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RETURN TO SCHOOL INFORMATION

Policy for syllabus adjustment in Primary and Secondary Schools in 2021 to 
take account of Covid school closures in 2020.

Background

1.  Learners have missed much of the 2020 
school year because of Covid closures.  
It is therefore necessary to adjust the 
syllabuses for 2021 to allow learners to 
‘catch up with’ parts of the syllabus they 
missed, and to move quickly through the 
2021 syllabus.

2.  For learners moving into Primary 1, they 
must follow the P1 textbooks which 
are aligned to the new curriculum.  For 
Learners in P3, P5, P7 and S3, they must 
begin with textbook Chapter 1 from the 
previous year. (P2,4,6, and S2.) Further 
guidance for adjusting the syllabus in P3, 
P5, P7 and S3 will come to schools in June.

3.  Those learners moving into Primary 2, 
4 and 6 started the new curriculum and 
textbooks in 2020.  For these learners 
there will be a syllabus adjustment which 
will take the form of completing some 
of the units from the textbook that was 
appropriate to them in 2020, and some 
units from the textbook appropriate for 
2021.  The total number of units to be 
covered is similar to that expected in a 
year

3a.  Learners in P8 will continue with the old 
syllabus working towards theiri exams 
as they  missed so much of the new 
curriuclum in P7.

4.  The basis for the selection is set out below.  
It is important for teachers to understand 
the reasons for the units selected to 
ensure the correct focus on learning.

5.  The Primary 8 Examinations will be based 
on the old syllabus.

6.  The units to be followed by learners 
entering P2,4,6 and Secondary 2 are set 
out below for each subject.

Other considerations

7.  Missing so much schooling will cause 
problems in:

•  Social and emotional – there will need 
to be a period of social and emotional 
re-adjustment for young people who have 
spent so long away from school

•  Learning – some young people will 
inevitably have forgotten some things that 
they previously knew and will also take a 
while to re-adjust to learning in a school 
environment

8.  There will therefore need to be a period 
of re-adjustment on return to school and 
schools will need to be understanding of 
learners’ needs at this time. 
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Syllabus adjustment

9.  The process of syllabus adjustment means 
selecting elements from the year that 
was missed along with elements from the 
syllabus that should be followed in 2021.  
The criteria for the selection are based on:

•  Development of key concepts within 
the subject

• Development of key subject skills

•  The need for things to be learned in 
the right order

10.  The selection has been made with 
reference to the Expected Learning 
Outcomes of the South Sudan Subjects 
Overviews for the relevant year.

11.  The selection also takes account of the 
requirements for each subject of the South 
Sudan Examination Specifications and 
Blueprints.  These only apply directly to 
Primary 8 and Secondary 4, but, of course, 
have implications for all other years.

12.  There are detailed documents for each 
subject for Primary and Secondary schools.  
These set out clearly the textbook units, 
or parts of units, that need to be followed.  
They also give the reasons for the 
selections.  It will be helpful for teachers to 
understand these reasons in order to plan 
learning effectively.

 

Sharing textbooks

13.  This approach means that learners 
entering P2,4 & 6and S2 in 2021 will 
need to use, at the beginning of the year, 
the textbooks for the previous year.  Of 
course, these same textbooks will also 
need to be used by learners now entering 
P1,3,5&7 and S1&3.  How can two year-
groups use the same books at the same 
time?  The answer is that, because of 
specialist subject teaching, it is unlikely 
that two adjacent year-groups will be 
studying the same subject in the same 
period – because the same teacher will 
be teaching both year-groups.  If there 
is a clash, then the school will need to 
adjust its timetable.

14.  It will be necessary for the textbooks to 
be collected in and transferred from class 
to class at the end of each period.  In the 
second part of the year, this problem 
will disappear because learners will be 
studying from the textbook appropriate 
to their year group.

More information 

 More information is available in the 
County Education Centres, the Ministry of 
general Education and Instruction and can 
also be obtained by visiting the website:

Education and learning materials | CGA 
Technologies



4

PRIORITIES FOR SCHOOL REOPENING

Priorities to consider when preparing to reopen schools.

Engage the whole school community, 
including children and young people, in 
back-to-school planning and campaigns 
using a variety of methods including making 
phone calls, sending messages and by 
generally speaking to members of the school 
community. Use appropriate communication 
formats to reach girls, women and other 
vulnerable groups who often have less access 
to information channels.

Clean and disinfect school facilities with 
emphasis on surfaces that are touched by 
many people. Engage the whole school 
community in cleaning and maintenance 
for school reopening. Ensure that cleaning 
and disinfection measures are effective and 
regular.

Take action to ensure all children and young 
people return to school, prioritizing the most 
vulnerable. Monitor absences and implement 
measures to manage or prevent health risks.

Plan to prioritize psychosocial support and 
socio-emotional learning activities in the 
reopening period.

Contact all teachers to determine whether 
they can return to teaching in the school. 
Organize meetings with all teachers, school 
management and other school staff to train 
on reopening protocols.

UN Rights of the Child

The Convention applies to every child 
without discrimination, whatever their 
ethnicity, gender, religion, language, abilities 
or any other status, whatever they think 
or say, whatever their family background 
(Article 2). 

Image: hreusa.org
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   Check for Understanding – Pause to 
ask basic questions to see whether 
learners understand the lesson so far.

   Give Feedback – As soon as you can, 
explain to the learner what they 
are doing well and help them to fix 
mistakes.

   Adjust Instruction – Change you 
teaching according to how students are 
performing in the lesson.

   Demonstrate and Practice – Show 
learners how to perform a new task 
and then ask learners to practice the 
same task.

   Promote Deeper Thinking – Ask 
learners challenging questions that 
have more than one correct answer. 
Ask learners to explain their thinking.

   Capture Interest – Use a story, object, 
fact or question to introduce a lesson 
and get learners excited about it.

Priorities for classroom practice when schools reopen.

   Establish Routines – Routines are 
series of actions that the teacher 
asks students to follow. These create 
safe, efficient and productive learning 
environments. 

   Set Expectations – Give clear directions 
for work and set clear expectations for 
student behaviour both with regards 
to how learners treat each other and 
how they respond to the work they are 
given.

   Reinforce Routines and Expectations 
Consistency is crucial in helping 
learners to feel safe and in helping 
them to develop ‘healthy habits’ for 
learning and behaviour.

   Challenge stereotypes and Biases – 
Be active in your work against the 
stereotypes that might exist in your 
community. Create opportunities for 
ALL students to learn.

   Build Relationships – Get to know 
learners better so that understand 
them as individuals.

Adapted from: UN Framework for Reopening School; UNICEF Safe Back to School.
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PRIMARY ENGLISH
SYLLABUS ADJUSTMENT FOR 2021
SECONDARY MATHS
SYLLABUS ADJUSTMENT FOR 2021

Learners have missed much of the 2020 
school year because of Covid closures.  It is 
therefore necessary to adjust the syllabus 
for 2021 to allow learners to ‘catch up with’ 
parts of the syllabus they missed and to move 
quickly through the 2021 syllabus.

The total number of units to be covered is 
similar to that expected in a year. For learners 
in S4, they will continue with the old syllabus, 
upon which the exam will be based because 
they have covered so little of the new 
curriculum.

The basis for the selection of units is set out 
in the following pages. It is important for 
teachers to understand the reasons for the 
units selected to ensure the correct focus on 
learning.  

The process of syllabus  
adjustment

The cycle of formative assessment should help teachers to identify what learners need to 
do to improve and when it is time to move on to the next unit.



Values and Principles

The adjusted syllabus will continue to 
promote the Values and Principles as set out 
in the Curriculum Framework. 

In order to build a modern society where 
young people can prosper and achieve their 
aspirations, the curriculum needs to be built 
on a clear set of values that will permeate 
learning and become embedded in young 
people’s approach to life. Young people 
need to be clear about their South Sudanese 
identity. Justice, democracy, tolerance and 
respect need to be more than words; they 
need to become an essential part of the 

curriculum and young people’s lives. Human 
rights and gender equity must become the 
norm.

Young people’s understanding of, and 
commitment to, these values is essential 
to the country’s future, and must therefore 
permeate the curriculum. To achieve this, 
the curriculum must be based on firm and 
shared values, and adhere to a set of clear 
principles.

The values and principles will guide the construction of the curriculum and also guide the way it is 
taught. They will underpin and guide the subject syllabuses, and the way schools are run and how 
teachers are trained.
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Key features of Maths syllabus

KEY FEATURES OF SECONDARY MATHS 
SYLLABUSES AND STRUCTURE OF TEXTBOOKS

There are five strands to Mathematics: 
Number, Measurement, Geometry, Algebra 
and Statistics. A sixth strand, Calculus is in 
S3&4 only.  Within these stands, learners are 
expected to:

•  Understand key concepts and carry out 
key procedures

• Solve problems

• Communicate their reasoning

•  Analyse data and construct mathematical 
models

In selecting from the units, it is therefore 
important to ensure that all of the strands 
are represented so that the conceptual base 
is covered and that sufficient opportunities 
are provided for learners to develop the 
necessary skills.

Structure of textbook units

The textbooks follow the structure of the 
syllabuses with one textbook unit for each 
syllabus unit.  

S4 Final Examinations

A shortened version of the specifications 
for the S4 examination in 2021 are set out 
below.  Although these specifications do not 
apply directly to years other than S4, they 
show clearly the direction that development 
must take in earlier years in order to achieve 
these expectations.

The table below sets out the:

•  category of questions that will appear on 
the examination paper

•  the elements of the curriculum that this 
entails

• the level of performance that is expected

Identifying sections within the textbook 
units is confusing.  The sections are listed 
in the ‘Table of Contents’ but they are 
they are not numbered.  In the text, new 
sections often start part way down a page 
without any section divider.  It is therefore 
important to check the selected sections 
against the “Table of Contents” to ensure 
that the correct sections are being covered.  
The sections (as listed in the “Table of 
Contents”) must not be confused with 
the “exercises” and “activities” that are 
numbered in the textbook units!
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S4 Final Examinations

Category Expectations Curriculum Element

Concepts & Procedures.  
Students can explain 
and apply mathematical 
concepts and interpret and 
carry out mathematical 
procedures with precision 
and fluency.

a.  Apply number and measurement 
concepts and procedures with precision 
and fluency

b.  Apply geometric concepts and 
procedures with precision and fluency

c.  Apply algebraic concepts and procedures 
with precision and fluency

d.  Apply statistical concepts and procedures 
with precision and fluency

e.  Apply calculus concepts and procedures 
with precision and fluency

• Number

• Measures

• Geometry

• Trigonometry

• Algebra

• Statistics

• Calculus

(See full “S4 
Examination 
Specifications and 
Blueprints” for details)

Problem Solving.  
Students can solve a range 
of complex problems in 
mathematics, making 
productive use of 
their understanding of 
mathematical concepts 
and problem-solving 
strategies.

a.  Apply mathematics to solve problems in 
pure mathematics and those arising in 
everyday life, society, and the workplace

b.  Select and use appropriate tools 
strategically

c.  Interpret results in the context of a 
situation.

d.  Identify important quantities in a practical 
situation and map their relationships (e.g., 
using diagrams, two-way tables, graphs, 
flowcharts, or formulas)

Communicating 
Reasoning. Students 
can clearly and precisely 
construct viable arguments 
to support their own 
reasoning and to critique 
the reasoning of others.

a.  Test propositions or conjectures with 
specific examples

b.  Construct, autonomously, chains of 
reasoning that will justify or refute 
propositions or conjectures.

c.  State logical assumptions being used.
d.  Use the technique of breaking an 

argument into cases
e.  Distinguish correct logic or reasoning 

from that which is flawed, and, if there is 
a flaw in the argument, explain what it is.

f.  Base arguments on concrete referents 
such as objects, drawings, diagrams, and 
actions.

g.  Determine conditions under which an 
argument does and does not apply. 



10

Category Expectations Curriculum Element

Modelling and Data 
Analysis. Students can 
analyse complex, real-
world scenarios and 
can construct and use 
mathematical models 
to interpret and solve 
problems.

a.  Apply mathematics to solve problems 
arising in everyday life, society, and the 
workplace

b.  Construct, autonomously, chains of 
reasoning to justify mathematical models 
used, interpretations made, and solutions 
proposed for a complex problem

c. State logical assumptions being used.
d.  Interpret results in the context of a

situation.
e.  Analyse the adequacy of and make 

improvements to an existing model or 
develop a mathematical model of a real
phenomenon

f.  Identify, analyse and synthesize relevant
external resources to pose or solve 
problems.

g.  Identify important quantities in a practical
situation and map their relationships 
(e.g., using diagrams, two-way tables, 
graphs, flowcharts, or formulas).

• Number

• Measures

• Geometry

• Trigonometry

• Algebra

• Statistics

• Calculus

(See full “S4 
Examination 
Specifications and 
Blueprints” for details)

KEY FEATURES OF SECONDARY MATHS  
SYLLABUSES AND STRUCTURE OF TEXTBOOKS
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School-based formative 
assessment

Ongoing classroom-based assessment is even 
more important in 2021 as we try to ensure 
that all learning is matched to the needs of 
learners who are likely to have had a range of 
experiences whilst schools have been closed.  
It is important to look for opportunities to 
find out how well learning is going through 
the use the ‘triangulation’ approach set out in 
the ‘South Sudan Assessment Guidance’:

• conversation with learners
• observations of what they do
• analysis of the work that they produce

The expectations for each unit are set out 
clearly in the syllabuses and Teacher Guides.

It is recognised that if books from an earlier 
year are being used, then the same books 
will also be needed by learners in that year.  
However, it is unlikely that two year-groups 
will be doing the same subject in the same 
period, and so it will be possible to share use 
of the textbooks.  This will mean that the 
teacher will need to collect in the textbooks 
at the end of a lesson and take them to 
another class.  However, this will only happen 
at the beginning of the year, because by 
the end of the year all classes will be on the 
appropriate book for them.

Units to be covered in S2

The following pages set out the units to be 
used in S2. In each case, teachers should start 
with the units from the earlier book.

Sharing Textbooks

Assesment Triangle
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Secondary 2 Maths

Key Feature of Secondary 1&2

In S1&2, the focus of learning is on understanding a range of key concepts in Maths that give a basic 
understanding of the key aspects of the subject.  It is therefore important that learners should experience 
a wide range of these topics rather than cover a few in depth.

Key Learning Outcomes

By the end of Secondary 2, learners are expected to understand:

• Indices, rational and irrational numbers

•  Simple and compound interest, compound interest formula, depreciation and appreciation, hire purchase 
and income tax 

• Areas of geometrical figures Surface areas of solids. Pythagoras’ Theorem and its application

• Quadratic expressions and equation. Expansion, Identification, Factorization

• Sets and set notation

• Mean, mode, median and assumed mean

Textbook Units

The selection omits the more abstract concepts such as transformations, trigonometry, probability, surds, 
vectors, matrices, function notation and cumulative frequency. Given the relatively little development of 
straight-line graphs, these are also omitted.  Apart from cumulative frequency, these topics are revisited in 
S3 &4 anyway so can be picked up later.

The units to be followed are therefore:

Secondary 1 Textbook
Unit 1: Natural numbers, factors and proportion 
All sections
Unit 2: Measurement 
All sections
Unit 3: Geometry and trigonometry
Sections 1 to 4 (Polygons, Quadrilaterals,  
Solids & Polyhedra)
Unit 4: Algebra
All sections
Unit 5: Statistics and probability 
Section 1 only (Mean, mode and median)

Secondary 2 Textbook
Unit 1: Numerical Concepts
Sections 1 & 2 and 8 to 15 
(Omit the 5 sections [3-7] dealing with Surds)
Unit 2:  Geometric figures and Pythagoras 
Theorem 
Sections 1 (Surface area of shapes) and 5  
(Proving Pythagoras’ Theorem)
Unit 3: Algebra 
Sections 1 to 4 (Algebraic expressions and 
equations, Expansion (P33), Expansion (P36) & 
Solving quadratic equations)
Unit 4:  Statistics
Sections 1 (Mean, mode and median) and 2 
(Assumed mean)

SECONDARY MATHS
SYLLABUS ADJUSTMENT FOR 2021
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Space to write notes
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In setting out this curriculum, we set out our ambitions 
for the nation: for peace and prosperity, for growth  
and development, for harmony and for justice.

To achieve the ambitions of 
the nation, we need:
• A vibrant and dynamic curriculum
•  A curriculum that will provide challenge to

all learners
• A curriculum that can stimulate and inspire
•  An inclusive curriculum that provides for all

learners
•  A curriculum that raises aspirations and

broadens horizons. 

LEARNER-  
CENTRED

Offer learners  
some choice

Make activities 
relevant,  

familiar and 
authentic

Encourage 
reflection and 

evaluation

Ask learners 
to think like 

‘experts’

Enable learners  
to explain to, and 

lead, others
Provide open 
ended tasks

Create activities  
that require 
investigation  
and inquiry

Provide 
opportunities for 
collaboration and 

cooperation

  Old Curriculum

  Teacher-Centred
  Knowledge based
  Passive learning
  Dependent
  Learning for exams
  Memorization
  Shallow learning
  ‘Alien’ knowledge

The New National Curriculum for South Sudan

Section 3

The Framework in Action

The subjects of the primary school curriculum group together
various other subjects in order to:

• Improve the integration of learning and make it more
coherent for the learners

• Create a less fragmented timetable

• Reduce the overall content of the syllabuses

Some of these become separate subjects in the secondary
school curriculum.

The syllabuses have been written to provide increasing focus on
each of the contributing subjects as learners move through the
grades.

Although the subjects are grouped within syllabuses and on the
timetable, this does not mean that they will always be taught in
an integrated way. More integrated approaches will be used
with younger learners, and increasingly subject-focused
approaches with older learners.

There is further guidance on this in the Teachers Guides

Subjects within the primary school curriculum

Cross-cutting issues

Integrating ICT and TVET in Primary Schools
Elements of ICT and TVET will be integrated in the curriculum
subjects from ECD to P8. The elements that have been
integrated are set out in the Subject Overviews document.
The purpose of integration is to enable the elements to be
learned in context and so make more sense to the learner.
Learners who learn skills in context are more likely to be able
to apply them.

Some ICT and TVET elements will be taught directly in the
context of a subject, and then applied within it. This does not
mean that ICT and TVET skills and knowledge are expected to

be ‘picked up’ by the learner without help, support and
direction from the teacher. It means that the elements will be
learned as part of a larger Unit of Study where they will be
applied.

There are many schools without any facilities for ICT at the
moment, and so they will not be able to integrate this learning
immediately. The ICT elements will therefore act as a ‘stand
alone’ programme that can be followed when these schools
eventually acquire these facilities and learners will need to
catch up.

There are certain matters that young people should learn
about, but which do not fall entirely within one subject.
These cross-cutting issues apply from P1 to S4, and are:

• Environmental Awareness and Sustainability

• Peace Education

• Life Skills

It is important that learners should understand these issues
through the different subjects, and it is also important that
they understand the connections and coherence. There are
times when elements of the cross-cutting issues are taught
directly within a particular subject, and other times when they
provide a context for subject study. This is built into the
subject syllabuses.

Peace Education has been deemed so important that it is also
a separate strand within Social Studies, but some elements will
also be integrated in other subjects. Some aspects of Life Skills

will be addressed in the Primary school programmes for
personal development.

The model of the way in which cross-cutting issues are
integrated into subjects is similar to the way in which the Key
Competencies are integrated.

The elements of the cross-cutting issues to be integrated
across the subjects are set out in the Subject Overviews.
These have been built into the Units of Study, so there is no
need for schools to use these lists in their planning. However,
schools could use elements of the cross-cutting issues to
create themes or contexts that enable different subjects to be
linked together.

The elements of Life Skills that are to do with personal and
emotional development will be included in the school
programmes that will not be examined.
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Primary Subjects Contributing subjects

National Languages and English Language and Literature
Mathematics Mathematics and Additional Mathematics
Social Studies History, Geography, Agriculture, Citizenship (including Civics), Peace Education

(including Human Rights)
Science Physics, Chemistry, Biology
The Arts Music, Dance, Drama, Fine Art, Design, Crafts
Physical Education Sports, Games, Physical Activity, Health Education, Sports Science
Religious Education Either Christian or Islamic Religious Education

Time allocation for the subjects
The number of periods to be allocated to each subject per week is set out in the tables below. Schools are able to arrange and adapt
these periods over the week to fit local circumstances and needs. Periods can be put together into doubles or triples to make longer
times for practical activities or longer periods of study where appropriate.

Primary School
Number of periods each week

P1-3 P4 P5-8

National language 5 5 3

English 7 7 5

Maths 6 6 5

Science 4 5 5

Social Studies 4 5 5

The Arts 3 4 4

RE 3 4 3

PE 3 4 3

Arabic 5

School programmes 2

Total 35 40 40

Time per lesson 35 40 40

Secondary School
Number of periods each week

S1-2 S3-4

English 5 6

Maths 5 6

Physics 3

Chemistry 3

Biology 3

History 3

Geography 3

RE 2 2

Citizenship 2 2

School programmes 3 3

2 x electives (4 lessons each) 8

3 x electives (7 lessons each) 21

Total 40 40

Time per lesson 45 45

Time allocation for the subjects
The number or periods to be allocated to each subject per week is set out in the tables below. 
Schools are able to arrange and adapt these periods over the week to fit local circumstances 
and needs. Periods can be put together into doubles or triples to make longer times for 
practical activities or longer periods of study where appropriate.

  New Curriculum

  Learner-Centred

  Competency-based

  Active learning

  Independent thought

  Learning for life

  Understanding

  Deeper learning

  Relevant knowledge

Section 3

The Framework in Action

The subjects of the primary school curriculum group together
various other subjects in order to:

• Improve the integration of learning and make it more
coherent for the learners

• Create a less fragmented timetable

• Reduce the overall content of the syllabuses

Some of these become separate subjects in the secondary
school curriculum.

The syllabuses have been written to provide increasing focus on
each of the contributing subjects as learners move through the
grades.

Although the subjects are grouped within syllabuses and on the
timetable, this does not mean that they will always be taught in
an integrated way. More integrated approaches will be used
with younger learners, and increasingly subject-focused
approaches with older learners.

There is further guidance on this in the Teachers Guides

Subjects within the primary school curriculum

Cross-cutting issues

Integrating ICT and TVET in Primary Schools
Elements of ICT and TVET will be integrated in the curriculum
subjects from ECD to P8. The elements that have been
integrated are set out in the Subject Overviews document.
The purpose of integration is to enable the elements to be
learned in context and so make more sense to the learner.
Learners who learn skills in context are more likely to be able
to apply them.

Some ICT and TVET elements will be taught directly in the
context of a subject, and then applied within it. This does not
mean that ICT and TVET skills and knowledge are expected to

be ‘picked up’ by the learner without help, support and
direction from the teacher. It means that the elements will be
learned as part of a larger Unit of Study where they will be
applied.

There are many schools without any facilities for ICT at the
moment, and so they will not be able to integrate this learning
immediately. The ICT elements will therefore act as a ‘stand
alone’ programme that can be followed when these schools
eventually acquire these facilities and learners will need to
catch up.

There are certain matters that young people should learn
about, but which do not fall entirely within one subject.
These cross-cutting issues apply from P1 to S4, and are:

• Environmental Awareness and Sustainability

• Peace Education

• Life Skills

It is important that learners should understand these issues
through the different subjects, and it is also important that
they understand the connections and coherence. There are
times when elements of the cross-cutting issues are taught
directly within a particular subject, and other times when they
provide a context for subject study. This is built into the
subject syllabuses.

Peace Education has been deemed so important that it is also
a separate strand within Social Studies, but some elements will
also be integrated in other subjects. Some aspects of Life Skills

will be addressed in the Primary school programmes for
personal development.

The model of the way in which cross-cutting issues are
integrated into subjects is similar to the way in which the Key
Competencies are integrated.

The elements of the cross-cutting issues to be integrated
across the subjects are set out in the Subject Overviews.
These have been built into the Units of Study, so there is no
need for schools to use these lists in their planning. However,
schools could use elements of the cross-cutting issues to
create themes or contexts that enable different subjects to be
linked together.

The elements of Life Skills that are to do with personal and
emotional development will be included in the school
programmes that will not be examined.
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Primary Subjects Contributing subjects

National Languages and English Language and Literature
Mathematics Mathematics and Additional Mathematics
Social Studies History, Geography, Agriculture, Citizenship (including Civics), Peace Education

(including Human Rights)
Science Physics, Chemistry, Biology
The Arts Music, Dance, Drama, Fine Art, Design, Crafts
Physical Education Sports, Games, Physical Activity, Health Education, Sports Science
Religious Education Either Christian or Islamic Religious Education

Time allocation for the subjects
The number of periods to be allocated to each subject per week is set out in the tables below. Schools are able to arrange and adapt
these periods over the week to fit local circumstances and needs. Periods can be put together into doubles or triples to make longer
times for practical activities or longer periods of study where appropriate.
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Number of periods each week
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The Arts 3 4 4
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PE 3 4 3
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School programmes 2

Total 35 40 40
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Secondary School
Number of periods each week

S1-2 S3-4

English 5 6

Maths 5 6

Physics 3

Chemistry 3

Biology 3

History 3

Geography 3

RE 2 2

Citizenship 2 2

School programmes 3 3

2 x electives (4 lessons each) 8

3 x electives (7 lessons each) 21

Total 40 40

Time per lesson 45 45
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Cross-cutting Issues and Integrated Subjects. These span the whole curriculum in order for 
the associated knowledge, understanding, skills and attitudes to be developed in rich and 
relevant contexts.

Traditional Subjects are important but young people need to develop a set of competencies 
that they can apply in all subjects and throughout life. These competencies lie at the heart 
of every subject and enhance learners’ understanding of those subjects. Competencies are 
needed for young people to continue to learn, to adapt to chance and to thrive within the 
challenges of life in the 21st Century. 
Competencies are made up of skills and attitudes in a particular knowledge context.

 
M

at
hs

 
Sc

ie
nc

e

 
En

gl
is

h

 
So

ci
al

 S
tu

di
es

 
Th

e 
 A

rt
s

 
RE

PE
 a

nd
 H

ea
lth

Culture

Communication

Co-operation

Critical and Creative Thinking

 
M

at
hs

 
Sc

ie
nc

e

 
En

gl
is

h

 
So

ci
al

 S
tu

di
es

 
Th

e 
 A

rt
s

 
RE

 
PE

 a
nd

 H
ea

lth

Peace Studies

Environment and Sustainability

TVET

Life Skills

ICT



16

As
se

ss
m

en
t

As
se

ss
m

en
t n

ee
ds

 to
 b

e 
of

 le
ar

ni
ng

an
d 

fo
r l

ea
rn

in
g.

 

As
se

ss
m

en
t o

f l
ea

rn
in

g
en

ab
le

s t
ea

ch
er

s o
r t

he
 e

du
ca

tio
n

sy
st

em
 to

 m
ak

e 
co

nc
lu

siv
e 

ju
dg

em
en

ts
 a

bo
ut

 th
e 

qu
al

ity
 a

nd
le

ve
l o

f l
ea

rn
in

g.
 T

hi
s t

yp
e 

of
 a

ss
es

sm
en

t i
s a

lso
 re

fe
rr

ed
 to

 a
s

‘su
m

m
ati

ve
’ a

ss
es

sm
en

t, 
an

d 
ty

pi
ca

lly
 ta

ke
s p

la
ce

 a
t t

he
 e

nd
of

 a
 to

pi
c,

 a
 co

ur
se

 o
r a

 y
ea

r. 
It 

ca
n 

be
 u

se
d,

 fo
r e

xa
m

pl
e,

 to
in

fo
rm

 p
ar

en
ts

 a
bo

ut
 th

e 
st

ud
en

t’s
 a

ch
ie

ve
m

en
t, 

or
 to

de
te

rm
in

e 
w

he
th

er
 a

 st
ud

en
t s

ho
ul

d 
pr

oc
ee

d 
to

 th
e 

ne
xt

gr
ad

e 
of

 sc
ho

ol
in

g.

As
se

ss
m

en
t f

or
 le

ar
ni

ng
en

ab
le

s t
ea

ch
er

s t
o 

de
te

rm
in

e
st

re
ng

th
s a

nd
 w

ea
kn

es
se

s i
n 

le
ar

ni
ng

, a
nd

 h
ow

 te
ac

hi
ng

 a
nd

le
ar

ni
ng

 ca
n 

be
 im

pr
ov

ed
 a

nd
 e

nr
ic

he
d.

 It
 a

lso
 e

na
bl

es
le

ar
ne

rs
 to

 u
nd

er
st

an
d 

w
ha

t t
he

y 
ca

n 
do

 to
 im

pr
ov

e 
th

ei
r

pr
og

re
ss

. 

Te
ac

he
rs

 sh
ou

ld
 co

nti
nu

al
ly

 a
ss

es
s f

or
 le

ar
ni

ng
 in

 b
ot

h 
fo

rm
al

an
d 

in
fo

rm
al

 w
ay

s. 
Fo

rm
al

 te
sti

ng
 is

 in
ap

pr
op

ria
te

 fo
r c

hi
ld

re
n

in
 th

e 
EC

D 
ph

as
e 

an
d 

th
e 

ea
rly

 g
ra

de
s.

Te
ac

he
rs

 sh
ou

ld
 co

ns
id

er
 a

ll 
th

e 
le

ar
ni

ng
 th

at
 th

e 
Cu

rr
ic

ul
um

Fr
am

ew
or

k 
se

ts
 o

ut
.  

Th
is 

in
vo

lv
es

 su
bj

ec
t k

no
w

le
dg

e 
bu

t a
lso

th
e 

sk
ill

s a
nd

 a
tti

tu
de

s t
ha

t m
ak

e 
up

 th
e 

co
m

pe
te

nc
ie

s. 
 B

ot
h

th
e 

as
se

ss
m

en
t o

f l
ea

rn
in

g
an

d 
th

e 
as

se
ss

m
en

t f
or

 le
ar

ni
ng

sh
ou

ld
 ta

rg
et

 c
le

ar
 p

ur
po

se
s a

nd
 b

e 
ba

se
d 

on
 th

es
e 

w
id

er
ex

pe
ct

ati
on

s o
f l

ea
rn

in
g.

  

Ex
am

in
ati

on
s w

ill
 n

ow
 b

e 
re

fe
re

nc
ed

 to
 th

e 
ne

w
 su

bj
ec

t
re

qu
ire

m
en

ts
 w

hi
ch

 a
re

 se
t o

ut
 in

 th
e 

Su
bj

ec
t O

ve
rv

ie
w

s, 
an

d
w

ill
 b

e 
ba

se
d 

on
 th

e 
Hi

gh
er

 O
rd

er
 T

hi
nk

in
g 

Sk
ill

s t
ha

t a
re

em
bo

di
ed

 in
 th

e 
St

ud
en

t C
om

pe
te

nc
ie

s.

Se
pa

ra
te

, m
or

e 
de

ta
ile

d,
 g

ui
da

nc
e 

fo
r t

ea
ch

er
s a

nd
 sc

ho
ol

s o
n

as
se

ss
m

en
t i

s p
ub

lis
he

d 
se

pa
ra

te
ly

 a
nd

 sh
ou

ld
 b

e 
ta

ke
n 

in
co

nj
un

cti
on

 w
ith

 th
is 

Fr
am

ew
or

k.

Ap
pr

oa
ch

es
 to

 te
ac

hi
ng

In
 o

rd
er

 to
 p

ro
vi

de
 th

es
e 

op
po

rt
un

iti
es

, a
nd

 to
 in

vo
lv

e
le

ar
ne

rs
 a

cti
ve

ly
 in

 th
ei

r l
ea

rn
in

g,
 te

ac
he

rs
 n

ee
d 

to
 b

e 
m

or
e

th
an

 p
ro

vi
de

rs
 o

f i
nf

or
m

ati
on

.  
Th

ey
 n

ee
d 

to
 b

e 
fa

ci
lit

at
or

s o
f

le
ar

ni
ng

, c
re

ati
ng

 le
ar

ni
ng

 o
pp

or
tu

ni
tie

s a
nd

 c
on

st
ru

cti
ng

le
ar

ni
ng

 e
xp

er
ie

nc
es

. T
he

y 
ne

ed
 to

 b
e 

ad
vi

so
rs

 a
nd

 tu
to

rs
,

su
pp

or
tin

g 
an

d 
sh

ap
in

g 
le

ar
ne

rs
’ i

nd
ep

en
de

nt
 le

ar
ni

ng
 a

nd
pa

rt
ne

rs
 in

 th
e 

jo
in

t l
ea

rn
in

g 
pr

oc
es

s.

Ap
pr

oa
ch

es
 to

 le
ar

ni
ng

In
 o

rd
er

 to
 b

e 
re

le
va

nt
 to

 le
ar

ne
rs

’ l
ife

 a
nd

 to
 re

fle
ct

 th
e

cu
ltu

re
 a

nd
 lo

ca
l c

on
te

xt
, t

he
 in

fo
rm

ati
on

 a
nd

 c
on

ce
pt

s b
ei

ng
le

ar
ne

d 
ne

ed
 to

 b
e 

pr
es

en
te

d 
th

ro
ug

h 
re

al
-li

fe
 e

xa
m

pl
es

 th
at

m
ak

e 
se

ns
e 

to
 th

e 
st

ud
en

t w
ith

in
 th

e 
co

nt
ex

t o
f t

he
ir 

ow
n

ex
pe

rie
nc

e.
   

Th
is 

ha
s i

m
pl

ic
ati

on
s f

or
 th

e 
te

xt
bo

ok
s,

 w
hi

ch
m

us
t c

on
ta

in
 su

ch
 e

xa
m

pl
es

.  
It 

al
so

 h
as

 im
pl

ic
ati

on
s f

or
te

ac
he

rs
 w

ho
 m

us
t b

e 
ab

le
 to

 fi
nd

 lo
ca

l c
on

te
xt

s a
nd

ex
am

pl
es

 to
 e

nh
an

ce
 le

ar
ne

rs
’ l

ea
rn

in
g.

En
ab

lin
g 

le
ar

ni
ng

 e
nv

iro
nm

en
ts

In
 o

rd
er

 to
 a

ch
ie

ve
 th

e 
w

id
er

 a
im

s,
 th

e 
co

nt
ex

t a
nd

en
vi

ro
nm

en
t o

f l
ea

rn
in

g 
ne

ed
 to

 b
e 

en
ab

lin
g.

 T
hi

s m
ea

ns
 th

at
th

e 
ph

ys
ic

al
 e

nv
iro

nm
en

t s
ho

ul
d 

be
 in

te
re

sti
ng

 a
nd

 sh
ou

ld
sti

m
ul

at
e 

le
ar

ne
rs

’ i
m

ag
in

ati
on

s.
  I

t s
ho

ul
d 

en
co

ur
ag

e 
gi

rls
 to

pa
rti

ci
pa

te
 a

nd
 su

cc
ee

d.
  I

t s
ho

ul
d 

ta
ke

 a
cc

ou
nt

 o
f l

ea
rn

er
s

w
ith

 sp
ec

ia
l e

du
ca

tio
na

l n
ee

ds
.  

It 
sh

ou
ld

 a
llo

w
 in

de
pe

nd
en

t
an

d 
pr

ac
tic

al
 le

ar
ni

ng
 to

 ta
ke

 p
la

ce
.  

Th
e 

so
ci

al
 e

nv
iro

nm
en

t
sh

ou
ld

 b
e 

en
co

ur
ag

in
g 

an
d 

ta
ke

 a
cc

ou
nt

 o
f d

iff
er

en
t n

ee
ds

an
d 

co
nc

er
ns

.  
Ex

pe
ct

ati
on

s s
ho

ul
d 

be
 h

ig
h,

 a
nd

 th
er

e 
sh

ou
ld

be
 p

er
so

na
l s

up
po

rt
 fo

r a
ll 

le
ar

ne
rs

 to
 m

ee
t t

he
 e

xp
ec

ta
tio

ns
.

In
sp

iri
ng

 te
ac

hi
ng

 a
nd

 le
ar

ni
ng

 st
ra

te
gi

es
To

 a
ch

ie
ve

 th
e 

ra
ng

e 
of

 a
im

s,
 th

er
e 

ne
ed

s t
o 

be
 a

 v
ar

ie
ty

 o
f

ap
pr

oa
ch

es
.  

Le
ar

ne
rs

 n
ee

d 
to

 b
e 

in
vo

lv
ed

 in
 ty

pe
s o

f l
ea

rn
in

g
th

at
 re

fle
ct

 w
ha

t i
s b

ei
ng

 le
ar

ne
d.

  T
ea

ch
er

s n
ee

d 
to

 d
ra

w
up

on
 a

 w
id

e 
re

pe
rt

oi
re

 o
f s

tr
at

eg
ie

s t
ha

t a
re

 a
pp

ro
pr

ia
te

 to
th

e 
pa

rti
cu

la
r l

ea
rn

in
g 

th
at

 is
 in

te
nd

ed
.  

Se
cti

on
 4

Th
e 

O
ve

ra
ll F

ra
m

ew
or

k 
M

od
el

Th
is 

Cu
rr

ic
ul

um
 F

ra
m

ew
or

k 
ap

pl
ie

s t
o 

al
l e

du
ca

tio
n 

fr
om

 th
e 

Ea
rly

 C
hi

ld
ho

od
De

ve
lo

pm
en

t C
ur

ric
ul

um
 to

 S
4.

  I
n 

co
m

bi
na

tio
n 

w
ith

 th
e 

su
bj

ec
t s

yl
la

bu
se

s,
 it

 w
ill

 la
y

th
e 

fo
un

da
tio

n 
fo

r a
ll 

yo
un

g 
pe

op
le

 o
f S

ou
th

 S
ud

an
 to

 b
ec

om
e 

Go
od

 C
iti

ze
ns

,
Su

cc
es

sf
ul

 L
ife

-lo
ng

 L
ea

rn
er

s,
 C

re
ati

ve
 a

nd
 P

ro
du

cti
ve

 In
di

vi
du

al
s a

nd
En

vi
ro

nm
en

ta
lly

 R
es

po
ns

ib
le

 M
em

be
rs

 o
f S

oc
ie

ty
.

If 
th

e 
w

ho
le

 c
ur

ric
ul

um
 is

 su
cc

es
sf

ul
, t

he
n 

its
 a

im
s w

ill
 b

e
ac

hi
ev

ed
.  

So
 w

e 
ca

n 
se

e 
th

e 
fo

ur
 e

le
m

en
ts

 o
f t

he
 F

ra
m

ew
or

k
as

 c
on

tr
ib

uti
ng

 to
 a

 c
ur

ric
ul

um
 th

at
 su

cc
es

sf
ul

ly
 d

ev
el

op
s

go
od

 c
iti

ze
ns

 o
f S

ou
th

 S
ud

an
, i

nd
ep

en
de

nt
 li

fe
-lo

ng
 le

ar
ne

rs
,

cr
ea

tiv
e 

an
d 

pr
od

uc
tiv

e 
in

di
vi

du
al

s a
nd

 e
nv

iro
nm

en
ta

lly
aw

ar
e 

m
em

be
rs

 o
f s

oc
ie

ty
.

Th
e 

cu
rr

ic
ul

um
 is

 m
or

e 
th

an
 a

ny
 o

ne
 o

f i
ts

 e
le

m
en

ts
, a

nd
w

he
n 

th
ey

 a
ll 

co
m

e 
to

ge
th

er
 to

 p
ro

du
ce

 su
cc

es
sf

ul
 le

ar
ni

ng
,

th
en

 th
e 

na
tio

na
l v

isi
on

 c
an

 b
e 

re
al

ise
d 

an
d 

th
e 

na
tio

na
l a

im
s

ac
hi

ev
ed

.

Va
lu

es
 a

nd
 P

rin
ci

pl
es

Subjects
South Sudanese culture and herigate

St
ud

en
t C

om
pe

te
nc

ie
s

Th
e 

So
ut

h 
Su

da
n 

Cu
rr

ic
ul

um
de

ve
lo

pi
ng

:

Hu
m

an
 ri

gh
ts

, G
en

de
r e

qu
al

ity
, R

es
pe

ct
,

To
le

ra
nc

e,
 C

om
pa

ss
io

n,
 S

oc
ia

l j
us

tic
e,

de
m

oc
ra

cy
 a

nd
 N

ati
on

al
 p

rid
e.

Cr
iti

ca
l a

nd
 

cr
ea

tiv
e 

th
in

ki
ng

Co
m

m
un

ic
ati

on
Co

-o
pe

ra
tio

n
Cu

ltu
re

 a
nd

id
en

tit
y

Cu
ltu

re
 o

f E
xc

el
le

nc
e

En
vi

ro
nm

en
t o

f e
m

po
w

er
m

en
t

Co
nt

ex
t o

f S
ou

th
 S

ud
an

 h
er

ita
ge

 &
 cu

ltu
re

Sp
iri

t o
f h

op
e,

 p
ea

ce
 re

co
nc

ili
ati

on

Go
od

 c
iti

ze
ns

 
of

 S
ou

th
 S

ud
an

Su
cc

es
sf

ul
 li

fe
 

lo
ng

 le
ar

ne
rs

Cr
ea

tiv
e 

an
d

pr
od

uc
tiv

e
in

di
vi

du
al

s

En
vi

ro
nm

en
ta

lly
re

sp
on

sib
le

m
em

be
rs

 o
f s

oc
ie

ty

21
20


