset aanon pol rac ku té bil yin ke, aapu3l apei. Etégn,
go manh ajith rot yok ke tuaany. Manh ajith eci jér ku liek kondok
/ déljieet ku nok wei.

Ee ci thiim/tiim ku y22l ku ben y23l. Ku lueel bieel & konddk awdac!
Manh ajith eci yool arék abi kénddk /déljieet 1o ciel beec ye thok.
Go kdndok/ déljiest ke manhde mool nhial € tim nhom bik [> thiaan.
Yen aaye miith ajiith nan ater keké kéndok/ doljieet agut ee kdolé.

Conversation
As learners answer questions and discuss the story, are they showing understanding and responding
appropriately to what is heard? Are they expressing their opinions appropriately?

Observation

While watching the role play, are learners listening attentively?

Teachers Guide - P1

Kake thiéc

1.

Ye nu lee manh ajith ku kéndok/
doljicet thuééc éye anyikolé yic?

Ee ku bik tin yena thuééc apei éke
yiic.

Ye goon kadi cii kondék/ doljieet
bEEi?

Aagon ka dhiéc, 5.

Cii manh ajith yiéndi wén cii
konddk yen wu3r é thuééc é
kura?

Eci puiu rididk apei.
Kondok b3 bei ka di € manh ajith
yac?

Wén cien ye bil go pidl apei, go
manh ajith kéndék/déljisst nik
bei.

Ye yiéndi té ye méthku kapath

wér kek yin luaai?

Ye nu édé cii manh ajith looi
ke ye ké looi thok bik nuot € ke
madth kek kondok/ doljieet?




Lesson 89 - 90
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Teaching Letter Lesson 89

Do activities for: ‘ th thik
1. “Listen to the Sounds” (Phonemic Awareness) EL i

“Key Letter” (Alphabetic Principle) LRES __,{

2
3. “Word Breaking and Building”
4. “Making Syllables” l 50 e| o i

th3 |the |tho [thi

th3k | thec | thon | thit

G S
2”) th3 | thsk Q) th3 |thec|thon| thit

the |thec t5 | tec | ton | tit
tho [thon d3 | dec | don | dit

Teaching Letter Lesson 90

[y
o
=)

TE sy

PR . ind
Do activities for: rinae apayem
5. “Parts of our Language” (Grammar lesson)
Adotwél: ku eké yené wél dot.
6. “New Word Building” (vocabulary) f

7. “Story Reading” (with comprehension questions

below) .
1. Ye ldi kanu ye Thon mac? 4 K l 1 =
w i A |

it

2. Ye téno dg ye Thon thék mac thin?
8. “Writing” Thon aci th3k mac.

Th3k ee yic ték, amaal ku apayem.
Th3k aye raak & ca, ku cam rinde.

thon

Unit 7 - Lesson 90

Unit 7 - Friends




Lesson 91

Teaching Letter Lesson 91

a

p é
Th o)

Do activities for:

1. “Capital and Small Letter Box”

ny
D
2.‘,/) ﬁ amadl
2. “Picture Matching” '

3. “Syllable / Letter Box” (Making Words) nany

nya

R k3m

anyaar

;")3 m a k |

p| & |mn|b

th 5 t | ny

da | uu r éé

Unit 7 - Lesson 91
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Lesson 92

Key Inquiry Questions

d
ou analyze and undfrstan
‘ ps / rhymes:

se names

How can or
Key Learning Outcome iraditional Prov
e friends wWho

Enjoy reading and writing und?
0 H

n you nam
about friends Can y

S
pegin with the same

Communicate meaning
through simple words and

phrases.

o R

103
a As a class

Think of 2 - 3 short, traditional proverbs
on the topic of “friendship”. Starting with
the first one, write it on the blackboard. Do
Shared Reading activities as on pg. 24.
Then do the same with the other proverbs.

List key themes of friendship that come out
of the proverbs.

a A In pairs
‘ ‘ Learners should find a classmate whose

name begins with the same sound as their
own.

Using the list of friendship themes, learners
should create their own proverbs about
friendship.

Unit 7 - Lesson 92

—2 Observation
During shared reading, are learners engaged and able to follow along? Can they recognize sight words
from the flashcards?

Conversation
Did learners find a partner with a matching sound in their names? As they are discussing the proverbs,
do they understand their meanings and their uses?

Unit 7 - Friends




Lesson 93 - 94

=

o

D
—

Teaching Letter Lesson 93

miir
=N miir i
Do activities for: _:,;j' " miir
1. “Listen to the Sounds” (Phonemic Awareness) T4 $$,§
“Key Letter” (Alphabetic Principle)

2

3. “Word Breaking and Building”
4. “Syllable Making” 1 i | ii
thii |pii  [nii | nyii
thiin| piic |niik |nyiit

G S
24') thii |thiin Q thii | piic | niik [nyiit

pii |piic thi | pic | nik |nyit

nii | niik thi | pic | nik | nyit

Unit 7 - Lesson 93

Teaching Letter Lesson 94 105)
Ty Ty

- rokic
Do activities for: areet

5. “Parts of our Language” (Grammar lesson) Miir e cam & yith ke tiim.
Miir e cam & yith ke tim.

Tok ku ka juéc:téméné: - tiim (juéc) - tim -

(tok)
6. “New Word Building” (vocabulary) i
Loty
7. “Story Reading” (with comprehension questions . _'“-':‘_.g
below) >, i
TN ]

1. Yenu ye miir cam? F

2. Ye ldi ko k3k cién rokic keké miir? Miir e lén & rokic bér aré&t.
ARt o Miir abar yeth.

8. Writing Miir anon cit dik.

Miir e cam & yith ke tiim.

tiim

Unit 7 - Lesson 94
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Lesson 95 - 96

Teaching Letter Lesson 95

Do activities for:

1. “Listen to the Sounds” (Phonemic Awareness)

“Key Letter” (Alphabetic Principle)

2

3. “Word Breaking and Building”
4. “Making Syllables” 1 alw la |
thii [bii i | nii

thiic |biil |ritk | niin

G S
2 ") thii | thiic Q‘? thii | biil | ritk | niin

bii | biil thii | biil | riik | niin

rit | ritk thi | bil | rik | nin

Unit 7 - Lesson 95

Teaching Letter Lesson 96 107
/’—h h\m/
Do activities for: aaye lilic

5. “Parts of our Language” (Grammar lesson) Titt aye cil & llic.
Ajuger & jam: kdke t3 jam ku 151 & rol ku kéde s
thok (.)

6. “New Word Building” (vocabulary)

7. “Story Reading” (with comprehension questions
below)

1. Ye téno ye tiit cil thin?

2. Ye tiim k3k ko ye ku y6k roor?

Tiit e tim. Yen e tim dit bar.

8. “Writing” Tiit aye cil & lilic.
Tit k3k aaye cil é toc yic.

oI tiit
lilic

Unit 7 - Lesson 96
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Lesson 97

Key Learning Outcome

Respect others by using
positive words.

Appreciate their own creativity
and the creativity of others.

Story Making B z

Luoi akéksl
a A In groups 108
ajaga
AAA Learners should work together to tell a
story about their best friend. What qualities
make them a good friend?
a Individual work
‘ Based on their group discussion, learners

should write their own proverb / rhyme
about their best friend. The emphasis
should be on their creativity, rather than
their correctness. Learners should be given
opportunity to share their compositions with
their classmates.

‘—2= Observation
Are learners respecting each other and using positive words during their group discussion?

Product
Are learners using language creatively as they write their own proverbs / rhymes about friendship?
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Lesson 98 - 99

Teaching Letter Lesson 98 gaak  BGE)

gaak g
Do activities for: '
g gaak

1. “Listen to the Sounds” (Phonemic Awareness)

“Key Letter” (Alphabetic Principle)

2
3. “Word Breaking and Building”
4. “Making Syllables” 1 i e uu | &é

gii  |ge |guu |gdd

giik | geny|guut | gddc

2
gii | gitk 3 gii | geny | guut | gddc

ge |geny kii | keny | kuut | kddgc

b

guu |guut thii |theny|thuut|thédc

Unit 7 - Lesson 98

Teaching Letter Lesson 99 (110 _
2oy
gany
Do activities for: gdnygadny

5. “Parts of our Language” (Grammar lesson)
Gaak ee cam ataom ku rap.
Tok, ku kajuéc: ciméné:- Gaak e cam - tok. Gak aa cam atoam ku rap.

Gak aa cam - juac.
! s g '.J.L._.r

Gaak el gdnygany. Gaak e cam ataom ku rap.
Gaak eté ye raan cen thin neem té nak cok e.

6. “New Word Building” (vocabulary)

7. “Story Reading” (with comprehension questions
below)

1. Yenu ye gaak cam?

2. Ye diet ko ye cam atoom ku rap?

8. “Writing”

Unit 7 - Lesson 99
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Lesson 100 - 101

Teaching Letter Lesson 100

Do activities for:

1. “Listen to the Sounds” (Phonemic Awareness)
2. “Key Letter” (Alphabetic Principle)

3. “Word Breaking and Building”
4

“Syllable Making”

Teaching Letter Lesson 101

Do activities for:

5. “Parts of our Language” (Grammar lesson)

Cit karou aaye met bik rol beei . T& ci kéné rot
looi, ké citké karou aaye dac caal atdk. Ké ke ci
tékiic né tha é yic tok. (Nyoth ku kuen cit karou
né ajok de jit tok. Dec ke kueen né r3l tok. Maté
rél thin bi wit béEi. beric né jit jit & rou yic.)

6. “New Word Building” (vocabulary)

7. “Story Reading” (with comprehension questions
below)

1. Yena ca atuur rum téné jak?
2. Yenu ye tak bii jak looi?
8. “Writing”

i J jak 111
jak j
= = j jak

jit |jo |jé jaa

jiin |jor |jét |jaac

& Jit | jiin Q} jit | jor | jét |jaac

jo | jor gii | gor | gét |gaac
jé | jét pii | por | pét |paac

Jak abdr yeth. Jak aci atur dom & pulic. Né ye
kaam thiné, go lith atur rum né jak thok ku go par
15 roric. Ye kéné, acii jak béné maan arét.

Unit 7 - Lesson 101

Teachers Guide - P1




Unit 7 - Friends




UNIT8 nvame

National Languages Primary 1

Learn about

Knowledge and understanding

Recognize that sentences
are composed of words and
that words are composed of
syllables and letters
Recognize taught letters in
words

Recognize the sounds of
the letters at the beginning,
middle and end of simple
words

Recognize differences in
sounds and apply that
awareness to distinguishing
words when listening
Recognize relevant features
of their language (i.e. tone,
breathy vowels, heavy/light
vowels)

Give opportunity for learners to hear a story about hygiene and
resulting diseases using shared reading in a big book. Learners
should be given opportunity to work in pairs to sequence pictures
from the story. Learners should be given opportunity to sing a
well-known song about the parts of the body and hygiene. Learners
should work together to create a poster with the parts of the body
from the song labelled on it. Learners should ask and answer
where, when, what, why, how questions about the poster and song.
After listening to the song, learners can discuss in pairs and draw
pictures about hygiene and how to avoid disease. Learners should
be given opportunity to present their ideas to the class. Learners
should expand their vocabulary, learning new words about hygiene
and parts of the body using flashcards and the body poster.
Learners should explore the next 3 letters of their language through
an ABC Book or similar language specific resource, and investigate
words within sentences and syllables within words.

Learning outcomes

Skills

Form letters that are clearly
shaped and correctly
oriented

Discuss the meaning of a
simple story and give their
opinion on it

Use pictures to communicate
meaning

Communicate meaning
through simple words and
phrases

Recognize a number of sight
words related to hygiene
Begin to use increasingly
complex words/vocabulary
Predict the outcome of a
story

Respond to patterns in
language

Talk about matters of
immediate interest

Unit 8: Hygiene

Key inquiry questions

How do you write the letters
that have been taught?
How can we communicate
causes of disease and
prevention through pictures
or actions?

Can you describe ways of
keeping your body clean
using appropriate language?
How can pictures be
sequenced to describe a
logical process?

Attitudes

Enjoy reading and writing,
know that reading and
writing is fun

Appreciate the system of
their language

Enjoy seeing their own ideas
expressed in written form
Enjoy expressing themselves
through music

Co-operation:

Culture:

Contribution to the competencies:

Critical thinking: Analyze information, suggest solutions to problems of hygiene
Communication: Reading and comprehending a story, speak clearly and communicate about

hygiene, listening to and comprehending speech, using emergent writing to
communicate ideas about hygiene

Working collaboratively and being tolerant of each other to create a poster about

body parts and hygiene, and to communicate their ideas about hygiene and how to

avoid disease

Adapting traditional hygiene practices

Music and Arts:
Science:

Links to other subjects:

Singing songs about hygiene
Learning about hygiene
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Lesson 102

Key Learning Outcome
Predict the outcome of a story.

Story Time

As a class

Tha de Akékol 113

Cool &é tuaany

Learners should listen to the true story of
Moses, about the causes and effects of
good hygiene. During the story, the teacher
should stop to ask learners what they think
will come next. Answer comprehension
questions.

In pairs

Using the pictures in their textbooks,
learners should work together to re-tell the
story and put the pictures in the right order.

Unit 8 - Lesson 102

Read Aloud Story - Cool & tuaany

Mothe ee cit ke ye cool &€ tuaany. “Ye nu, ye nu ye yen cool & tuaany?” Acé méthé Thara thiééc, ye na ye cool ké
pusl gudp. Go méthé Igk ka kéc kan pin alu3st.

“Mathdié,” aci lueel, “T& nyuc luan & miéthdu nhom, ke yin adhil & tuaany.”

“Ye nu?” aci Mothe thiééc.

“Ee wét nhieger luan ka non yiic acual. Tekdg, ka ci kan Io nyuc adhu3m € s rooric ku ber b&né nyuc & mi€th dun

Keek & kam non acuol k&, aaye kur aréét keek aacie tin € koc nyiin. Ku na cam migthdu, ké keek aayik yi tuaany!”
AcT | tuen ke jam, “T& cin > adhu3m & |5 rooric ku ci yi cin cau athabun, ke yin adhil é tuaany.”

“Ye nu?” aci Mothe thiééc.

Unit 8 - Hygiene




U\I T 8 Lesson 102 cont....

“Tekdg, ké yin adhil cin nan kdm thii kor nyiin acual cé [6ny & yi Kake thiéc

cin adhu3m & Io rooric. Aathon ke kam thii ye luan muk é ye cok,

1y L&t sve kaksla
aakor nyiin aréét aacie léu & tin! Ku na yok ke éyi thok ka yin yaa IR b e s

yi nyin, ké yin adhil & tuaany!” yic?

Go Thdara I3ké jam, “Na dek piu aagoric ke yin adhil & tuaany.” Mothe.

“Ye nu?” acii Mothe thiééc. . Yenu é yen cool & tuaany?

Piu aagéric aaye yiic nan kdm thii ku kareec kudt nan acuol. Keké Luan eye nyuc é miéthde nhom,
kareec aacuslkg, ku kam thii aaye kur aréét, aacie tin! Ku na deke, yen ecie ye cin é cau athabun, ku

kaa cok yi atuaany!” ye dek & piu aagéric.
Thara acé Mothe tik nhom ka bé ke yaa takiic, yien aci gal be Nan kéike cusk pial & gusp ye looi

migthde kum nhom bé luan ticet wei. & méné Mothe?

Yen aye, acé muk éye nhom aréét bé ye cin ya cau té bi yien

Ye ka nu ye ke looi bik yi ca pu3l

bei adhu3m & |5 rooric athabun. Yen aye, akéc ber ya dek é piu e
- . — . A . gu3p cé Mothe?
aagoric, ku jol yaa dek & piu puaath ke donki. Ee métdné, go cusdk

ber yaa tuaany! Ku jal gu3p pial cé méné méthé Thara!

Conversation
As learners are sharing their predictions and answering questions, check that they are using
increasingly complex vocabulary and can make appropriate predictions.

Observation
As learners are re-telling the story, are they able give their opinion on the story and talk appropriately
about hygiene?
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Lesson 103 - 104

Teaching Letter Lesson 103

114 6 0O kot
kot 6
Do activities for: . "
! 6 kot
1. “Listen to the Sounds” (Phonemic Awareness) ﬂ
“Key Letter” (Alphabetic Principle) [

2

3. “Word Breaking and Building”
4. “Making Syllables” 1 6 |6 6 | o
gé |[j6 |bo |pd

gol |jony [bon |pok

G S
2”) g6 | gol Q) g6 |jony | bon | psk

jo |jony go |jony| bon | pok

b6 | bon g2 |yany| bon | pak

Unit 8 - Lesson 103

Teaching Letter Lesson 104 10)
Do activities for: akslé anon

5. “Parts of our Language” (Grammar lesson)
Matur anan kén path arét.
Ké looi rat e men ku ké ci rat looi theer: Matur e non kén path arét.

Ciméné: Matur anan - ké loi rot e men

Matur e nan - ké ci rat looi theer. 1 ’
6. “New Word Building” (vocabulary) Matur anan kén path arét. ;
K&né Matur e kén bén 4
7. “Story Reading” (with comprehension questions anyaar. Akdlé pol dit & }
below) baai, kac aaye pol pdl piny
bik kan tin té lui Matur két
1. Yena non kén path arét? téné gor. Té gér Matur &
e L Lt s e két koc aaye daai & gor &
2. Yenu ye baai guéér bik béné daai € té goér Matur keks koc ksk. .
Matur thin?
6 O kot

8. “Writing”
akolé

Unit 8 - Lesson 104

Unit 8 - Hygiene




Lesson 105 - 106

Teaching Letter Lesson 105

koot 66

Do activities for: . e
60 kdot

1. “Listen to the Sounds” (Phonemic Awareness)

“Key Letter” (Alphabetic Principle)

2

3. “Word Breaking and Building”
4. “Syllable Making” i 86 | 5| 85 | 8
k66 |nyds |cos | dos

koot |nyoodl| code |dosn

a) S
2% kéd | kéot g k6 |[nysol| cooc [doon

nyo6 [ny6ol ké | nyodl| coc | don

€60 | co6c kaa [nyaal| cooc |doon

Unit 8 - Lesson 105

g oy

Do activities for: guruuc 1mki

5. “Parts of our Language” (Grammar lesson) Akadk ee kst path arét liir.

. . . s e Akook aci kot path arét liir.

Tok ku kajuec—kot (k33ntdk) ku kdst (koot e
juéc.

6. “New Word Building” (vocabulary)

7. “Story Reading” (with comprehension questions
below)

1. Yenu ye Akdok looi & kot ye ke liir?

Akook ee koot path arét liir. Téné kaa jol Akook
gam téné koc gor ke é guruuc. Akdl k3k ke kac
3. “Writing" ke jur mec b3 pan Akédk ku 16mki k6t & guruuc.

2. Yenu ye tak ke bii koac yer o looi & kd6t?

Ako66k aci guruuc jil béné yok ago guruuc kith jot
& kiith.

Unit 8 - Lesson 106
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Lesson 107

stions

 of keeping Yo'
ropriate language"

Key Learning Outcome

Enjoy expressing themselves
through music.

Respond to patterns in
language.

TN P [

a As a class

aama Think of a well-known song in your language

AAAA about the parts of the body (for example,
the English “head and shoulders knees and
toes”). After singing the song, discuss all
the ways we keep those parts of our bodies

118 Tha & két

clean.
a A In groups
afaga 5P .
AAA Learners can work in small groups to create - _
a poster, labelling the different parts of the r"‘,
body. For each body part, learners should --"-"’k.\

discuss what the parts are, and how and
why we keep them clean.

i i
Unit 8 - Lesson 107

2% Observation
As learners are singing, are they enjoying expressing themselves through music? Are they interested in
expressing their ideas about hygiene?

Product

When learners are working together to make their posters, can they write words and short phrases to
express their thoughts and ideas about hygiene? Can they recognize some sight words related to the
body and hygiene?

Unit 8 - Hygiene




Lesson 108 - 109

™
(a2]
o
[
~
[y
[N
[X¢)

Teaching Letter Lesson 108

. S gek €
Do activities for: s . gk
1. “Listen to the Sounds” (Phonemic Awareness) —.---'""'ﬁ-r“'h.__

“Key Letter” (Alphabetic Principle)

2
3. “Word Breaking and Building”
4

“Syllable Making” 1 € € | e €

ge |me |je ne

gek |men |jer |net

KWZ* S
“ ge | gek € ge |men| jer | net

me | men ge |men| jer | net
je | jer gé |mén| jér | nét

Teaching Letter Lesson 109 (120

Do activities for: mandit

5. “Parts of our Language” (Grammar lesson)
Kaak aa gek.
Nyooth de ka juéc—kadk (ka thidk ke ran jam)
ku kaké (ka mec ke ran jam).

6. “New Word Building” (vocabulary)

7. “Story Reading” (with comprehension questions r’{*‘f"“—"_ =
below) T e
1. Yena non gek pan & yik Den? ———, e T
2. Ye kanu k3k t3 pané yik Den? Kadk aa gek. .
o Gek aat3 pan & yik Den.

8. “Writing Keek aa gek & mandit.

Unit 8 - Lesson 109
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Lesson 110-111

Teaching Letter Lesson 110

Do activities for:

1. “Listen to the Sounds” (Phonemic Awareness)

“Key Letter” (Alphabetic Principle)

2
3. “Word Breaking and Building” /
4. “Making Syllables” 1 H gl g |&

ré thé |ngé |j€

réc |thém|ngk |jéc

“ | ré | réc g ré [thém| ngk | jéc

thé |thém re |them| nek | jec

né | nék re [them| nek | jec

Unit 8 - Lesson 110

Teaching Letter Lesson 111

p
122
S By .
poric Ao R

Do activities for: )
agonthokic

5. “Parts of our Language” (Grammar lesson)

Gel ee gor bi cam é réc.

K&ké jam: jam theer - ee gor (ee yuic) ku jam ee Gel a gér bi cam & ric.
men- a gor (a yuic).

6. “New Word Building” (vocabulary) .
= --|--|"J.'-I . -
7. “Story Reading” (with comprehension questions 1 ?L\’J i
below) - Y
4 | kil
1. Yenu cii réc é Gel looi? T, o

2. Yenu ye tak ke bii Gel jdl looi emen?

Gel ee gor bi cam é réc. Gel aci | & poric bé Io dom
& rec. Go réc I dom, ku jet beec &é poric. Né kaam
thin dék yen réc thok bei agonthokic. Go réc poc
cin ku yoot p6ér. Go Gel ye thok thany.

8. “Writing”

Unit 8 - Lesson 111
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Lesson 112

Key Learning Outcome

Recognize a number of sight
words related to hygiene.

True Writing m

a Individual work
Y Y Y

G5t akokal yic

123

From what they have learned from the true
story about Moses, the song and posters,
learners should choose one aspect of
keeping their bodies clean that they would
like to express their ideas about. Using
their poster from week 23, write a sentence
about why they should keep that part of the

body clean.
a A In gr
ajaga groups \ ]
AAA Learners can share their work with each

other in small groups. In the groups,
learners should discuss the different
sentences and put them in order of most
to least important. There is not one answer
only. The discussion is more important.

Unit 8 - Lesson 112

.= Product
Look at the pictures the learners create. Are they able to form some key letters correctly? Are they
enjoying the process of writing down their ideas and thoughts?

Observation
Can learners effectively communicate the meaning of their pictures and sentences to their groups?
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Lesson 113 -114

Teaching Letter Lesson 113

akggr €€

Do activities for: =
-\ kggr kegr

1. “Listen to the Sounds” (Phonemic Awareness) e 5 L i akégr
‘rl'.'n_ [1 = I
2. “Key Letter” (Alphabetic Principle) gl 2 TELT

3. “Word Breaking and Building”

4. “Making Syllables” 1 a e | e | s

keg |yEE |gEE |pgE

kEgr |yEEr | gEEc | péEn

G 9
20) kgg |kgr @ kég |ygér |gééc |pgen
yEE |yEEr kee |yeer|geec|peen

gEE | gEEc kéé |yéér|gééc|péén

Unit 8 - Lesson 113

Teaching Letter Lesson 114

=
N
Ul )

Do activities for:

5. “Parts of our Language” (Grammar lesson) Ak&l di, Akuur ku Adeen aaci I> & péric.
akol dg, akuur ku adeen aaci |> & péric.

Ajok é jam, ku rin ke koc aayeke jook né citdit.

Ciméné: Akuur ku Adeen aaye rin ke kac.

6. “New Word Building” (vocabulary)

7. “Story Reading” (with comprehension questions -""""-_ﬂﬁ'g L
beloval) ¢ ° ) i ‘E}' L
=y - ! S
1. Yenu ca aké€r gop apac nhom? Aksl dg, Akuur ku Adeen aaci |> & péric. Aci akggr

tin né akdm yic. Né kaam thiing, go lith akggr g3p
bei akdamic. Kaam koric ké lith pér, go akégr poc
aliir? cin ku 166ny & por thok. Go Akuur ku Adeen akggr
dom ku kuth ki yith aliir ku p&l ki bi Io.

2. Yenuye Akuur ku Adeen ak&gr ku3th yith

8. “Writing”

Unit 8 - Lesson 114
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Lesson 115-116

Teaching Letter Lesson 115

=
)
o
3
=

wut
wut W
Do activities for:
W wut

1. “Listen to the Sounds” (Phonemic Awareness) — "."’iL-' "rflrf .

“Key Letter” (Alphabetic Principle)

2
3. “Word Breaking and Building”
4. “Syllable Making” 1 u g | aa | i

wu |[wéE |waa |wi

wut | wéEr |waac | wit

G S
“ | wu | wut g WEE | wén |waac| wit

WEE | WEEr yEE | yén |yaac| yit

waa (waac méEE | mén |maac| mit

Unit 8 - Lesson 115

Teaching Letter Lesson 116

Do activities for: Awen Awél

5. “Parts of our Language” (Grammar lesson)

Adot wél ku (Awél ku Awen).
6. “New Word Building” (vocabulary)

7. “Story Reading” (with comprehension questions W .Il,lc'_ ,L!'t Rt

below)

1. Yeyiknacilo wut? i
2. Yer)u ye tak ke ye ké biné mac yor‘? Né ye rung, ke Awél ku Awen aaci > wut. Né aksl
t6né, go Awél ku Awen pol & wut cok kéke cen
nakke wuut. Na wén ke yom gop nak & macic éke
niim. Eyadg, kal den aci mac béné dom. E t&én,
raan & bén aci béné rin arét bik mac I> gél.

8. “Writing”

Unit 8 - Lesson 116
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UNTYO cuturaLcHEBRATIONS

National Languages Primary 1

Learn about

Give opportunity for learners to hear a story using shared reading

crop. Learners can compare and contrast their own traditions /
celebrations with what is described in the story.

A visitor can be invited into the class to show them how to make
traditional instruments. Learners can follow instructions to make
their own instruments using locally available materials.

Learners will then be given opportunity to prepare songs and
dances used in different cultural celebrations such as planting,
hunting, naming, marriage etc. Each group can share their song

write one of the songs on the board to use for shared reading and
flash card activities. Give learners opportunity to individually draw
pictures of traditional dress / costume / body decoration which is
used for their favourite cultural celebration. Learners can then
share their pictures with the group.

Knowledge and understanding Skills

* Recognize that sentences e Form letters that are clearly
are composed of words and shaped and correctly

that words are composed of oriented

syllables and letters * Discuss the meaning of a
* Recognize newly taught simple story and give their

letters in words opinion on it

* Recognize differences in ¢ Understand and respond
sounds and apply that appropriately to what is
awareness to distinguishing heard

in a big book about a cultural celebration such as the harvest / first

with the other groups. Learners should work together as a class to

* Recognize relevant features
of their language (i.e. tone,
breathy vowels, heavy/light

words when listening e Use increasingly complex

words/vocabulary
Predict the outcome of a
story

vowels) * Recognize all the taught
* Realize that songs have letters
meaning e Listen attentively to others

and respond

sounds to read words and
establish meaning

* Recognize, understand and
read out familiar words in
simple contexts

¢ Use knowledge of letters and

Unit 9: Cultural Celebrations

Key inquiry questions

* How do you write the letters
that have been taught?

* How is language used
effectively in songs for
cultural celebrations?

e How can you use different
channels to communicate
messages?

* How do you respond
appropriately to instructions?

Learning outcomes

Attitudes

* Enjoy reading and writing,
know that reading and
writing is fun

* Enjoy singing songs together
in their own language

Contribution to the competencies:

Communication: Using a range of media
Co-operation:

celebration

Critical thinking: Compare and contrast their own cultural celebrations with those of other cultures

Working collaboratively and being tolerant of each other to sing songs about culture
Culture: Appreciate and contribute to the development of South Sudanese culture through

Links to other subjects:

Religious Education
& Social Studies: Taking about social issues

Arts and Music: Singing songs appropriate to cultural celebrations

Teachers Guide - P1




Lesson 117

Key Learning Outcome
Use increasingly complex
vocabulary.

Recognize, understand and
read out familiar words in
simple contexts.

128 Tha de Akéksl

a As a class I

aaaa Learners should do “shared reading” with Citk & Meth

AAAa a story about a cultural celebration in a
Big Book (or from the board). Learners
should discuss with each other how their
own cultural celebrations are the same or
different from what they read in the story.

(See Read Aloud Story below)

a a In Groups
ajagia P \ \ i Th33né yenu
AAA Learners should write their favourite aspect

of a cultural celebration on a flashcard.
Individuals can then draw a flashcard and
describe what’s on the card without saying
the word. Group members guess what the
word is.

a Individual Work
‘ Learners should think of a question they

would like to ask a visitor next week about
cultural musical instruments.

Read Aloud Story - Cigk € Meth

Té non koc ke baai da, na ci tik meth dhiééth, ke man meth ka jol kan réér y6t & nin ka didk ka nuan ke ci go manh

Té cii nin thok, ke diardit theer ka jol meth nyu3th koc ke baai. Meth ka jal yaa gédm koc, ku jal ki rin ya lueel rin
biné ke meth cak.

NEé ye kéné cok, ke amédhiééth kaa jol rin ke manhden Ioc.

Ké didr ajol migth thaal ku juir ki ka deke.

Kac aaye pu3sth jal miet, két ki ku diérki té ciné manh puoc dhiééth jal nyu3th koc ke baai.

Unit 9 - Cultural Celebrations




Conversation
As learners are discussing their cultural practices, are they using appropriate and respectful language?
Are they listening to others attentively and responding appropriately?

Product
When learners have posted their pictures on the wall, see if they have used both pictures and words to
express their ideas.

Observation
While learners are looking at others’ pictures, are they enjoying reading what others have produced?

Teachers Guide - P1




Lesson 118

Review (Check Your Progress)
Do activities for:
1. “Capital and Small Letter Box” ~
Ly gaak
2. “Picture Matching” 1
= ,
3. “Syllable / Letter Box” (Making Words) A rec
f‘r" miir
P,'H
L r— akggr
kot
‘2’3 a t s} ii
m k £ j
060 u I c
t €€ n r

Unit 9 - Cultural Celebrations




Lesson 119 -120

Teaching Letter Lesson 119

Do activities for:

1. “Listen to the Sounds” (Phonemic Awareness)
2. “Key Letter” (Alphabetic Principle)

3. “Word Breaking and Building”
4

“Syllable Making”

Teaching Letter Lesson 120

Do activities for:

5. “Parts of our Language” (Grammar lesson)
K&ké jam: Jam theer I35k looi rot - ee 15ké r3k.
Jam theer aci r33k wén theer.

6. “New Word Building” (vocabulary)

7. “Story Reading” (with comprehension questions
below)

1. Yenu cok dh3k acuet akolon & ca wei?
2. Té yen yin yenu édé ca looi?

8. “Writing”

dh3k dh

L dh dh3k
4

dhég |dhé |dhuu |dhi

dhégk | dhét | dhuul| dhin

a) S
2 0’ dhgg |dhggk Qb dhég | dhét [dhuul| dhin
dhg | dhét dég | dégt | duul | din

dhuu [dhuul thig |thégt|thuul| thin

Unit 9 - Lesson 119

wegrakol wélpiny

WEéraksl dhsk ee rak wer).
WEgrakdl dhsk aci wen raak.

akolon 166ny piny ke ca, wél ca wei abén. Go dhsk
nyin n3n.

wEErakol welpiny

Unit 9 - Lesson 120
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Lesson 121 - 122

=
w
N
o<
o<
o<
o
(ad

Teaching Letter Lesson 121

Do activities for: =}
1. “Listen to the Sounds” (Phonemic Awareness) Rt e W

“Key Letter” (Alphabetic Principle) m

2
3. “Word Breaking and Building”
4

“Making Syllables” 1 6 | & |u |ii
¥o0 |y& |yu |yii

¥ot |yén |yur |yiit

/“»Z' S
& ¥o | yot ‘E) ¥0 | yén | yur | yiit
¥€ | yén j6 | jén | jur | jiit

Yu | yur g6 | gén | gur | giit

Unit 9 - Lesson 121

Teaching Letter Lesson 122 133

:
J

Do activities for: tindit

5. “New Word Building” (vocabulary)

6. “Story Reading” (with comprehension questions
below)

1. Yenu cii Col keké Adut waan y66t?

2. Yenu ye tindit rot muk & kén de yo6t thok?
AT Né akal tok ke Col ku Adut aaci yon den waan ke
7. Writing kécé gur. ¥6n kéné ee t3 rin thin. Go j6 I Y66t ku
166m rin ku leer ayeer. Ke j6 t3 ke kéc I> ayeer, go
tindit rin dom & j6 thok ku them bi nyaai & j6 thok.
E téEn, j6 akéc rin pu3l, go tindit rin muk & cindg
ku dom kén & cindg, ku kuui bii pin ku bii dé6t. Go
Col ku Adut kun & tindit pinic ku biki kéke kat ku
copké j6 wei.

o

—

Unit 9 - Lesson 122




Lesson 123

Key Learning Outcome

Understand and respond
appropriately to what is heard.

Experience Story m B

134 Nyic akékal
a As a class
AAAA
AAAA

Invite a local musical instrument maker to
the class. He should show the class, step
by step, how to make a simple instrument.
Learners should be given opportunity to ask
questions about the process and about the
work of the instrument maker.

Individual work

Using locally available resources, learners
can follow step-by-step instructions from
the guest speaker to make their own
simple instruments. As learners make their
instruments, they can begin to note down
the different steps in their notebooks as
they are able.

These instruments need to be kept for
activities in Lesson 126.

Unit 9 - Lesson 123

% Conversation
As learners are asking questions and responding to the guest speaker, are they listening attentively?
Are they asking appropriate questions?

Product
Watch as learners are following instructions on how to make their own instruments. Have they followed
the instructions correctly?

Teachers Guide - P1 Unit 9 - Cultural Celebrations




Lesson 124 - 125

Teaching Letter Lesson 124

oo Oo kéroor Kk
kéroor 00
Do activities for:
roor roor
1. “Listen to the Sounds” (Phonemic Awareness) 0o kéroor
2. “Key Letter” (Alphabetic Principle) .

3. “Word Breaking and Building”

4. “Making Syllables” 1 oo | 0o | oo | oo

yoo |yoo |doo |goo

yoon | yooc | door | gool

G S
2 4’) Y00 [yoon € yoo |yooc|door|gool

yoo |yooc yo | yoc | dor | gol

doo |door ¥6 | yoc | dor | gol

Unit 9 - Lesson 124

Teaching Letter Lesson 125

=)
w
o)}

S T

Do activities for: Aber keecpiny
5. “New Word Building” (vocabulary)

6. “Story Reading” (with comprehension questions
below)

1. Yenu éye Akoor yaot agen dup66c nhom?

2. Yenu é dé ca looi téné t3 yin & yoné g5té yic? AksI tk, piny ee tuc & bk & piny & thukul cal Aber. Go
kéroor I3 yon ton é gitic. Go mith moét beec. Na wén
7. “Writing” a tin nyan thiin cal Akoor, ke keec agen & g5t & dupddc

nom ben rat kuony thin & kéroor. E téén, dupdsc act
kéroor béné that & tim bar argk bi thou, ku kot ayeer

y6né pooc. Mith aaci béné dhuk y6né pssc éke dal, ku

jol Akoor keecpiny agen & g5t é dup66c nom. Go mith
Akoor bui.

oo Oo kéroor

Akoor

Unit 9 - Lesson 125
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Lesson 126

Key Learning Outcome
Enjoy singing songs together in
their own language.

A [

Tha € két 137

a A In groups
ajaga .
AAA Learners should work together in groups to

choose a cultural celebration that includes
song and dance. Using the instruments
made in Lesson 123, learners should
compose a song in a traditional style. They
should present this song to the class.

a As a class

ﬂﬂﬂﬂ Learners should choose the best song, and
the teacher can write part of the song on
the board. The class can learn the song,

using “shared reading” activities.

Unit 9 - Lesson 126

‘—= Observation
Are learners working well together as they compose their songs and dances? Are they enjoying using
their language in their songs?

Product
As learners perform their songs and dances, are they using appropriate and increasingly complex
vocabulary?
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Lesson 127 - 128

Teaching Letter Lesson 127 nh Nh nhom
nhom nh
Do activities for: nh nhom

1. “Listen to the Sounds” (Phonemic Awareness)

“Key Letter” (Alphabetic Principle)

2
3. “Word Breaking and Building”
4

“Making Syllables”

nho |[nhdd [nhu |nha

nhom | nhdén [ nhuk | nhéc

a) S
2 “’) nho |nhom 3 nho |nhd6n| nhuk | nhéc

nhéd [nhésn tho |théon| thuk | thac

nhu | nhuk dho |dhodn| dhuk | dhéc

Unit 9 - Lesson 127

Teaching Letter Lesson 128

J

g 139

Do activities for: adik

5. “Parts of our Language” (Grammar lesson)
Cité nyooth- Ké de gdi (!) - ee ké de nyooth.
Ka ke gdi, tu3c é gu3p, ku misté pu3u.

6. “New Word Building” (vocabulary)

7. “Story Reading” (with comprehension questions
below)

.. 2
1. Ye karJu ke didk yeyon nhom? Nhom! Nhom! Nhom! Nhom yin adik arét. Yin ee

¥on & nyin ku yith. Nhom yin adik arét. Yin ee yon
& thok ku lec. Nhom yin adik arét. Yin ee yon &
C\A i g ku gém. Nhom yin adik arét. Nhim aa gen &
. “Writin wum
8 ting nhom. Nhom! Nhom! Nhom yin adik arét.

2. Yenu yené nhiém caol gen & nhom?

Unit 9 - Lesson 128
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Lesson 129 - 130

Teaching Letter Lesson 129

peei €€
Do activities for: pee pee
1. “Listen to the Sounds” (Phonemic Awareness) 33 peei

“Key Letter” (Alphabetic Principle)

2
3. “Word Breaking and Building”
4. “Syllable Making” 1 €€ e | ee | ee

pee |nhee |yee |bee

peei | nheet|yeem | beek

mzf’) i ;53 heet beek
pee | pesi . pee |nheet|yeem| bee

nhee [nheet pe | nhet | yem | bek
YEE |yeem pee [nheet| yem | bek

Teaching Letter Lesson 130 141

o dit
Do activities for: yeerd taktak

5. “Parts of our Language” (Grammar lesson) “Peei! Peci! Magtt kony ya & taktak banke
1> b6ok & thok.”

Ciné nyooth. Ciné nyooth & jam randg - (“”).
6. “New Word Building” (vocabulary)

7. “Story Reading” (with comprehension questions
below)

1. Ye diennu ci kek mith ket?

2. Yer)u yak§ Iooi té C'|'|' psi Xer? Peci ee dep ke YE&Y‘d'l.t nhial & nhia|j5c. Mith
aa tuk & yeer € peei yic. Mith aa diné peei € ket
8. “Writing” jamkeé, “Peei! Peei! Magdt kony ya é taktak banke

1> bddk & thok!” Kek mith aaye rét g66l ku wan ki
rot & tuk eke ket & diné eke ci ke cin dom & yeer é
peei yic.

ge & pesi
yeerdit

Unit 9 - Lesson 130
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UNTI0 cavESANDSPORTS

National Languages Primary 1

Learn about

Knowledge and understanding

Recognize that sentences
are composed of words and
that words are composed of
syllables and letters
Recognize the sounds of
the letters at the beginning,
middle and end of simple
words

Recognize differences in
sounds and apply that
awareness to distinguishing
words when listening

Begin to recognize relevant
features of their language
(i.e. tone, breathy vowels,
heavy/light vowels)

Give opportunity for learners to hear a story using shared reading
in a big book about games and sport and explore the topic through
various activities and literacy games. Learners should be given
opportunity to play a game together. They should then work
together to write a list of the rules on the board and do shared
reading with the finished list. The learners should be given
opportunity to explore procedural text by ordering / sequencing
the list of rules. Learners should creatively write and illustrate
about their favourite game / sport. The learners should share
their writing with the class. They can then choose a game / sport
to play as a class and practice recording the scores for each team.
Learners should be given opportunity to work in groups to invent a
new kind of game / sport. They could then orally explain the game
to the class and show to them how to play it. Learners should
expand their vocabulary, learning new words related to sport,
explore the next 3 letters of their language using the ABC Book or
other similar language specific resource, and investigate words
within sentences and syllables within words.

Learning outcomes

Skills

Form letters that are clearly
shaped and correctly
oriented

Discuss the meaning of a
simple story and give their
opinion on it

Use pictures to communicate
meaning

Communicate meaning
through simple words and
phrases

Learn to write a new genre -
rules of a game

Recognize and read out
familiar words in simple
contexts

Use increasingly complex
words/vocabulary

Predict the outcome of a
story

Unit 10: Games and Sports

Key inquiry questions

How do you write the letters
that have been taught?

How can you articulate and
sequence the rules of a
game?

How are questions framed
correctly?

How can you create or invent
your own game?

Attitudes

Enjoy reading and writing,
know that reading and
writing is fun

Appreciate the system of
their language

Enjoy seeing their own ideas
expressed in written form

Communication:

Co-operation:

Culture:

Contribution to the competencies:

Critical thinking: Sorting and ordering the rules of the games, using imagination to create new
games/sports
Reading and comprehending a story, speak clearly and communicate about games

and sports, listening to and comprehending speech, using emergent writing to
communicate ideas about games and sport

Working collaboratively and being tolerant of each other to play and invent games

and sports, working together towards common goal in playing games as a team

Taking pride in South Sudanese identity by playing traditional games

Physical Education:

Links to other subjects:

Playing sports and games

Teachers Guide - P1



Lesson 131

- u s
Key Inquiry Question
te and sequence

ofa game?

How can
Key Learning Outcome the rules
Discuss the meaning of a
simple story and give an
opinion about it.

Story Time B

142 Tha de Akéksl
Learners should hear a story about a Thééc né Bilii
game that is being played. Learners should
explore the topic through answering
comprehension questions.

(See Read Aloud Story below)

a As a class
AAAA
AAAA

As a class

Write the rules for a well-known game on
the board and read them, using shared
reading. The rules should be “out of order”.
Read the rules using shared reading.

In pairs

Learners should work together to put the
rules in a logical order and record them in
their notebooks.

Unit 10 - Lesson 131

Read Aloud Story - Thééc né Bilii

Den ee kéc réér baai né ye kd6lé nhiaar nénu, yen aman cool baai! Ké nhicer ében ee bé thééc ayeer né thééc
deende bilii. Wun ee ci kdl thii kor wec té de acuol panda, kalthii nyst 1éu bé bili tok jot, ku yen Den ee ye nan
thad juéc ke thééc né bilii, yee ke wec né kee kal thii k yiic.

E métongé, ke tén jot b3 né ye nhom. Na ¢
rat bé jot lee thial koor / wic, bii ku nyieei ayik ku wéu k3k eke t3 né yot cielic émadth. Na wén ci Den thial yok, go
luai jal gol. Né kaam thiin koor, ke Den aci té dhén aréét né piny-nhom aci bé wec, té de thééc de bilii aci bé wec
yot. Den ee cé kdl thii juéc wec yot kal thén kené dit de bili tok, ku kaam puooth de raan bé bili cuat.

Yen Den ee rat bé lu33i aréét ke pol né bilii té deen j6t/yam ci piac looi, arék abii nhom madr né ruel ak3l, ku
thiaan de tiop ayeer. Né kaam ci mec, go Den ayieei pin né rok thok; man baai ab3! Etéén, ee bé cién kaam bené
Den kal thii ci ke wec y6t beer nu3kiic, yen ee rat bé puur ku 166m ayieek ku kum ka ken ke thééc nhiim.

Unit 10 - Games and Sports




U\I T 10 Lesson 131 cont....

Den ee rot jal bé jot ku weec tur né ye nhiol, juiir rot bé mada loor.
Na wén akéc man yo6t thok, go ka ke Den ken ke thééc de bilii kac
yiic, ku l> cdk nhiimke |5 bot € kal thii ke bilii yiic: k& élooi Den aci
yok.

Yen acii man bé thiééc ke ci pidu riagdk, “Yenu ca looi ee yon daané
yic?” Etéén, Den aci ayicek béné nyuaar nhial ke ci gu3p ydr, ku
nyuth man ka ken j6t ke thééc de bilii. Na wén al> wun baai bén
yon théén, go kac ke paande yok kedhie, eke réér & yot cielic thééc
ki & billi yot.

Conversation
As learners answer questions and discuss the story, are they showing understanding and responding
appropriately to what is heard? Are they expressing their opinions appropriately?

Observation

Kaké Thiéc

1.

Ye thééc pudoth nu / pol nhicer
Den?

Thééc de bilii.
Yenu éye Den cudk thééc ayeer?
Den ee tueny.

Yenu cii Den looi ago ké ya thééc
né bilii y6t?
Yen aci kélthii wec yét né thial ku

looi ka ke thééc de bilii.

Yenu ye tak ke ci rat bé looi né
bén de wun Den ku yok kac ke

pande éke pol né bilii?

Yen aci rat bé mat né polic, yen
aci pisu bé ridk, yen aci pidu bé
miet....

As learners work to sequence the rules, are they showing understanding of the importance of

sequence and logical ordering?
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Lesson 132 -133

Teaching Letter Lesson 132

Do activities for:

1. “Listen to the Sounds” (Phonemic Awareness)
2. “Key Letter” (Alphabetic Principle)

3. “Word Breaking and Building”
4

“Making Syllables”

Teaching Letter Lesson 133

Do activities for:

5. “Parts of our Language” (Grammar lesson)
Cindit ee t3 & gol & wét aber & wél ku rin & raan,
ku jol yaa cin & k335c & thok aber wél.

6. “New Word Building” (vocabulary)

7. “Story Reading” (with comprehension questions
below)

1. Nyiééc & polé I55r Aj5k ci ye kuony kadi?
2. Yenu cii Aj3k looi bi ye cok anyic pol & 155r?

8. “Writing”

155r 32
35 155r
1 53 35 53 53
t355  |n35 | nh33 |dh33
t53m | n35k | nh35t | dh33l
& t35 [t35m g t55 | n33k |nh35t|dh33l
n33 | n33k t3 | n3k | nh3t | dh3l
nh33 [nh35t t66 | néok |nhodt|dhosl

Unit 10 - Lesson 132

Unit 10 - Lesson 133

pantit

Aj3k ee nyan & pol panda. Ajsk anic pol &
155r panden.

Ajsk ee nyan & pol panda. Aj3k anic pol & 135r panden.
Pol Aj3k aciné ye yath & ydn kithiic. Waar & tégn, Ajsk
acii ¢l bi Io pol € 155r pantit. Go koc dit akuma bén
153r ku jolki pol Ajsk gam apei. Goké gk kac pan yik

Unit 10 - Games and Sports




Lesson 134 - 135

Teaching Letter Lesson 134

ie Ie liep 145

Do activities for:

1. “Listen to the Sounds” (Phonemic Awareness)

“Key Letter” (Alphabetic Principle)

2
3. “Word Breaking and Building”
4

“Syllable Making” l ie ie | e |ie

lie |nhie [dhie |jie

liep |nhiel | dhiek|jiem

(-\’2;’ lie | li é li hiel |dhiek| ji
ie | liep . ie |nhiel|dhiek| jiem
nhie | nhiel li | nhil | dhik | jim

dhie |dhiek le | nhel |dhek | jem

Unit 10 - Lesson 134

Teaching Letter Lesson 135 (146
L

Do activities for: Maliep yonth&sn
5. “New Word Building” (vocabulary)

6. “Story Reading” (with comprehension questions

below) -
1. Yena ca awan path thaal? A
2. Yenu édé cirot looi téné kéc yen awai bil? k' ¥

7. “Writing” Tiné Makuur Maliep, eca awan path arét thaal,
ku kon bil éye liep yonthéén. Yen awan path,
aye tik nyic éye liep alan cien mélé th33n thin ku
jol piic. Aliec aca wande piic ku liep y6t thok ku
jot yoot.

Unit 10 - Lesson 135
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Lesson 136

Key Learning Outcome

Enjoy seeing their own ideas
expressed in written form.

Use pictures to communicate
meaning.

S~

As a class E
AAAA

Ask the class to decide which game or sport
they would like to play together as a class.
Play the game together. As the class is
playing, help them record the scores on the
blackboard. Highlight aspects of the game
and record keeping.

Aber keecpiny

Individual work Ak8l tdk, piny ee tuc & badk & piny & thukul col Aber. Go
Learners should think about their favourite Keroor 3'Y6n {60 & gtic. Go mith madt beec. Na wen
. a tin nyan thiin cal Akoor, ke keec agen & g3t € dupdoc

game or sport. They should draw a picture nom ben rat kuany thin & kéroor. £ téén, dupséc aci
of |t' and write two sentences about Why kéroor béné that & tim bar arék bi thou, ku kot ayeer

. y6né psdc. Mith aaci béné dhuk yéné pséc éke dal, ku
they Ilke that Sport' The fOCUS ShOU|d be jol Akoor keecpiny agen & g5t & dupd6c nom. Go mith
on the learner’s creativity and expression, Akoor bui.
rather than correctness in spelling.

oo Oo kéroor
Akoor

Unit 9 - Lesson 125

‘=% Product
While playing the game / sport, were learners accurately recording the scores?

Look at the individual’s pictures and sentences about their favourite game / sport. Are they effectively
communicating their own ideas and thoughts in simple words and phrases? Are they enjoying
expressing themselves in written form?

Unit 10 - Games and Sports




Lesson 137 - 138

Teaching Letter Lesson 137

Do activities for:

1. “Listen to the Sounds” (Phonemic Awareness)
2. “Key Letter” (Alphabetic Principle)

3. “Word Breaking and Building”

4. “Syllable Making”

Teaching Letter Lesson 138

Do activities for:

5. “Parts of our Language” (Grammar lesson)
Cité jam cok (tim cok) yic de aatiepic & tim.

6. “New Word Building” (vocabulary)

7. “Story Reading” (with comprehension questions
below)

1. Yenu ci Adeer looi yon cien diér yok ke nin?
2. Yenuye Adeer ye thok thany?

8. “Writing”

1 ié ié ié ié

die |yié |dhié |thié

diér |yiét |dhién|thiém

ie | diér | O i | yié ién|thiém
yié | yiét die | yiet |dhien|thiem
dhié |dhién di | yit | dhin | thim
thié |thiém dé | yét |dhen|them

Unit 10 - Lesson 137

% 149

akdltok

Go Io ku yok diér ke nin & tim cok.

¥on akoltsk, ke Adeer eci 1o yap rokic. Go | ku
y6k diér ke nin & tim cdk. Go Adeer them bé diér
th3r / 1€k & ton, go wi3c ku kat diér. Go Adeer
k35c ke thany ye gém ku jicem, “Na ber diér bén
ku téc, ke ba ber w33c!” Ku diér aci jadl, aci ber I
bén.

Unit 10 - Lesson 138
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Lesson 139 - 140

Teaching Letter Lesson 139

Do activities for:
1. “Listen to the Sounds” (Phonemic Awareness)
“Key Letter” (Alphabetic Principle)

“Word Breaking and Building”

P w0 N

“Making Syllables”

Teaching Letter Lesson 140

Do activities for:

5. “Parts of our Language” (Grammar lesson)

WEI cii kaam piny (“ ”) aanyooth jam & raan
akokolic té ké lueel.

6. “New Word Building” (vocabulary)

7. “Story Reading” (with comprehension questions
below)

1. Ye réc coldi yen ci Mabidr kac cin?

2. Ye k3k ko nic léu bik koc kac?

8. “Writing”

150 id Ia rial
ridl id

ia ridl

rid gid | nhidg |mid

rigl | gial |nhidc | miat

G S
20) rig | ridl Q) rig | gid |nhidc| miat

gidg | gidl rié | gié |nhiéc| miét
nhid |nhidc rie | gie |nhiec| miet
mid | midt ria | gia |nhiac| miat

Unit 10 - Lesson 139

N
6,_\ ] |151
eteen Mabidr

5t k€ yen! ¥en acii cam!”

Akoltok Mabidr eci kér com wiir ku jal rial nhidk dur bi
kér jal |s tinic. Etégn, ridl eci dhiéth & digér nhom waric.
Go ridl kac ku kéc riép Mabior bei. Arék abi Mabidr

rol bén wiir ku jieem, “D3t k€ yen! D5t k€ yen! ¥en acii
bei wiir. Agut akdlé ke Mabior liu riép € cin cam de.
Mabidr akéc bar 1> mei wiir agut akdlé.

Unit 10 - Lesson 140
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Lesson 141

Key Learning Outcome

Learn to write a new genre -
rules of a game.

TS s P

a A In groups

Ask learners to work in groups to invent a
new game / sport, using locally available
resources. Each group should then teach
the class how to play their game by
explaining the rules in a logical sequence.
Other learners should be given opportunity
to ask any questions they may have about
the rules of the game.

152 Tha & rign / pol

Unit 10 - Lesson 141

=2 Observation
While learners are working together in groups to develop their games, are they coming up with rules in

a logical order?
As learners are being taught a new game, are they able to articulate and form reasonable questions

about the rules?
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Lesson 142 - 143

Teaching Letter Lesson 142 ua Ua quak B
-
- guak ua
Do activities for: F‘E‘" va quak
1. “Listen to the Sounds” (Phonemic Awareness) { f
i
2. “Key Letter” (Alphabetic Principle) |~_ —
3. “Word Breaking and Building”
4. “Making Syllables” 1 ua |ua | ua |ua
gua |lua |[tua [jua
guak | luak |tuan |juac
Ga) S
2 “’) gua |guak Q’ gua | lua [tuan|juac
lua | luak gu | lu |tun| juc
tua |tuan ga | la |tan| jac
jua |juac gia | lia |tidn | jidc

Teaching Letter Lesson 143

Do activities for:

5.
6.

“New Word Building” (vocabulary)

“Story Reading” (with comprehension questions
below)

1. Yenu cirot lu3i guak?

2. Yenu kony amiy33p din cal guak awan thok?

“Writing”

]

wégrakal
amiyoop

S—
WEgrakél, yok aa yo ci guak tin & wir thok. Guak aci kul
dhuoon ku ye wuk aye. Guak ecii awan dom kul. Go guak
th3r abi rat pu3c bei & awan thok. Na wén alo amiy33p
bén goki guak kony. Né ye kéné, go ran tén den jam,
“Guak apath abii dhusk koc ye ldi roor mac bik 15 cok
apir. Na ci guak pir kabii dhusk téde.”

Unit 10 - Lesson 143

Unit 10 - Games and Sports




Lesson 144 - 145

Teachi tter Lesson 144 ue Ue aguek

aguek ue
Do activities for:
guek guek
1. “Listen to the Sounds” (Phonemic Awareness) ue aguek
2. “Key Letter” (Alphabetic Principle)
3. “Word Breaking and Building”
4. *“Syllable Making” ue

gue |mue |kue |cue

guek | muet| kuen | cuel

A S
¢ k k |
gue [gue Q‘? gue | mue |kuen| cue
mue |muet gua | mua |kuan| cual
kue |kuen gui | mui | kuin | cuil
cue | cuel gud | mud |kudn| cud

Unit 10 - Lesson 144

Teaching Letter Lesson 145 156
> oy

Do activities for: monydit
5. “New Word Building” (vocabulary)

6. “Story Reading” (with comprehension questions
below)

1. Yena é kony dh3k ke wun?

2. YerJU ye ajU330 kat? Kuny cii Aguek meth kony ke wun. ¥on mak3u meth ke
wun aake cath eke keny. Monydit ee nék con € tap arét,
7. “Writing” ku ¢in mac ben tap maath. Na wén ayet ki roor, go

monydit mac tin & but thok. Go wénde tooc bé mac diéc,
na wén alo> meth yet go yok ke ye kér. Meth aci riééc ku
jigem, “Yin aye wd c2ol.” Goki bén ku buoth Aguek ke cék.
Jam kér, “Wek aca cam akdl.” Go Aguek lueel, “Camke
ku ba we jal liek & we nuégn k35th.” Go kor kat.

Unit 10 - Lesson 145
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Lesson 146

Review (Check Your Progress) 157

31 dh ¥ 35

Nh I35

Do activities for:

1. “Capital and Small Letter Box”

peei

2. “Picture Matching”

nhom

2]
G@ I35

3. “Syllable / Letter Box” (Making Words)

kéroor

©

t

k | oo| o 33

¥ | r | dh

p o] 35 | ro

Unit 10 - Lesson 146
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UNIT11 JoBSTHATPEOPLEDO

National Languages Primary 1

Learn about

Learners should listen to stories using shared reading in a big
book about jobs people do and explore the topic through various
activities and literacy games. They should discuss what they see
in pictures about various jobs, and investigate aspects of the
language through flashcard games with the story. Learner should
make a tour to the local market to discover various jobs in the
market and discuss them in appropriate language. They should
work together to write a class story about the highlights of the
market tour. They should express their own ideas about what they
have seen in the market, creatively through pictures and words,

and share these with the class.

Learners should work in groups to perform a drama of a chosen

job using language as a tool for expressing ideas. Learners should

explore the next 3 letters of their language using the ABC Book or
other similar language specific resource, and investigate words
within sentences and syllables within words.

Knowledge and understanding

* Recognize that sentences

are composed of words and
that words are composed of

syllables and letters
* Recognize differences in
sounds and apply that

awareness to distinguishing

words when listening

* Begin to recognize relevant

features of their language
(i.e. tone, breathy vowels,
heavy/light vowels)

* Realize that drama has
meaning

Skills

Form letters that are clearly
shaped and correctly
oriented

Recognize, understand and
read out familiar words in
simple contexts

Using increasingly complex
words/vocabulary
Predicting the outcome of a
story

Discuss the meaning of a
simple story and give their
opinion on it

Communicate meaning
through simple words and
phrases

Unit 11: Jobs That People Do

Key inquiry questions

How do you write the letters
that have been taught?

How do we describe the jobs
people do?

How can you use drama to
represent jobs that people
do.

How can you express your
ideas about jobs that people
do through writing?

Learning outcomes

Attitudes

Enjoy reading and writing,
know that reading and
writing is fun

Enjoy expressing ideas about
jobs in their own language

Contribution to the competencies:

Critical thinking: Creatively making up a drama about jobs that people do
Communication: Reading and comprehending a story, speak clearly and communicate about jobs

people do
Co-operation:

other to do a drama and to write a class story.

Culture:

Working collaboratively and being tolerant of each other and negotiating with each

Take pride in South Sudanese heritage by talking about jobs people do within the
community

Links to other subjects:

Economics and
Social Studies:
Arts and Music:

Talking about various jobs
Acting/playing out jobs appropriately
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Lesson 147

Key Learning Outcome

Use increasingly complex
vocabulary.

Discuss the meaning of a
simple story and give their
opinion about it.

= e B

As a class

Tha de Akéksl

158
Learners should hear a true story about Cu3k mét € Loi Looi
jobs that people do.

(See Read Aloud Story below)

a As a class - Guess Who?

The teacher should read out some

descriptions of various jobs. Learners can
take turns guessing which job is being #
described. -

In pairs

Using the pictures in the student book,
learners should talk about what jobs they
see people doing in each picture. They
should tell each other which job they would
like to do when they get older and which job
would be most difficult.

Unit 11 - Lesson 147

-

Read Aloud Story - Cusk mét € Loi Looi

Né baai yic aci nan cu3k mét & loi looi wddic yiic & koc. Raan abgn ee rat yok ke luonde thiekic.

Go dépbdce jam, ake yen anon lon thiekic.

“Té cin dupbdc, ka cin ran o thukulic bi I péc.”

Go amébuth jam, ke yen anan lon thiekic.

“Té cin yen amébuuth ka cin y66t ci buth ye mith ke g3t thin, ku y66t € baai ye kac ke niin thin.”

Go améguén jam, ke yen anon lon thiekic.

“T& cin yen améguéén, ké week aaci |éu bak nan thédc ku kanabaa é thukulic, ke agen ye weke téc baai.”

Go akiim yuic ku lueel, ke yen anan lon thiekic.

Unit 11 - Jobs That People Do




U\I T ]J. Lesson 146 cont....

“T& cin akim ku améc & pan akiim, ké tuaany adém ku b3 thusou.”
Go amépur jam, ke yen anan lon thiekic.

“Té cin amépur, ke week aléu bak cién miéth yaké cam.”

Go manh é thukuul kéde kuanyic alan nan kek lon thiekic.

“Té& cin yen mith & thukuul, ka cin dup66c, amébuuth, akim,
amépur ku améguéén.”

Emétong, aci raan & bén gam alan thiek loi looi yiic & bén. ¥ok
aagdor € dupédc, amébuuth, akim, amépuur, ku améguéén. Ku
alan bii raan ébén kan yaa manhé thukul.

Kén akékdl Akuur Majak té de lusi kik Aprika.

Conversation

Kdke thiéc

1.

Ye nu ye koc & baai wu33c kéke
ci mét?
Acik tak alon ye loi looi ken kéik

thiekiic abén.

Yenu ye dupdéc ye tak alan thiek
luai de yic?

Enu Té cin yen dépéée ke manh

é thukul ka cé I> é thukulic bi [
poc.

Ye nu cii kac jdl béné met thin?
Keek aaci béné mat alan thiek lon
€ raan é bén yic baai.

Ye nu ye lon ye yin manhé thukul
yic thiek?

Ke wét ye yin kan 5 € thukulic
tueen ke yi'kéc gus ya dupéoc ka
yiéné yaa amépur ku loi looi k3k
baai.

Ye luoi yindi yuic ba looi té ler yin
dhiop?

Béér abén ayee gam.

As learners answer questions and discuss the story, are they showing understanding and responding
appropriately to what is heard? Are they expressing their opinions about jobs that they have seen
around them? Can they accurately predict the outcome of the story?

Are learners able to share their ideas with each other about the jobs they would like to do in the future?
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Lesson 150

Key Learning Outcome

Enjoy expressing ideas about
jobs in their own language.

Experience Story m

Before class, prepare to take learners to
the market.

a As a class

aaaa Take the learners to the market or another

AAAA ) .
local area where people are doing a variety
of jobs. Learners should ask some workers
about what they like about their jobs.

a As a class

Following the trip to the market (or other
location), learners should write a Language
Experience Story (see pg. 24) together
about their time in the market.

Nyic akékal 159

Unit 11 - Lesson 150

2% Observation
As learners are interacting with workers in the market, are they using respectful and appropriate
language to express their ideas?

Conversation
While writing the class story, are learners able to use increasingly complex vocabulary and sentence
structures?

Unit 11 - Jobs That People Do




Lesson 155

Key Learning Outcome

Communicate meaning
through simple words and
phrases.

160 Th33n & ye na?

Individual Work

o

‘ Based on the different jobs they have
thought about in previous weeks, learners
should draw a picture of what job they
would like to do when they are older. They
should write 1 - 2 sentences describing why
they would like to do that job.

a a In groups
ajaia . .
AAA Learners should take turns acting out their

chosen job. Other members of their group
should guess what job they are acting out.
The actor can show their picture and story
to show if the guesses are correct or not.

Individual Work

a
‘ Learners should think of a question they
want to ask next week’s visitor on the topic

of traditional tools. S 11 - Lesson 155 |

=% Product
Look at the individual’s pictures and sentences about a job they would like to do. Are they effectively
communicating their own ideas and thoughts in simple words and phrases? Are they enjoying
expressing themselves in written form?

Observation
As learners act out their chosen jobs, have they been able to act out the main part of the job?
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UNITI1Z TEOHNOLOGYWEUSE

National Languages Primary 1

Unit 12: Technology We Use

Learn about Key inquiry questions

Give opportunity for learners to hear a story using shared reading in ¢ How do you write the letters
a big book about technology in the community and explore the topic that have been taught?
through various activities and literacy games. Learners should be How do you make a model
given opportunity to go out into the community to explore tools and of a tool, creatively using
technologies that are used in their community. Learners should available materials and
write a class story about their experience. describe it?
* How do you listen attentively
to a speaker to find out
important information?

Students should listen to a presentation about traditional tools
used in their community, and ask questions to the presenter.
Learners can work together to write a short report of what they
have heard. Students should expand their vocabulary, learning
new words related to technology. Learners should explore the next
3 letters of their language using the ABC Book or other similar
language specific resource, and investigate words within sentences
and syllables within words.

Learning outcomes

Knowledge and understanding Skills Attitudes

* Recognize that sentences e Form letters that are clearly * Enjoy reading and writing,
are composed of words and shaped and correctly know that reading and
that words are composed of oriented writing is fun
syllables and letters e Listen attentively to others e Appreciate the system of

* Recognize the sounds of and respond their language
the letters at the beginning, e Discuss the meaning of a * Enjoy seeing their own ideas
middle and end of simple simple story and express expressed in written and
words opinions on it modelled form

* Recognize differences in * Use models to communicate ¢ Value knowledge and
sounds and apply that meaning experience shared by others

awareness to distinguishing ¢ Use knowledge of letters and
words when listening sounds to read words and
* Begin to recognize relevant establish meaning

(i.e. tone, breathy vowels,
heavy/light vowels)

features of their language e Develop the skill of debating

using appropriate language
Recognize, understand and

read out familiar words in
simple context

e Use increasingly complex
words/vocabulary

¢ Predict the outcome of a
story

Contribution to the competencies:

Critical thinking: Using a range of sources to find information by taking a field trip and listening to a
speaker, suggesting and developing solutions to a problem by developing a new tool

Communication: Reading and comprehending a story, speak clearly and communicate about
technology in the community, listening to and comprehending speech, using writing
to communicate ideas about jobs people do

Co-operation: Working collaboratively and being tolerant of each other and negotiating with each
other to listen to a speaker and write a report of the presentation and to write a
class story

Culture: Build understanding of South Sudanese heritage by hearing about a traditional tool

Links to other subjects:

Science: Talking about technology
Art: Drawing pictures and making clay models
TVET: Talking about how we use technology in our work
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Lesson 159

Key Learning Outcome

Listen attentively to others and
respond.

A~
I Y

Abakeny / Amékeny
161
a As a class

Invite a guest speaker from the community
to come to the class to talk about different
traditional tools that are used in the
community (for example, hoes or machetes
for cultivation, blacksmith tools, or utensils
used for preparing food). Before the
speaker comes you will have discussed
what kinds of things they would like to learn
from the speaker. Encourage them to listen
for the various kinds of tools he uses and
how tools make his work easier.

a N In groups

a Ask learners to work in small groups to
record what they learned from the guest
speaker. Each group can share their report
with the rest of the class.

Unit 12 - Lesson 159

Are learners able to understand and respond appropriately to what they hear from the guest speaker?
Are they valuing and respecting the experience of the guest speaker?

Product
Look at the reports the learners have written. Have they accurately communicated something they
learned from the guest speaker?
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Lesson 164

Key Learning Outcome

Value knowledge and
experience shared by others.

Experience Story B m

a As a class
AAAA
AAAA

162 Nyic akékol

Find a place where tools are being used.
Learners should be taken to that place,
and given opportunity to ask those who are
using the tools questions. For example,
how has the tool made the work easier?
Where do you get your tools? Do you have
any ideas for how you can make the tools
better?

As a class

Write a Language Experience Story about
the trip to where they saw the tools in use.

U] ] 2
Unit 12 - Lesson 164

L—2 Observation
While learners are interacting with people who are using tools in the market, are they using appropriate
language? Are they able to communicate their questions effectively?

Conversation
While writing the class story, are learners able to use increasingly complex vocabulary and sentence

structures?
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Lesson 169

Key Learning Outcome

Enjoy seeing their own ideas
expressed in written and
modelled form.

CrE— )

Tha & wéth!
; 163

a N In pairs
‘ ‘ Learners should talk about an idea they

have for a tool that can make some of their

work easier. They can then use available 3

materials to make a model of that tool. i |

They should give their tool a name and

make a sign for it, explaining what how it !

works. Each pair can then display their f i

model tools for the rest of the class. P!

L=
|

. —% Product
Look at the signs made for each tool. Have the learners communicated their ideas about how the tools
work and what problem the tools are meant to solve? Have they been creative in their projects?

Observation
While learners look at the different projects, are they able to read the explanations and understand the
use of the tools? Do they appreciate the contributions of their classmates?
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